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ABSTRACT 

 : Teachers’ Process in Developing HOTS Test to 

Assess Reading Comprehension  

Advisor : Jumatul Hidayah, M. Pd 

Co-Advisor : Henny Septia Utami, M. Pd 

 

The objective of this research is to investigate the teachers' process in developing 

HOTS (Higher-Order Thinking Skills) tests and their implementation to assess 

reading comprehension at SMP Negeri 01 Rejang Lebong. This study employs a 

qualitative approach with interviews as research instruments. Interviews are used 

to gather data on the strategies employed by teachers in developing HOTS tests. 

The researcher used purposive sampling to select samples for this study. Three 

English teachers at different grade levels at SMP Negeri 01 Rejang Lebong were 

examined. The researcher selected these three teachers as representatives for 

creating HOTS test questions at each grade level, namely seventh-grade, eighth-

grade, and ninth-grade. The results of the research confirmed that the teachers 

used three strategies: Measuring the Capability of High-Level Thinking Skills, 

Using Contextual-Based Problems, and Using Various Kinds of Questions. 

Furthermore, the English teachers have effectively implemented these strategies. 

It means that the English teachers at SMP Negeri 01 Rejang Lebong could 

develop HOTS test well. 

 

Keywords: Teaching Process, Reading Comprehension, HOTS Test 
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CHAPTER I 

INTRODUCTION 

A. Background of the Research 

Reading is the activity of acquiring factual and inferential 

information from written text. The more important thing in the reading 

activity is the activity of taking the essence and summary of the contents 

of the reading. Referring to the theory, according to Gorys Keraf, reading 

is a physical and mental process that gives meaning to visual symbols.
1
 

According to Tampubolon, reading is a reasoning process to understand 

ideas or thoughts contained in written language. Reading is the most basic 

activity in education and one of the most important skills and habits in 

daily life.
2

 Through reading, people can find new ideas to acquire 

information, increase knowledge and broaden horizons. The researcher 

gives the focus on reading comprehension because it becomes important 

ability to achieve. 

Reading comprehension is one of the important skills for every 

individual to live in the present moment. Through this ability, people can 

understand what the author meant. Then, people are able to build meaning 

and understanding of our own reading. Therefore, reading comprehension 

is very important for us to learn and understand because there are several 

benefits that one can get if mastering this skill, including: (1) the ability to 

                                                           
1
 Keraf, G. (1996). Kosakata Bahasa Indonesia. Jakarta: PT. Gramedia Pustaka Utama. 

2
 Tampubolon, D. P. (1987). Kemampuan membaca: teknik membaca efektif dan efisien 

[Reading ability: effective and efficient reading techniques]. Bandung: Angkasa. 
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understand, analyze and respond to documents and written 

communications, (2) improve writing skills to make them clear and 

effective, (3) improve concentration for long reading sessions, (4) good 

reading comprehension can make us look professional, and (5) make 

reading activities more interesting. 

In educational field, a lot of teachers use HOTS test as the 

assessment method for knowing students’ reading comprehension ability. 

HOTS test is a high-order thinking ability related to a person's ability to 

think critically, creatively, solve problems, and make decision.
3
 Higher-

order thinking skills (HOTS) are the skills that students in the 2013 

curriculum must have to face the global competition of the Industrial 

Revolution 4.0 in the 21st century. The purpose of this study was to 

develop a chemical equilibrium higher-order thinking skills (HOTS) test 

instrument and determine its validity and reliability levels. The HOTS test 

is a test that requires analysis of questions in doing it, which is commonly 

called a high-order thinking ability test. So, the HOTS test is a question 

that measures thinking skills that do not just remind, restate or answer 

without doing analysis. 

HOTS Test is a little difficult to develop, because most students are 

used to LOTS-based lessons, so HOTS-based learning is considered more 

difficult. In the world of education HOTS can be applied, because 

students' higher-order thinking skills can increase alertness and 

                                                           
3
 Mahendra, I. W. E., Jayantika, I. G. T., & Sulistyani, N. W. R. (2019). HOTS-Speed 

Test untuk Meningkatkan Kemampuan Penalaran Analisis Peserta didik. AKSIOMA: Jurnal 

Matematika dan Pendidikan Matematika, 10(1), 93-101. 
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improvement. Teacher must have a good understanding of the cognitive 

processes in Low-Level Thinking Skills (LOTS) and Higher-Order 

Thinking Skills (HOTS). "Teacher play a role in influencing HOTS 

assessments, both in daily exams, end of semester assessments, and school 

exams. This is not intended to train and know the categories of students' 

higher-order thinking abilities. However, a research study by Schulz & 

Fitz Patrick found teacher showing developments about the concept of 

HOTS and they were not ready to teach or assess HOTS. Subsequent 

research by Retnawati demonstrates that there is still a deficiency in 

teacher awareness of HOTS, their capacity to raise students' HOTS, their 

ability to solve problems based on HOTS, and activities designed to gauge 

students' HOTS.  

So that, in this research, researcher looked for the process in 

developing HOTS test. Additionally, teaching process in developing 

HOTS test is that teachers are required to manage learning that is able to 

develop students' potential. This is in line with Baharun, that teachers 

become special trainers for learning and as motivators for students. 

Teacher become role models to change student behavior.
4
 Therefore, 

teacher must always improve their competence by following the changes 

that occur. teachers need to master learning process and the preparation of 

questions that stimulate students' ability to think at a higher level. 

                                                           
4
 Baharun, H. (2018). Peningkatan kompetensi guru melalui sistem kepemimpinan kepala 

madrasah. At-Tajdid: Jurnal Ilmu Tarbiyah, 6(1), 1-26. 
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Merril explains there are 11 process for generating thoughts and 

develop HOTS, namely: (1) differentiate, (2) equate, (3) compare, (4) sort, 

(5) cause, (6) summarize, (7) categorize, (8) solve problems, (9) express 

opinions, (10) consider the variation of the selected solution, and (11) 

improve the method think.
5
 Higher-order thinking skills help students to 

become them able to express his argumentative ideas logically and 

confidently, both written, oral, and actions.
6
 

One of the processes used by teachers for student reading skills is 

the development of HOTS tests. Because the HOTS test developed is 

considered effective in measuring students' abilities. The opinion of the 

Shidiq, The Hots Test is a tool for assessing the following skills: (1) 

Transferring one notion to another; (2) Applying and processing 

knowledge; and (3) Searching for connections between different types of 

information., (4) using information to solve a problem, and (5) examine 

ideas critically. 

According to the most recent curriculum, one of the main 

objectives of the learning process that students complete in class is the 

Higher Order Thinking Skill (HOTS) Test. Possessing higher-order 

thinking abilities will motivate pupils to reflect more deeply and broadly 

on the material they have been given. By using HOTS Test material, 

students will tend to answer questions more easily, because HOTS-based 

                                                           
5
 Merril, M. T. (2012). Pembelajaran Aktif yang Menginspirasi: Buku Pegangan Lengkap 

untuk Guru Masa Kini, Edisi 2. Jakarta: PT. Indeks. 
6

 Usmaedi. (2017). Menggagas Pembelajaran HOTS pada Anak Usia Sekolah 

Dasar. Jurnal Pendidikan Sekolah Dasar, 3(1), 82-95. 
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assessments provide an understanding of HOTS Test-based assessments in 

learning. 

Previously there had been research on HOTS entitled "Students' 

Perceptions of Higher Order Thinking Skill (HOTS) in Learning English‖ 

this research was conducted at SMA Negeri I Rejang Lebong. Not only the 

high school level, but also the middle school level has carried out HOTS-

based learning. Based on initial observations carried out by researchers in 

several junior high schools to see the specific methods used by teachers in 

teaching English starting from junior high school number one to five, a 

number of junior high schools implemented the HOTS-based method as a 

whole.  

Based on the previous research entitled “Students' Perceptions of 

Higher Order Thinking Skills (HOTS) in Learning English” conducted at 

SMA Negeri 1 Rejang Lebong, it was found that the focus was primarily 

on students’ perceptions at the high school level. While this research 

highlighted the implementation of HOTS-based learning from the 

students’ point of view, it did not explore the process or methods used by 

teachers in designing and developing HOTS-based assessments, 

particularly in reading comprehension. At the middle school level, initial 

observations conducted by researchers across several junior high schools, 

including SMP Negeri 1 to SMP Negeri 5 in Rejang Lebong, revealed that 

many schools have also implemented HOTS-based methods as part of 

their teaching process. However, there remains a lack of research 
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investigating the specific process and approaches employed by teachers in 

creating HOTS-based tests to assess reading comprehension at the junior 

high school level. This creates a research gap regarding the teachers’ role, 

challenges, and methods in aligning reading comprehension tests with 

HOTS principles, as encouraged by the Kurikulum Merdeka. 

Thus, while previous studies focused on students' perspectives and 

high school settings, this research aims to bridge the gap by exploring 

teacher process in developing HOTS-oriented reading comprehension tests 

at the junior high school level, specifically at SMPN 1 Rejang Lebong. 

This focus is essential to understand how teachers design assessments that 

foster critical thinking skills and to identify any challenges they face 

during the process 

SMPN 1 Rejang Lebong was chosen as the focus of this study 

because it is one of the leading junior high schools in the region with a 

strong academic reputation and commitment to improving the quality of 

education. The school actively implements various process to enhance 

students' cognitive abilities, including the application of Higher Order 

Thinking Skills (HOTS) in their teaching and assessment practices. 

