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ABSTRACT

Anggi Finansu : LOTS and HOTS Analysis in Exercise of English Text Book at
Seventh Grade of SMP IT RR Rejang Lebong

Advisor : Jumatul Hidayah, M.Pd

Co-Adyvisor : Meli Fauziah, M.Pd

This descriptive qualitative study examines the manifestation of lower-order
thinking skills (LOTS) and higher-order thinking skills (HOTS) exercises in the Bahasa
Inggris: Bright an English 1 for SMP/MTS Grade VII K-Merdeka textbook. A
comprehensive analysis of 139 exercises revealed that 112 (approximately 86%) were
categorized as LOTS. These exercises assess foundational skills like recalling facts,
completing simple tasks, and basic comprehension, with formats including fill-in-the-
blank, cloze tests, and multiple-choice questions. Among them, 47 exercises fall under
C1 (Remembering), 28 under C2 (Understanding), and 38 under C3 (Applying). In
contrast, HOTS exercises make up 27 (14%) of the total and promote critical thinking
through tasks that require analysis, evaluation, and synthesis of information. These
exercises include activities like completing dialogues and engaging in discussions, with
15 exercises in C4 (Analyzing) and 12 in C5 (Evaluating). The analysis highlights the
dominance of LOTS, aligning with the cognitive development theory by Wang and
O'Loughlin, which suggests that junior high school students are mostly in the "Concrete
Operational" stage. LOTS exercises lay the foundation for knowledge acquisition,
preparing students for more complex reasoning in higher-order thinking. The findings
emphasize the importance of a balanced approach in educational materials, ensuring that
students are equipped with both foundational knowledge and critical thinking skills. The
distribution of LOTS exercises is consistent across chapters, with Chapter 1 containing
the highest proportion. HOTS exercises encourage deeper cognitive engagement, helping
students analyze, evaluate, and synthesize language concepts. The study underscores the
textbook's role in fostering a progressive learning environment, aligning with the K-
Merdeka curriculum's goals of promoting both basic and advanced cognitive tasks for
language acquisition and real-world applications.

Keywords: LOTS, HOTS, document analysis, English language learning, SMP/MTS,
K-Merdeka curriculum, textbook analysis
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CHAPTER 1

INTRODUCTION

A. Background of the research

English textbooks play a pivotal role in shaping students' linguistic and
cognitive abilities, particularly at the middle school level, where foundational
skills in language learning are established. The design of exercises in textbooks
not only aims to enhance language acquisition but also fosters critical thinking
and problem-solving abilities. The integration of cognitive taxonomies, such as
Lower-Order Thinking Skills (LOTS) and Higher-Order Thinking Skills (HOTS),
is essential for developing students' competencies that align with 21st-century
educational goals.

Textbooks also are indispensable resources in the teaching and learning
process, particularly in language education, where they serve as both instructional
tools and references for students. In the context of teaching English as a foreign
language (EFL), textbooks play a crucial role in structuring lessons, providing
exercises, and facilitating the development of linguistic and cognitive skills. For
seventh-grade students, who are in the early stages of mastering English,
textbooks must be designed not only to teach the language but also to promote

critical thinking and problem-solving abilities’

! Nunan, D. (2004). Task-based language teaching. Cambridge: Cambridge University Press



LOTS refers to basic thinking processes, including remembering,
understanding, and applying, which form the foundation of cognitive learning. On
the other hand, HOTS involves advanced thinking processes such as analyzing,
evaluating, and creating, which are critical for deeper learning and adaptability in
complex situations?. Effective English language exercises should ideally strike a
balance between LOTS and HOTS, allowing students to build essential
knowledge while challenging them to engage in more profound analytical and
creative tasks.

A well-designed textbook integrates exercises that cater to both Lower-
Order Thinking Skills (LOTS) and Higher-Order Thinking Skills (HOTS). LOTS
involve fundamental cognitive processes such as remembering, understanding,
and applying, which are necessary for building a foundation in language learning’.
These skills enable students to acquire vocabulary, grammar, and basic language
comprehension. Conversely, HOTS, which include analyzing, evaluating, and
creating, empower students to use language critically and creatively, fostering
deeper learning and the ability to apply knowledge in novel situations.

Research highlights the significance of incorporating HOTS in English
education to promote critical thinking and language proficiency®. However,

studies often reveal that textbook exercises disproportionately emphasize LOTS,

2 Bloom, B. S. (1956) Taxonomy of Educational Objectives: The Classification of Educational Goals.
Handbook I: Cognitive Domain. P.122

3 Anderson, L. W., & Krathwohl, D. R. (2001) 4 Taxonomy for Learning, Teaching, and Assessing: A
Revision of Bloom's Taxonomy of Educational Objectives. P.233

4 Krathwohl, D. R. (2002) 4 Revision of Bloom's Taxonomy: An Overview. Theory Into Practice, 41(4),
212-218.



limiting opportunities for students to develop higher-order skills. In Indonesia, the
emphasis on HOTS has been reinforced by the 2013 Curriculum until Merdeka
Curriculum, which advocates for an active, student-centered learning approach.
Despite this, challenges remain in the implementation of HOTS-oriented exercises
in textbooks used at junior high schools, including SMP IT RR.

In line with the goals of the implementation of Merdeka Curriculum in
Indonesia, educational materials are expected to shift from rote memorization and
passive learning to active, student-centered approaches. The curriculum
emphasizes the integration of HOTS to prepare students for 21st-century
challenges, where critical thinking, problem-solving, and creativity is paramount.
However, research in the Indonesian educational context indicates that many
English textbooks predominantly focus on LOTS, Ileaving HOTS
underrepresented’. This imbalance hinders the development of students' higher-
order thinking abilities, which are crucial for achieving both academic success and
real-world application of language skills.

The benefit of using textbooks in teaching is that they give students access
to resources and information, which helps them become more proficient teachers.
Although the teacher is a trustworthy source of information, textbooks can offer
additional details. This is a result of teachers not always covering everything,

possibly as a result of the lessons' limited time. Understanding the elements

5 Mishra, P., & Koehler, M. J. (2006). Technological pedagogical content knowledge: A framework for
teacher knowledge. Teachers College Record, 108(6), 1017-1054



influencing the process of teaching and learning, it is important to examine the
writing exercises found in textbooks that instructors utilize to instruct students.
Textbooks should serve as resources for students to learn on their own as well as
a means of instruction in the classroom.®

The textbook "BRIGHT: An English Course 1 for SMP/MTs Class VII
(K-Merdeka)" was chosen for this study for several reasons. First, it is one of the
most widely adopted English textbooks for seventh-grade students in schools
implementing the Merdeka Curriculum, including SMP IT RR. Its widespread use
makes it a critical resource to analyze, as its content directly impacts a significant
number of students and educators. Second, these textbook claims to align with the
principles of the Merdeka Curriculum, which emphasizes fostering students'
creativity, independence, and critical thinking skills through well-designed
instructional materials. Investigating whether these claims are reflected in the
textbook’s exercises provides valuable insights into its effectiveness.

Additionally, compared to other textbooks available for the same grade
level, "BRIGHT: An English Course 1" stands out for its structured approach to
integrating a variety of exercises that aim to cover linguistic and cognitive skills.”
However, initial observations suggest a potential imbalance in the distribution of
LOTS and HOTS activities, which warrants a closer examination. Unlike other

textbooks that may heavily rely on LOTS, this textbook’s alignment with the

6 Richard, Jack C. 2001. Curriculum Development in Language Teaching. America: Cambridge
University Press.
7 Bright English for VII grader based on Merdeka Curriculum Implementation. Airlangga Press.



Kurikulum Merdeka makes it an ideal candidate for evaluating the representation
and quality of HOTS-oriented exercises.

The last previous study is conducted by Kurnia Atiullah entitled “Using
Revised Bloom“s Taxonomy to Evaluate Higher Order Thinking Skills (Hots) in
Reading Comprehension Questions of English Textbook for Year X of High
School”. The result shows that majority of reading comprehension questions in
the textbook being studied is in the lowest level of revised Bloom’s taxonomy;
remembering with 134 items whereas higher order thinking skills are only found
in 24 out of 158 items. It was concluded that the reading comprehension questions
of the English textbook for Year X of high school is lack of higher order thinking
skills. The result of the study is expected to benefit the English teachers, textbook
writers and further researchers to elaborate the implementation of higher order
thinking skills in the instruction and acquisition of English. The distinction
between this research and the most current one is that the earlier research
examined reading comprehension on the X grade textbook, but the investigator in
this study examines how HOTS are appeared in every kind of exercise in the first-
grade textbook in secondary school.

This study is grounded in Bloom’s Revised which provides a framework
for categorizing educational objectives and cognitive skills. The taxonomy offers
a systematic approach to analyze the cognitive demands of textbook exercises,
enabling researchers to assess whether these activities effectively target both

lower-order and higher-order thinking skills.



By focusing on this textbook, the research aims to contribute to the broader
discourse on improving the quality of English language education in Indonesia. It
highlights the importance of developing textbooks that not only teach language
skills but also foster critical and creative thinking, preparing students for future
academic and professional challenges. Based on the phenomenon above, the
researcher interested to investigate LOTS and HOTS the textbook Bahasa Inggris
BRIGHT AN ENGLISH COURSE 1 for SMP/MTs Grade VII (K-MERDEKA)
The analysis consists of a small number of questions that call on the students to

utilize HOTS.

B. Research Questions

Based on the phenomenon above, the problem of the study is as follows:

1. How are LOTS items exercises manifested in the textbook entitled Bright an
English course for SMP/MTS Grade VII K-Merdeka?

2. How are HOTS items exercises manifested in the textbook entitled Bahasa

Bright an English course for SMP/MTS Grade VII K-Merdeka?

C. Objective of the Research

Based on the research above, the objective of this study are:
1. To analyze the LOTS items exercises manifested in the textbook entitled
Bahasa Inggris: Bright an English course for SMP/MTS Grade VII K-

Merdeka



2. To analyze HOTS items exercises manifested in the textbook entitled Bright

an English course for SMP/MTS Grade VII K-Merdeka.
D. Delimitation of the Research

To ensure the research is conducted effectively, the researcher focuses on
analyzing LOTS and HOTS items exercises manifested in the textbook entitled
Bahasa Inggris: Bright an English 1 for SMP/MTS Grade VII K-Merdeka. These
chapters were selected as they are representative of the textbook's overall content.
The selection is grounded on the completeness of activity categories within each
chapter. The activities in the textbook are organized into five overarching
categories: observing and asking questions, collecting information,
communicating, reflecting, and associating. Preliminary observations reveal that
these four chapters exhibit the most comprehensive inclusion of these categories

compared to other chapters in the textbook

E. Definition of Key Term

1. Lower Order Thinking Skills (LOTS)
LOTS are those parts of thinking that require basic concept understanding,
recall, and repetition. LOTS aids in the development of a solid knowledge base
and strengthens grasp of previously taught concepts. In addition to enhancing

memory retention, LOTS is the initial step in problem solving®.

8 A Revision of Bloom's Taxonomy: An Overview. Theory Into Practice, 41(4), 212-218.



2. Higher Order Thinking Skills (HOTS)
According Krathworl indicators to measure the high-level thinking skills
include: analyzing, evaluating, creating. Thus, HOTS is a thinking skill that
not only requires the ability to re member, but also other higher capabilities
include the ability to analyze, evaluate, and create.’

3. Exercise
Exercise is a series of questions in a book that assess an Exercise that tests
students' order-word knowledge and proficiency can be referred to as well as
task.!? exercise action meant to instruct or assess someone.'!

4. English Textbook
Brown state that “the most obviously and most common form of material
supports for language instruction comes through textbook”. It means that
textbooks the most common factor that supports the success of teaching

learning process'?.
F. Systematic of The Research

This research's methodology is as follows the research background, the
research questions, and the goal of the study are included in Chapter I. research,

the research's importance, its boundaries, and the definitions of important terms.

® Widana, 1. (2017). Modul Penyusunan Soal Higher Order Thingking Skills (HOTS).Direktorat
Pembinaan SMA Ditjen Pendidikan Dasar Menengah.

19 Longman, 1985. Longman Dictionary of Contemporary eight edition. England: Longman Group UK
Limmited.

1 Oxford Advanced Learner's Dictionary. 2008. Oxford: Oxford University Press.

2Teaching by Principles: An Interactive Approach to Language Pedagogy.Englewood Cliffs, NJ:
Prentice Hall Regents



The theoretical framework supporting this research is presented in Chapter II. The
research technique, which includes the type of research, the population and
sample, the data collection method, the research instrument, validity, reliability,

and data analysis technique, was covered in Chapter III.



CHAPTER 11

LITERATURE REVIEW

A. Review of Related Theory

1. Concept Lots and Hots

Students with Low Order Thinking Skills (LOTS) are able to think in a
functional way. Students who use the LOTS method typically copy, imitate,
memorize, remember, and obey instructions from others in order to acquire
information or learning materials. Typically, LOTS questions of this kind only
assess the three lowest ability levels—memorization, comprehension, and
creation. Therefore, the only easy way to answer a question of this nature is to
memorize the theory.

Higher Order Thinking Skills (HOTS) are high-level thinking abilities
such as the capacity for critical, logical, metacognitive, and creative thought.In
order to develop their critical, logical, reflective, metacognitive, and creative
thinking skills, students must manipulate preexisting knowledge and ideas
using the HOTS thinking process and concepts in a way that entails fresh
interpretations. When students synthesize, generalize, explain, hypothesise,
and analyze information until they reach a conclusion, for instance, they are
combining facts and ideas. A person can use higher-order thinking skills when

they connect, rearrange, and develop information to accomplish a task or find

10
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a solution to a challenging situation. This process involves relating newly
received information to previously stored information in memory.'

HOTS questions are tools for measuring higher order thinking skills,
which are higher order thinking skills than recitation, recall, or restating
information without processing it. The following skills are measured by
HOTS questions in the context of assessment: 1) transfer one concept to
another; 2) process and apply information; 3) look for connections between
different types of information; 4) use information to solve problems; 5)
analyze the problems; and 6) critically analyze ideas and information.
However, Still, HOTS-based questions aren't always harder than recall
questions recollections inquiries.'*

Therefore, the true definition of HOTS is the capacity to solve problems
through critical and creative thought. Problem-solving requires both critical
and creative thinking. To find answers or novel ideas, a person with advanced
cognitive abilities must be able to analyze, connect, parse, and interpret
problems. By itself, HOTS falls under the revised Bloom's Taxonomy's

cognitive domain. HOTS operate at the level of evaluation and analysis. !>

13 Fanani, M. Z. (2018). HOTS Problem Development Strategies in Curriculum 2013. Edudeena:
Journal of Islamic Religious Education, 2(1).

14 Ministry of Education and Culture (2017). HOTS Question Preparation Module Dit PSMA
2017.pdf.http://repo.mahadewa.ac.id/id/eprint/651/1/MODUL%20PENYUSUNAN%20SOA
L%20HOTS_Dit%20PSMA%202017.pdf

15 Saraswati, P. M. S., & Agustika, G. N. S. (2020). Higher Level Thinking Ability in
Solving HOTS Problem in Mathematics Subject. Scientific Journal of Elementary School, 4(2), 257-269.
https://doi.org/10.23887/jisd.v4i2.25336
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High Order Thinking Skills (HOTS) are defined as learning that fosters
higher order thought processes and vice versa. Lower Order Thinking Skills
(LOTS) is the category for learning that fosters lower order thought processes.
Content-based, critical, and critical thinking are HOTS, whereas learners' low
level of thinking is indicated by LOTS. students. It falls under the LOTS
category if it is still at the level of recall and comprehension. Many. Which is
Cl remembering, C2 understanding, C3 applying, C4 analyzing, CS5
evaluating, and C6 creating, LOTS and HOTS can be categorized. Low-level
thinking is defined in this study as C1 remembering, C2 understanding, and
C3 applying. are classified as thinking at a low level (LOTS). Concurrently,
C4 is analyzing, CS5 is assessing, and C6 creating are categorised as high-level

thinking (HOTS).'¢
1. Concept Of HOTS

Higher order thinking skills (HOTS) are mental processes that call for
students to modify facts and concepts in order to gain fresh insights and
conclusions.'”"Higher Order Thinking Skills require mastery of previous
levels, such as applying routine rules to familiar or novel problems" and
include analysis, synthesis, and evaluation. Higher order thinking skills, or

HOTS, are methods of thinking that go beyond verbal memorization and

16 Rurisfiani, A., Ramly, R., & Sultan, S. (2019). Teachers' Question Thinking Levels in Indonesian
Language Learning. Bahasa: Scientific Journal of Language and Literature Education Indonesia, 1(2), 111-
119. https://doi.org/10.26499/bahasa.v1i2.37

17 Purnomo, P. 2019. HOTS Learning Assessment. SMA 1 Kroya: Candradimuka.
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involve interpreting the nature of the information contained within.
Interpreting meaning requires an engaging final step toward the development
of original concepts and fruitful.'®

The ability to think critically, creatively, and problem-solving skills is
what is meant to be understood as the Higher Order Thinking Skill (HOTS),

based in part on the expert opinions presented above. This extends beyond the

capacity to recall and restate information.
1. Bloom Taxonomy and Anderson’s Taxonomy

Cognitive abilities and learning-related behaviors. Six cognitive levels
were distinguished by Bloom: understanding, application, synthesis, analysis,
and assessment,from the most basic knowledge-recall abilities to the highest
levels of sophistication level and assessment.!”

The original taxonomy was revised a student of Bloom's. Because
thinking implies active engagements, the names of the major cognitive process
categories were changed to reflect action in the amended version of Bloom's
Taxonomy. Rather than being included in the taxonomy as a category,
knowledge 1is separated into factual, conceptual, procedural, and

metacognitive knowledge.?’ Additionally, this more recent taxonomy lowers

the evaluation stage and changes the highest element to "creating."

18 McDavitt, D. S. 1999. Teaching for Understanding: Attaining higher order learning and increased
achievement through experiental instruction. New York: Eric DRS

19 Coffey, Heather. Bloom’s Taxonomy. 2009. North Carolina: The University of North Carolina at
Chapel Hill.

20 Krathwohl, D. R. 2002. A Revision of Bloom''s Taxonomy: An Overview. Theory into Practise
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1956 2001

Enluat¥:l><zrm
Evaluate

‘
Knowledge

Remember

Picture 2. 1
Differences in Bloom and Andrerson’s Taxonomy”

The Cognitive Dimension of the Revised Bloom's Taxonomy now uses
verbs instead of nouns in its terminology. The word "knowledge" was changed
to "remember" since it now refers to the result of thinking rather than the
process of thinking. Additionally, "evaluate" and "create" had replaced the
terms "synthesis" and "evaluation" in usage. These modifications also better

reflect the order of thinking classifications, making them more appropriate.

2l Wilson, Leslie O. (2001). Anderson and Krathwohl — Bloom™s Taxonomy Revised. Understanding
the New Version of Bloom’s Taxonomy.ALFABETA.
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Table 2 : 1
1 Description and Keywords of Bloom's Taxonomic Revision

CATEGORY KEY TERM LEVEL

Remembering: can the student | Mention the definition, Copy
recall or remember  the | the speech, Declare the | LOTS
information? arrangement

Understanding: Can the students
explain the concept, principle,
law, or procedure?

Group, Describe, explain the

identification. LOTS

Choose demonstrate, portray,
Applying: Can the students apply | used, illustrate, interpret,
their understanding 1in new | arrange the schedule, make a | LOTS

situation? sketch, problem solving,
write.
. Revi
Analyzing: Can the students dii“\f/elf;ceCompaflei:’scrciz?ig:t?
choose the part of different and ’ . >| HOTS
L. separate, test, experiment,
similarity? .
question
Evaluating: Can the students have | Argument, defense,
good statements to a phenomenon | statements, choose, support, | HOTS
or some object? evaluate

Arrange, change, build,
create, planning, establish, | HOTS
formulate, write.