Furthermore, the teachers at SMPN 1 have demonstrated a willingness to 

adapt innovative approaches to teaching, making it an ideal setting to 

investigate how teachers develop HOTS-based tests to assess reading 

comprehension. 
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Moreover, based on the scores after students completed the HOTS 

test provided by the teacher, it can be seen that students are able to think at 

a higher level. According to the score list obtained by the researcher, it is 

evident that the average student of SMP Negeri 1 Rejang Lebong were 

able to answer the entire test. This is closely related to the HOTS activities 

themselves. Therefore, the implementation of the HOTS Test at SMP 

Negeri 1 Rejang Lebong went well. The implementation of process for 

developing HOTS questions to assess reading comprehension at SMP 

Negeri 1 Curup works well due to several key factors. First, the teachers 

demonstrate a strong understanding of the Merdeka Curriculum and its 

emphasis on fostering critical thinking and problem-solving skills. They 

align their teaching and assessment methods with curriculum goals, 

ensuring that the questions are relevant and thought-provoking. Second, 

the teachers employ diverse process, such as integrating real-life contexts, 

using multiple question formats, and encouraging group discussions, 

which engage students and cater to different learning styles. These 

methods create an interactive and supportive learning environment that 

motivates students to think critically and explore ideas deeply.Lastly, the 

school’s commitment to professional development and collaboration 

among teachers contributes to the successful implementation of these 

process. By sharing best practices and continuously refining their 

approaches, the teachers at SMP Negeri 1 Curup ensure that HOTS-based 
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assessments are both effective and impactful in improving students’ 

reading comprehension and higher-order thinking skills. 

Both teachers and students have adapted higher-order thinking 

skills into the lessons. 

Based on the pre-obervation (interview to some teachers in some 

school in Curup) done by the reseracher, some schools in curup still using 

low order thinking skills (LOTS), Despite the introduction of Kurikulum 

Merdeka, which emphasizes the development of students' critical thinking 

and problem-solving abilities, many schools still rely on Lower Order 

Thinking Skills (LOTS) in designing reading comprehension tests. One 

major reason is the lack of teacher readiness and understanding in 

effectively implementing HOTS (Higher Order Thinking Skills)-based 

assessments. Kurikulum Merdeka encourages flexibility and a student-

centered approach; however, many teachers are still transitioning from 

traditional practices and find it challenging to create questions that 

promote analysis, evaluation, and creativity. This is compounded by 

insufficient training and resources to help teachers design and assess 

HOTS-oriented reading comprehension tests.  

Additionally, the implementation of Kurikulum Merdeka varies 

across schools, creating inconsistencies. While the curriculum promotes 

deeper learning and independence, some teachers are still adjusting to its 

framework and often fall back on LOTS as a "safe" approach. The 

pressure to achieve good test results also plays a role, as LOTS questions 
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are perceived to help students perform better on assessments, thereby 

meeting school evaluation standards. This combination of limited 

readiness, resource constraints, and concerns about student performance 

explains why many schools continue to rely on LOTS, despite Kurikulum 

Merdeka's emphasis on fostering higher-order thinking skills in reading 

comprehension. In sum, SMPN 1 Rejang Lebong applied more HOTS 

question in reading test more than others school in Curup. 

Process is crucial for developing HOTS tests to assess reading 

comprehension because they help create assessments that go beyond 

memorization and encourage critical thinking. By using clear process, 

teachers can design questions that challenge students to analyze, evaluate, 

and solve problems, aligning with the goals of the Merdeka Curriculum. 

These processes also allow for a variety of question types, like multiple-

choice and descriptive questions, making assessments more effective and 

inclusive. Connecting questions to real-life situations makes learning more 

meaningful and relevant. Overall, applying process helps students build 

important cognitive skills and better prepares them for problem-solving in 

both academics and daily life 

In curriculum framework, the higher order thinking skill has come 

to be a call for K-13 curriculum. Furthermore, SMPN 1 Rejnag Lebong 

has already enforced better order thinking talent in the coaching and 

studying manner. By applying HOTS Test learning, students understand 

and grasp the questions discussed more quickly. The teacher develops the 
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HOTS Test in assessing student's reading abilities. This attracts children’s 

attention to be enthusiastic in learning, because the lessons brought by the 

teacher make learning active and fun. From the explanation above, SMP 

Negeri 1 Rejang Lebong developed the HOTS process to assess students' 

reading skills, where the teacher developed the HOTS Test to assess 

children's reading abilities. 

From the explanation above and the phenomenon found by the 

researcher so that researcher is interested in conducting research with the 

title "Teachers‟ Process in Developing HOTS Test to Assess Reading 

Comprehension". 

B. Research Questinos 

Based on the background of these problems, the problems that will 

be formulated in this study are: 

1. What is the process used in developing the HOTS Test to assess 

reading comprehension at SMPN 1 Rejang Lebong? 

2. How is the implementation of the process in developing the HOTS test 

to assess reading comprehension at SMPN 1 Rejang Lebong? 

 

C. Objectives of the Research 

Based on the above research questions, the researcher concludes 

that the objectives of this study are as follows: 

1. To find out the process used in developing the HOTS Test to assess 

reading comprehension at SMPN 1 Rejang Lebong 
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2. To find out the implementation of the process in developing the HOTS 

Test to assess reading comprehension at SMPN 1 Rejang Lebong. 

 

D. Definition of Key Terms   

To avoid a misunderstanding, the reseacher will explain key terms 

with the subject of this thesis is the following are: 

1. Teacher process 

In the context of developing HOTS-based tests for reading 

comprehension, teacher process include the processes, methods, and 

creative approaches teachers use to design assessments that challenge 

students to think critically, analyze information, evaluate ideas, and 

create solutions, as opposed to simply recalling or understanding basic 

information.
7
 

2. Higher Order Thinking Skill (HOTS) 

Higher Order Thinking Skills (HOTS) refer to the cognitive 

processes that go beyond basic memorization and understanding of 

information. HOTS involve the ability to analyze, evaluate, and create, 

as categorized in Bloom's Taxonomy
8
. 

3. HOTS Test 

A HOTS test refers to an assessment designed to measure 

Higher Order Thinking Skills (HOTS) in students. Unlike traditional 

                                                           
7
 Venville, G., & Bay, P. (2000). Higher Order Thinking Skills in Science Education. 

Research in Science Education, 30(2), 205–221. 
8
 Brookhart, S. M. (2010). How to Assess Higher-Order Thinking Skills in Your Classroom. 

Alexandria, VA: ASCD 
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tests that focus on lower-order thinking skills such as memorization 

and basic comprehension, HOTS tests require students to engage in 

critical thinking, analysis, evaluation, and creative problem-solving
9
 

4. Reading comprehension Test 

A reading comprehension test is an assessment tool designed to 

measure a student’s ability to read a text, understand its meaning, and 

interpret information from it. The test typically evaluates the student’s 

skill in extracting details, recognizing main ideas, making inferences, 

understanding vocabulary within context, and analyzing the text’s 

structure and themes
10

. 

 

E. Significances of the Research 

Each activity must have benefits or uses, whether it is useful for 

oneself or useful for others (students, teachers, further researchers and all 

readers). 

1. For researcher 

By doing this research, researcher can fulfill one of the 

requirements for the researcher to complete an undergraduate degree 

program at the English Tadris Study Program. Furthermore, the 

investigator might get further knowledge and details to recognize the 

reading comprehension HOTS Test. In addition, the writer will gain 
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fresh insight and understanding for the future. Furthermore, the 

investigator might get further knowledge and details to recognize the 

reading comprehension HOTS Test. In addition, the writer will gain 

fresh insight and understanding for the future. 

2. For students 

Students can increase their awareness in learning reading 

comprehension so that they can improve their abilities after knowing 

what things are in reading comprehension based on the HOTS Test. 

3. For teachers 

Teachers can provide clear view of what process likely 

appropriate and proper in teaching reading assessment, alongside the 

anticipation toward the emerging problems related to reading skill, and 

improve their performance in the learning process. 

4. For further researchers 

For future researchers, this research will be a good source for 

those who are researching in the same field, namely process in 

developing reading comprehension HOTS Test. So that, they can 

develop further research. 

 

F. Organization of the Research 

This section describes how the study is structured from Chapter 1 

to Chapter 5. The introduction is in Chapter I. It includes operational 

definitions, research relevance, and the study's background information, 
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objectives, issues, and limits. An overview of the relevant literature is 

given in Chapter II. There is a review of similar research as well as a 

review of related reviews. We cover the research approach in Chapter III. 

It covers research techniques, research questions, research tools, process 

for gathering data, and techniques for analyzing data. The results and 

discussion are presented in Chapter IV. The discussion and results 

present the research data. The conclusion is found in Chapter V, the 

concluding chapter.
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Review of Related Theories 

1. Reading Comprehension Assessment 

Assessing reading comprehension involves evaluating a person’s 

understanding of a text they have read. This assessment may be done 

through various methods, such as quizzes, tests, or discussions.
11

 When 

assessing reading comprehension, it is important to consider different 

aspects, such as follows: 

a. The assessment should evaluate the reader’s ability to understand 

the main ideas and key details of the text. This includes identifying 

the main topic, understanding the sequence of events, and 

recognizing supporting details. 

b. The assessment should assess the reader's ability to make 

inferences and draw conclusions from the text. This involves 

understanding implicit meanings, making connections between 

different parts of the text, and identifying the author's purpose. 

c. The assessment may examine the reader’s ability to analyze and 

evaluate the text. This involves identifying the author’s tone or 

perspective, recognizing persuasive techniques, and evaluating the 

effectiveness of the text's argument or message. 
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To assess reading comprehension, various process can be used. 

Multiple-choice questions can be effective in evaluating a reader's 

understanding of key details or main ideas. Short answer or essay 

questions can provide readers with an opportunity to demonstrate their 

ability to draw conclusions and analyze the text. Additionally, 

discussions or oral presentations can allow readers to showcase their 

comprehension and critical thinking skills by explaining and supporting 

their interpretations of the text. Overall, assessing reading 

comprehension is crucial for determining an individual's ability to 

comprehend and interpret written information. It helps educators 

identify areas of strength and areas that need improvement, allowing for 

targeted instruction and support. 