Creating: Can the students create
a thing or opinion?

The cognitive domain in Bloom's taxonomy is only recognized as one
dimension; however, in the taxonomy. The Knowledge Dimension and
Cognitive Process Dimension is the first dimension. There are six dimensions
to cognitive processes: memory, comprehension, and application, which
correspond to low thinking ability levels. Higher-order thinking skills are in
addition to the capacity for analysis, evaluation, and creation. The six

capabilities are explained as follows:
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a. recognizing, retrieving, and bringing up from long-term memory pertinent
information.??
For instance:
Text
We are so proud of you for your achievement in English competition. We
will hold special party as celebration this weekend. Don’t forget to invite
all your classmates!

Your Mom and Dad.

Question: The writers hold a party on the weekend to.... a. celebrate their
child’s birthday b. celebrate the achievement of their child in English
competition c. invite the classmates of their child d. hold English
competition
Answer: B

b. Understanding (C2): using interpretation, comparison, and explanation to
create meaning from written, spoken, and visual.?
Read the text below! We are so proud of you for your achievement in
English competition. We will hold special party as celebration this
weekend. Don'’t forget to invite all your classmates!

Your Mom and Dad.

22 Anderson, L. W., & Krathwohl, D. R. 2001. A taxonomy for learning, teaching and assessing: A
revision of Bloom’s taxonomy of educational objectives. New York: Longman.

23 Anderson, L. W., & Krathwohl, D. R. 2001. A taxonomy for learning, teaching and assessing: A
revision of Bloom’s taxonomy of educational objectives. New York: Longman.
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Question: The parents feel...for their child’s achievement in English
Competition.
a. sad
b. disappointed
c. happy
d. unbelievable
Answer: C
c. Applying (C3), It deals with carrying out a process by putting it into
practice, or implementing.2*
Question: In doing withdrawal through ATM machine, the step after
entering our PIN is...
a. taking the money from the slot
b. choosing transaction types
c. choosing language
d. entering the amount of money
Answer.: C
d. Analysis (C4) is the process of dissecting a material into its component
parts and using differentiation, organization, and attribution to ascertain
how those parts relate to one another and to an overall structure or

purpose®

24 Anderson, L. W., & Krathwohl, D. R. 2001. A taxonomy for learning, teaching and assessing: A
revision of Bloom’s taxonomy of educational objectives. New York: Longman.

25 Anderson, L. W., & Krathwohl, D. R. 2001. A taxonomy for learning, teaching and assessing: A
revision of Bloom’s taxonomy of educational objectives. New York: Longman.
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Question: Write down the steps of making scrambled egg!
Answer: Crack the egg and pour into a bowl. Then, add some seasoning
powder. and mix them well. Heat the cooking oil on frying pan. After that
fry the egg.

e. Evaluation (C5): evaluating and criticizing information to reach
conclusions based on standards and criteria.?®
Read the conversation below!
Mrs. Irma  : Everybody, attention, please!
Students : Yes, ma’am.
Mrs. Irma  : We have a new student. She wants to introduce herself to
you. Okay, Dewi please introduce yourself!
Dewi : Hello, friends. How do you do?
Students . Hello. How do you do?
Dewi : Let me introduce myself. I am Dewi Sinta. You can call me Dewi.
I am from Pekalongan. I live at Jalan RE Martadinata No. 23 Batang.
Previously, I studied at SMP N 1 Pekalongan. My parents and I moved to
Batang a week ago. He is a Math teach er. My mother is a house wife. She
rides me to school with a motorcycle. Nice to meet you.
Students . Nice to meet you, too Dewi.

Question: Where does the conversation probably take place?

26 Anderson, L. W., & Krathwohl, D. R. 2001. A taxonomy for learning, teaching and assessing: A
revision of Bloom’s taxonomy of educational objectives. New York: Longman.
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a. In the school yard b. At home
c. In the classroom d. In the canteen
Answer: C

f. Creating (C6), putting elements together to form a coherent or functional
whole; reorganizing elements into a new pattern or structure through
generating, planning, or producing.

Question: Interview one of your classmates about his/her identity then
report it in your notebook!
Name : Anita Dewi Pusparini
Address . Merdeka street No.7, Sukamaju
Date of Birth : June of 7th, 2008
Hobbies : reading, swimming, and cooking

The second dimension is the dimension of knowledge,?’ consists of 4

categories of knowledge, as follows:

a. Factual knowledge is knowledge that exists in the form of basic elements
in a particular scientific discipline or information that is fragmented. In
general, factual knowledge is an abstraction at a low level. There are two
categories of factual knowledge: (1) knowledge of terminology, which
includes understanding specific labels or symbols both verbally and

nonverbally; and (2) knowledge of specific details and elements, which

27 Anderson, L. W., & Krathwohl, D. R. 2001. A taxonomy for learning, teaching and assessing: A
revision of Bloom’s taxonomy of educational objectives. New York: Longman.
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includes understanding facts about persons, places, times, events, and
other highly specific information.

Conceptual knowledge is information that demonstrates how the
fundamental components of a larger structure relate to one another and
how everything works together. Schemes, mental models, and explicitly
stated or implicitly sound theories are examples of conceptual knowledge.
Knowledge of principles and generalizations, knowledge of theories,
models, and structure, and knowledge of classification and categories are
the three categories of conceptual knowledge.

Procedural knowledge, also known as procedural knowledge, is the
understanding of how to carry out an activity or procedure. Procedural
knowledge frequently consists of stages or steps that have to be taken in
order to complete a task. Procedural knowledge is acquired through an
investigative approach that makes use of specific abilities, strategies,
procedures, and standards.

Metacognition, or knowledge about metacognition, is the definition of
knowledge or activity that controls cognition. This notion encompasses, in
a broad sense, "individual knowledge about its basic existence as
individuals who have the ability to recognize, knowledge regarding the
basis of different cognitive tasks and knowledge regarding possible
strategies for dealing with different tasks." People are therefore

considering cognition itself in addition to objects and behavior.
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Educational objectives in the cognitive domain are the most
frequently taught and evaluated. Critical thinking, problem solving, and
interpretation are examples of intellectual pursuits that are included in
cognitive assessment. Almost every exam that students take in school is
designed to gauge one or more of these cognitive functions. The goal of
teacher instruction is typically to assist students in achieving cognitive
mastery of a particular topic or subject. Cognitive behaviors are needed
for a variety of assessments, including a weekly spelling bee, an essay unit
test, a worksheet on the correct use of lie and lay, and an oral recitation of

poems.?®

2. Definition of HOTS Test Question

Contextual based problems are the issue with HOTS questions since they
are situation-based assessments found in daily life. Contextual issues are defined
as current global issues pertaining to the environment, language, communication,
and application of science and technology in several spheres of human endeavor.?
students' comprehension encompasses their ability to link, interpret, apply, and

integrate science in the classroom to solve problems in real-world contexts.

28 Anderson, L. W., & Krathwohl, D. R. 2001. A taxonomy for learning, teaching and assessing: A
revision of Bloom’s taxonomy of educational objectives. New York: Longman.

% Widana, 1. (2017). Modul Penyusunan Soal Higher Order Thingking Skills (HOTS).Direktorat
Pembinaan SMA Ditjen Pendidikan Dasar Menengah. Jakarta. 46hlm.
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Different question formats are used in HOTS questions. From multiple
choice, to complex multiple choice (yes/no, true/false), brief or full entries,
succinct or concise responses, and descriptions. Multiple-choice HOTS questions
typically use stimuli derived from actual circumstances. Answer choices (options)
and point questions (stem) make up multiple choice questions. Key answers and
deception (distractor) are the types of answers available. The most accurate or true
response is found in the answer key. Even though deception is the wrong response,
it permits someone who lacks comprehension of the material or subject matter to
select it.*°

True/false or yes/no complex multiple choice questions concerning form
are designed to assess students' comprehension of a problem that is thoroughly
connected between statements. Typically, multiple choice questions for HOTS
take the form of complex multiple-choice questions that load stimuli originating
from contextual situations. After being presented with several statements
pertaining to the movie or book, students are asked to select whether or not each
statement 1s true. The given statement has something to do with the other. The
statements are true in the order they are presented, and they should be presented

randomly rather than methodically in accordance with a preset pattern. The

arrangement The right answer may be revealed by systematic patterns.>!

30 Widana, 1. (2017). Modul Penyusunan Soal Higher Order Thingking Skills (HOTS).Direktorat
Pembinaan SMA Ditjen Pendidikan Dasar Menengah. Jakarta. 46hlm. Page 5

31 Widana, 1. (2017). Modul Penyusunan Soal Higher Order Thingking Skills (HOTS).Direktorat
Pembinaan SMA Ditjen Pendidikan Dasar Menengah. Jakarta. 46hlm.page 5
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Questions with brief answers that call for test takers to fill in words,
phrases, numbers, or symbols are known as short or complementary questions.
Features of short or full filling questions include: (1) the required response portion
of the sentence should consist of one inner part item ratio, or no more than two
parts, to avoid confusing students; (2) the required answers should be succinct and
unquestionably take the form of words, phrases, numbers, symbols, places, or
times.

Answers to short answer questions consist of words, phrases, numbers,
or symbols that test takers must fill in. The following are traits of either complete
or short answer questions: Answers to questions should be brief and specific,
using words, phrases, numbers, symbols, locations, or times. The sentence portion
that needs to be completed should consist of no more than one part in the item
ratio, and no more than two parts, to avoid confusing students. The written
response utilizes a single sentence, whereas the question asks students to arrange

concepts or things they have learned by expressing or expressing ideas.>?
3. Characteristic of HOTS Test Question

The ability to think at a high level, contextually based problems, and the
use of a variety of question formats are some of the characteristics of HOTS
questions. Higher-order thinking abilities are said to be a process that includes

analysis, reflection, articulating arguments (reason), applying the idea to various

32 Widana, 1. (2017). Modul Penyusunan Soal Higher Order Thingking Skills (HOTS).Direktorat
Pembinaan SMA Ditjen Pendidikan Dasar Menengah. Jakarta. 46hlm.p6
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contexts, organizing, and creation, according to The Australian Council for
Educational Research (ACER). Understanding, recall, or repetition are not
characteristics of higher order thinking. Therefore, the stimulus does not
specifically state the answers to the questions pertaining to the HOTS problem.
Capability Solving problems, thinking critically, thinking creatively, reasoning,
and making decisions are all components of high level thinking. As one of the

critical skills in the modern world, high level thinking is a need for all students.*’
4. The Purpose Of HOTS Test Question

The goal of HOTS-based questions is to gauge highly developed
thinking abilities. The instructor has the option to include a few HOTS items
in the assessment.>*

a. Establish student competencies for the twenty-first century. The education
unit's assessments are supposed to give students the tools they need to
possess the various competencies that are necessary in this day and age. In
general, three categories of skills are required for the 21st century (21
century skills): having good character (faith and piety, curiosity,

abstinence surrender, social sensitivity and cultured, able to adapt, as well

as having high competitiveness); having a number of competencies

33 Widana, 1. (2017). Modul Penyusunan Soal Higher Order Thingking Skills (HOTS).Direktorat

Pembinaan SMA Ditjen Pendidikan Dasar Menengah. Jakarta. 46hlm. stated on page 4.
3% Widana, 1. (2017). Modul Penyusunan Soal Higher Order Thingking Skills (HOTS).Direktorat

Pembinaan SMA Ditjen Pendidikan Dasar Menengah. Jakarta. 46hlm.;18
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(critical and creative thinking, problem solving, collaboration, and
communication); and mastering literacy includes thinking skillsuse
knowledge sources in print, visual form, digital form, and auditory.

In order to foster a love and concern for the area's development,
assessment instructors are expected to develop HOTS questions in a
creative manner that takes into account the unique circumstances of each
region.Creativity of teachers in stimulus-based learningRegional concerns
are crucial to the environment of the educational unit.Contextual stimuli
can be any number of the local problems that arise. Due to the fact that
students can directly see and feel the stimulus, the teacher's choice for
HOTS questions is highly engaging. In addition, including HOTS
questions in exams can increase students' appreciation and taste for the
subject matter, encouraging them to use the section to research potential
solutions to a variety of local issues.

Boost student enthusiasm for learning; formal education in schools should
be able to address issues in contemporary society. The information
acquired in the classroom has a direct bearing on how problems are solved
in the community. As a result, students believe that the knowledge they
have learned in class is applicable and can be used as a foundation for
public speaking. It is anticipated that using the challenges that society

faces as a contextual and engaging stimulus for the assessment will lead
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to the emergence of questions based on HOTS questions and an increase
in student motivation for learning.

Raising the standard of evaluation will help raise the standard of
instruction. It is expected of students to develop critical and creative
thinking skills as they become accustomed to answering HOTS questions.
Regarding the outcomes obtained in the United States and the United
Nations, there are three classifications of educational institutions: (a)
superior schools, where the mean US value is less than the mean UN value;
(b) ordinary schools, where the mean US value is higher than the mean
UN value, or vice versa, where the mean US value is lower than the mean
UN value; and (c) schools that require special attention if the mean US

value is higher than the mean UN value for education.

2. Exercise

Eexercise is defined as a set of questions in a book that test a student’s

knowledge and skill in the order words, exercise can be called as task too.*

Eexercise is activity intended for training or testing somebody. >

35 Longman, 1985;380. Longman Dictionary of Contemporary eight edition. England: Longman Group

UK Limmited

36 Oxford Advanced Learner's Dictionary. 2008.;154 Oxford: Oxford University Press.
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1. Kind of the Exercise in Textbook

a. Essay Questions (Tests Description)

Generally speaking, an essay test (also known as a test description) asks

students to respond to questions by using their own words and language to

elaborate, explain, discuss, compare, and provide reasons, among other

forms. Thus, the essay test is more akin to a strength test since it requires

students to be able to generalize their role through the discussion of

writing.

l.

Free question

In order to allow for student opinion, the test answers are open-ended
and the question format is geared toward free-form questions.
Example: Can you introduce yourself?

Unlimited questions

Questions on certain things or certain restrictions. Limitation can be
seen in terms of: the scope, the point of view of the answer, and the
indicators.

Example: What time is it?

Structured question

Is a form between objective questions and essays. The problem in this
form is a series of short answers even though they are open and free of
answers.

Example: How long have you been live in there?
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b. Objective Questions
Although this test is more recent than the essay test, schools use it
extensively to evaluate students' learning outcomes. This is partially due
to the test's ability to cover a wide range of lesson content and its simplicity
in grading test responses.
1) True or false
The question is written as a series of sentences with two possible
answers—right and wrong. It is true that students are asked to
distinguish between statements that are true and untrue.

example:

Mark the following true or false

a.(T/F) Every dog has a tail

b. (T/F) Every animal with a tail is a dog
¢. (T/F) Every dong has four legs

d. (T/F) Every animal with barks and is born

with four legs is a dog
2) Matching-test
A matching test with two groups is used. There are question words in
the first group that have a partner or partners in the second group.
Students' job is to match every word or question between groups one

and two.
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example:

Match the following fruits and their colors.

1. Banana a. Orange
2. Carrot b. Purple
3. Blueberries c. Yellow

3) Fill-in the blank
3tudents are asked to complete blank sentences as part of test stuffing.

Sometimes a story is told, but a crucial detail is left out.

example:

Mr.Bambang is an English teacher. He speaks English fluently. His
wife, Mrs.Vanya is a (1)... She helps sick people. She doesn "t speak
English. Mr. Bambang has two children. They study English not only
at school but also at home. They are (2)... students. Their father
teaches them every night, so they can speak English (3)... He is very

proud of them.

1.A.Teacher B.Janitor C.Doctor D.Chef
2.A.Lazy B.Proud C.Stupid D.Diligent

3.A.Fluently B.Silently C.Slowly D. Badly
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4) Multiple choice
This test is multiple choice, with multiple possible answers provided
for each question. Students are therefore asked to select the most
accurate response from the list of possible answers.

example:

I..... tennis every Sunday morning
a. Play.

b. Playing

c. am Play

d. am Playin

2. Kinds of the Practice Exercise

Practice of exercise, there are two kinds of the practice exercise, they are:*’

a. Controlled exercise (free writing)
Students can use what they have just practiced freely because they are
given a composition topic to work with during free writing. Students are
prepared to write competently in the area of their special interest once they
have developed enough positive writing habits.

b. Guided exercise
With guidance on proper technique, guided exercises give students the
confidence that they are performing the task at hand. The students must
come to some of their own conclusions and produce some of their own

works of art.

37 Cunningsworth, A. 1984;82. Evaluating and Selecting EFL Teaching Materials. Oxford: Heineman.
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3. Overview of the Textbook

The textbook Bright an English Course for SMP/MTs Class VII has been
developed in accordance with the guidelines of the Independent Indonesia
Curriculum. The goal of the book is to give students the English language
proficiency they need to communicate well.

The textbook structures its material according to different themes, which
makes learning more engaging and contextualized. It concentrates on four
language skills: speaking, listening, reading, and writing are all thoroughly
covered to ensure all-around language development. It offers a variety of activities
that students can participate in, such as pair, group, and individual work, which
promotes active learning and collaboration. It successfully incorporates
vocabulary and grammar into real-world contexts and guides students in creating
functional texts and monologues.

1. Units or chapters: Every unit concentrates on a particular subject or theme.

2. Vocabulary development: Presents fresh terms and expressions associated
with the subject.

3. Grammar instruction: elucidating and using key grammatical structures.

4. Reading comprehension: teaching pupils to comprehend and analyze a variety
of texts (short stories, essays, etc.).

5. Listening exercises: These exercises and materials use audio to improve

listening skills.
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6. Speaking exercises: Gives students a chance to participate in discussions and
give presentations.

7. Writing assignments: Helps students create a variety of written texts.
Notes: This textbook's structure and content may change slightly between

editions.
4. English Textbook
1. Notion of Textbook

Textbooks are "the most evident and prevalent form of material supports
for language instruction." This indicates that the textbook is the element
that helps the teaching and learning process succeed the most frequently.*®
provided a more thorough explanation of the textbook, stating that it is a
book that is intended to be used in the classroom, meticulously organized
and prepared by subject-matter experts, and completed with appropriate
and compatible teaching aids.*

In order for a textbook to be used in a classroom, the author concurs that
it must be filled out with the proper and appropriate teaching tools and
properly organized by a subject matter expert. So that it can assist in the
process of teaching and learning in order to achieve the learning objectives

and produce high-quality learning outcomes.

38 Brown, H. D. 1994. Principle of Language Learning and Teaching.New Jersey: Prentice Hall.Inc.
39 Tarigan, H. G. and Tarigan, D. 1986. Review of Indonesian Textbooks. Bandung:
Angkasa.
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2. The Purpose of Textbooks
Textbooks can be used in a variety of ways when teaching English

language skills.*°

a) A source for written and spoken presentation materials

b) A resource for exercises that promote communication skills and
learner practice.

c) A resource for learners seeking information on pronunciation,
grammar, vocabulary, etc.

d) A wellspring of inspiration and ideas for lessons.

e) A syllabus, which reflects predetermined learning objectives whenever
applicable.

f) Assistance for less seasoned educators who have not yet regained
confidence.

From the foregoing explanation, it is clear that textbooks play a crucial

role in the teaching-learning process, supporting it to meet the program's

objectives.
3. Design of Textbook

The content of a textbook includes both learning scenarios and the

materials that students are required to read. The textbook minimum includes:*!