2. HOTS Test 

In order to lead to new knowledge and competence, reading 

abilities provide the foundation for recognizing and elaborating on a 

meaning that must be acquired in reading activities. Therefore, in order 

to teach students this talent, educators must create a solid plan to 

improve their critical thinking during the reading process. Using HOTS 

will be advantageous for both teachers and students. The process of 

thinking to find the facts or truth about the capacity for critical, rational, 

creative, and metacognitive thought is known as HOTS.
12

 Furthermore, 

thinking at a higher level than recalling details or interacting with 
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people is referred to as Higher Order Thinking (HOT).
13

 One could 

define HOTS as an individual's capacity for critical thought in order to 

locate specific information. In addition, HOTS is often used by teachers 

to test their students' abilities in a test, especially in the reading 

comprehension test.  

Moreover, a test is a way to measure an outcome or quality that 

has been achieved by a person in the teaching and learning process.
14

 

So that, it can be said that the HOTS Test is a form of a test to examine 

students' critical thinking in the learning process and assessment. By 

assessing students with the HOTS Test, teachers examine cognitive 

skills through several questions. This skill is activated when students 

are faced with an unusual problem, uncertain question, or question that 

raises a question. 

At school to get to know HOTS test questions is still very 

minimal. Even if not many students master it. So, the aim of the 

researcher is to study the HOTS test so that students can think at a 

higher level and be creative in mastering the questions. Students can 

also be broad-minded in working on the HOTS test. The test is a 

procedure used to measure or determine something in a way and rules 

that have been determined. 

                                                           
13

 Nur, D. F. & Melati, S. U. (2019). Pre-service English teacher perception about Higher 

Order Thinking Skills (HOTS) in the 21st Century learning. International Journal of Indonesian 

Education and Teaching, 3(1), 41- 49. 
14

 Adom, Dickson & Adu-Mensah, Jephtar & Dake, Dennis. (2020). Test, measurement, 

and evaluation: Understanding and use of the concepts in education. International Journal of 

Evaluation and Research in Education (IJERE). 9. 109-119. 10.11591/ijere.v9i1.20457. 
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Higher Order Thinking Skills (HOTS) are ways or techniques of 

students using the ability to analyze, plan, design, implement and 

evaluate all existing problems. According to Uno, HOTS questions 

have four indicators, namely: (1) The process of finding problems and 

how to solve problems based on real information, so that conclusions 

can be drawn; (2) Decision-making skills, namely one's skills in solving 

problems through collecting information/data to be able to make the 

best decisions in solving problems; (3) Critical thinking skills are 

efforts to find accurate/more reliable information that is used properly 

on a problem; and (4) Creative thinking skills, meaning generating lots 

of ideas, broad-minded to generate breakthroughs / decisions that have 

never existed to solve problems.
15

 

According to Cottrell, there are some benefits of the critical 

thinking skills, such as:  

1) Improved attention and observation 

2) More focused reading 

3) Improved ability to identify the key points in a text or other message 

rather than becoming distracted by less important material  

4) Improved ability to respond to the appropriate points in a message 

5) Knowledge of how to get your own point across more easily  

                                                           
15
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6) Skills of analysis that the students can choose to apply in a variety 

situations.
16

 

In Rejang Lebong, not many schools apply HOTS test-based 

questions. One of them is at SMP Negeri 1 Rejang Lebong which uses 

questions based on the HOTS Test. SMPN 1 Rejang Lebong was chosen 

as the focus of this study because it is one of the leading junior high 

schools in the region with a strong academic reputation and commitment 

to improving the quality of education. The school actively implements 

various process to enhance students' cognitive abilities, including the 

application of Higher Order Thinking Skills (HOTS) in their teaching 

and assessment practices. Furthermore, the teachers at SMPN 1 have 

demonstrated a willingness to adapt innovative approaches to teaching, 

making it an ideal setting to investigate how teachers develop HOTS-

based tests to assess reading comprehension. 

3. Teacher Process and Implementation in Developing HOTS Test  

The assessment standards for the Merdeka curriculum are 

implemented using internationally standardized assessment models. One 

of these internationally standardized assessment models is higher-order 

thinking skills (HOTS). HOTS is a high-quality thinking skill that is 

conceptually based on Bloom's Taxonomy of Thinking. He believes that 

students need not only memory skills but also higher-order thinking 

skills to overcome increasingly complex problems and to be able to think 
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critically and rationally.
17

 In school, it is not only necessary to remember 

concepts and knowledge, but also to analyze, evaluate and create 

problems.
18

 Students need to be frequently exposed to exercises in 

solving interesting HOTS problems to improve students' potential. Using 

HOTS for assessment does not depart from Bloom's taxonomy, which 

states that human reasoning skills have six cognitive levels covering 

both lower- and higher-order thinking skills, namely: knowledge, 

comprehension, application, analysis, synthesis, and evaluation. 

However, the researchers used a revised Bloom's taxonomy by Anderson 

and Krasvols. Anderson and Krasvols state that Bloom's taxonomy has 

six levels, namely: remember, understand, apply, analyze, evaluate, and 

create.
19

 Remember, understand, and apply are classified as "LOTS." 

Analysis, evaluation, and creation are classified as HOTS.  

According to Heong, et al. Higher-order thinking uses a wide 

range of thinking to discover new challenges.
20

 Higher-order thinking 

also requires someone to apply new information, knowledge to 

manipulate information to achieve the possibility of answers in new 

situations. Thus, someone is required to be able to find the right answer 

in a new situation both in terms of learning or outside learning. 
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Thus, the dimensions of the thinking process in Bloom's are 

perfected by Anderson & Krathwohl, they provide a useful framework 

for identifying and preparing instructional objectives, instructional 

activities, and assessment methods.
21

 The revised taxonomy has 

cognitive process categories, increasing in complexity, and four 

knowledge categories. Based on Anderson & Krathwohl, there are six 

levels of cognitive process: (1) recall (remembering-C1) includes the 

ability to remember factual and conceptual knowledge; (2) understand 

(understanding-C2) a basic understanding capabilities, build their own 

meaning; (3) apply (aplying-C3) means the ability to execute or 

implement procedures to solve the problem, it is generally an application 

that has the best answer; (4) analysis (analyzing-C4) means the ability to 

break down information into parts that are more specific, to find a link 

parts information with one another, and overall information, and 

includes the ability to distinguish, organizing, and connecting; (5) 

evaluate (Evaluating-C5) include the ability to judge something 

(justification) criteria, involves the ability to examine and scrutinize; (6) 

creation (creating-C6) means putting different elements together to form 

a new unity or reorganization of existing elements to form a new 

structure, including the process of generating, planning, and producing. 
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The updated Bloom Taxonomy by Anderson and Krathwohl has 

two dimensions. The following is a description of its operational verb 

classification and higher order thinking perspective:
22

 

Table 1.  

The dimensions perspective and classifications for higher order 

thinking skill 

The Knowledge 

Dimension 

The Cognitive Process Dimension 

C4 analyze C5 Evaluate C6 create 

Factual 

Knowledge 

Making 

structure, 

classifying 

comparing, 

correlating 

Joining 

Conceptual 

Knowledge 

explain, 

analyze  

examine, 

interpret  

planning 

Procedural 

Knowledge 

distinguish  conclude, 

resume  

arrange, 

formulate 

Metacognitive 

Knowledge 

create, find  make, assess realization 

 

According to Anderson and Krathwohl there are four types of 

knowledge dimension:
23

 

a. Factual Knowledge  

Factual knowledge is the basic level of study and basic to 

specific disciplines. This dimension refers to essential facts, 

terminology, details or elements students must know or be familiar 

with in order to understand a discipline or to solve a problem. The 

factual knowledge includes symbols, signs, the name of person and 

history. Furthermore, the conceptual knowledge refers to the 

interrelationship among basic elements within a larger structure and 

enables them to function together.  
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b. Conceptual Knowledge  

Classifications, principles, generalizations, theories, models, or 

structures relevant to a specific discipline are all considered to be 

part of conceptual knowledge. Understanding classification, 

categories, and their relationships are all part of conceptual 

knowledge. Schemas, mental models, and explicit or implicit 

theories are examples of how someone represents their 

understanding of the structure, differences, and purposes of a certain 

subject matter. 

c. Procedural Knowledge  

Knowledge or skills that assist students in performing tasks 

related to a discipline, subject, or field of study are referred to as 

procedural knowledge. Inquiry approaches, highly specialized or 

limited talents, algorithms, techniques, and specific methodologies 

are also included.  

d. Metacognitive Knowledge  

The awareness of one's own mind and certain cognitive 

processes is known as metacognitive knowledge. It is reflective or 

strategic knowledge about how to approach problem-solving, 

cognitive activities, including knowledge about oneself, knowledge 

about context, and knowledge of conditions. 

Therefore, the higher order thinking skill test, which 

Anderson and Krathwohl performed as a process of dimension of 
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thought, is highly advised for usage in various classroom assessment 

formats. The following describes the process of creating a HOTS 

test, which should motivate teachers to create one at the educational 

unit:
24

 

a. Measure the capability of the high-level thinking skills  

Higher order thinking skills include evaluating, reflecting, 

reasoning, applying the idea in many contexts, organizing, and 

producing, according to the Australian Council for Educational 

Research (ACER). In addition, the HOTS questions cover the 

aptitude for reasoning, problem-solving, critical thinking, and 

creative thinking. The potential of HOTS inquiries. Every student 

needs to have the capacity for high-level thinking since it is one 

of the most significant competencies in the current world. 

Among the inventiveness used to address HOTS issues: 

1) The ability to respond to inquiries that are unfamiliar.  

2) The capacity to consider the approach taken in problem 

solving from a number of distinct angles.  