40 Richard, Jack C. 2001. Curriculum Development in Language Teaching. America: Cambridge
University Press.
41 Nurhadi. 2004. Kurikulum 2004. Jakarta: Grasindo.
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a. The indicator and standard of competency that will be met.

b. An overview of the significance of achieving competency in the actual
subject matter.

c. Basic concepts serve as the form of materials that aid in the acquisition of
competency.

d. The students are supposed to complete certain tasks. As an illustration,
consider study groups where you can create something, work out, practice,
and so on.

e. Assessing the tasks completed and the level of proficiency attained.

f. A report, scientific research, image, map, table, draft, analysis, and other

items were the end result.
4. How to Analyze Textbook

Analyzing a textbook involves a systematic evaluation of its content, structure,
and pedagogical effectiveness. Various theories and frameworks guide this
process, ensuring that the analysis is comprehensive and aligned with
educational goals. Below are key aspects and theoretical approaches to
textbook analysis**:
a. Content Analysis

1) Relevance to Curriculum: Evaluate how well the textbook aligns with

the curriculum's objectives and standards. Kurikulum Merdeka in

42 Anderson, L. W., & Krathwohl, D. R. (2001). 4 taxonomy for learning, teaching, and assessing: A
revision of Bloom's taxonomy of educational objectives. New York: Longman
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Indonesia, for example, emphasizes student-centered learning and the
integration of LOTS and HOTS.

Coverage of Skills: Use frameworks like Bloom’s Taxonomy to
examine whether the exercises address both lower-order and higher-
order thinking skills. This involves categorizing tasks into cognitive
levels such as remembering, understanding, applying, analyzing,
evaluating, and creating.

Language Appropriateness: Assess the suitability of the language level
for the target audience, ensuring it is neither too simple nor overly

complex for students' proficiency.

b. Pedagocial Approach

C.

1)

2)

Constructivist Theory: A textbook should facilitate active learning and
engagement, following principles from Vygotsky's Constructivist
Learning Theory (1978). Look for activities that encourage discovery,
collaboration, and problem-solving.

Communicative Language Teaching (CLT): Evaluate whether the
textbook promotes communicative competence by including activities
that emphasize interaction, as proposed by Hymes (1972). This
involves analyzing the presence of role-plays, dialogues, and real-life

communication tasks.

Cultural and Contextual Relevance
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Textbooks should incorporate culturally relevant materials that resonate

with students' experiences and backgrounds. This aligns with Kramsch’s

Cultural Theory, which highlights the importance of integrating cultural

elements into language learning to foster intercultural competence.

d. Design and Organization

1) Presentation: Evaluate the clarity and attractiveness of layout,
illustrations, and visuals, ensuring they support learning without being
distracting.

2) Scaffolding: Analyze whether the content progresses logically from
simpler to more complex concepts, adhering to Bruner’s Spiral
Curriculum Theory, which advocates for revisiting topics with
increasing complexity.

e. Assesment Excercises

1) Task-Based Language Teaching (TBLT): Analyze the activities using
Nunan's framework to see if tasks involve real-world language use.

2) Authenticity and Variety: Examine whether the exercises provide
diverse and authentic materials, including listening, speaking, reading,

and writing tasks, as suggested by Richards.

5. Steps to Analyze LOTS and HOTS in Exercise Items

Analyzing LOTS (Lower-Order Thinking Skills) and HOTS (Higher-Order
Thinking Skills) in textbook exercises requires a structured evaluation of

individual items based on cognitive demand. The process is often guided by
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Bloom’s Taxonomy to classify each exercise into specific levels of thinking

skills*3:

a.

Collect and Review Exercise Items

Extract all exercises from the textbook, including questions, tasks, and

activities. Categorize them into types such as multiple-choice

questions, short-answer questions, essay prompts, or project-based

tasks

Categorize Using Bloom’s Taxonomy

Classify each exercise item into one of the six cognitive domains in

Bloom’s Revised Taxonomy:

1)

2)

LOTS:

Remembering: Requires recalling facts, definitions, or basic
concepts (e.g., "List the names of the planets"), Understanding:
Involves explaining ideas or concepts (e.g., "Summarize the main
idea of the text"), Applying: Requires using knowledge in familiar
situations (e.g., "Solve this math problem using the given
formula").

HOTS

Analyzing: Involves breaking information into parts and
understanding relationships (e.g., "Compare and contrast two

characters from the story"), Evaluating: Requires making

4 Ibid P.27
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judgments based on criteria (e.g., "Assess the effectiveness of this
argument"), Creating: Involves generating new ideas or solutions
(e.g., "Design a poster to promote environmental awareness").
Evaluate Key Indicators

Analyze the following elements to determine whether the item
targets LOTS or HOTS:

Instructional Verbs: Focus on action verbs used in the question

nn

("describe," "analyze," "create"), Task Complexity: Determine if
the task involves basic recall or higher-order reasoning, Expected
Response: Evaluate the level of cognitive processing required to
answer the question (rote memorization vs. critical thinking),
Problem Context: Consider whether the item involves real-world
scenarios or abstract thinking.

Tabulate and Quantify

Create a table or chart to record and categorize each exercise by
cognitive domain, Count the number of items in each LOTS and
HOTS category, Calculate the percentage of LOTS and HOTS
exercises to identify the balance in cognitive demand.

Check Progression

Assess whether the exercises progress from LOTS to HOTS across

chapters or sections, identify if HOTS activities are adequately

scaffolded to build on LOTS.
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6) Qualitative Analysis
Highlight examples of well-designed HOTS exercises and identify
areas where LOTS dominate excessively, Provide suggestions for

improving the balance between LOTS and HOTS.

B. Review of Previous Studies

Research relevant to this study is as follows:

Previous researchers have conducted some comparable studies. The first
one, Analyzing AP Textbook Reading Questions12 The questions assessed
higher-order thinking skills (analysis, synthesis, and evaluation) while 79
questions focused on lower-order thinking skills (knowledge, comprehension, and
application), as per Bloom's Taxonomy. The results of the study recommend that
authors of textbooks enhance the material and make sure that there is a balance
between higher- and lower-order questions. Each section's reading should
conclude with a set of graded questions.**

Hots Content Analysis in Class V Student Subject Theme 6 Heat and Its
Transfer Curriculum 2013, published in the journal. which declares that the
content analysis contains more HOTS material. 2013-24 It claims that within each

sub-theme, there is more HOTS content than LOTS. Every sub-theme has an

4 Al Raqgad, Yahya Matrouk., Hanita Hanim Ismail. 2018. Analyzing the Reading Questions of AP12
Textbook According to Bloom™s Taxonomy. International Journal of Education, Psychology and
Counseling. Vol. 3, pp.84-94.



40

abundance of content. The HOTS content presents a balanced variety of cognitive
levels, with the cognitive levels of analysis (C4) accounting for 35%, evaluation
(C5) for 33%, and creation (C6) for 32%. C6) 32 %.%

This study analyzed LOTS and HOTS in the exercise on the textbook
entitled English: When English Rings Bell for SMP/ MTS Class VII. The findings
of this research are the percentage of HOTS exercises is 44.4% and LOTS
exercises are 55.6%. The total exercise in the book is 162, there are 72 HOTS type
questions. The HOTS exercises consist of 8.6% C4 (analyzing), 6.8% C5
(evaluating), and 29% C6 10 (creating). Meanwhile, LOTS exercises consist of
37.7% C1, 6.2% C2, and 11.7% C3. While in chapter V there is no cognitive level
C2 and in chapter IV there is no cognitive level C4. That means that not all
cognitive levels exist in all chapters but barely in certain chapters such as C2 and
C412. The difference of this study with the researcher is that the researcher just
focus analyze HOTS in the exercise in the textbook.*®

analysis of higher order thinking skills (HOTS) on thematic evaluation
with social studies content, conducted by grade V social studies students at SDN
Badran Yogyakarta, is the title of the research. which indicates that, when it comes

to the application of HOTS in the subject, the level of suitability of questions with

4 Widodo, A., Indrasti, D., Radiusman, R., Umar, U., & Nursaptini, N. HOTS Content Analysis in the
Student Book for Grade V Theme 6 Heat and Transfer Curriculum 2013. In the Grade V Student Book
Theme 6 Heat and Its Transfer Curriculum 2013. Madrasah: Journal Education and Basic Learning, 12(1),
2019, pp 1-13.

46 Janah, Nurul Fatkhuril. 2020. “Lots and Hots Items Analysis Based On Bloom’s Taxonomy Revision
in Exercise of English Textbook Entitled Bahasa Inggris: When English Rings a Bell for Smp/ Mts Kelas
VII,” Thesis. Surakarta: IAIN Surakarta
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HOTS criteria reached 53.75%. Research, specifically the analysis of Higher
Order Thinking Skills (HOTS) on the theme evaluation of class V SDN Badran
Yogyakarta, has led to the knowledge of this.*’

Research with the title analysing the content of To provide meaningful
understanding to students, IPAS learning must be able to stimulate To provide
meaningful understanding to students, IPAS learning must be able to stimulate
students' reasoning ability towards the interaction of living things with natural
phenomena that occur. natural phenomena that occur. Providing this stimulus can
be done during the learning process. learning process. One way is to develop
skills, potential creativity of students in order to be able to think at a high level
(HOTS).*®

The third difference is that there are similarities and differences with
previous research. The first similarity is that all studies examined HOTS. The
second equation is the method used, which is qualitative. The third equation is
that all studies analyse books. The differences between this study and previous
studies are as follows: First, the previous study examined the reading of 12 AP
textbook questions that assessed higher-order cognitive functions, while the

current study examined LOTS and HOTS question exercises found in the seventh

47 Uswah, E. M. A., & Wardani, K. Analysis of Higher Order Thingking Skills (HOTS) in Social
Studies Thematic Evaluation of Students of SDN Badran Yogyakarta. TRIHAYU: Journal
Elementary Education, 7 (2), 2021, pp, 1119-1128.
Social Studies Thematic Evaluation of Grade V Students of SDN Badran Yogyakarta. TRIHAYU: Journal
Elementary Education, 7 (2), 2021, pp, 1119-1128.

8 Anis Syafitri, Riskyka, Dini Puji Anggraini in SCHOOL EDUCATION JOURNAL
PGSD FIP UNIMED Volume 12 No. 3 December 2022 entitled Analysis of the Content of Higer Order
Thinking Skills (Hots) in the Ipas Student Book.
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grade English textbook of SMP IT RR. Second, the previous study examined
HOTS content. Theme 6 for the students' subject in grade V was heat and heat
transfer. While the current research examines questions related to LOTS and
HOTS found in the seventh grade junior high school English textbook. Third,
there is a difference in the field of study. The previous research analysed HOTS
in thematic evaluation with the social studies field of study. While the current
research while the current research analyses HOTS and LOTS in English studies.
Finally, the book analysed in this study is the Bright an English course for
SMP/MTs Grade VII at SMP IT RR, while the previous study examined the IPAS

book.
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CHAPTER III

RESEARCH METHODOLOGY

This study's research methodology is comprised of six components: (1) research
design; (2) object of the research; (3) data sources; (5) data collection technique; (6)
Instrument and (6) data analysis technique. Each component's explanation is covered in
more detail below.

A. Research Design

This study employs a qualitative research design, who emphasizes that
qualitative approaches are particularly effective for exploring and thoroughly
understanding a phenomenon®. Unlike numerical data, qualitative research focuses
on the characteristics and intricacies of the phenomenon being examined, presenting
a comprehensive narrative rather than relying on statistical analysis. This research
design is Descriptive Study. Descriptive study is a type of research that aims to
systematically describe a phenomenon, population, or situation without manipulating
variables. It focuses on providing an accurate account of what is happening, how it
happens, and to whom it happens, rather than exploring cause-and-effect
relationships. The primary objective is to Describe HOTs and LOTS in the textbook

used by the teacher in teaching English Furthermore, the selection of a qualitative

“Jhon W. Cresell. Research Design: Qualitative, Quantitative, and Mixed Methods Approch
Fourth Edition, Los Angles, SAGE, P. 234

30 Bickman, L., & Rog, D. J. (2009). The SAGE Handbook of Applied Social Research Methods
(2nd ed.). SAGE Publications.
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approach aligns with the nature of the investigated phenomenon, which necessitates
the collection and analysis of rich, detailed qualitative data.

This research utilizes a descriptive approach, which is designed to assess the
values of independent variables, either singular or multiple, without making
comparisons or establishing relationships between them. Descriptive research
focuses on identifying and documenting the characteristics of the variables under
study, without seeking to compare them or explore their connections with other
factors’!. The researcher employed a descriptive approach to investigate the problem
under investigation. Qualitative research, as opposed to experimentation, is a
technique for studying natural objective conditions. The author of this study
examined the exercises from the English textbook "Bright an English 1 for
SMP/MTS Grade VII K-Merdeka". As it happens, the exercises in the textbook were
not questions but rather directions that required the students to complete different

tasks.

B. Object of the Research
The object of the research refers to the specific subject, phenomenon, or entity
that is being studied or investigated in a research project®®. It is the central focus of
the study, around which the research questions, objectives, and methods are

structured. The object of the research defines what the researcher aims to explore,

31 Sugiyono. (2012). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Bandung: Alfabeta.
Sillalahi, Ulber. P.12

52 Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education (8th ed.).
Routledge
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analyze, or explain, whether it is a particular group, process, event, concept, or
variable. The book is divided into 8 chapter and per-chapter there are various activity
existed. There 193 exercises spread into chapters in the book. It provides the scope
and boundaries for the study, guiding the data collection and analysis processes. The
object of the research is the exercises in the English textbook's chapters III through
VI that test higher order thinking skills (HOTS) and Low order Thinking Skills
(LOTS) are the focus of this study. K-Merdeka, SMP/MTS Grade VII Bright and

English 1.

. Data Sources

English: Bright An English Course For SMP/MTs Grade VII, (publisher:
Erlangga) published by KEMENDIKBUD in 2022, this book consists of 8 chapters
and this book integrates four language skills, offers activities that encourage
creativity and higher order thinking skills, uses audio for listening activities, and
encourages self-reflection on learning progress. There are essays and multiple choice
questions among the 158 pages of practice questions in this book. Grade 7 students
at SMPIT RR use this book as a learning resource. Therefore, this book is very
relevant to analyse the practice questions in the context of LOTS and HOTS analysis

research.
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Figure 3.1
English Book
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The book is divided into 8 chapter and per-chapter there are various activity
existed. There 139 exercises spread into chapters in the book. The exercises
are in the form of reading, listening, speaking, writing and supported by
several; grammar and vocabulary task. the form of task involving: multiple

choice, complete the sentences, essay, match word, grammar test etc.

D. Technique of Collecting Data
In this research, there are several stages for data collection. The first is initial
observation with the aim of collecting data and asking questions related to the

research. Meeting the teacher, asking permission to research English books at the



47

school, then borrowing books: Bright An English Course for Junior / Senior High
School Class VII K-Merdeka.
1. Document Analysis
Document analysis is a qualitative data collection method that involves examining
documents produced by the researcher or by others. Documentation can include
written or visual materials created by the researcher to gather information. These
materials may include sources such as score reports, magazines, books, articles,
and other research studies®®. The primary function of documentation is to
complement and reinforce other data collection instruments. In the present study,
the primary documentation will be derived from survey results and interview
transcripts, supplemented by additional resources. This research analyzed
textbook to investigate LOTS and HOTS in term of exercise item. The exercises
in the book are the data to be investigated by the researcher to answer the research

questions.

E. Instruments
The researcher themselves in qualitative research, the investigator assumes the
role of an instrument or research tool in qualitative inquiry. Although the researcher

is the primary instrument, other research tools that can supplement the data will

33 Sugiyono. (2008). Metode penelitian pendidikan: Pendekatan kuantitatif, kualitatif, dan R&D.
Alfabeta
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eventually be developed.’* The researcher is assisted by the document analysis

checklist to gain the data.

1. Checklist
A document analysis Checklist is fulfilled by the researcher to determine the use
of HOTS and LOTS in the Bright English for VII grader. The Document Sheet
was also employed as an instrument by the researchers in this investigation. A
list with variable data that needs to be gathered is called a checklist. The six
categories of collected cognitive dimensions from Bloom's Taxonomy are
included in the book BRIGHT AN ENGLISH COURSE 1 for SMP / MTs Grade
VIl (K-MERDEKA), which was the focus of the researcher's attention, cognitive
dimensions categories in Bloom's updated taxonomy. The instrument is
constructed by using Bloom's updated taxonomy to determine HOTS and LOTS
that manifested by the textbook. The blueprint covers several chapter existed in
the textbook including the test item. The blueprint of instrument can be seen in

the table below:

34Sugiyono, Quantitative Qualitative and R&D research methods, ed, (Bandung: Alfabeta,
2019), p 295.
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Chapter

Exercise
items

Category

Lots

Hots

C1

C2

C3

C4

Cs

Ceé

Cognitive
Demand

Type of
Question

1.

. Fill the

bubles with
the
sentences in
the box

. Complete

the
following
dialoque

. Look at the

pictures,
what may
the people
in the
pictures
say?

. Circle the

letter thet
present the
vowel
sound (i) as
in Bill

. Do you

know the
following
words
means?
Write the
meaning of
words?

. Arrange the

sentences
into good
dialoques.

. Nicoisa

ncew
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students.
Look the
picture.
Listen to
the to the
recording
and
complete
the dialoque

. Choose
True or
False

. Complete
the
sentences to
the correct
form

. Choose
True or
False

. Complete
the tabel

. Read and
Choose
True or
False

. Complete
the
sentences
into coorect
verbs

. Arrange the
following
letters into
days of
week

. Match the
days to the
activities.
Then
answer the
questions

. Listen and
tick the
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number you
hear

2. Listen
number you
hear and
write the
numbers in
words

F. Technique of Analyzing Data
In this study, the researcher used the revised Bloom's Taxonomy to analyze data
from the English textbook Bahasa Inggris: Bright An English Course For SMP/MTs
Grade VII, published by KEMENDIKBUD in 2022. The researcher used the
interactive mode technique, which is composed of three streams of activity—data
reduction, data display, and conclusion or verification—as described using the
framework of data analysis techniques created by Miles and Huberman, the
researcher did the following:>
1. Data Reducing
During the phase of data reducing, the researcher concentrated on analyzing the
data from the Bahasa Indonesia textbook exercise Bright an English Course For
SMP/MTs Grade VII. The process of choosing, concentrating, abstracting,
simplifying, examining themes and patterns, and eliminating extraneous

information is known as data. During this stage, the researcher classified each

35 Miles Mathew B; Huberman Michael A. 1984;21-23. Qualitative Data Analysis a Sourcebook of New
Methode. London: Sage Publications.
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exercise into one of six revised Bloom's Taxonomy levels, which were C1, C2,
C3, C4, 5, and C6.

Data Display

The data display phase uses narrative text to provide a brief description;
graphics, a matrix, and charts are also possible formats.*® In this instance, the
researcher presented the data from the textbook exercise Bahasa Indonesia:
Bright an English Course For SMP/MTs Grade VII published by
KEMENDIKBUD 2022, which covered the percentages of each cognitive level
of the Revised Bloom's Taxonomy.

Drawing Conclusion

Cconclusion is the last phase. The researcher's conclusion in this study made

reference to the formulation of the problem®’

36 Miles, M.B, Huberman, A.M, & Saldana, J. 2014.Qualitative Data Analysis, A Methods Sourcebook,
Edition 3. USA: Sage Publications. Terjemahan Tjetjep Rohindi Rohidi, UI-Press

7 ibid
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CHAPTER 1V

FINDINGS AND DISCUSSION

This chapter validates the findings and discussion from the document analysis.
During the data collection process, the researcher utilized a document analysis
checklist. The data gathered from instruments corroborated the conclusions of the
study.