3) The aptitude for identifying a fresh approach to problem-

solving that differs from the old one. 

b. Contextual Based Problem  

The judgments in HOTS questions are derived from actual, 

everyday circumstances. It is anticipated that the HOTS 
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questions will be able to address difficulties by using the idea of 

classroom learning. In relationships, the students are also able to 

understand, comprehend, apply, and integrate the issue in a real-

world setting. The following are the traits of a contextually based 

problem, namely as REACT: 

1) Making connections with situations in real life.  

2) The emphasis on experience is on invention, exploration, and 

discovery.  

3) Applying, which requires students to apply what they learn in 

the classroom to real-world situations.  

4) Communicating, which requires the pupils' capacity to match 

the problem context conclusion.  

5) Transferring, This requires that students be able to apply the 

concepts they have learned in class to new circumstances or 

contexts. 

c. Using the Various Kinds of Questions 

In developing the HOTS Test, several forms of questions are 

also needed to stimulate the abilities of students, including 

several forms of questions, namely: 

1) Multiple choice  

The stimulus used in HOTS questions is typically taken from 

an actual scenario. There are choices and a stem in this 

multiple-choice question. These choices include the 
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distractions as well as the critical response, which is the 

correct response. Naturally, the answers to these distractions 

are erroneous, but if students don't grasp the content, they 

could fall into a trap. Usually, neither the stimulus nor the 

reading specifically express the intended answer or the 

crucial answer. Thus, the students are demanded to find the 

answer related to the stimulus using the concepts of the 

knowledge, logic and reasoning. Then, the correct answer 

will get 1 point, and the incorrect answer will get 0. 

2) Complex-multiple choice (True/ False or Yes/No)  

This kind of question aims to know the students’ 

understanding towards the problems comprehensively 

between the statements of one another. The questions of 

complex-multiple choice also contain stimulus which come 

from the contextual situation. The students are provided some 

statements related to the stimulus/reading, then the students 

are demanded to choose true/false or yes/no. The statements 

given are related to one another. The arrangement of true 

statements and the wrong statements are put randomly and 

non-systematic following certain pattern. A well pattern 

arrangement will lead the students to choose the right answer. 

Thus, if the students answer correctly for all the statements 
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given, they will get 1 point, then if there is a mistake in a 

statement, they will get 0. 

3) Short answer  

The questions just require a brief response, such as a word or 

two that goes beyond the statement. Short response questions 

have the following characteristics: 

a) Making use of the directive or order  

b) A clear query and directive  

c) The length of each response to each question is 

anticipated to be roughly the same 

d) Don't use words, sentences, or phrases from the text book; 

this will force the pupils to just retain what is written 

there. 

 

B. Review of Related Findings 

Before conducting this research, the researcher first conducted a 

review of existing literature. Researcher found that there were several 

similar studies, including the following: 

The first finding from Muawwinatul Laili, Nurul Aini, and Ana 

Christanti with the title ―High Order Thinking Skills (HOTS) in the 

English Language Assessment of High School Students.‖
25

 The findings 

indicated that English teachers' proficiency in formulating daily test 
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questions and exams does not yet meet the standards for HOTS 

assessment. Additionally, the researcher inferred from the interview results 

that the training on HOTS that the teachers participated in has not 

significantly influenced their ability to craft effective HOTS questions. 

There has been no change in the approach teachers take when creating 

exam questions, as there remains a lack of inquiries that incorporate 

Higher Order Thinking Skills. The majority of questions fell within the 

understanding category (C2) at 60.43%, followed by the application 

category (C3) at 25.22%, and the knowledge category (C1) at 14.35%. 

This data suggests that teachers require further "coaching" to enhance their 

skills in developing HOTS questions. For further research, it is 

recommended to look at the results of HOTS training which provides 

material on how to design HOTS-based learning, not just about creating 

questions.  

The second finding from Naelatul Markhamah with the title 

―Developing HOTS (Higher Order Thinking Skills) Based Questions 

in the 2013 Curriculum.‖
26

 The findings of the research indicate that 

higher order thinking skills (HOTS) encompass the abilities to think 

critically, logically, reflectively, metacognitively, and creatively. HOTS 

questions are characterized by their capacity to assess high-level thinking 

skills through the use of context-based problems and a variety of questions 

that are neither routine nor familiar, along with detailed descriptions. 
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When formulating these questions, several steps must be followed: 

analyzing the Basic Competencies relevant to the questions, creating a 

question grid, selecting engaging and contextual stimuli, drafting question 

items that align with the question grid, and developing a rubric or answer 

key. 

The last finding from Ummi Inayati with the title ―Teacher 

Process in Implementing Hots Learning Using the Problem Based 

Learning Model‖. Research results revealed the teacher's process of 

implementing HOTS through the problem-based learning model to be 

fairly sufficient.
27

 This can be seen from the indicators used through in-

depth interviews with key informants and informants. Among the 

obstacles: variance in student comprehension, nature, and learning style as 

they study. Teachers are to inject creativity and innovativeness always in 

packaging this learning; on the other hand, there are also limited school 

facilities and infrastructure.  

As aforementioned, the study findings indicated that no research is 

identical to the research the researcher intends to conduct, because the 

research that will be carried out by the researcher is regarding teacher’s 

process in developing HOTS Test to assess reading comprehension. With 

the different results of the research studied, the results of the research will 

also be very different and there has never been any research that has raised 

this title so this research is worthy of scrutiny. 
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CHAPTER III 

RESEARCH METHODOLOGY 

A. Kind of the Research 

The type of the research design of this research was qualitative 

descriptive approach. According to Creswell, a qualitative approach is 

useful for expressing a problem and developing it in detail to understand 

the phenomenon of a problem.
28

 Accurate description or description of the 

status or characteristics of a situation or phenomenon are the main goal of 

descriptive research.
29

 Descriptive means analyzing and presenting facts 

systematically so that it is easier to understand and draw conclusions. 

Descriptive aims to systematically and accurately describe facts and 

characteristics related to a particular field. This research attempted to 

describe a situation or event. 

Therefore, this research design is suitable for this study because the 

purpose of this study is to find the process used by English teachers in 

SMP N 01 Rejang Lebong in developing the HOTS reading 

comprehension test. In addition, the researcher also wants to find out how 

effective the process used by English teachers in SMP N 01 Rejang 

Lebong in developing the HOTS test are in the reading comprehension 

test. Therefore, the data obtained are presented in the form of descriptions 
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describing the development process and implementation of the HOTS test 

used to assess students' reading comprehension ability. 

B. Subject of the Research   

Research subjects are people who really understand what is being 

studied. Moleong stated that more rigorously that research subjects are 

persons who are used to provide information regarding the circumstances 

and context of the study.
30

 Therefore the subject of this qualitative 

research is all parties who can provide information or data needed. In this 

study, researcher used purposive sampling research subjects. One of the 

most popular sampling processes is purposeful sampling, in which the 

researcher selects samples by defining unique qualities that are consistent 

with the goals of the study.
31

 The reason the researcher chose this 

technique was because the data collected was able to provide satisfactory 

data. 

Therefore, subjects of the research of this study are three English 

teachers of MSP N 1 Rejang Lebong who represented to develop reading 

comprehension at each grade. The researcher chose SMP N 1 Rejang 

Lebong because this school is one of favorite school in Rejang Lebong 

which in every test has obtained high score. So that, the researcher took 

grade 7, 8, and 9 as the research subjects, because the HOTS Test was 

taught at those grades. The researcher chose three teachers who got 
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involved in constructing HOTS question for students’ final test in each 

grade.  Besides, the researcher saw that the students were very active in 

learning using HOTS and were very enthusiastic. When facing a HOTS-

based reading comprehension test, the students admitted to understanding 

what was contained in the given questions. Thus, they are able to give 

their best answers. So, the researcher wanted to know the process used by 

the teachers in developing a HOTS-based Reading Comprehension test. 

Then observations, interview and documentation were carried out to 

strengthen the research data. 

C. Technique of Data Collection 

The objective of this study was to find out the English teacher’s 

process in developing reading comprehension HOTS Test and its 

implementation at SMP N 1 Rejang Lebong. To achieve this, the 

researcher gathered data directly from the subjects under study. As stated 

by Sugiyono in Iryana and Kawasati, qualitative research relies on 

triangulation of data derived from three methods: observation, interviews, 

and documentation.
32

 

1. Interview  

Interviews are a qualitative research method in which researchers 

ask participants a series of questions to gather in-depth insights into 

their experiences, opinions, and feelings. Patton suggests that 

interviews can vary in structure—ranging from highly structured to 
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semi-structured or unstructured formats—based on the research 

objectives, allowing for flexibility in the phrasing of questions and the 

exploration of responses
33

. By directly engaging with participants, 

interviews facilitate a deep investigation into the research topic, 

providing a thorough understanding of the subject matter.  

This research utilized semi-structured interviews, which are a 

qualitative research method that involves using a set of predetermined 

questions but allowing flexibility in how these questions are asked and 

responded to. This approach strikes a balance between structured and 

open-ended formats, enabling researchers to explore specific topics 

while also encouraging detailed responses based on participants’ 

answers. According to DiCicco-Bloom and Crabtree, semi-structured 

interviews provide the flexibility to follow up on intriguing points and 

adjust questions as the conversation develops, facilitating a deeper 

comprehension of participants’ experience
34

.  

2. Documentation 

Documentation is a record of past events. Documentation can 

be in the form of writing, drawings, or the monumental works of a 

person. Research results from observations or interviews will be more 

credible if they are supported by the documents concerned.
35

 

Documentation is a data collection technique that is used to find data 
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about things or variables in the form of HOTS Test question text sheets 

and etcetera. 

D. Instrument of the Research 

The instruments used by the researcher in this research were the 

interview and narrative inquiry. The interview was carried out to find 

teachers’ process on developing reading comprehension HOTS Test. 