A. Findings

The researcher presented the findings derived from the document analysis
checklist. The aim of collecting this data was to examine LOTS and HOTS in
BRIGHT AN ENGLISH COURSE 1 for SMP / MTs Grade VII (K-MERDEKA)
book used by Teacher at SMP RR Rejang Lebong. The study employed a
descriptive approach, utilizing qualitative methods to provide a detailed analysis.
1. LOTS Items Exercises Manifested in the Textbook Entitled Bahasa

Inggris: Bright an English 1 for SMP/MTS Grade VII K-Merdeka.
LOTS (Lower Order Thinking Skills) and HOTS (Higher Order Thinking
Skills) are essential components to be included in student exercises. Both
categories are derived from Bloom's taxonomy of cognitive levels. To
identify how these skills are reflected in student exercises, the researcher
analyzed the percentage of LOTS and HOTS items in chapters of BRIGHT
AN ENGLISH COURSE 1 for SMP / MTs Grade VII (K-MERDEKA)

according to the criteria established for each cognitive level.



Tabel 4.1

54

LOTS Items Exercises Manifested in the Textbook Entitled Bahasa
Inggris: Bright an English

Chapter Theme | Exercises Type of Cognitive
in Every | Exercises Domain
Chapter
1 33 Item | 1. Fill In the | 24 Item
Exercises Blank Exercises
2. Cloze Test | are in
1. Reading 3. Multiple LOTS form
Questions Choice
(10 4. Essay
Exercises) 5. True/False
2. Listening
Questions
(15
Exercises)
3. Speaking
Questions
(5 Questions)
4. Writing
Questions
5. (5 Questions)
6. Grammar
Questions
(5 Exercises)
2 It’s Judy | 16 Item |1. Fill In the | 15 Item
Spark Exercises Blank Exercises
2. Cloze Test | are LOTS
1. Reading 3. Multiple
Questions Choice
(10 4. Essay
Exercises) 5. True/False
2. Listening
Questions
(10
Exercises)
3. Speaking
Questions
(5 Questions)
4. Writing
Questions
5. (6 Questions)
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They’re a | 10 Item | 1. Fill In the | 9 Items
New band | Exercises Blank Exercises
2. Cloze Test | are LOTS
1. Reading 3. Multiple
Questions Choice
(5 Exercises) |4. Essay
2. Listening 5. True/False
Questions
(2 Exercises)
3. Speaking
Questions
(3 Questions)
4. Writing
Questions
5. (2 Exercises)
6. Grammar
Questions
(4 Exercises)
They are | 18 Item | 1. Fill In the | 15 Item
My Exercises Blank Exercises
Family 2. Cloze Test | are LOTS
1. Reading 3. Multiple
Questions Choice
(2 Exercises) |4. Essay
2. Listening 5. True/False
Questions 6.
(2 Exercises)
3. Speaking
Questions
(3 Questions)
4. Grammar
Questions
(5 Exercises)
5. Vocabulary
Questions
(3 Exercises)
[ hardly | 15 Item | 1. Fill In the | 12 Item
Ever Exercises Blank Exercises
Watch TV 2. Cloze Test | are LOTS
1. Reading 3. Multiple
Questions Choice
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(8 Exercises)

2. Listening
Questions
(2 Exercises)

3. Speaking
Questions

(3 Questions)
4. Grammar

Questions

(5 Exercises)
5. Vocabulary

4. Essay

5. True/False

6. Match
Words

Questions
(5 Exercises)
6. Writing
Questions
(2 Exercises)
Where’s | 13 Item | 1. Fill In the | 10 Item
The Exercises Blank Exercises
Monument 2. Cloze Test | are LOTS
1. Reading 3. Multiple
Questions Choice
(5 Exercises) |4. Essay
2. Listening 5. True/False
Questions 6. Match
(2 Exercises) Words
3. Speaking
Questions
(3 Questions)
4. Grammar
Questions
(5 Exercises)
5. Vocabulary
Questions
(4 Exercises)
6. Writing
Questions
(1 Exercises)
They’ve 16 Item |1. Fill In the | 12 Item
Thick Exercises Blank Exercises
Eyebrow 2. Cloze Test | are LOTS
7. Reading 3. Multiple
Questions Choice
(6 Exercises) |4. Essay

5. True/False
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8. Listening
Questions
(2 Exercises)
9. Speaking
Questions
(3 Questions)
10. Grammar
Questions
(5 Exercises)
11. Vocabulary
Questions
(5 Exercises)
12. Writing
Questions
(3 Exercises)

6. Match

Words

It’s
Delicious

18 Item
Exercises

1. Reading
Questions
(6 Exercises)

2. Listening

Questions
(2 Exercises)

3. Speaking

Questions
(3 Questions)

4. QGrammar

Questions

(5 Exercises)
5. Vocabulary

Questions

(5 Exercises)
6. Writing

Questions

(3 Exercises)

1.

Fill In the
Blank

. Cloze Test
. Multiple

Choice
Essay
True/False
Match
Words

15 [tem
Exercises
are LOTS

Total

139 Exercises

112 LOTS
Item
Questions
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Based on the total data of BRIGHT AN ENGLISH COURSE 1 for SMP / MTs
Grade VII (K-MERDEKA) textbook is 139 exercises and material can be
analyzed as the object is 139 exercises in reading skills, writing, Speaking,
Listening, Grammar and Vocabulary. There are 6 forms of Questions
manifested in this book: fill in the blank, cloze test, multiple choice, reading
essay, true/false, match words, project. The data also give a clear description
that there are 112 LOTS item questions manifested in BRIGHT AN ENGLISH
COURSE 1 for SMP / MTs Grade VII (K-MERDEKA).

Across the eight chapters, the textbook presents a range of exercises
targeting different skills: reading, listening, speaking, writing, grammar, and
vocabulary. Each chapter contains exercises intended to enhance students’
proficiency in these areas, ensuring that students engage with English in a
variety of ways. The exercises in each chapter are categorized by type,
including fill-in-the-blank, cloze tests, multiple-choice questions, essays,
true/false, and matching words. LOTS exercises are designed to engage
students in recall and basic comprehension tasks. The research categorizes the
exercises into LOTS items, which are primarily lower-order thinking
activities such as recalling facts or completing simple tasks. These exercises
are prevalent across all chapters and are essential in assessing basic
understanding and reinforcing foundational knowledge. For example, in
Chapter 1, 33 out of 24 exercises are LOTS items, showing a heavy reliance

on these simpler cognitive tasks.
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1. Chapter Breakdown and LOTS Distribution:

a.

Chapter 1: The first chapter contains 33 exercises, with 24 of them
categorized as LOTS. The exercises in this chapter consist of reading
(5), listening (5), speaking (5), writing (5), and grammar (4). The
diversity in exercise types ensures that various cognitive skills are
targeted, though a significant number of exercises focus on recall and
basic comprehension.

Tabel below showed the cognitive domain manifested in the book:

Tabel 4.2 Item LOTS Analysis

Activity

Bloom's Questions/Tasks Reason for
Taxonomy Level LOTS
Classification

Activity 1

C1 (Remembering) | Listen and repeat. Requires simple
recall and
repetition
without deeper
understanding

Activity 2

C2 Listen and practice. Involves  basic
(Understanding) comprehension
without
applying  new
knowledge

Activity 3

C2 Practice the dialogue | Demonstrates
(Understanding) with a friend. understanding
but does not
require analysis
or creation

Activity 4

C2 Fill the bubbles with | Requires
(Understanding) sentences in the box. comprehension
and  matching
without deeper
thinking

Activity 6

C3 (Applying) Look at the pictures, | Requires
then  perform  the | applying learned
dialogue. material but still
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within a guided
context

Activity 7 C1 (Remembering) | Listen and say it out | Involves recall
loud. and repetition
without critical
thinking
Activity 8 C1 (Remembering) | Listen and say it out | Requires
loud. memorization
without
modification or
analysis.
Activity 10 C3 (Applying) Listen to the recording | Involves using
and complete the | known
dialogue. information in a
structured task.
Activity 11 C2 Read Niko's | Requires
(Understanding) introduction. comprehension
of given
information
without
transformation
Activity 13 C2 Introduce yourself to | Requires
(Understanding) your friend next to you. | understanding
and responding
but not deep
processing
Activity 14 C3 (Applying) Practice the dialogue | Uses learned
with your friends. material in real-
life  situations
but remains
guided.
Activity 15 C1 (Remembering) | Listen and repeat to | Involves
practice spelling. memorization

and repetition

Activity 16

C2
(Understanding)

Listen and practice the
dialogue.

Shows
understanding
but does not
require deep
processing

Activity 17

C1 (Remembering)

Spell name out loud
and write down letters.

Requires simple
recall of letter

sequences
Activity 19 C2 Read the following | Demonstrates
(Understanding) instructions. comprehension
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but not
application  or
analysis.

Activity 20

C1 (Remembering)

Listen and repeat.

Involves simple
recall  without
modification

Activity 21

C1 (Remembering)

Listen and repeat.

Focuses on
memorization
and repetition

Activity 22

C2
(Understanding)

Complete the table.

Requires
comprehension
but no critical
thinking.

Activity 23

C1 (Remembering)

Listen and read aloud.

Involves recall
and  repetition
without deeper
understanding

Activity 24

C1 (Remembering)

Listen and read aloud.

Requires
memorization
without analysis

Activity 25

C2
(Understanding)

Complete the names of
the days.

Requires  basic
understanding
and recall

Activity 26

C2
(Understanding)

Answer the question.

Requires
comprehension
but no critical
thinking

Activity 27

C1 (Remembering)

Complete the words.

Involves recall
without deeper
understanding.

Activity 29

C3 (Applying)

form
own

Complete the
with your
information.

Requires

applying learned
material to
personal context
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00 you like our class? . ®  Well I like playing futsal ¢

Introducs Lf
Activity 1211\l to your friend next to you. Do a similar dialogue 31

) ~ctiviv s
Practise the dialogues with your frigng,
Dialogue 1. i

Hit F'm Nico
I'm very well, thank you. And ¥ Nice to meet you, ma‘am,
*  How do you do?

* Nice to meet you

= Nice to meet you. 100
*  See you later.

*  Goodbye

Hi Nicol 1m Ms, Laura.
Nice to meet you, too.

Picture 4.1. LOTS questions in Chapter 1
b. Chapter 2: This chapter, titled /ts Judy Spark, contains 16 exercises,
with 15 classifieds as LOTS. This shows a decrease in the number of
LOTS exercises, and there is a stronger balance between higher-order
thinking activities such as writing essays and more cognitive-
demanding listening and speaking questions.
Tabel below showed the cognitive domain manifested in the book:

Tabel 4.3 Item LOTS analysis

Activity Bloom's Questions/Tasks Reason for LOTS
Taxonomy Level Classification
Activity 1 C1 (Remembering) | Read and Listen. Involves simple
recall and
recognition of
information.

Activity 2 C2 (Understanding) | Choose T (true) or F | Requires
(false) of  each | comprehension  of
statement based on | given information

the dialogue. without deeper
analysis.
Activity 3 C3 (Applying) Complete the | Uses learned

sentences with the | grammar rules in
structured exercises
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correct form of "to
be" in the box.

Activity 4

C3 (Applying)

Write positive,
negative, or
interrogative
sentences using the
correct form of "to
be."

Requires application
of grammar
knowledge in
different  sentence
forms.

Activity 5

C1 (Remembering)

Listen and repeat the
country names
together.

Involves recall and
memorization
without
thinking

critical

Activity 6

C2 (Understanding)

Read the passage
about the famous
Cappadocia in
Turkey.

Requires
comprehension but
does mnot involve
critical evaluation

Activity 7

C3 (Applying)

Work in pairs, write
the name of the
country based on the
flag.

Requires application
of knowledge about
countries and flags

Activity 8

C2 (Understanding)

Study the following
table.

Involves
understanding
structured
information but no
deeper analysis.

Activity 9

C3 (Applying)

Complete every
dialogue with the
correct question
words.

Uses learned
question words in
structured contexts.

Activity 10

C3 (Applying)

Look at  these
pictures. Complete
the dialogue with the
most possible
question.

Requires  applying
knowledge to form
appropriate
questions.

Activity 11

C3 (Applying)

Complete the
dialogues using the
correct question
words and verb “be."

Involves
grammar
meaningful
dialogue.

applying
rules to

Activity 12

C3 (Applying)

Make a group of two
to four members.
Then make a
dialogue
conversation
yourself.

about

Uses learned
language structures
in real-life scenarios
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Activity 13 | C3 (Applying) Make a group of | Requires applying
three. Watch a video | listening and
on a streaming | comprehension
platform about a | skills in a real-world
famous place. Write | task.
the information
about the place on a
paper.

Last C2 (Understanding) | What can we learn | Requires

Activity from the text? comprehension  of

(Multiple the main idea but no

Choice) critical thinking

The example of LOTS Test in Chapter 2

€) Build-up
GRAMMAR VERB BE (TO BE) SINGULAR iR -
Complete these sentences with correct fort

m
1 1 from Indonesia nt

2. You...so beautiful e
3. They ... the best doctors in the hospital "
4. She.. . very clever in the school
5. My friends . . . badminton athletes.
6. Myecat.. .2 sphinx cat

s
re
re

Write positive, negative, or interrogative sentences using the correct fom

of to be.

1 (4 She is my fav
(4 She isn't
() Is she m

e singer.
rite singer.

the box.

inger? / lsn't she my favourite singer?

2. (+) They are an Indian family.
5]

¢/ J—

) Are you a comedian? / Aren't you a comedian?

4. +

e R P

() This food isn't delicious,
o

»

(+) We are the winners of the competition
)
[ —

he country. You are suggey,,

Picture 4.2. LOTS questions in Chapter 2

¢. Chapter 3: They're a New Band chapter offers 10 exercises, with 9

categorized as LOTS. This shows a continued emphasis on lower-

order activities while also integrating grammar and writing exercises

to challenge students’ language use in more creative ways. Tabel

below showed the cognitive domain from the book:
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Tabel 4.4 Item LOTS Analysis

Activity Bloom's Questions/Tasks Reason for LOTS
Taxonomy Level Classification
Activity 1 | C1 (Remembering) | Read and Listen. Requires simple recall
and recognition of
information

Activity 2 | C3 (Applying) Complete the table and | Uses learned grammar
dialogue with the best | rules in structured
answer of "to be." exercises.

Activity 3 | C3 (Applying) Write a list of words | Requires applying
that mean very good | vocabulary
and very bad. knowledge to

categorize words

Activity 4 | C3 (Applying) Work in pairs and do a | Uses learned
dialogue about | structures to create
something you like | meaningful
and don’t like. conversation

Activity 5 | C3 (Applying) A. Read and listen to | Requires applying
the dialogue. B. Write | vocabulary and
the words from the box | comprehension to
in the table. C. | structured tasks
Complete the
sentences with words
from Activity 5b.

Activity 6 | C1 (Remembering) | A. Listen to the two | Involves recall and
words. B. Listen to the | repetition without
words in the box and | deeper processing
write them in the table.

C. Listen and repeat.

Activity 7 | C3 (Applying) Read Mita’s email | Requires applying
about her favourite | learned writing skills
band and write an | in a real-life context
email to your friend
about your favourite
band/singer.

Activity 8 | C3 (Applying) Watch a music video | Involves personal
from your favourite | application of learned
singer or band. Write a | vocabulary and
paragraph of what you | expression.
like or don’t like from
the music video.

Last C2 (Understanding) | Which of the | Requires

Activity following words | comprehension  but
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(Multiple
Choice)

series?

shows the

writer’s | does not involve deep

feeling towards the | analysis
Harry  Potter film

for SMP/MTs Grade VIi

) vy =
Read and Listen.

Host Hello everybody
So glad to be here

again
today esp

because ther
great people with
me now.
Timmy Hi, everyone. I'm
Timmy, and she is
sisca. They are Jo
and Rey.
Sisca, Jo, Rey : Hit Hil
Timmy Sisca is the vocalist, Jo is the keyboardist, Rey is the guitaris
and | play the drums.
Host Timmy, tell me about your group.
Timmy : Yes, we are The Skipper
Host Why The Skipper?
Timmy Because skipper means captain 5o we want to be a captan
in the music worl
Host I see. Tell me about The Skipper's new album.
Timmy : It is not an album actually. It's a single.
Host D OK.
Timmy : The title is *Shadow’

Read the sentences and write T (True) or F (False) and correct the falst
sentences.

1. There are five people in the group. -
2. ‘Shadow’ is a single from The Skipper _ :»
3. Skipper means captain.

4. Rey is the vocalist of the group ));
5. Jo and Timmy play the musical instruments, )—‘

RIGHT vl
1 Spp TG

sk
Some of Nico's classmates sre
with the answers, Draw in

Where do you live, Nico?  ®

Can you repeat your °
name, please?

What is your hobby? .
What is your favourite "
ood?

Do you like our class? -

([8) actvitys |

D
questions. Match the quey,

Mmm, | like fried 0
®  chicken. It’s yummyl

o ves s nice 0
o Of course, e Nico.

Campota puth swest
9.

®  number 10

t

e Well | like playing futsal (]

Introduc 1
JpYOUrself to your friend next to you. Do a similar dialogue 3

Activity 12.

([ neiviy i

Practise the dialogues with your frigngs,

Dialogue 1,

Hit fm Nico.
Nice to meet you, ma‘am,

Hi Nicol rm Ms. Laura.
Nice to meet you, oo

Picture 4.3. LOTS Questions in Chapter 3

d. Chapter 4: In They Are My Family, 18 exercises are featured, and 15

are LOTS items. This chapter introduces a range of vocabulary

exercises along with reading and speaking tasks, indicating an effort

to balance comprehension with applied language skills. Tabel below

showed the cognitive domain from the book.

Tabel 4.5 Item LOTS Analysis

Activity Bloom's
Taxonomy Level

Questions/Tasks

Reason for
LOTS
Classification

Activity 1 C1
(Remembering)

Read and Listen.

Requires recalling
and recognizing
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information
without analysis.

Activity 2 C2 Read the text in | Involves

(Understanding) | Activity 1. Write T | comprehension of
(True) or F (False) | the text to identify
for each statement. | correct and

incorrect
statements.

Activity 3 C3 (Applying) The Simple Present | Requires  using
Tense:  Complete | knowledge of the
the sentences with | simple present
the correct verbs. tense to fill in

blanks.

Activity 4 C3 (Applying) The Simple Present | Involves applying
Tense: Underline | knowledge of verb
the verbs in the | identification in
sentences. context.

Activity 5 C3 (Applying) Match the | Requires applying
questions with the | knowledge to
most  appropriate | correctly pair
answers. Work in | questions and
pairs. answers.

Activity 6 C3 (Applying) Find 10 verbs in the | Involves
text in Activity 1 | identifying  and
and write the | applying verbs in
sentences. meaningful

sentences.

Activity 7 C3 (Applying) Fill in the table with | Requires applying
the correct answers | grammatical
(verbs). knowledge to

categorize  verbs
correctly.

Activity 8 C2 Look at this family | Involves

(Understanding) | tree of Katy. Listen | understanding
and read the text | relationships in
aloud. the family tree and

demonstrating
comprehension.

Activity 9 C3 (Applying) Answer these | Requires applying

questions based on
the story of Katy’s
Family.

comprehension to
respond to
questions
correctly.
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Activity 10

C3 (Applying)

Look at the pictures
and  write  the
correct possessive
form (‘s/s’).

Involves applying
grammar rules for
possessive forms
based on visual
prompts.

Activity 11

C3 (Applying)

Listen to the

Requires applying

recording and | knowledge of
complete the | possessive
paragraph with the | adjectives to
correct possessive | complete the
adjective. paragraph.
Activity 12 | C3 (Applying) Underline  every | Involves applying
verb in the simple | grammatical
present tense and | knowledge to
every  possessive | identify  specific
adjective from the | word types.

passage.

Activity 13 | C3 (Applying) Draw your own | Requires applying
family tree and | knowledge of
make a description | sentence structure
using the simple |[and  possessive
present tense and | adjectives
possessive creatively.
adjectives.