Meanwhile, the narrative inquiry is used to find how the implementation 

of teacher’s process in developing HOTS Test. The following is an 

explanation of the instruments that is used: 

1. Interview I 

According to Tracy SJ, Interview in qualitative is presents 

opportunities for invention, such as understanding, reflection, and 

explanation.
36

 In other words that the researcher has several questions 

for the teachers about the process implementation in developing 

reading comprehension HOTS Test. The interviewees in this research 

were three English teachers currently teaching in the SMP N 1 Rejang 

Lebong who represented to develop reading comprehension question at 

seventh, eighth, and ninth grade which used K-13 Curriculum. The 

writer has prepared a list of questions as the guide and the interviewee 

has the flexibility regarding their answers. Semi-Structured interview 

was used to gather the data because the structured interview protocols 

ask specific objective questions in an arranged order.  
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In addition, the questions were well structured, planned and 

organized in line with the objective of the research. This section 

discusses in-depth the teachers’ process used in developing reading 

comprehension HOTS Test. The researcher conducted an interview on 

July 30
th

, 2024. The following is the table of the interview blueprint for 

this research: 

Table 3.1 

The Interview Blueprint of the Teacher‟s Process Used in 

Developing HOTS Test for Assessing Reading Comprehension 

 

Aspect Indicator Sub-

Indicator 

English 

Questions 

Indonesian 

Questions 

Measure 

the 

capability 

of the 

high-level 

thinking 

skills 

Providing 

questions 

that require 

answers that 

do not lead 

directly to 

the question 

or inexplicit 

answers. 

Providing 

unfamiliar 

questions 

How do you 

ensure the 

questions you 

provide in the 

HOTS tests are 

unfamiliar to the 

students to 

assess their 

reading 

comprehension? 

Bagaimana Anda 

memastikan 

pertanyaan yang 

Anda berikan 

dalam tes HOTS 

tidak dikenal 

oleh siswa untuk 

menilai 

pemahaman 

membaca 

mereka? 

  Providing 

answers 

from 

different 

perspectives 

How do you 

encourage 

students to 

provide answers 

from different 

perspectives in 

the HOTS tests 

for reading 

comprehension? 

Bagaimana Anda 

mendorong 

siswa untuk 

memberikan 

jawaban dari 

berbagai 

perspektif dalam 

tes HOTS untuk 

pemahaman 

membaca? 

  Teaching 

problem-

solving with 

different 

ways 

Please describe 

the different 

ways you teach 

problem-solving 

skills in the 

context of 

developing 

Mohon 

menjelaskan 

berbagai cara 

yang Anda 

gunakan untuk 

mengajarkan 

keterampilan 
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HOTS tests for 

reading 

comprehension! 

pemecahan 

masalah dalam 

konteks 

pengembangan 

tes HOTS untuk 

pemahaman 

membaca? 

Using 

Contextual 

Based 

Problem 

Relating 

questions 

that connect 

to real-life 

situations, 

such as the 

environment, 

health, earth 

and space, as 

well as the 

use of 

science and 

technology. 

Providing 

questions 

related to 

students' 

lives 

How do you 

create HOTS 

test questions 

that relate to 

students' daily 

lives to assess 

reading 

comprehension? 

Bagaimana Anda 

membuat 

pertanyaan tes 

HOTS yang 

berkaitan dengan 

kehidupan 

sehari-hari siswa 

untuk menilai 

pemahaman 

membaca? 

  Providing 

questions 

that train 

exploration 

skills 

How do you 

incorporate 

questions in the 

HOTS tests that 

train students' 

exploration 

skills for 

reading 

comprehension? 

Bagaimana Anda 

menyertakan 

pertanyaan 

dalam tes HOTS 

yang melatih 

keterampilan 

eksplorasi siswa 

untuk 

pemahaman 

membaca? 

  Providing 

questions 

related to 

problem 

solving 

How do you 

formulate 

HOTS test 

questions that 

focus on 

problem-solving 

in reading 

comprehension? 

Bagaimana Anda 

merumuskan 

pertanyaan tes 

HOTS yang 

berfokus pada 

pemecahan 

masalah dalam 

pemahaman 

membaca? 

  Giving 

questions 

related to 

concluding 

How do you 

design HOTS 

test questions 

that require 

students to draw 

conclusions in 

reading 

Bagaimana Anda 

merancang 

pertanyaan tes 

HOTS yang 

memerlukan 

siswa untuk 

menarik 



37 

 

comprehension? kesimpulan 

dalam 

pemahaman 

membaca? 

  Providing 

questions 

related to 

students' 

opinions 

How do you 

develop HOTS 

test questions 

that ask for 

students' 

opinions in 

reading 

comprehension? 

Bagaimana Anda 

mengembangkan 

pertanyaan tes 

HOTS yang 

meminta 

pendapat siswa 

dalam 

pemahaman 

membaca? 

Using the 

Various 

Kinds of 

Questions 

Using 

different 

forms of 

questions to 

get more 

detailed 

information 

about 

students' 

abilities 

Providing 

multiple-

choice 

questions 

How do you 

decide when to 

use multiple-

choice questions 

in the HOTS 

tests for 

assessing 

reading 

comprehension? 

Bagaimana Anda 

memutuskan 

kapan 

menggunakan 

pertanyaan 

pilihan ganda 

dalam tes HOTS 

untuk menilai 

pemahaman 

membaca? 

  Providing 

questions 

with 

true/false 

answers 

How do you 

determine the 

effectiveness of 

true/false 

questions in the 

HOTS tests for 

assessing 

reading 

comprehension? 

Bagaimana Anda 

menentukan 

efektivitas 

pertanyaan 

benar/salah 

dalam tes HOTS 

untuk menilai 

pemahaman 

membaca? 

  Giving 

questions in 

the form of 

descriptive 

answers 

How do you 

structure 

descriptive 

questions in the 

HOTS tests to 

assess higher-

order thinking 

skills in reading 

comprehension? 

Bagaimana Anda 

menyusun 

pertanyaan 

deskriptif dalam 

tes HOTS untuk 

menilai 

keterampilan 

berpikir tingkat 

tinggi dalam 

pemahaman 

membaca? 
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2. Interview 2 

In this research, the researcher also conducted an interview to 

answer the second research question about the implementation of 

process used by the teacher in developing HOTS in reading 

comprehension test at SMP N 1 Rejang Lebong. The researcher 

conducted an second interview to three teachers on July 31
st
, 2024. 

The researcher recorded the interview session and transcript it to 

analyze the data.  a note by giving note to determine the 

implementation of process used by teacher to promote students reading 

comprehension HOTS Test.  

The following is the table of the interview blueprint for this 

research: 

Table 3.3 

The Interview Blueprint of the Implementation Process Used by 

Teacher’s in Developing HOTS Test for Assessing Reading 

Comprehension 

 

Aspect Sub-

Indicator 

English 

Questions 

Indonesian 

Questions 

Measure 

the 

capability 

of the 

high-level 

thinking 

skills 

Providing 

unfamiliar 

questions 

How do you 

design 

unfamiliar 

questions for the 

HOTS test? 

what criteria do 

you use to 

ensure they 

challenge 

students’ 

understanding 

of the reading 

material? 

Bagaimana Anda 

merancang pertanyaan 

yang tidak biasa untuk 

tes HOTS, dan kriteria 

apa yang Anda 

gunakan untuk 

memastikan bahwa 

pertanyaan tersebut 

menantang 

pemahaman siswa 

terhadap materi 

bacaan? 

 Providing How do you Bagaimana Anda 
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answers from 

different 

perspectives 

incorporate 

questions that 

require students 

to consider 

different 

viewpoints or 

perspectives 

when assessing 

reading 

comprehension? 

menyertakan 

pertanyaan yang 

menawarkan jawaban 

dari berbagai 

perspektif dalam 

penilaian pemahaman 

bacaan? 

 Teaching 

problem-

solving with 

different ways 

In what ways do 

you integrate 

problem-solving 

exercises into 

the HOTS test 

at SMPN 1 

Rejang Lebong, 

and how do you 

evaluate 

students’ ability 

to apply these 

process to 

reading 

comprehension? 

Dengan cara apa Anda 

mengintegrasikan 

latihan pemecahan 

masalah ke dalam tes 

HOTS di SMPN 1 

Rejang Lebong, dan 

bagaimana Anda 

mengevaluasi 

kemampuan siswa 

untuk menerapkan 

strategi ini dalam 

pemahaman bacaan? 

Using 

Contextual 

Based 

Problem 

Providing 

questions 

related to 

students' lives 

How do you 

design questions 

that connect to 

students’ 

everyday lives 

in order to 

assess reading 

comprehension 

effectively? 

Bagaimana Anda 

merancang pertanyaan 

yang menghubungkan 

dengan kehidupan 

sehari-hari siswa 

untuk menilai 

pemahaman bacaan 

secara efektif? 

 Providing 

questions that 

train 

exploration 

skills 

Can you 

describe how 

you develop 

questions that 

encourage 

students to 

explore the text 

more deeply 

during the 

reading 

comprehension 

assessment? 

Bisa Anda jelaskan 

bagaimana Anda 

mengembangkan 

pertanyaan yang 

melatih siswa untuk 

menjelajahi teks lebih 

dalam selama 

penilaian pemahaman 

bacaan? 

 Providing How do you Bagaimana Anda 
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questions 

related to 

problem 

solving 

integrate 

problem-solving 

scenarios into 

the reading 

comprehension 

test? 

menyertakan skenario 

pemecahan masalah 

ke dalam tes 

pemahaman bacaan di 

SMPN 1 Rejang 

Lebong, dan jenis 

keterampilan apa yang 

ingin Anda 

kembangkan melalui 

pertanyaan-pertanyaan 

ini? 

 Giving 

questions 

related to 

concluding 

How do you 

frame questions 

that guide 

students 

towards 

drawing 

conclusions 

from the reading 

material in the 

HOTS test? 