Activity 14

C3 (Applying)

Search  for an
interview video of
your favorite artist
or famous figure.

Involves applying
comprehension

skills to analyze a
real-world source.

Answer the

questions.
Last C2 What is James | Requires
Activity (Understanding) | Nelson doing in | comprehension of
(Multiple Indonesia? information to
Choice) determine the

correct answer.




10. Egitha and Putra
11. Darren and his family

BRIGHT
for SMP/MTs Grade Vil

5. My friends badminton in a field. (play)

6. My cat ten sausages in a day. (eat)

7. My family every Sunday for a family dinner. (meet)
8. The waitress — Us the menu to order some food. (give)
. My mother chicken curry for our picnic. (cook)

schaol together by bike. (go to)

in that house. (live)

D

THE SIMPLE PRESENT TENSE: POSITIVE AND NEGATIVE STATEMENTS
Look at these sentences and underline the verbs.

i

Irene goes not live in Jakarta anymore.

. Deandra and Tormy only eat vegetables every day.
. Lucky's family sells many delicious cakes online.
. My sister teaches Math at school.

. Grandma and grandpa buy vegetables in the market.

Our dog sleeps on the couch.
. Anindya and Siska are twins in the family,

. My father listens to an old radio,

R )

- Emily studies Mandarin with her sister.

=
=]

- Bianca has two new bags from her birthday.

B

Damien watches television in the bedroom.

Matc

1 Does she play piano very
weil?

2 Do you like Karimun Jawa
sland?
|

:::::::

4 Does Anana sing
melodiously?

’a.

b, Yes. Ariana sings very

d. Yes. we eat pizza again this
morning.
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£ SIMPLE PRESENT TENSE: GUESTIONS AND SHORT ANSWERS
1 the questions with the most appropriate answers. Work in pairs.

Mo, | like Kepulauan Seribu
more.

melodiousty.

€ No, | only have one cat

from my aunt.

5. Do we have pizza for
breaifast?

6. Do our neighbours care
about us?

7. Do you have many cats at
ame?

8. Does Dion like SpongeBob?

9. Do you join any e-sport | i
team?

Im Do you have a smartphone? I3

H[’-‘ i«:::,u ;axch K-drama K

e Yes. she plays piano
beautifully.

f. Mo, | only watch e-sport
channel on the internet

9. Ves, | love the actors from
South Korea.

h. Not really, they just respect

us as a family.
Yes. | have one Iphone and
one Android phone.

Yes, he likes all kinds of
canoons.

No, they sleep during the
rain,

Picture 4.4. LOTS questions in Chapter 3

e. Chapter 5: I Hardly Ever Watch TV consists of 15 exercises, with 12

LOTS items. This chapter's exercises cover reading, listening,

grammar, vocabulary, and writing, suggesting an integrated approach

to language learning, with a continued focus on LOTS exercises.

Tabel below showed the cognitive domain from the book:

Tabel 4.6 Item LOTS Analysis

Activity

Bloom's
Taxonomy Level

Questions/Tasks

Reason for
LOTS
Classification

Activity 1

C1 (Remembering)

Read and listen about
Yusuf and Dessy.

Requires
recalling and
recognizing basic
information
without analysis.

Activity 2

C1 (Remembering)

A. Days of the week.
Listen and repeat. B.
Months of the year.
Listen and repeat. C.
Arrange the following
letters into days of the
week. D. Match the
days to the activities.

Involves

memorization,
repetition,  and
recognition  of
basic  concepts
without requiring
deeper

understanding.
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Then answer  the
questions. E. Write four
sentences about things
you do on different
days.

Activity 3

C3 (Applying)

A. Put the adverbs in the
correct order. B. Put the
adverbs in the correct
place in the sentence. C.
How often do you do
these things? Write true
sentences. Use adverbs
from Activity 3a. D.
Look at Anna’s
schedule. Write
sentences about her.

Requires
applying
grammar rules to
structure
sentences
correctly in
different
contexts.

Activity 4

C3 (Applying)

Work with a partner.
Tell him/her about you
and when you do things.
Use the words in the
box.  Perform  the
dialogue in front of the
class.

Requires
applying learned
vocabulary and
sentence
structures to real-
life
communication.

Activity 5

C3 (Applying)

A. Discuss the
following question. B.
Look at the picture.
Listen and repeat the
names. Then write an
example. C. Read some
headlines from TV
programmes. Write the
types of programmes.

Requires
applying
comprehension
and
categorization
skills to classify
information.

Activity 6

C3 (Applying)

A. Add the words in the
box to make new nouns.
Listen and check. B.
Where is the stress in
each word? Listen again
and repeat.

Requires
applying
knowledge of
word formation
and
pronunciation.

Activity 7

C3 (Applying)

Listen to the two
dialogues. Complete the
table with information
about how often the two
people  watch  the
following programmes.

Requires
applying
listening skills to
extract and
organize relevant
information.
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Activity 8

C3 (Applying)

A. Look at the picture
and  complete the
sentence. B. Look at the
picture and complete
the dialogue.

Requires
applying
observation skills
and using
contextual clues
to complete
sentences.

Activity 9

C3 (Applying)

A. Look at the table.
When do you do these
activities? Write the
times you do these
activities in the "Me"
column. B. Pay
attention to the
following dialogue.
Work with a partner and
ask her or him about the
activities in Activity 9a.
Then write the answers
in the "My partner"
column.

Requires
applying
personal
knowledge and
communication
skills to collect
and record
information.

Activity 10

C3 (Applying)

Write a paragraph of
your routines in a day.
You may include the
following information.

Requires
applying
grammar
vocabulary
knowledge to
construct
meaningful
sentences.

and

Activity 11

C3 (Applying)

Watch a
film/documentary/video
about a famous person
(an athlete, a singer, a
farmer, etc.). Observe

Requires
applying
observational
and writing skills
to summarize

their routines. Write | information.

about them, and share

your work with your

class.
Last C2 (Understanding) | If Lisa wants to arrive in | Requires
Activity Lombok early, which | comprehension
(Multiple flight should she take? | and analysis of
Choice) available flight

options to
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determine the
correct answer.

b, Months of the year. Listen and repeat. 1. When does the boy play basketball?
On Tuesday

[
uf [SEPTEMBER 2. When does the boy play gamas?
» o g = S s

3. When does the boy play guitar?

- 2
hesmoamy)'y Y Tocrod® -
] v T 4. When does the boy visit his grandparent?
L& ’—A—.
’jﬁnncm JuLyy m 5. When does the girl visit the library?

= b
6. When does the boy clean up the room?

e 7. When does the girl go shopping with her father?

o Arrange the following letters into days of the week.
fayid | mdonay | thuayisd | tudayes | wesddneay | e :’”“ four sentences about things you do on different days.
- _‘ﬁ e o = S e
sdwroy | sdauny | | ] : S S i S 257

— i
Weekend | | | .
— SN o
d. Match the days to the activities. Then answer the questions. o .
— \

Monday
Tuesda, \ 100% pr (
X Sox I usz [+ always study after clags,
| atly i
] | usually walk to
Wednesday N/ 80% | Mormally/Generatly | | 1 normaty ger e
/ 70% Often/Frequently [ 1 otten read Mo
Thursdsy |/ s0% ‘ | sometimes in bed at nignt
\f o | oceasionaty | | sometimes sing in the showe,
I ocear
Friday i ‘ 10 || Setdom ; Hd:":"a'w 99 10 bed late.
| :: Hardly Ever/Rarety 1 haraty ,::‘ Salt on my faog,
- |
Saturday \ L Neve i, get angry, |
| S— E vins never aat meat
Sungay

Picture 4.5. LOTS questions in Chapter 4

f. Chapter 6: Where’s the Monument includes 13 exercises, with 10
LOTS items. Similar to other chapters, the exercises are varied, with
a combination of vocabulary, grammar, and writing questions that
help reinforce basic language understanding. Tabel below showed the

cognitive domain from the book:

Tabel 4.7 Item LOTS analysis

Activity | Bloom's Taxonomy Questions/Tasks Reason for
Level LOTS
Classification

Activity 1 | C2 (Understanding) | Melanie is planning to | Requires
go to San Diego next | comprehension

month. There are | of information
many things to see | and making
and do in San Diego. | connections
She is browsing the | between  text
information about San | and images.
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Diego. Match the
information with the
pictures.

Activity 2

C1 (Remembering)

A. Listen and repeat
the  numbers. B.
Listen and tick the
numbers you hear. C.
Listen and write the
numbers you hear.
Then write the
answers in words.

Involves
memorization
and recognition
of numbers
without
requiring deeper
understanding.

Activity 3

C3 (Applying)

A. Listen and repeat.
B. Listen to the
sentences. Are the
"th" sounds /0/ (think)
or /0/ (those)? Tick
(V) the correct box.
Then listen again,
check, and repeat.

Requires
applying
phonetic
knowledge to
distinguish and
categorize
different

sounds.

Activity 4

C3 (Applying)

A. Underline the
correct words. B.
Complete the
sentences. Use
"There’s / There isn’t"
or "There are / aren’t
any."

Requires
applying
grammar rules
to choose the
correct sentence
structure.

Activity 5

C3 (Applying)

A. Write the names of
the places under the
picture. B. Work with
a partner and practice
the dialogue. C. Write
sentences about where
you do these things.
See the example.

Requires
applying
vocabulary and
language
structures in
real-world
contexts.

Activity 6

C3 (Applying)

A. Match the two
parts of the words.
One has been done for
you. B. Write the
words from the box
under the pictures.

Requires
applying word
formation
knowledge to
create
meaningful
words.

Activity 7

C3 (Applying)

A. Look at the picture
and complete the
sentence. B. Listen

Requires

applying
observation and
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and read. Then write | comprehension
the name of the place. | skills to
complete
sentences.
Activity 8 | C3 (Applying) With a partner, write a | Requires
dialogue about | applying
directions to  go | communication
somewhere. Then, | skills and

perform the dialogue

vocabulary  to

in front of the class. create a
meaningful
dialogue.

Activity 9 | C3 (Applying) Search for a video | Requires

about your favorite | applying

place or building on | research  and

streaming platforms. | comprehension

Then answer the
following questions.

skills to extract
and summarize

relevant

information.
Last C2 (Understanding) | How do the visitors | Requires
Activity enjoy the view from | comprehension
(Multiple the height? of given
Choice) information to

determine  the
correct answer.

FR
4 15
5. 16
5 17
7. 18
8 1
9. 100
10, 215

in wi

90
1000
250

" ]
< Listen and write the numbers you hear. Then write the answers
in words.
- seventy five

a. Listen and repeat.

for
thousand .
father think

15l
there
mother

L4

2w N p

Listen to the sentences, Are the
() the correct box. Then liste,

- | think he's thirty,
That's their father.
They buy

the

thir
iy three

@ th sounds /o/ (
(thi
7 39aIn, check ang repor  (those)? Tick

es together,
- Thanks for the birthaay party. ‘

o
1% m some questions: Match the s,
tes are asking him
‘s classma

please

What is your hobby?

What is your favourite -
food?
Do you like our class? .

i) Activityis

Introduce yourself to
Activity 12.

() sctii e |
Practiss the dialogues with your friends,

Dialogue 1.

Hil 'm Nico,
Nice to meet you, ma‘am,

=

pmm, | like fried ]

®  chicken. It's yummy!

e Yes, It's nice,

e Of course, It's Nico

Cempaka Putih Straet

& number 109.

0
0
0
¢

@ Well, I like playing fulsal

your friend next to you. Do a similar dialogue "

Hi Nicol 1'm Ms. Laura.
Nice to meet you, too.

Picture 4.6. LOTS questions in Chapter 6
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g. Chapter 7: They’ve Thick Eyebrow offers 16 exercises, with 12 of

them classified as LOTS. This chapter presents a stronger emphasis

on vocabulary and grammar exercises, with a slight increase in the

number of LOTS questions. Tabel below showed the cognitive

domain from the book:

Tabel 4.8 Item LOTS analysis

Activity

Bloom's
Taxonomy Level

Questions/Tasks

Activity 1

C2 (Understanding)

A. Read and listen to the text. B. Read
the following statements. Write True,
False, or Not Stated based on the
information from the text in Activity
la.

Activity 2

C3 (Applying)

A. Underline the correct verb. B.
Complete the sentences with the
correct form of have/has (not) got. C.
Make true sentences about you and
your family. Use the correct form of
have/has (not) got. D. Read again text
about Grace in Activity 1. Match the
clauses in column A with the clauses in
Column B.

Activity 3

C3 (Applying)

Pronunciation: /v/ they’ve A. Listen to
the recording and repeat the words. B.
Listen to the recording and say the
sentences aloud.

Activity 4

C3 (Applying)

Practise the dialogue with a partner.
Ask and answer questions with “have
got”.

Activity 5

C3 (Applying)

A. Pay attention to the following
pictures. Listen and repeat. B. Look at
the picture and write the parts of the
body.

Activity 6

C3 (Applying)

A. The following words are adjectives
to describe hairstyle, hair colour, or
eye colour. Fill in the table with the
words in the box. B. Look at the
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pictures. Use the words in the box to
describe the people in the pictures.

Activity 7

C3 (Applying)

A. Listen to the description of three of
the people in the pictures. Tick (v) the
pictures of the people they describe. B.
Reza’s sister, Andini, wants to work
part-time at a pet shop. Listen and
complete the form. C. Put the words in
order to make questions.

Activity 8

C3 (Applying)

Talking About Pets. The following are
features that some animals have.
Listen to the recording and say the
words out loud.

Activity 9

C3 (Applying)

A. Listen to the recording to complete
the following text. B. Discuss the
following things with your partner.

Activity 10

C3 (Applying)

Write a description text about a
member of your family or a pet that
you have at home. In the text, you may
include the following information:
You also may put the picture of the
person or the pet that you describe in
your writing.

Activity 11

C3 (Applying)

Search for a video of someone’s pet on
streaming platforms or social media.
Find out the following things.

Last
Activity
(Multiple
Choice)

C2 (Understanding)

Why does the writer like the book very
much? A. There is much information
about the human body in the book. B.
The writer likes biology very much. C.
The book has many colourful pages. D.
It is a human body encyclopedia.
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X

Read and Listen
Host Hello everybody
So glad to be here
again with you
today especially
because there are
great people with
me now.

Hi. everyone. I'm

Timmy
Timmy, and she is

.4 Sisca. They are Jo
and Rey.
Sisca, Jo, Rey : Hil Hit
Timmy Sisca is the vocalist. Jo is the keyboardist, Rey is the guitari
and | play the drums.
Host Timmy, tell me about your group.
Timmy : Yes, we are The Skipper.
Host Why The Skipper?
Tirmny Because skipper means captain so we want to be a captan
in the music worl
Host I see. Tell me about The Skipper's new album.
Timmy ¢ It is not an album actually. It's a single
Host OK.
Timmy The title is "Shadow

Read the sentences and write T (True) or F (False) and correct the false
sentences.

1. There are five people in the group. =
2. “Shadow’ is a single from The Skipper. = j/
3. Skipper means captain.

4. Rey is the vocalist of the group 4—;—;
5. Jo and Timmy play the musical instruments. —

What is your habby?

What is your favourite -
food?
Do you like our class? .

() aciviey s |
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o
jons. Match the ey e

Mmm, | like fried Q
®  chicken. It's yummyl

o Yes s nice 0

o Of course, s Nico.  §

Cempaka Putih Street, )
. number 109.

o el 1 ke playing et &

Introduce yourself to your friend next to you. Do a similar dialogue 3/

Activity 12,

L ety o

Practise the dialogues with your frigng,
5.

Dialogue 1,

Hit 'm Nico,
Nice to meet you, matam,

Hi Nicol I'm Ms, Laura
Nice 1o meet you, too-

Picture 4.7. LOTS questions in Chapter 7

h. Chapter 8: In the final chapter, /t’s Delicious, there are 18 exercises,

with 3 LOTS items. This chapter stands out for having the highest

number of LOTS exercises, showing a stronger focus on basic

comprehension and recall. Tabel below showed the cognitive domain

from the book:

Tabel 4.9 Item LOTS analysis

Activity Bloom's

Taxonomy Level

Questions/Tasks

Reason for
LOTS
Classification

Activity 1 C2
(Understanding)

A. Read and
listen to the text.
B. Read the
following
statements. Write
True, False, or
Not Stated based
on the
information from
the text n
Activity la.

Requires
comprehension
ofthe text and the
ability to identify
key information
without analysis.

Activity 2 C3 (Applying)

A. Underline the
correct verb. B.

Requires
applying
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Complete the
sentences  with
the correct form
of have/has (not)
got. C. Make true
sentences about
you and your
family. Use the
correct form of
have/has  (not)
got. D. Read
again text about
Grace in Activity
1. Match the
clauses in
column A with
the clauses in
column B.

grammar rules to
construct and
complete
sentences
accurately.

Activity 3

C3 (Applying)

Pronunciation:
/vl they’ve A.
Listen to the
recording  and
repeat the words.
B. Listen to the
recording and say
the sentences
aloud.

Requires
applying
phonetic
knowledge and
pronunciation
skills  through
repetition.

Activity 4

C3 (Applying)

Practise the
dialogue with a
partner. Ask and
answer questions
with “have got.”

Requires
applying learned
sentence
structures in an
interactive
conversation.

Activity 5

C3 (Applying)

A. Pay attention
to the following
pictures. Listen
and repeat. B.
Look at the
picture and write
the parts of the
body.

Requires
applying
vocabulary
knowledge by
associating
words
images.

with

Activity 6

C3 (Applying)

A. The following
words are
adjectives to

Requires

applying
descriptive
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describe

hairstyle,  hair
color, or eye
color. Fill in the
table with the
words in the box.
B. Look at the
pictures. Use the
words in the box
to describe the
people in the
pictures.

vocabulary  to
categorize  and
describe features.

Activity 7

C3 (Applying)

A. Listen to the
description  of
three of the
people in the
pictures.  Tick
(V) the pictures
of the people
they describe. B.
Reza’s sister,
Andini, wants to
work part-time at
a pet shop. Listen
and complete the
form. C. Put the
words in order to
make questions.

Requires
applying
listening skills to
extract  details
and constructing
meaningful
questions.

Activity 8

C3 (Applying)

Talking  About
Pets. The
following are
features that
some animals
have. Listen to
the recording and
say the words out
loud.

Requires
applying
vocabulary
knowledge and
pronunciation
skills  through
listening and
speaking.

Activity 9

C3 (Applying)

A. Listen to the
recording to
complete the
following text. B.
Discuss the
following things

Requires
applying
listening
comprehension
skills and
interactive
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with your | discussion

partner. techniques.
Activity 10 | C3 (Applying) Write a | Requires

description text | applying writing

about a member
of your family or
a pet that you
have at home. In
the text, you may
include the
following
information: You
also may put the
picture of the
person or the pet
that you describe
in your writing.

and descriptive
skills to create a
coherent text.

Activity 11

C3 (Applying)

Search for a
video of
someone’s pet on
streaming

platforms or
social media.
Find out the
following things.

Requires
applying
research and
comprehension
skills to extract
relevant details.

Last Activity
(Multiple
Choice)

C2
(Understanding)

Why does the
writer like the
book very much?
A. There is much
information
about the human
body in the book.
B. The writer
likes biology
very much. C.
The book has
many  colorful
pages. D. It is a
human body
encyclopedia.

Requires
comprehension
of textual
information  to
select the correct
answer.
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—
o at these word pairs, Which word is countable and which one is
1 untable?
counts!
e cor

eheese

_—. - o Complete the sentences with a, an, of some.
2 ﬁ,\ A ” L He wants to buy some toothpaste at the minimarket
bll - 2 Lets go to the supermarket and get ——— food
s & 3. Id like —— 3pple, please.