Bagaimana Anda 

merancang pertanyaan 

yang membimbing 

siswa untuk menarik 

kesimpulan dari 

materi bacaan? 

 Providing 

questions 

related to 

students' 

opinions 

How do you 

design questions 

that require 

students to 

express their 

opinions or 

viewpoints 

during the 

reading 

comprehension 

test? 

Bagaimana Anda 

merancang pertanyaan 

yang membutuhkan 

siswa untuk 

mengungkapkan 

pendapat mereka di 

tes pemahaman 

bacaan? 

Using the 

Various 

Kinds of 

Questions 

Providing 

multiple-

choice 

questions 

How do you 

incorporate 

multiple-choice 

questions into 

the HOTS test? 

Bagaimana Anda 

menyertakan 

pertanyaan pilihan 

ganda dalam tes 

HOTS? 

 Providing 

questions 

with true/false 

answers 

How do you 

develop 

true/false 

questions to 

assess reading 

comprehension? 

Bagaimana Anda 

mengembangkan 

pertanyaan 

benar/salah untuk 

menilai pemahaman 

bacaan? 

 Giving 

questions in 

the form of 

Can you explain 

how you include 

descriptive 

Bagaimana Anda 

menyertakan 

pertanyaan dalam 
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descriptive 

answers 

answer 

questions in the 

reading 

comprehension 

test? 

bentuk jawaban 

deskriptif dalam tes 

pemahaman bacaan? 

 

E. Technique of data analysis 

Data analysis is the process of systematically searching for and 

organizing interview transcripts, field notes, and other materials that have 

been collected by the researcher. Analysis activities are carried out by 

examining data, organizing, dividing into units that can be managed, 

synthesizing, looking for patterns, finding what is meaningful, and what 

will be studied and reported systematically. 

According to Imam Gunawan in his book entitled Method 

Qualitative Research Theory & Practice, says that: "In essence, data 

analysis is an activity to organize, sort, classify, code/mark, and categorize 

it so that a finding is obtained based on the focus or problem to be 

answered. In this series of activities, qualitative data which is usually 

scattered and piled up can be simplified so that it can be understood easily 

in the end‖.
37

 

Based on the thoughts above, the data analysis techniques are the 

researcher used was the Milles and Huberman model noted by Sugiyono, 
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which includes three stages, including: data reduction, data presentation, 

and verification.
38

 

1. Data Reduction   

Data obtained from the field are quite a lot, for that it needs to 

be recorded carefully and in detail. Reducing data means choosing the 

main things, focusing on important things, looking for themes and 

patterns. Thus, the data that has been reduced will provide a clearer 

picture, and make it easier for researchers to collect further data, and 

look for it if needed. 

2. Data Presentation 

In the presentation of data, Milles and Huberman stated that the 

most often used to present data in qualitative research is with narrative 

text. By displaying data, it will make it easier to understand what is 

happening, planning further work and what has been understood. 

3. Verification  

The third step in qualitative data analysis according to Milles 

and Hubberman is the drawing of conclusions or verification. The 

initial conclusions put forward are still temporary, and will change if 

no strong evidence is found that supports the next stage of data 

collection. But if the conclusions put forward at the initial stage, 

supported by valid and consistent evidence when the researcher returns 
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to the field to collect data, then the conclusions put forward are 

credible conclusions. 

According to Sugiyono, that ―if the conclusion stated in the 

initial stage is supported by valid and consistent evidence when 

researchers to the field collect data, then the conclusions put forward 

are conclusions that can be accounted for‖. The data analysis technique 

in this study uses three stages, namely data reduction (data reduction), 

data display (data presentation), veryfication (drawing conclusions). 
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CHAPTER IV 

FINDING AND DISCUSSION 

A. FINDING 

In this study, the researcher employed interviews and narrative 

inquiry as instruments for data collection. Interviews were utilized to 

gather information regarding the process employed by teacher in 

developing HOTS (Higher Order Thinking Skills) tests. Subsequently, 

narrative inquiry was used to obtain data on the implementation of these 

process by teacher in the development of HOTS test items at SMP N 01 

Rejang Lebong.  

1. The Process Used in Developing HOTS Test to Assess Reading 

Comprehension at SMPN 1 Rejang Lebong 

To investigate the process employed by teacher in developing 

HOTS tests, the researcher conducted interviews with three teachers 

with different grade class from SMP N 01 Rejang Lebong who is 

involved in creating HOTS test items for reading comprehension in 

first-grade, second-grade, and third-grade.  The interviews were 

conducted on July 30, 2024. The results of the interviews are presented 

below: 

a. Measure the capability of the high-level thinking skills 

Based on the results of the interviews above, it can be observed 

that the process employed by teacher to develop HOTS tests 
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involve measuring the students' capabilities in high-level thinking 

skills. The researcher found that teacher initially assess students' 

abilities by posing questions related to current issues, providing 

interactive questions, and forming groups to answer questions 

collaboratively. This is illustrated by the comments of the English 

teacher: 

Teacher 3: I give the students several questions regarding 

today’s issue, so I can see their response. Moreover, I try to 

invite the students in interactive question and I sometimes 

divide the students into several groups to make them discuss 

together regarding the questions I gave. 

Teacher 2: I give the students several questions regarding 

today’s issue, so I can see their response. Moreover, I ask the 

students to do speed reading or scanning a word to the text 

and find the answer. 

Teacher 1: I give the students several questions about a dialog 

without any form question of “mention”, so I can see their 

response. Moreover, I provide the reading text and allow 

students to find difficulty words. 

 

From the data, it can be conluded that The interview results 

from Teachers 1, 2, and 3 highlight diverse process used to 

develop the HOTS test for assessing reading comprehension. 

Teacher 3 focuses on interactive engagement by giving students 

questions related to current issues and encouraging group 

discussions. Teacher 2 employs a process that includes speed 

reading and scanning the text to identify answers, helping students 

improve their reading skills. Teacher 1 takes a different approach 

by providing students with questions about a dialogue without 

using specific ―mention‖ prompts, and allows them to explore 
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challenging words in the reading text. Each teacher’s process 

reflects an effort to enhance students’ higher-order thinking skills 

and reading comprehension through different interactive and 

exploratory methods. 

b. Using Contextual Based Problem 

The interview results reveal that teacher, in developing 

HOTS tests for reading comprehension; utilize a contextual-based 

problem process. Teacher designed questions based on students' 

daily activities. To assess this, teacher assigned tasks where 

students are divided into groups to solve problems. Additionally, 

teacher provides questions that emphasize students' opinions to 

gauge their thinking abilities. This is reflected in the remarks 

made by the teacher: 

Teacher 3: I ask the students regarding their activity in daily 

live. Moreover, I sometimes divided the students to see their 

exploration skill and they solve the problem. I do that to see 

their response so that I can make the standard of question. 

Every question should be based on the material given. 

Teacher 2: I give the students some questions that related to 

their daily but still connected to the learning material.  

Teacher 1: I give the set of questions based on students 

understanding. Moreover, I prefer to give 5W+1H questions to 

help students’ exploration skill. 

 

 Furthermore, the teacher also mentioned that the questions 

created should support students' opinions. This was expressed by 

the teacher as follows: 
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Teacher 3: I ask the students to give their opinion regarding 

the material given so that I know if the students can build their 

creativity. 

Teacher 2: I ask the students to make conclusion about the 

text that they have read.  

Teacher 1: I ask the students to find the overall moral value 

from the text so the students could understand the value of the 

text. 

 

The interview results from Teachers 1, 2, and 3 demonstrate 

varied approaches to developing HOTS test items that assess 

reading comprehension. Teacher 3 emphasizes exploring students’ 

daily lives to understand their perspectives and divides them into 

groups to evaluate their problem-solving and exploration skills. 

Teacher 2 integrates daily life contexts with learning material, 

using questions that are still relevant to the topic being studied. 

Teacher 1 focuses on a more analytical approach, using 5W+1H 

questions to help students develop exploration skills and asking 

them to derive moral values from the text. Each process aims to 

foster higher-order thinking skills by connecting reading material 

to students’ personal experiences and encouraging deeper 

engagement with the text. 

 

c. Using the Various Kinds of Questions 

Furthermore, in the third process, "used various kinds of 

questions," the researcher found that there are two types of 

questions utilized by teachers in formulating HOTS test items. 

Among the three question formats—multiple choice, true/false, 
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and descriptive—the teachers employed both multiple choice and 

descriptive forms for creating the final test items. This is 

consistent with the results of the interviews conducted with the 

teacher, as follows: 

Teacher 3: I used multiple choice questions for midterm and 

final examination. I thought multiple choices are good to check 

students HOTS, especially for reading comprehension. 

Teacher 2: I used multiple choices for students’ assessment in 

reading comprehension. I used this for midterm and final term. 

Teacher 1: I used multiple choices for midterm and final term 

of reading comprehension.  

 

Moreover, the researcher found in the interview that the 

teacher used descriptive form of questions. It has been stated by 

the teacher: 

Teacher 3: I made a question that need description from the 

students to see their thoughts and the way they solve the 

problem. 

Teacher 2: I ask student to explain the image that I gave 

based on their own opinion.  

Teacher 1: I ask students to create their own story based on 

their own experience and I ask the students regarding the 

story.  

 

  In sum, the interview responses from Teachers 1, 2, and 3 

reveal different process for assessing reading comprehension 

through multiple choice and descriptive questions. Teacher 3 

uses multiple choice questions for midterm and final exams to 

evaluate students’ higher-order thinking skills, particularly in 

reading comprehension. Additionally, Teacher 3 incorporates 

descriptive questions that require students to express their 
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thoughts and solve problems. Teacher 2 also uses multiple choice 

questions but emphasizes assessment through student 

explanations and opinions about images. Teacher 1 employs a 

similar process, using multiple choice for assessments but also 

asking students to create their own stories based on personal 

experiences. These varied approaches highlight a balanced use of 

both objective and subjective questions to assess students’ 

reading comprehension and critical thinking skills. 