: 4 ive got ——— sandwich and ——— frul

- . potatoes.
5. We need _——— oil and ———— PO
‘ >‘-—— s town.
Sy { 6. There are ——— bookshops in this
- o _onnge
# ’ 7. | want cheese and orang
- /.. ;
P

Picture 4.8. LOTS questions in Chapter 8

Across all eight chapters, the total number of exercises amounts to 139,
with 100 of these being LOTS items. This implies that a significant
proportion—around 89%—of the exercises are designed to assess lower-
order cognitive skills. The prevalence of LOTS exercises suggests an
emphasis on foundational learning and assessment of students' ability to recall

and comprehend basic English concepts

HOTS Items Exercises Manifested in the Textbook Entitled Bahasa
Inggris: Bright an English 1 for SMP/MTS Grade VII K-Merdeka.
HOTS (Higher Order Thinking Skills) are essential components to be
included in student exercises. Both categories are derived from Bloom's
taxonomy of cognitive levels. To identify how these skills are reflected in

student exercises, the researcher analyzed the percentage of HOTS items in
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chapters of BRIGHT AN ENGLISH COURSE 1 for SMP / MTs Grade VII (K-

MERDEKA) according to the criteria established for each cognitive level.

Tabel 4.10

HOTS Items Exercises Manifested in the Textbook Entitled Bahasa

Inggris: Bright an English

Chapter Theme | Exercises Type of Cognitive
in Every Exercises Domain
Chapter
1 33 Item | 1. Complete 9 Item
Exercises the Exercises
dialogue are n
1. Reading . Arrange HOTS
Questions the form
(10 sentences
Exercises) . Reading
2. Listening questions:
Questions getting
(15 conclusion
Exercises) . Write
3. Speaking dialogue
Questions . discussion
(5 Questions) questions
4. Writing . Mini
Questions Project
5. (5 Questions)
6. Grammar
Questions
(5 Exercises)
2 It’s Judy | 16 Item | . Complete |1 Item
Spark Exercises the Exercises
dialogue are HOTS
1. Reading Arrange
Questions the
(10 sentences
Exercises) . Reading
questions:
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2. Listening getting
Questions conclusion
(10 . Write
Exercises) dialogue
3. Speaking discussion
Questions questions
(5 Questions) | 6. Mini
4. Writing Project
Questions
5. (6 Questions)
They’re a | 10 Item | 1. Complete |1 Items
New band | Exercises the Exercises
dialogue are HOTS
1. Reading Arrange
Questions the
(5 Exercises) sentences
2. Listening . Reading
Questions questions:
(2 Exercises) getting
3. Speaking conclusion
Questions . Write
(3 Questions) dialogue
4. Writing . discussion
Questions questions
5. (2 Exercises) | 6. Mini
6. Grammar Project
Questions
(4 Exercises)
They are | 18 Item | 1. Complete | 3 Item
My Exercises the Exercises
Family dialogue | are HOTS
1. Reading . Arrange
Questions the
(2 Exercises) sentences
2. Listening . Reading

Questions

questions:
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(2 Exercises) getting
3. Speaking conclusion
Questions . Write
(3 Questions) dialogue
4. Grammar . discussion
Questions questions
(5 Exercises) | 6. Mini
5. Vocabulary Project
Questions
(3 Exercises)
I hardly | 15 Item | 1. Complete |3 Item
Ever Exercises the Exercises
Watch TV dialogue are HOTS
1. Reading Arrange
Questions the
(8 Exercises) sentences
2. Listening . Reading
Questions questions:
(2 Exercises) getting
3. Speaking conclusion
Questions . Write
(3 Questions) dialogue
4. Grammar . discussion
Questions questions
(5 Exercises) | 6. Mini
5. Vocabulary Project
Questions
(5 Exercises)
6. Writing
Questions
(2 Exercises)
Where’s | 13 Item | 1. Complete |3 Item
The Exercises the Exercises
Monument dialogue are HOTS
1. Reading Arrange
Questions the
(5 Exercises) sentences
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2. Listening . Reading
Questions questions:
(2 Exercises) getting
3. Speaking conclusion
Questions . Write
(3 Questions) dialogue
4. Grammar . discussion
Questions questions
(5 Exercises) | 6. Mini
5. Vocabulary Project
Questions
(4 Exercises)
6. Writing
Questions
(1 Exercises)
They’ve 16 Item | 1. Complete |4 Item
Thick Exercises the Exercises
Eyebrow dialogue are HOTS
1. Reading Arrange
Questions the
(6 Exercises) sentences
2. Listening . Reading
Questions questions:
(2 Exercises) getting
3. Speaking conclusion
Questions . Write
(3 Questions) dialogue
4. Grammar . discussion
Questions questions
(5 Exercises) | 6. Mini
5. Vocabulary Project
Questions
(5 Exercises)
6. Writing
Questions

(3 Exercises)
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8 It’s 18 Item | 1. Complete |3 Item
Delicious | Exercises the Exercises
dialogue | are HOTS
1. Reading Arrange
Questions the
(6 Exercises) sentences
2. Listening . Reading
Questions questions:
(2 Exercises) getting
3. Speaking conclusion
Questions . Write
(3 Questions) dialogue
4. Grammar . discussion
Questions questions
(5 Exercises) | 6. Mini
5. Vocabulary Project
Questions
(5 Exercises)
6. Writing
Questions
(3 Exercises)
Total 8 139 Exercises 6 27 HOTS
Item
Questions

Based on the total data of BRIGHT AN ENGLISH COURSE 1 for SMP / MTs

Grade VII (K-MERDEKA) textbook is 139 exercises and material can be

analyzed as the object is 139 exercises in reading skills, writing, Speaking,

Listening, Grammar and Vocabulary. There are 6 forms of Questions

manifested in this book: complete the dialogue, arrange the sentences, getting

conclusion, write the correct dialogue, discussion questions, mini project. The

data also give a clear description that there are 27 HOTS item questions
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manifested in BRIGHT AN ENGLISH COURSE 1 for SMP / MTs Grade VII
(K-MERDEKA).

Throughout the textbook, HOTS exercises are designed to challenge
students’ ability to analyze, evaluate, and synthesize information, promoting
critical thinking and problem-solving. These exercises are differentiated from
lower-order thinking skills (LOTS) exercises, which primarily focus on
recalling and understanding basic facts. The HOTS items include activities
such as completing dialogues, arranging sentences logically, drawing
conclusions from reading passages, engaging in discussions, and creating
mini projects.

1. HOTS Distribution Across Chapters:

a. Chapter 1: This chapter, which features 33 exercises, includes 9
HOTS items. These HOTS activities consist of tasks such as
completing dialogues, arranging sentences in a meaningful order,
drawing conclusions from reading, writing dialogues, engaging with
discussion questions, and working on a mini project. These activities
encourage students to apply language skills creatively and think
critically about the content. The analysis of HOTS item in chapter 1
can be seen in the tabel below:

Tabel 4.11 Item HOTS analysis

Activity Bloom's Questions/Tasks Reason for
Taxonomy Classification
Level

Activity 5 | C3 (Applying), | Complete  the | Requires applying
C4 (Analyzing) | dialogue. knowledge of
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sentence

structures and
analyzing context
to complete a

meaningful
dialogue.

Activity 9 | C4 (Analyzing) | Arrange the | Requires breaking
sentences  into | down and
good dialogues. | organizing

sentence
structures to form
a logical
conversation.

Activity C4 (Analyzing) | Match the | Requires

12 question with the | analyzing
answer. meaning and

relationships
between questions
and answers.

Activity C4 (Analyzing) | Look at the | Requires

18 picture, then | interpreting visual
guess what they | information and
are. analyzing

contextual clues.

Activity C4 (Analyzing) | Look at the | Requires

28 picture and | evaluating visual
answer the | elements and
question. analyzing them to

form a response.

Activity C6 (Creating) Write a dialogue | Requires

30 of introduction | generating  new
and practice it | content by
with your friends. | constructing a

meaningful  and
structured
dialogue.

Activity C4 (Analyzing), | Watch a clip and | Requires

31 C5 (Evaluating) | write the | analyzing
information. visual/audio

information and
evaluating  key
details to

summarize.
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Last C4 (Analyzing), | Choose the best | Requires
Activity C5 (Evaluating) | answer based on | analyzing the
(Multiple the text. text’s  meaning
Choice) and  evaluating
possible  answer
choices.
Last C4 (Analyzing), | What is the text | Requires deep
Activity C5 (Evaluating) | about? analysis and
(Essay) evaluation of the
text to construct
an informed
response.

the example of LOTS in Chapter 1can be seen in the picture below:

B o

Listen and repeat.

- My phone number is 08156500742
- I have 10 novets

- His phone number is 9803512

- She has 2 big eyes.

53) Activity 22

‘Complete the table. Then, ask and answer with your friends!
Use the questions in the box to help you,

- Whatis your house number?
- Whatis the size of your snoes?

1 |Phone number | |
| 2. | Tne size of shoes
|_3._| Number of pens |
| 4 |Heuse number

5. [Number of dolls/

jtoy cars 1 1

- How many dolis/oy cars do
you have?
-~ What is your phone number?
= :ow many pens do you have?
‘ow abaut pencils, how many
Pencils do you have?

X

4. Hew many bottles are there?

5. How many caps can you see?

Complete the form with your own information.

NUSANTARA SCHOOL
PERSONAL IDENTITY FORM

Work in groups of three. Write a dial
different situations, formal and infor

©9ue to introduce o,
ne anot ik
mal. Then, practise the ﬂilloq’::: L

Picture 4.9 HOTS Questions in Chapter 1

Chapter 2: In It’s Judy Spark, there are 16 exercises, 1 of which are

HOTS items. Similar to Chapter 1, these activities are centered around

tasks that require deeper cognitive engagement, such as creating

dialogues, organizing sentences, and responding to discussion

questions. The inclusion of a mini project further encourages students
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to apply what they've learned in a real-world context The analysis of

HOTS item in chapter 1 can be seen in the tabel below:

Tabel 4.12 Item HOTS analysis

Activity

Bloom's
Taxonomy
Level

Questions/Tasks

Reason for
Classification

Last

(Essay)

Activity | C5 (Evaluating)

How do you call people
who are born and grew
up in England?

Requires
evaluating prior
knowledge and
applying critical
thinking to
determine  the
correct term

Choose the best answer.
The following text is for questions 110 6.

In class we often have to work In groups. Sometimes [
can't speak English ver:
people speak very lou
about ather things. Here
+ Give your ideas.

. Respect the children in your class.
- Dffer to help your classmates.

- Use a soft voice and be kind

« Participate in the activities.

- Stay focused on the work

1 What should you do if your group has to plan a project together?

You should .
A try to think of some ideas for the project
B. wait for your classmates to plan everything

C. tell your classmates they must use only your ideas
D. ask your teacher if you can move to another group

~

You should . . . .

A give your ideas

B. 9o to another group

C. look at them and listen

D. speak while they're talking

w

You should . . .
A. shout ‘Hurry up!’
leave them alone
. offer to help them
. say You're 5o slow! I've finished!"

onw

s difficult because w

t the same time i

well. Sometimes everyone talks a! . i

iyt Aind other times we forget to do the work and tak i
are some tips for working well in groups:

. What should you do when your classmates are giving their opinion?

. What should you do if your classmates are working very slowly?

BRIGHT
for SHP/MTsGrade VIl

“What's your name?”

“My name is Indri."

2. Demian: . . . is that woman?”
Reese : “She is our Aew teacher”

3. Niko :T... are you?

Joe  :°Tm 14 years old this year”
4. Des are you from?”
Yudha : “I'm from Singapere.”
5. Jose :°...is Prambanan Temple from?”
Dinar : “It is from Indonesia."
6. Tanya ... s their naticnality?”
Rada I think they are Mexican.”

Complete every dialogue with the correct Question Words.

Look at these pictures. Complete the dialogue with the most possible question

1 Ade : “What is it?*
Habib 1 “Its Petronas Tower.”
Ade “Where is it from?*
Habib : “It is from Malaysia

2. Donna : “Wow, the statue is 50 wonderful*
Agnes : "Yes, It is, -
Donna : “It is Merlion statue~
Agnes : ° »

Donna : It is located in Singapore.*

Picture 4.10 HOTS Questions in Chapter 1

The Malaysians are
very proud of it

a5l

c¢. Chapter 3: In They re a New Band, this chapter contains 10 exercises,

with 1 categorized as HOTS. While the number of HOTS items is

lower in this chapter, the tasks still focus on higher-order activities

such as sentence arrangement, drawing conclusions, and mini project

work, ensuring that students engage in cognitive processes beyond
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basic recall. The analysis of HOTS item in chapter 1 can be seen in the

tabel below:

Tabel 4.13 Item HOTS analysis

Activity Bloom's Questions/Tasks Reason for
Taxonomy Classification
Level
Last C5 (Evaluating) | What are negative | Requires
Activity adjectives, write an | evaluating
(Essay) example! language
knowledge to
define and provide
examples of
negative
adjectives.
Reading | CS5 (Evaluating) | Take conclusion Requires assessing
Activity the given text,
synthesizing key
points, and
forming a logical
conclusion

py s it
ollowin

ead the 9 text and answer the questions, The ocatian of the fiims is in an anci

Th OING Lo visit P Hogwart's School of Witcherat ag . S"*!10: The castla is portrayed as

cific Wondertand Amuserny I :
: sement Pa 4 : -
o o st Pciic P portralts which can talk and move, grey o', 1ere are it

I aboul the place, Here s the information dangerous creatures live. and a dork forest where strange and

™ The Special Effocts

= x;,'ﬁ,f;f,:‘;"w";:‘r;::qg apocial effacts that moke magic svem complately
Different techniques wy‘[’f’:ﬁ: :::nlznnlumu itch, is played on broomsticks.

ok as if they e fying. @ the offects that make tha actors

Critic's Opinion

The films are imaginative, funny, frightening and, of course, magicall What
that they i y ien

; n ; y endship.
'f you like adventure and magic, youl love the Harry Poter fiimst

{Adapted from www learningengiéshiids britincouneiLorg)

1 What is the text about?
A A review of Harry Patter film series.
B. The adventure of Harry Petter and his friends.
€. The actors playing in Harry Potter films series.
D. An advertisement of Harry Potter films series.

L]

Which of the following words shows the writer's feeling towards the Harry

S L X
Ticket Price: OB Opeaing Hows Spocial Events: Potter film series?
AR W mrann W oo Q ol
| =10 Rezsa 000 L ¥ B Confused.
50 bt e C. Believed.
= =3 D Amazed
3. According to the writer, the success of Harry Potter films is related to
L Mr. Hartono and Mrs. Hartono have got two children, Shinta is 6 and Laila A the scary creatures in the films
is 2. How many tickets must they buy? Why? B. the imaginative sport, Quidditch

C. the magical old castle of Hogwarts School
D. the combination of the story and the technology

~

Da you think they will enjoy their stay in there? Why/Why don't you think
sot 4. If you were the writer, what information will you add in the review?

A The names of the actors and actresses
B. The first film of Harry Potter
% ite? t
What do you think of the website? Why do you think so? o Tim.fhst i of Herty Pt
D. The ending of the story.

“

Picture 4.11 HOTS Questions in Chapter 3
d. Chapter 4: They Are My Family includes 18 exercises, 1 of which are

HOTS items. These exercises include tasks like arranging sentences,
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writing dialogues, and engaging in discussions. The inclusion of
HOTS tasks ensures that students are encouraged to think critically
about the material in a way that promotes deeper understanding. The
analysis of HOTS item in chapter 1 can be seen in the tabel below:

Tabel 4.14 Item HOTS analysis

Activity Bloom's Questions/Tasks Reason for
Taxonomy Classification
Level

Last C5 (Evaluating) | Why did Mario | Requires

Activity move? evaluating

(Essay) information
from a text or
context to

determine and
justify the
reason behind
Mario’s move.

Activity 3 C5 (Evaluating) | Draw your own | Requires
family evaluating
personal
knowledge
and
organizing
information to
visually
represent
family
relationships.

Activity 5 CS5 (Evaluating) | Taking conclusion Requires
assessing key
points from a
text or
discussion and
synthesizing
them into a
logical
conclusion.




el
our own family tree. After that, make a description about them using

D e present tense. Don't forget using possessive adjectives if neces

the S e the following infarmation

You (Y are the names of your family member?

N do you live?

' a;‘:;ﬂdauyeacn family member do?

* Whot are the habbies of sach family member?

* Viow do you like your family?

Search for an Interview video of your favourite artist or famous figure. Then
answer the following questions.
i 2

1 What is the interview about?
2. Does the artist or famous person mention his or

down the information. o
3. Write three questions that were asked by the inteniewer
4. Write the answers of the questions you have written in nun

her family? If yes. write

) LetsPractise

Choose the best answer.
The following text is for question 1 to 3.

| Thisis my neighbour Mrs. Jessica Huang. She maved here from Taiwan with
| her family. She has  big family. Her husband's name s Mr. Louls Huang. Hr.
Louis is an architect. He designs bulldings and houses. Louis and Jessica
have three sons: Eddie, Emery, and Evan. Emery Is my classmate. He is
| very smart and kind. He usually helps me study. His brother, Eddie, is clder
| than us. He goes to the high school across the street. He is @ very funny
person. He likes 10 joke around a lot. Evan is younger than us. He goes to
the elementary 5chool. He is very smart. He likes to read a lot of books. We
| usually lend each other books. His schoal is two blocks from ours. | like the

93

[5) 2o

VOCABULARY
Work in pairs a
2 paper with the sentences. M

8
i s

1. Write the answer
the test in ACMTY T )
nd find 10 verbs In 8 E o oy r teacher

ow

LB NS RN e

=]

You Should Know

The Simple Present Tense

| Huang family very much. They are all nice people.

Picture 4.12 HOTS Questions in Chapter 4

e. Chapter 5: I Hardly Ever Watch TV consists of 15 exercises, with 3

HOTS items. As in other chapters, the HOTS exercises include

activities such as creating dialogues, arranging sentences, and

engaging in discussions. These tasks require students to move beyond

simple recall and encourage them to synthesize and apply their

knowledge. The analysis of HOTS item in chapter 1 can be seen in the

tabel below:

Tabel 4.15 Item HOTS analysis

Activity

Bloom's
Taxonomy Level

Questions/Tasks

Reason for
Classification

Last
Activity
(Essay)

C5 (Evaluating)

What might make
the visitors

confused about the
dishes?

Requires
analyzing
details  about
the dishes and
making a
judgment  on
potential
sources of
confusion
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Reading
Activity

C5 (Evaluating)

Taking conclusion

Requires
assessing key
points from a
text and
synthesizing
them into a
logical
conclusion.

Reading
Activity

C5 (Evaluating)

What is the writer
thinking about the
film?

Requires
evaluating the
writer’s
perspective,
analyzing
textual clues,
and making a
judgment
about
opinion.

their

Alshad has got some workers to holp him take care of the animals, but
e likes 1o be close 1o all of his animals. He spends his marning by visiting
the animals. He usually kisses Ehsan, the tiger, and has got kisses from other
snimals. He even routinely bottle-foeds a baby deer.

or SHP/MTs Grade il

9. What is the last paragraph about?
A The owner of the restaurant

B. The dishes served in the restaurant.

from the text we can conclude that keeping wild animals is

A easy
8 costly
¢ cheap
D. simple

write True or False based on the text.

~

1 Alshad is responsible for his animals.

|
2 Aishad lets all his animals roam his yard ‘ |
to make sure they live naturally. |

3. Mishad only keeps endangered animals.
4. Animals are happier when they live in
captivity.

. Read the second paragraph once more. Why has Alshad got
such a morning routine?

- Putting animals in captivity is the best way to preserve
endangered animals. Do you agree with the statement? Why/
Why not?

C. The operating time of the restaurant.
D. The kind of ingredients used for the dishes.

10, What should a costumer do to enjoy a quiet dine in?
A Order a small portion of food,
B. Avoid coming at 4-6 pm.
C. Take out the food.
D. Choose a full dish.

Essay

11. “When there are customers who lock confused about what to choase, Mr.
©Omar and the staff will happily give advice.” (paragraph 2)
What might make the visitors confused about the dishes?

12. If you were the manager or the owner of Toko Madjoe, what will you do
to attrack more visitors?

13. "Dutch who have been to Indonesia, ..." (Paragraph 2)

Why do Dutch who have been to Indonesia want t i
W 2o o eat food in Toke

The following text is for questions 1 to 4,

Alshad Ahmad owns more than 30
Kinds of animals. H
tigers. Hy 's- He aven
roam b yar e ome of tham n speclal cages, but he aise oty w020
haaithy. He oty oy® Makes surs that ail the snimals are gare | o oS
althy. He often spends more than 40 milllon e, e safe, happy, and
animals properly. Plahs Monthly tn faar sk

Picture 4.13 HOTS Questions in Chapter 5

f. Chapter 6: Where’s The Monument includes 13 exercises, with 3 of

them classified as HOTS. Similar to other chapters, HOTS tasks

involve more complex thinking, including creating dialogues and

engaging with mini projects, which encourage students to explore the
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content more deeply and creatively. The analysis of HOTS item in

chapter 1 can be seen in the tabel below:

Tabel 4.16 Item HOTS analysis

Activity Bloom's Questions/Tasks | Reason for
Taxonomy Classification
Level
Last C5 What is Sangalaki | Requires
Activity (Evaluating) | famous for? evaluating
(Essay) information
about Sangalaki
and determining
its significance
based on
knowledge or
given text.
Mini C5 Making a tourist | Requires
Project (Evaluating) | card assessing
relevant
information

about a tourist
destination and
organizing it
effectively  for
presentation.
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(o e s e e
Iett to hatch on their own.
i

o Tickthe correct statements based on the tex
A

The witer thinks the new build

orabie The sland is also home to manta rays, Divers love seeing them up close

in the sea. Manta rays usually travel In shoals.

i ac
B A skyscraper means a very tall building
€ The building makes the city ugly,

b, The hotel provides places for conducting speciat
programs.

The writer works as a chef in the hotel What is Sangalaki famous for?

. know why many people build tall bulldings now? . How do people from the hatchery find the eggs?

5. Do yo

Why does the writer label the hatchery as a semi-natural hatchery?

. What is the text about?

Mini Project
 Local value
- :'_r'::n + A Tourist Leaflet

i the
i : To beost creativity and encourage
ohiectys students to find the uniqueness of their city

R

Why did the writer write the text?
) dhing Taskad]

The following text is for questions 1 to 3.

. s t leafiet
<k Description  : Making 8 touris! ! ,
Ta |l Thereisancw shyscraperin my city. It is a hotel, The hotel has
: 35 floors. It b i
1. Preparation town o a Gity. & 'as a swimming pool on the top of the building.
Work in groups of three o four. Choose a tow! The building creates a new landscape to my city. | enjoy
! watching the building on my way to school. My brother, Timmy,
town of clty and write notes- works at the hatel. He s a chef there. He tells me marvelous
mple to help you: " things about the building, like the number
there in the town/cil
are there for tourists? (For
ets, cafes/restaurants)

2. Research
. Find some facts about the
Use these questions and exa:
¥ What kinds of shops are
~ What interesting places

of rooms, the
people, the service for the guests and the events conducted

in the hotel. | always adore gigantic bulldings and
waonder how smart the people are wha build such

K
example, musaums, mar own/city? i -
P ‘:m "any Intaresting places near the ¢ interesting buildings.
cial?
¥ Why is the towniclty spe ownichy.
. Collect photos or draw pictures of the ¢
1. From the text i
3. Plannin i jou how We €an conclude

A 9 il show ¥! P e that "
% » Get alarge plece of paper. Your teacher ! s “:wa,’:” in the future the writer probaby wants

1o fald . ne plctures immer

:a:n a draft of what you are going 10 WHte S0CE : childct

u:
 example to help YO sailor

chef

one»

you post. Use these Ideas and th isitrand 2dd

~ome and Visitr2nd &
¥ Onthe front cover page: ":::%::plctu'“ of interesting

the name of the town or ¢l

Picture 4.14 HOTS Questions in Chapter 6
Chapter 7: They've Thick Eyebrow features 16 exercises, with 4
HOTS items. This chapter places a strong emphasis on activities like
arranging sentences, creating dialogues, and discussing content in a
critical way. The variety of HOTS exercises offers students
opportunities to apply their language skills creatively. The analysis of
HOTS item in chapter 1 can be seen in the tabel below:

Tabel 4.17 Item HOTS analysis

Activity Bloom's Questions/Tasks Reason for

Taxonomy Classification
Level

Last
Activity (Evaluating) about Amelia | evaluating
(Essay) Anggraeni? information

C5 What is so special | Requires

about Amelia
Anggraeni
and forming a
judgment
about her
significance

Activity 9 | C5 Complete the dialogue | Requires

(Evaluating) assessing
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context,
understanding
implied
meaning, and
selecting
appropriate
responses to
complete a
meaningful
dialogue

Activity C5
10 (Evaluating)

Write a description

Requires
evaluating
details about a
subject  and
organizing
relevant
information
into a
coherent
description

[P Actvivs —
. Uisten to the recording to complete the following text. \i

My Beloved Cat

4 at. It is only three months old. It i
i iy Pk it LI
I neckiace has its inltial, W.
[ Willa is a female cat. It is very @) — it
runs here and there. It plays with everything in the
, house. It (3)  with curtains, legs of the
chairs and even plants

Willa is not picky. It eats almost (4)
Every moming. | give Willa a small bowl of milk. In the afternoon and in
the evening, Wila usually has got (5) rice, tofu or chicken

b. Discuss the following things with your partner,

= Find sentences describing Willa's characteristics in the text entit
text entitied

Find sentences describiny
Beloved Cat

Find another text about a
ot the following things;
¥ Sentences that describe
¥ Sentences that decribe

B vy |

Write 2 description tex
t about a m
at home. In the ember of your |,
" {he text. you may include the foliowing 1,2 PEt that you have
name oWing informaticn,

'g Willa's behaviour in the text entitled My

domestic pet from different sources. Find

the pet's characteristics,
he pet's behaviour.

- Physical characteristics
habits or behaviour
You also may put th
e pict
ki picture of the person or (he Pt that you
describe in

Wm——
i3

_p for a video of someone’s pet on streaming platforms or social media
e the following things:
fd

he pet's name.

e pets characteristics,

the pet's behaviour.

8 i |

Choose the correct answer.
The following text is for questions 1 te 4.

| have a new book. Its an encyclopedia. lis name is Human Body
Encyclopedia. It is an amazing book. We can find much information about
human body by reading the book.

The book has got & thick cover. The caver is covered by thick plastic. The
plastic has got pictures on it. The picture an the plastic matches the picture
on the cover. It makes 3 beautiful three-gimensional picture. e

258 pages. The paper is thick and colourful. It is nice
10 c;e": ::; l:or:‘acs" ii‘m ps:i.q'i he nictgfes are all Interesting. The book tells
ol the information about our body, from the hair to the tees, from the skin
to the internal organs.

=

Why does the writer like the book very much?

A There is much information about the human body in the book
B. The writer likes biology very much

C. The book has many colourful pages.

D. 1ts a human body encyclopedia.

~

What s the second paragraph about?

A The cover of the book

B. The content of the book.

€. The pictures inside the book

D. The kind of plastic used for the book.

Picture 4.15 HOTS Questions in Chapter 7

h. Chapter 8: In It’s Delicious, there are 18 exercises, 3 of which are

HOTS items. This chapter, like others, includes activities that
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encourage students to engage in higher-order thinking, such as
sentence arrangement, dialogue creation, and responding to discussion
questions, with the inclusion of mini projects further stimulating
creative thinking. The analysis of HOTS item in chapter 1 can be seen
in the tabel below:

Tabel 4.18 Item HOTS analysis

Activity Bloom's Questions/Tasks Reason for
Taxonomy Classification
Level
Last C5 (Evaluating) | What is the | Requires
Activity relationship between | analyzing the
(Essay) the sentence and the | sentence  and
benefits stated? benefits,
making a
judgment about
their

connection, and
justifying  the

response.

Activity 9 C5 (Evaluating) | Arranging the | Requires
sentences evaluating

sentence

structure  and
coherence  to
determine the
correct order

Reading CS5 (Evaluating) | Taking conclusion Requires

Questions assessing key
points from a
text and
synthesizing
them into a
logical

conclusion.




A

e again.
the dislogu!
] s

Hoe

12 iforms Tina that one of the ingredients of

B

want 1o try the soup because
4 Juwita Sit dOWn 0 eat their tynen
Juwita's bakwan and she likgs i | |

s Tina the soup. [ ]

ol |

Put the
rentences ing y ¢ "
OTTREL Orey

g

e about his lunch, | |

e domsnL kg ¢y,

Bakwan is carrots

B

sead the dialogue and put the sentences in the correet order, Then =

1sien and check your answers.

waiter

Waiter

Sure, Ma'am.

- OK. Would you like any dessert?

— Water

Waiter
_ Waiter

Customer

Customer

- Customer

Customer :

Customer

Customer :

" - OK. And what about the starter? What would you ike

to have?
OK. Anything else? o
:Sure. Is that all, Maam?

:1'd like to have this beef steak.
:Vegetable soup. o~
-1 like to order now.

Vamllaricn- -c:ef_m. please.

: That's all. | guess.

. please”
©Oh, and can | geta pottle of mineral watet

L expressions
o cher something, you can say the followind

* Canlhep

you?

Do you want...?
. Would you like...?
B

!
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Choose the best answer.
The following text is for questions 1 t© 3
i d happen to b

It you love eating durians and happ .
' Somarang, you should visit this place,
There are over than 10 kinds of duriang
here, so you can choose your favourite,
Before enjoying the durians you will have
the chance to go around the place by
riding a galf car. This golf car will take you
around the massive plantation. You will not
only find durians, but also many cther fruit,
such as quavas, aranges, coconuts, and many more.

Pick the fruit you want by youself! Yes, there is a programme in Hortimart
that enables the visitors ta go picking the fruit they want to buy. They will
ot (1 o can b o ¥ iy

vy that some soll dirty your clothes. Th on
clean and well-arranged, s e plantation is

1 What is the text about?
A Tips to plant and to pick fruits in a plantati
g : I;:‘::‘dbes(gprmr.\ of what people see and?oc:xnfiir:‘rjr::;‘am
C A mat r:: ( eautitul plantation named Hortimarr, i
it visitors can fing in Hortimart,
2. If you would like 1o vi i
to know about?
A The kinds of fryit
B. The activities there,
C. The entrance ticke,
D. The cwner of the Plantation,

3. Which of the folle
ﬂw\ﬂg Stat
A Hortimart o o 5o
il 90es with 4
B Vtors o g gy curang, oA

C. Guav m; ; E"
35 2re the majoy fruit pla‘ le’;l
i

well Plantey and the i

isit H
't Hortimart, what other information would you like

D. The trees are

Picture 4.16 HOTS Questions in Chapter 8

In total, across all eight chapters, the textbook includes 139 exercises, out

of which 81 are HOTS items. This means that approximately 42% of the

exercises are designed to encourage higher-order thinking, which shows a

considerable emphasis on fostering critical thinking and problem-solving

skills alongside basic language proficiency.

B. Discussion

The findings regarding the distribution and categorization of LOTS

(Lower-Order Thinking Skills) exercises in the "Bright an English 1 for

SMP/MTS Grade VII K-Merdeka" textbook highlight several key aspects of

language learning that warrant deeper analysis. The following discussion

explores the implications of these findings, drawing from relevant theories and

previous research to provide a broader understanding of the textbook's

approach to language education.
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The textbook contains a total of 139 exercises across eight chapters, with
112 categorized as LOTS items. This translates to approximately 86% of
exercises focused on lower-order cognitive tasks such as recalling facts,
completing simple tasks, and basic comprehension. The predominance of
LOTS exercises is consistent with the foundational aim of the textbook to
reinforce basic English language skills. In line with Bloom’s revised
taxonomy of learning objectives, which classifies learning into lower and
higher-order thinking skills, the inclusion of LOTS exercises reflects an
emphasis on "Remember" and "Understand," the foundational cognitive
levels. Previous studies have similarly noted that introductory language
learning materials often prioritize basic recall and comprehension tasks, which
are considered essential for building a foundation before advancing to more
complex cognitive processes.

The analysis of the Bright an English Course 1 for SMP/MTs Grade VII
(K-Merdeka) textbook reveals that it contains 139 exercises, with 118 of these
being Lower Order Thinking Skills (LOTS) items. These LOTS exercises
manifest through various question types, including fill-in-the-blank, cloze test,
multiple choice, true/false, matching words, and project tasks. These finding
highlights that the majority of exercises in the textbook aim to engage students
in recalling and recognizing information, thus focusing primarily on LOTS,
which involves basic cognitive processes such as memorization and

comprehension.
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When comparing this result with previous research on English textbooks
for Indonesian secondary schools, it is evident that many textbooks tend to
emphasize LOTS items more than Higher Order Thinking Skills (HOTS)
items. Research on a similar English textbook for grade VII found that 60%
of the exercises were focused on LOTS, indicating that the trend is consistent
across various textbooks. The emphasis on LOTS exercises reflects a broader
pattern in educational materials in Indonesia, where foundational skills in
reading comprehension, vocabulary, and grammar are prioritized in early
grades.*

Furthermore, a comparison with another widely used textbook in
Indonesia, English for Junior High School (SMP) Grade VII by Erlangga,
reveals a similar pattern®. This textbook also includes a predominant number
of LOTS-based questions, it integrates more HOTS elements in later
chapters. The Bright an English Course 1 textbook, however, appears to focus
more intensely on LOTS across the entirety of the material, with fewer
opportunities for students to engage in tasks that require higher-order thinking
skills such as analysis, synthesis, or evaluation. This discrepancy may indicate

a difference in instructional priorities between publishers or a strategic choice

8 Budiarto, D., Sari, S., & Putra, M. (2020). The implementation of cognitive skills in Indonesian
textbooks: An analysis of English textbooks for Junior High School. Journal of Educational Research and
Practice

3 Wahyudi, L., & Kartika, 1. (2019). Analysis of English textbooks for Junior High School: A study of
cognitive skill levels. Indonesian Journal of English Education
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to build foundational knowledge before progressing to more complex
cognitive tasks in future textbooks.

In conclusion, while the dominance of LOTS items in the Bright an
English Course 1 textbook is aligned with broader trends in Indonesian
English textbooks, this focus on lower-order thinking may limit opportunities
for students to engage in critical thinking and problem-solving at higher
cognitive levels. This trend suggests a need for a balanced approach that
incorporates both LOTS and HOTS items to foster a more well-rounded
development of students' English language proficiency.

The findings from the "Bright an English 1 for SMP/MTS Grade VII K-
Merdeka" textbook regarding the manifestation of HOTS (Higher-Order
Thinking Skills) items provide significant insight into the design of exercises
aimed at developing students' critical thinking, problem-solving, and creative
application of language skills. The following discussion explores the
implications of these findings, supported by relevant theories and
contemporary research on cognitive development and language learning.

The total of 27 HOTS exercises across the 139 total exercises in the
textbook (approximately 14%) highlights the importance placed on
developing students' higher-order cognitive abilities, such as analysis,
evaluation, and synthesis. This balance between LOTS (Lower-Order
Thinking Skills) and HOTS is consistent with recent educational frameworks,

including Bloom’s revised taxonomy, which emphasizes the importance of
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fostering both foundational knowledge and the ability to engage in more
complex cognitive tasks. By incorporating 14% HOTS items, the textbook
aligns with the recommendation from recent studies, that critical thinking
should be integrated into language education to promote deeper learning and
student engagement.

The Bright an English Course 1 for SMP/MTs Grade VII (K-Merdeka)
textbook comprises a total of 139 exercises covering various language skills,
such as reading, writing, speaking, listening, grammar, and vocabulary. Of
these, 27 exercises are classified as Higher Order Thinking Skills (HOTS)
items. These HOTS items appear in six distinct question forms: completing
dialogues, arranging sentences, drawing conclusions, writing correct
dialogues, answering discussion questions, and completing mini-projects.
These types of questions typically require students to engage in higher-level
cognitive processes, such as analysis, evaluation, synthesis, and problem-
solving, thus encouraging deeper thinking beyond rote memorization and
recall.

Further comparison with another widely used English textbook in
Indonesia, English for Junior High School Grade VII by Erlangga, shows that
both textbooks incorporate similar structures in their HOTS items, including
activities like discussions and projects. However, Erlangga's textbook tends
to include a slightly higher percentage of HOTS exercises, with about 35% of

the questions encouraging higher-order thinking. This could reflect different
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editorial strategies in the textbooks, with FErlangga placing a stronger
emphasis on critical thinking from the start, whereas Bright an English
Course I may be focusing more on foundational skills while slowly
introducing more complex cognitive tasks.

In conclusion, while the Bright an English Course 1 for SMP/MTs Grade
VII (K-Merdeka) textbook introduces some HOTS exercises, the overall
emphasis remains on LOTS, aligning with the typical trend observed in many
Indonesian textbooks. However, the inclusion of HOTS items, such as mini-
projects and discussion questions, signals an important step towards fostering
higher-order thinking in students, which aligns with the national educational
goals of developing critical thinking and problem-solving skills among
learners. Nevertheless, the percentage of HOTS items in this textbook is still
relatively modest compared to other books, suggesting that future editions
could benefit from a greater emphasis on HOTS exercises to better prepare

students for complex cognitive tasks.



CHAPTER V

CONCLUSION AND SUGGESTION

In this chapter, the researcher summarizes and validates the findings presented in
the previous chapter. Conclusions are drawn based on the data analysis results,
specifically addressing the research questions. Furthermore, this section provides
recommendations for future researchers interested in further investigating this topic

A. Conclusion

Based on the analysis of the exercises in the Bright an English 1 for SMP/MTS
Grade VII K-Merdeka textbook, it can be concluded that a significant emphasis is
placed on assessing and reinforcing lower-order thinking skills (LOTS) throughout
the textbook. With a total of 139 exercises, 112 of these are categorized as LOTS
items, representing approximately 86% of the exercises. These LOTS exercises
predominantly focus on foundational skills such as recalling facts, completing simple
tasks, and basic comprehension. The textbook includes a variety of exercise types,
including fill-in-the-blank, cloze tests, multiple-choice questions, true/false, matching
words, and short projects, which aim to assess students' ability to recall and
understand basic English concepts. There are 47 exercises in Cl format

(remembering), 28 exercises in C2 Format (understanding), 38 exercises in C3 Format

(Applying).

105
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Based on the analysis of the HOTS (Higher-Order Thinking Skills) exercises in
the Bright an English 1 for SMP/MTS Grade VII K-Merdeka textbook, it can be
concluded that the textbook provides a balanced focus on promoting critical thinking,
problem-solving, and creative application of language skills. Of the 139 total
exercises, 27 are categorized as HOTS items, representing approximately 14% of the
exercises. These HOTS items are designed to challenge students to analyze, evaluate,
and synthesize information, rather than merely recalling or understanding basic facts.
Activities such as completing dialogues, arranging sentences logically, drawing
conclusions, engaging in discussions, and completing mini projects are incorporated
to encourage deeper cognitive engagement. There are 15 exercises in C4 format
(Analyzing) and 12 exercises in C5 (Evaluating).