  At SMPN 1 Rejang Lebong, teachers utilize a multifaceted 

approach in crafting HOTS-based tests to evaluate reading 

comprehension, incorporating diverse process tailored to 

stimulate students' higher-order thinking skills. These process 

include designing multiple-choice questions that assess not only 

comprehension but also the ability to analyze, evaluate, and infer 

information from the text. Additionally, open-ended descriptive 

questions are employed to prompt students to articulate their 

thoughts, justify their reasoning, and propose solutions to given 

problems. Teachers emphasize contextual relevance by relating 

questions to real-life issues and students' daily experiences, 

fostering deeper engagement with the material. Techniques such 

as using 5W+1H questions, problem-solving tasks, and moral-

value extraction further encourage critical analysis and personal 

reflection. Through these process, the tests aim to move beyond 
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rote learning, prioritizing the cultivation of analytical, creative, 

and evaluative skills aligned with the Merdeka Curriculum. 

2. The Implementation of the Process in Developing HOTS Test to 

Assess Reading Comprehension at SMPN 1 Rejang Lebong 

For the second research question, the researcher used Interview with 

to address how the process are implemented at SMP N 01 Rejang Lebong. 

interview was conducted on July 31, 2024. Based on the results of the 

observations, the researcher found that the three teachers had nearly 

implemented all of the proposed process. In the process of measuring the 

capability of high-level thinking skills, the researcher discovered that the 

teacher provides unfamiliar question, different perspective answer, and 

problem-solving question in ninth-grade class include: (1) questions about 

the meaning of words, synonyms, and pronouns; (2) questions about the 

purpose of a text, the role of individuals in the text, finding sentences that 

align with the text, and identifying the text; and (3) questions involving 

identifying the role of a character, completing sentences, and identifying 

the type of text. These findings indicate that the implementation of this 

process has been effectively applied. 

When I design unfamiliar questions for the HOTS test, I aim to 

challenge students by presenting them with material that requires 

deeper thinking and application of their knowledge. I carefully select 

questions that are not straightforward, so students must analyze the 

text more critically. I also consider different types of cognitive 

processes, such as inference and comparison, to ensure the questions 

require more than just basic recall of information. 
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Moreover, based on the teacher in eighth-grade, the researcher 

found that (1) The teacher does not provide any question related to the 

meaning of a word, synonyms of a word, and pronouns; (2) The teacher 

provides set of questions about the job of writer, asking the character, 

location, and identifying the text; and (3) The teacher provides a set of 

questions about what is true, who is the character, and completing 

sentences. It indicates that the teacher has one type of question which 

does not apply.  

I incorporate questions that offer answers from different 

perspectives to encourage students to consider multiple 

viewpoints. This helps them develop a more nuanced 

understanding of the material. By presenting different 

perspectives, I aim to promote critical thinking and debate among 

students, as they have to evaluate which viewpoint is more 

credible or aligns better with the text. This approach also helps 

them appreciate the diversity of ideas and arguments related to 

the topic 

Furthermore, based on the teacher in seventh-grade, the researcher 

found that (1) The teacher provides questions related to the meaning of a 

word, synonyms of a word, and pronouns; (2) The teacher provided a set 

of questions about the writer activity, identifying the text and finding 

sentences that align with the text; and (3) The teacher provided cloze 

sentences. It shows that the teacher had applied the process well. 

However, the teacher at seventh-grade used easier question than other 

level of classes. 

Regarding the second process, using contextual-based problems, 

the observations revealed that the teacher at ninth-grade applied several 



52 

 

types of questions related to current issues in the HOTS test for reading 

comprehension. These include: (1) questions related to technology use, 

the benefits of drinking white tea, and methods of saving money in a 

bank; (2) questions involving identifying differences, paragraphs, and 

upcoming events; (3) cloze sentences, sentence rearrangement, and 

sentence structure modification; and (4) questions about the purpose of a 

reading text, asking for an appropriate title for the reading, and 

identifying the main idea of a paragraph. 

I integrate problem-solving exercises into the HOTS test to teach 

students different ways of approaching a problem. I use scenarios 

that require them to apply their reading comprehension skills in 

practical situations. For instance, I might ask them to devise a 

solution to a real-world issue discussed in the text. This 

encourages them to use logical reasoning and creativity, which 

are crucial skills beyond the classroom 

Besides, the teacher at eighth-grade applied several types of 

questions related to current issues in the HOTS test for reading 

comprehension. These include: (1) The teacher provides set of questions 

about the price in online market, school activities, and city in Indonesia; 

(2) The teacher provides the question about identifying the true statement; 

(3) The teacher provides the cloze sentence with 5W+1H questions; and 

(4) The teacher provides a set of questions about identifying the text, and 

true statement. Based on the result of this observation, it shows that the 
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teacher has implemented as same as the indicator offered. However, the 

level of questions is not as hard as ninth-grade. It proves that the teacher 

made the set of questions based on students’ level.  

Moreover, the teacher at seventh-grade applied several types of 

questions related to current issues in the HOTS test for reading 

comprehension. These include: (1) The teacher provided a set of 

questions about pet, zoo, and kind of animals; (2) The teacher provided a 

set of questions about topic the story, main paragraph, and the purpose of 

the text; (3) The teacher provided the cloze sentences; and (4) The teacher 

provided a set of questions about identifying text and main paragraph.  

I design questions that train students to explore the text more 

deeply. These questions often require them to go beyond the 

surface level and consider subtleties within the text. For instance, 

I might ask them to analyze character motivations or predict 

outcomes based on evidence in the text. This trains them to be 

inquisitive readers who can explore various angles of a story or 

article 

For the last process in developing HOTS test items, the three 

teachers who represented to make the set of questions for reading 

comprehension in each level of grade used two types of questions: 

multiple choice and descriptive form. The observations on ninth-grade 

revealed that: (1) the teacher used 35 multiple-choice questions, all 

related to reading texts. However, questions pertaining to reading 
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comprehension are numbered 1-5, 16-20, and 21-26. The remaining 

questions involve simpler texts, such as procedural texts, letters, 

advertisements, and short dialogues; and (2) the teacher provided 5 essay 

questions or questions requiring descriptive answers, which relate to the 

students' individual opinions.  

I include problem-solving questions to help students develop 

critical thinking skills in reading comprehension. These questions 

require them to apply their knowledge to new contexts or 

scenarios, encouraging them to think creatively and logically. For 

example, I might present a hypothetical situation that they need to 

address using information from the text, helping them to practice 

decision-making and analytical thinking. 

Moreover, in the eighth-grade, the researcher found from the 

interview that (1) the teacher used 20 multiple-choice questions with 

related to reading comprehensions are in number 11, 12, 13-14, 16-20. 

The remaining questions just cloze sentences; and (2) The teacher 

provided 5 essay questions in completed sentences. Then, the researcher 

found that the teacher in the seventh-grade (1) the teacher used 20 

multiple-choice questions with related to reading comprehensions are 

number in 1-3, 10-11, and 14-16. The remaining questions just cloze 

sentences; and (2) The teacher provided 5 essay questions with the need 

of scanning skill.  
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When incorporating multiple-choice questions, I aim to assess 

students' higher-order thinking skills by designing questions that 

require more than simple recall. I focus on creating questions that 

test their ability to analyze information, identify relationships, and 

draw conclusions. For instance, I might present a scenario and 

ask them to choose the best answer based on their understanding 

of the text. This helps them practice critical thinking even within a 

multiple-choice format. 

From the Interview results, it could conclude that the teachers at 

SMP 01 Rejang Lebong who developed reading comprehension questions 

had implemented the process well. This is evidenced by the results 

obtained, where nearly all of the proposed indicators were implemented. 

However, the teachers did not use true/false questions, as this type of 

question was considered insufficient to support students' reading 

comprehension skills. Furthermore, the teachers also developed questions 

tailored to the level of each grade. 

The implementation of these process is marked by a deliberate 

integration of innovative teaching practices and assessment 

methodologies. Teachers strategically align test content with curriculum 

objectives while adapting the format to suit diverse student needs. 

Multiple-choice questions are carefully crafted to challenge students' 

abilities to draw connections, identify underlying themes, and evaluate 

textual evidence, especially during midterm and final examinations. For 
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open-ended descriptive questions, teachers engage students in tasks that 

require narrative construction, image interpretation, or personal 

storytelling, allowing insights into their interpretative and problem-

solving processes. Moreover, collaborative learning techniques, such as 

group discussions and peer evaluations, are incorporated to enhance 

students' exploration skills and foster a deeper understanding of the 

material. The focus on linking test questions to contemporary issues and 

students’ lived experiences ensures that assessments are both meaningful 

and applicable, creating a robust framework for nurturing higher-order 

cognitive abilities. This systematic and reflective approach ensures the 

holistic development of students’ critical thinking, creativity, and 

comprehension skills. 

 

B. DISCUSSION 

In this part, the researcher discusses about the process used by the 

teacher in developing HOTS test and its implementation for reading 

comprehension at SMP N 01 Rejang Lebong. HOTS is highly needed in 

order to be successful person in this era. HOTS includes critical thinking 

skill. Critical thinking is a competence to examine information in an 

objective way to construct reasoned judgment. In addition, Barak and Dori 

informed that numerous of countries around the world indicate a 

transformation in its education system; they switch their learning system 

from the use of Lower Order Thinking Skill (LOTS) to the use of HOTS.
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39
 It means that HOTS in learning and teaching process at education field 

is a must. HOTS has the potential to enhance students' reading 

comprehension abilities. The use of HOTS in learning and teaching 

process could improve the students’ reading comprehension.
40

 Thus, 

teachers are also required to develop questions based on HOTS (Higher 

Order Thinking Skills). This is intended to support and enhance students' 

abilities in higher-order thinking skills. The role of higher order thinking 

skill in the reading comprehension questions in English textbook are very 

important in order to increase and to prove critical thinking that applied by 

the curriculum 2013.
41

 In other words, the questions are not only 

measuring the capability in answering reading comprehension questions, 

but also the capability to analyze, evaluate, and create new ideas and 

knowledge. Thus, it builds the critical thinking through the questions.  