Based on the finding above, it can be seen that LOTS are more existed than HOTS
in the book. As stated theory of cognitive development posits that children progress
through distinct stages of cognitive abilities®. In early adolescence, typically the age
range of junior high school students, learners are in the "Concrete Operational" stage
(ages 7-11) and starting to transition into the "Formal Operational" stage (ages 12 and
up). During the Concrete Operational stage, students are more adept at understanding
concrete concepts and applying logical thinking to tangible situations. LOTS

exercises, focusing on recalling information and basic comprehension, align well with

0 Wang, Z., & O'Loughlin, M. (2019). Understanding the Role of Piaget in Educating for Thinking: A
Comparative Perspective. International Journal of Child Care and Education Policy, 13(1
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the cognitive abilities of students in this stage. They provide a solid foundation of

knowledge that is essential for more complex reasoning

. Suggestion

Finally, the suggestion for better research in the future is proposed by the researcher.

The suggestions are;

1. To the school
Schools should ensure that students have access to additional resources that
complement both LOTS and HOTS exercises. For example, supplementary
materials such as interactive language apps, real-world problem-solving activities,
or project-based learning resources can encourage students to engage with content
at a deeper level. Schools also can foster an environment that promotes critical
thinking not only in English but across all subjects. Integrating HOTS in various
disciplines can reinforce students' ability to analyze, evaluate, and apply
knowledge in diverse contexts.

2. The Teachers
Teachers should aim to strike a balance between LOTS and HOTS in their
teaching. While reinforcing basic language skills through LOTS activities is
crucial, incorporating HOTS tasks will help students develop higher-order
cognitive skills. Teachers should scaffold HOTS tasks, starting with simpler
applications and gradually increasing their complexity to encourage students’

cognitive development. Teachers should create opportunities for students to apply
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their language skills in real-world contexts. Encouraging students to complete
projects, engage in discussions, or create dialogues based on real-life scenarios
will allow them to practice and refine their critical thinking skills.

The students

Students should actively engage with HOTS exercises, such as mini projects and
discussions, to enhance their critical thinking and problem-solving skills. By
consistently practicing tasks that require analysis, evaluation, and synthesis,
students can deepen their understanding of language concepts and develop skills
that will serve them in future academic and real-world situations. Students can
benefit from regularly reflecting on their learning process. By considering how
they approach HOTS tasks (such as sentence arrangement or dialogue creation),
students can become more aware of their thought processes, which is an essential
component of metacognitive learning

The others researcher.

Future research could expand beyond the Bright an English 1 textbook to examine
how HOTS and LOTS exercises are distributed in a variety of English language
textbooks across different educational systems. This would allow for a broader
understanding of how HOTS and LOTS are integrated into curricula globally and
whether this balance differs by region or educational level. Researchers could
conduct studies to assess how engaging with HOTS exercises impacts students’
overall academic performance in language learning. This could involve

longitudinal studies or controlled experiments that measure students’
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development of critical thinking and problem-solving abilities alongside their

language proficiency.
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Name : Anggi Finansu
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Program : English Tadris Study Program (TBI)
Faculty : Tarbiyah

has been thoroughly reviewed and validated. 1 certify that the rubric is appropriately
designed for assessing HOTS & LOTS questions, and the evaluation results derived from
it can be reliably justified.

Curup., 20 January 2025

Meli Kusmaningrum, M.Pd
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APPENDIX 6 : DOCUMENT ANALYSIS RESULT

Chapter 1
LOTS and HOTS
Activity Bloom's Taxonomy Questions/Tasks
Level
Activity 1 | C1 (Remembering) Listen and repeat.
Activity 2 | C2 (Understanding) Listen and practice.
Activity 3 | C2 (Understanding) Practice the dialogue with a friend.
Activity 4 | C2 (Understanding) Fill the bubbles with sentences in the box.
Activity 6 | C3 (Applying) Look at the pictures, then perform the
dialogue.
Activity 7 | C1 (Remembering) Listen and say it out loud.
Activity 8 | C1 (Remembering) Listen and say it out loud.
Activity C3 (Applying) Listen to the recording and complete the
10 dialogue.
Activity C2 (Understanding) Read Niko's introduction.
11
Activity C2 (Understanding) Introduce yourself to your friend next to you.
13
Activity C3 (Applying) Practice the dialogue with your friends.
14
Activity C1 (Remembering) Listen and repeat to practice spelling.
15
Activity C2 (Understanding) Listen and practice the dialogue.
16
Activity C1 (Remembering) Spell name out loud and write down letters.
17
Activity C2 (Understanding) Read the following instructions.
19
Activity C1 (Remembering) Listen and repeat.
20
Activity C1 (Remembering) Listen and repeat.
21
Activity C2 (Understanding) Complete the table.
22
Activity C1 (Remembering) Listen and read aloud.
23
Activity C1 (Remembering) Listen and read aloud.
24




Activity C2 (Understanding) Complete the names of the days.
25
Activity C2 (Understanding) Answer the question.
26
Activity C1 (Remembering) Complete the words.
27
Activity C3 (Applying) Complete the form with your own
29 information.
Activity Bloom's Taxonomy Questions/Tasks
Level
Activity 5 C3  (Applying), C4 | Complete the dialogue.
(Analyzing)
Activity 9 C4 (Analyzing) Arrange the sentences into good
dialogues.
Activity 12 C4 (Analyzing) Match the question with the
answer.
Activity 18 C4 (Analyzing) Look at the picture, then guess
what they are.
Activity 28 C4 (Analyzing) Look at the picture and answer the
question.
Activity 31 C4 (Analyzing), C5| Watch a clip and write the
(Evaluating) information.
Last Activity | C4  (Analyzing), C5 | Choose the best answer based on
(Multiple Choice) (Evaluating) the text.
Last Activity (Essay) | C4 (Analyzing), C5 | What is the text about?
(Evaluating)
Chapter 2
LOTS and HOTS
Activity Bloom's Questions/Tasks
Taxonomy Level
Activity 1 Cl Read and Listen.
(Remembering)
Activity 2 C2 Choose T (true) or F (false) of each statement
(Understanding) based on the dialogue.
Activity 3 C3 (Applying) Complete the sentences with the correct form of
"to be" in the box.




Activity 4 C3 (Applying) Write positive, negative, or interrogative
sentences using the correct form of "to be."
Activity 5 C1 Listen and repeat the country names together.
(Remembering)
Activity 6 C2 Read the passage about the famous Cappadocia
(Understanding) in Turkey.
Activity 7 C3 (Applying) Work in pairs, write the name of the country
based on the flag.
Activity 8 C2 Study the following table.
(Understanding)
Activity 9 C3 (Applying) Complete every dialogue with the correct

question words.

Activity 10

C3 (Applying)

Look at these pictures. Complete the dialogue
with the most possible question.

Activity 11

C3 (Applying)

Complete the dialogues using the correct
question words and verb “be."

Activity 12

C3 (Applying)

Make a group of two to four members. Then
make a dialogue conversation about yourself.

Activity 13

C3 (Applying)

Make a group of three. Watch a video on a
streaming platform about a famous place. Write
the information about the place on a paper.

Last Activity | C2 What can we learn from the text?
(Multiple (Understanding)
Choice)

Activity Bloom's Questions/Tasks

Taxonomy Level

Last Activity
(Essay)

C5 (Evaluating)

How do you call people who are born and grew
up in England?

Chapter 3
LOTS and HOTS
Activity Bloom's Questions/Tasks
Taxonomy Level
Activity 1 C1 (Remembering) | Read and Listen.
Activity 2 C3 (Applying) Complete the table and dialogue with the best answer
of "to be."
Activity 3 C3 (Applying) Write a list of words that mean very good and very bad.
Activity 4 C3 (Applying) Work in pairs and do a dialogue about something you
like and don’t like.




Activity 5 C3 (Applying) A. Read and listen to the dialogue. B. Write the words
from the box in the table. C. Complete the sentences
with words from Activity 5b.

Activity 6 C1 (Remembering) | A. Listen to the two words. B. Listen to the words in
the box and write them in the table. C. Listen and
repeat.

Activity 7 C3 (Applying) Read Mita’s email about her favourite band and write
an email to your friend about your favourite
band/singer.

Activity 8 C3 (Applying) Watch a music video from your favourite singer or
band. Write a paragraph of what you like or don’t like
from the music video.

Last  Activity | C2 Which of the following words shows the writer’s

(Multiple (Understanding) feeling towards the Harry Potter film series?

Choice)

Activity Bloom's Taxonomy Questions/Tasks
Level

Last Activity | C5 (Evaluating) What are negative adjectives, write an

(Essay) example!

Grammar C5 (_evaluating) Arrange the dialoge into good dialoge

Chapter 4
LOTS and HOTS
Activity Bloom's Questions/Tasks
Taxonomy Level
Activity 1 C1 (Remembering) | Read and Listen.
Activity 2 C2 Read the text in Activity 1. Write T (True) or
(Understanding) F (False) of each statement.

Activity 3 C3 (Applying) The Simple Present Tense: Complete the
sentences with the correct verbs.

Activity 4 C3 (Applying) The Simple Present Tense: Underline the
verbs in the sentences.

Activity 5 C3 (Applying) Match the questions with the most appropriate
answers. Work in pairs.

Activity 6 C3 (Applying) Find 10 verbs in the text in Activity 1 and
write the sentences.




Activity 7 C3 (Applying) Fill in the table with the correct answers
(verbs).

Activity 8 C2 Look at this family tree of Katy. Listen and

(Understanding) read the text aloud.

Activity 9 C3 (Applying) Answer these questions based on the story of
Katy’s Family.

Activity 10 C3 (Applying) Look at the pictures and write the correct
possessive form (‘s /s’).

Activity 11 C3 (Applying) Listen to the recording and complete the
paragraph with the correct possessive
adjective.

Activity 12 C3 (Applying) Underline every verb in the simple present
tense and every possessive adjective from the
passage.

Activity 13 C3 (Applying) Draw your own family tree and make a
description using the simple present tense and
possessive adjectives.

Activity 14 C3 (Applying) Search for an interview video of your
favourite artist or famous figure. Answer the
questions.

Last  Activity | C2 What is James Nelson doing in Indonesia?

(Multiple (Understanding)

Choice)

Activity Bloom's Taxonomy Level Questions/Tasks

Last Activity | C5 (Evaluating) Why did Mario move?

(Essay)

Last Activity | C5 (Evaluating) Taking conclusion

(Essay)

Last Activity | C5 (Evaluating) Taking conclusion

(Essay)

Chapter 5
LOTS and HOTS
Activity Bloom's Taxonomy | Questions/Tasks
Level
Activity 1 C1 (Remembering) Read and listen about Yusuf and Dessy.
Activity 2 C1 (Remembering) A. Days of the week. Listen and repeat. B. Months of the

year. Listen and repeat. C. Arrange the following letters into




days of the week. D. Match the days to the activities. Then
answer the questions. E. Write four sentences about things
you do on different days.

Activity 3

C3 (Applying)

A. Put the adverbs in the correct order. B. Put the adverbs in
the correct place in the sentence. C. How often do you do
these things? Write true sentences. Use adverbs from
Activity 3a. D. Look at Anna’s schedule. Write sentences
about her.

Activity 4

C3 (Applying)

Work with a partner. Tell him/her about you and when you
do things. Use the words in the box. Perform the dialogue in
front of the class.

Activity 5

C3 (Applying)

A. Discuss the following question. B. Look at the picture.
Listen and repeat the names. Then write an example. C. Read
some headlines from TV programmes. Write the types of
programmes.

Activity 6

C3 (Applying)

A. Add the words in the box to make new nouns. Listen and
check. B. Where is the stress in each word? Listen again and
repeat.

Activity 7

C3 (Applying)

Listen to the two dialogues. Complete the table with
information about how often the two people watch the
following programmes.

Activity 8

C3 (Applying)

A. Look at the picture and complete the sentence. B. Look at
the picture and complete the dialogue.

Activity 9

C3 (Applying)

A. Look at the table. When do you do these activities? Write
the times you do these activities in "Me" column. B. Pay
attention to the following dialogue. Work with a partner and
ask her or him about the activities in Activity 9a. Then write
the answers in "My partner" column.

Activity 10

C3 (Applying)

Write a paragraph of your routines in a day. You may include
the following information.

Activity 11

C3 (Applying)

Watch a film/documentary/video about a famous person (an
athlete, a singer, a farmer, etc). Observe their routines. Write
about them, and share your work with your class.

Last C2 (Understanding) If Lisa wants to arrive in Lombok early which flight should
Activity she take?

(Multiple

Choice)

Table 2: HOTS (Higher Order Thinking Skills)

Activity

Level

Bloom's Taxonomy | Questions/Tasks




Last Activity | C5 (Evaluating) What might make the visitors confused

(Essay) about the dishes?

Reading activity | C5 (Evaluating) Taking conclusion

Grammar C5 (Evaluating) Arranging the dialogue

activity

Mini Project CS5 (Evaluating) Taking conclusion

Chapter 6
LOTS and HOTS
Activity Bloom's Questions/Tasks
Taxonomy Level
Activity 1 C2 Melanie is planning to go to San Diego next
(Understanding) | month. There are many things to see and do in San
Diego. She is browsing the information about San
Diego, Match the information with the pictures.
Activity 2 C1 A. Listen and repeat the numbers. B. Listen and
(Remembering) tick the numbers you hear. C. Listen and write the
numbers you hear. Then write the answers in
words.

Activity 3 C3 (Applying) A. Listen and repeat. B. Listen to the sentences.
Are the "th" sounds /0/ (think) or /8/ (those)? Tick
(V) the correct box. Then listen again, check, and
repeat.

Activity 4 C3 (Applying) A. Underline the correct words. B. Complete the
sentences. Use "There’s / There isn’t" or "There
are / aren’t any."

Activity 5 C3 (Applying) A. Write the names of the places under the picture.
B. Work with a partner and practice the dialogue.
C. Write sentences about where you do these
things. See the example.

Activity 6 C3 (Applying) A. Match the two parts of the words. One has been
done for you. B. Write the words from the box
under the pictures.

Activity 7 C3 (Applying) A. Look at the picture and complete the sentence.
B. Listen and read. Then write the name of the
place.

Activity 8 C3 (Applying) With a partner, write a dialogue about directions
to go somewhere. Then, perform the dialogue in
front of the class.




Activity 9

C3 (Applying)

Search for a video about your favourite place or
building on streaming platforms. Then answer the
following questions.

Last Activity | C2 How do the visitors enjoy the view from the
(Multiple (Understanding) | height?
Choice)

Table 2: HOTS (Higher Order Thinking Skills)

Activity Bloom's Taxonomy Level | Questions/Tasks
Last Activity (Essay) | C5 (Evaluating) What is Sangalaki famous for?
Activity Bloom's Taxonomy | Questions/Tasks
Level
Last Activity | C5 (Evaluating) What is Sangalaki
(Essay) famous for?
Mini Project C5 (Evaluating) Making a tourist
card
Chapter 7
LOTS and HOTS
Activity Bloom's Questions/Tasks
Taxonomy
Level
Activity 1 C2 A. Read and listen to the text. B. Read the following
(Understanding) | statements. Write True, False, or Not Stated based
on the information from the text in Activity la.
Activity 2 | C3 (Applying) A. Underline the correct verb. B. Complete the

sentences with the correct form of have/has (not)
got. C. Make true sentences about you and your
family. Use the correct form of have/has (not) got.
D. Read again text about Grace in Activity 1. Match
the clauses in column A with the clauses in Column
B.




Activity 3

C3 (Applying)

Pronunciation: /v/ they’ve A. Listen to the recording
and repeat the words. B. Listen to the recording and
say the sentences aloud.

Activity 4

C3 (Applying)

Practise the dialogue with a partner. Ask and answer
questions with “have got”.

Activity 5

C3 (Applying)

A. Pay attention to the following pictures. Listen and
repeat. B. Look at the picture and write the parts of
the body.

Activity 6

C3 (Applying)

A. The following words are adjectives to describe
hairstyle, hair colour, or eye colour. Fill in the table
with the words in the box. B. Look at the pictures.
Use the words in the box to describe the people in
the pictures.

Activity 7

C3 (Applying)

A. Listen to the description of three of the people in
the pictures. Tick (v) the pictures of the people they
describe. B. Reza’s sister, Andini, wants to work
part-time at a pet shop. Listen and complete the
form. C. Put the words in order to make questions.

Activity 8

C3 (Applying)

Talking About Pets. The following are features that
some animals have. Listen to the recording and say
the words out loud.

Activity 9

C3 (Applying)

A. Listen to the recording to complete the following
text. B. Discuss the following things with your
partner.

Activity 10

C3 (Applying)

Write a description text about a member of your
family or a pet that you have at home. In the text,
you may include the following information: You
also may put the picture of the person or the pet that
you describe in your writing.

Activity 11

C3 (Applying)

Search for a video of someone’s pet on streaming
platforms or social media. Find out the following
things.

Last
Activity
(Multiple
Choice)

C2

(Understanding)

Why does the writer like the book very much? A.
There is much information about the human body in
the book. B. The writer likes biology very much. C.
The book has many colourful pages. D. It is a human
body encyclopedia.

Table 2: HOTS (Higher Order Thinking Skills)

Activity

Bloom's
Level

Taxonomy | Questions/Tasks




Last Activity | C5 (Evaluating) What is so special about Amelia
(Essay) Anggraeni?
Activity Bloom's Questions/Tasks
Taxonomy Level
Last Activity | C5 (Evaluating) What is so special about
(Essay) Amelia Anggraeni?
Activity 9 C5 (Evaluating) Complete the dialogue

Activity 10

C5 (Evaluating)

Write a description

Chapter 8
LOTS and HOTS
Activity Bloom's Questions/Tasks
Taxonomy Level
Activity 1 C2 Read and listen to some traditional food from some
(Understanding) | regions of our country. Match them with the
pictures.

Activity 2 C3 (Applying) Look at the pictures. Write the name of the food or
drink in the box. Then, listen, check, and repeat.

Activity 3 C3 (Applying) Write the words in the box in the correct list.

Activity 4 C2 Look at these word pairs. Which word is countable

(Understanding) | and which one is uncountable? Write Cor U.

Activity 5 C3 (Applying) Complete the sentences with a, an, or some.

Activity 6 | C3 (Applying) Look at the menu. Listen and tick (V) the things that
people order.

Activity 7 C3 (Applying) Work in pairs. Write a dialogue about ordering food
and drink in a restaurant. Then, practise the
dialogue. Take turns to be the waiter and the
customer. Use the phrases in the box to help you.

Activity 8 C3 (Applying) What food does Tina not like? Listen, read, and
check your answer.

Activity 9 C3 (Applying) Read the dialogue again. Put the sentences into the
correct order by writing number 1 to 6.

Activity 10 | C3 (Applying) Read the dialogue and put the sentences in the
correct order. Then Listen and check your answers.

Activity 11 | C3 (Applying) Underline the correct words in the dialogue.




Activity 12

C3 (Applying)

Mike is in a restaurant. Put the waiter’s words in
order, and then write Mike’s answer.

Activity 13

C3 (Applying)

A. You are going to go to Britain next month to stay
with an English family. Read the email from them.
Where do they live? What do they want to know?
B. Reply the letter. You can begin like this.

Activity 14

C3 (Applying)

Search for a video about traditional food. Answer
the following questions. Then write a descriptive
text about it.

Last
Activity
(Multiple
Choice)

C2
(Understanding)

What is the text about? A. Tips to plant and to pick
fruits in a plantation called Hortimart. B. A brief
description of what people see and do at Hortimart.
C. A small but beautiful plantation named
Hortimart. D. Kinds of fruit visitors can find in
Hortimart.

Table 2: HOTS (Higher Order Thinking Skills)

Activity Bloom's Taxonomy | Questions/Tasks

Level
Last Activity | C5 (Evaluating) What is the relationship
(Essay) between the sentence and the

benefits stated?

Activity 9 C5 (Evaluating) Arranging the sentences
Reading C5 (Evaluating) Taking conclusion
Questions
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