Moreover, in developing HOTS tests for reading comprehension at 

SMP N 01 Rejang Lebong, several process are employed by the teachers 

who represented in question development for each grade, including 

measuring the capability of high-level thinking skills, using contextual-

based problems, and incorporating various kinds of questions. As noted by 

Demanik and Zainil, the development of HOTS tests requires attention to 

                                                           
39

 Barak, M., & Dori, Y. J. (2009). Enhancing higher order thinking skills among 
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459-474. 
40

 Nourdad, Nava & Masoudi, Sanam & Rahimali, Parisa. (2018). The Effect of Higher 

Order Thinking Skill Instruction on EFL Reading Ability. International Journal of Applied 
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 Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning, teaching, and 

assessing: A revision of Bloom's taxonomy of educational objectives: complete edition. Addison 
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several process: (1) assessing students' HOTS capabilities, (2) utilizing 

problem-based contexts, and (3) creating a variety of question formats.
42

 

Based on the interview results, the three English teachers at SMP N 01 

Rejang Lebong employed all three process.  

In the first process, the researcher found through observations that 

teachers expressed the practice of measuring high-level thinking skills by 

posing questions related to current issues to assess students' responses. 

This approach allows for the evaluation of students' levels of high-level 

thinking capacity. High-level thinking skills, including problem-solving, 

critical thinking, creative thinking, reasoning, and decision-making, are 

thus assessed.
43

 Subsequently, in the application of HOTS test 

development, the researcher found that teacher provided questions 

involving synonyms, meanings of words, pronouns, purposes of the text, 

text identification, sentence completion, and character identification. This 

indicates that teachers design questions that require students to employ 

higher-order thinking skills. However, the teacher in eighth-grade did not 

create questions involving synonyms, meanings of words, and pronouns. 

Furthermore, in developing HOTS tests for reading 

comprehension, teachers also employ the contextual-based problem 

process. According to the interview results, the researcher found that 

teachers design questions by observing students' daily activities, ensuring 

                                                           
42
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that these activities align with what has been previously taught. 

Additionally, teachers use this process to create questions that focus on 

students' opinions in problem-solving contexts. In practice, teachers 

develop questions on topics such as the use of technology, the benefits of 

drinking white tea, methods of saving in a bank, zoo, animal, online 

market, identifying upcoming events, sentence rearrangement, sentence 

structure, and selecting a suitable title for the text. This approach aligns 

with Widana’s assertion that HOTS typically incorporates stimuli in the 

form of cases (case-based). Such stimuli enable learners to connect 

knowledge across different situations (the ability to transfer concepts). 

These cases may be drawn from real-life situations (contextual), such as 

global issues related to information technology, science, economics, 

health, education, character, and infrastructure.
44

  

Lastly, in developing HOTS tests for reading comprehension, the 

process involves utilizing a variety of question formats. This diversity in 

question types is intended to support students' higher-order thinking skills. 

The varied question formats within a test instrument (HOTS questions), 

similar to those used in PISA (Program for International Students 

Assessment), aim to provide more detailed and comprehensive 

information about the students’ abilities.
45

 The interview results revealed 

that teachers utilize two types of questions: multiple-choice and 

                                                           
44

 Brookhart, S. M. (2010). Ibid., 
45
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descriptive answer. These question formats can be employed in crafting 

HOTS items, including multiple-choice questions and descriptive 

responses.
46

 Furthermore, Heaton distinguishes questions into two main 

types: subjective and objective. Objective test questions include multiple-

choice, true/false, completion, and matching items.
47

 In practice, the 

researcher found that the teacher in ninth-grade used 35 multiple-choice 

questions, with reading comprehension questions numbered 1-5, 16-20, 

and 21-26. The remaining questions involve simple texts, such as 

procedural texts, letters, advertisements, and short dialogues. Moreover, 

the teacher in eighth-grade used 20 multiple-choice questions with related 

to reading comprehensions are in number 11, 12, 13-14, 16-20. Then, the 

teacher in seventh-grade used 20 multiple-choice questions with related to 

reading comprehensions number in 1-3, 10-11, and 14-16. Additionally, 

the three teachers provided 5 essay questions or questions requiring 

descriptive answers, which relate to the students' individual opinions, for 

example completed sentences, cloze sentences, or rearrange the sentences. 

These two types of questions are commonly encountered during end-of-

school examinations.  

Thus, it can be said that the teacher at SMP N 01 Rejang Lebong 

employs the process of measuring high-level thinking skills, using 

contextual-based problems, and incorporating various kinds of questions 

                                                           
46
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in developing HOTS tests for reading comprehension. However, in the 

process of using various kinds of questions, the teacher did not include 

true/false questions, as they were deemed insufficient for stimulating 

students' higher-order thinking skills. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

In this chapter, the researcher provides a summary and validation of the 

findings presented in the previous chapter. The conclusions are derived from 

the results of the prior data analysis. This section directly addresses the 

research questions and offers suggestions for future researchers who wish to 

explore this field in greater depth. 

A. CONCLUSION 

1. Process used in developing the HOTS Test to assess reading 

comprehension at SMPN 1 Rejang Lebong 

Based on the results of the interviews and observations 

described in the previous chapter, the researcher concludes that the 

process employed by the English teachers at SMP N 01 Rejang 

Lebong can be categorized into three main processes. These processes 

are: Measuring the Capability of High-Level Thinking Skills, Using 

Contextual-Based Problems, and Using Various Kinds of Questions.  

2. Implementation of the process in developing the HOTS test to 

assess reading comprehension at SMPN 1 Rejang Lebong 

The implementation of process in developing HOTS tests to 

assess reading comprehension at SMPN 1 Rejang Lebong reflects a 

structured and innovative approach by the teachers. They incorporate a 
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blend of multiple-choice and descriptive questions to assess various 

dimensions of higher-order thinking skills, such as analysis, 

evaluation, and creation. Teachers align the test content with the 

Merdeka Curriculum, ensuring that questions are contextually relevant 

and connected to students’ real-life experiences. Group discussions, 

problem-solving tasks, and exploratory activities are integrated into the 

process to enhance critical thinking and collaboration. By fostering 

interactive and reflective learning environments, teachers create 

assessments that not only measure comprehension but also stimulate 

creativity, logical reasoning, and the ability to derive conclusions. This 

comprehensive approach underscores the school’s commitment to 

developing students' cognitive abilities in line with contemporary 

educational standards.  

 

B. SUGGESTION 

Finally, the suggestion for better research in the future is proposed 

by the researcher. The suggestion is: 

1. To the school 

School had done well in preparing tools in developing HOTS Test. 

However, the school should make the class more comfortable while 

teaching, especially teaching English.  

 

 



64 

 

2. The Teachers 

Teachers had provides all the needs of developing HOTS Test for 

reading comprehension. The teachers should use questions that 

triggered students’ critical thinking by providing more complex essay 

questions. 

3. The students 

Students should focus on the material given by the teacher so they 

can answer all HOTS Test and understand the meaning of the 

questions.  

4. The others researcher. 

This study was carried with some limitations because it only 

investigated the teachers’ process in developing and its implementation 

HOTS test in teaching reading skills. The study did not cover and 

explore the teachers’ challenges in developing HOTS test in assessing 

reading comprehension. Further research on this field can include the 

teachers’ challenges in in developing HOTS test in assessing reading 

comprehension and its solutions.
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Appendix 4  : The Validation Result 

 

Table 2. The Interview Blueprint of the Teachers’ Process Used in Developing 

HOTS Test for Assessing Reading Comprehension 

Aspect Indicator Sub-Indicator Statement 

Measure the 

capability of 

the high-

level 

thinking 

skills 

Providing 

questions that 

require answers 

that do not lead 

directly to the 

question or 

unexplicit 

answers. 

 Providing 

unfamiliar 

questions 

 Providing 

answers from 

different 

perspectives 

 Teaching 

problem-solving 

with different 

way 

1. Do you often give 

synonym questions? 

Explain! 

2. Are the questions given 

in the HOTS test related 

to students' opinions? 

Explain! 

3. Is there a form of 

question related to 

problem solving in 

giving HOTS Test 

questions? Explain! 

Using 

Contextual 

Based 

Problem 

Relating which 

connect to the 

real-life situation, 

such as the 

environment, 

health, earth and 

space, as well as 

the use of science 

and technology.   

 Providing 

questions related 

to students' lives 

 Providing 

questions that 

train exploration 

skills 

 Provide 

questions related 

to problem 

solving 

 Giving 

questions related 

to concluding 

 Providing 

questions related 

to students' 

opinions 

4. How do you relate real-

life conditions to the 

HOTS Test questions? 

5. What kind of HOTS Test 

questions do you provide 

to find students' 

exploration skills? 

6. What kind of HOTS Test 

questions do you provide 

related to students' 

problem-solving skills? 

7. Does the HOTS Test 

question give students 

the opportunity to 

conclude with their own 

opinions? Explain! 

8. What is the form of the 

HOTS Test questions 

that you provide so that 

students can give their 

opinions? 

Using the 

Various 

Kinds of 

Questions 

Using different 

forms of 

questions to get 

more detailed 

information about 

students' abilities 

 Providing 

multiple-choice 

questions 

 Providing 

questions with 

true/false 

answers 

 Giving 

9. How do you determine 

the form of a HOTS test 

question, is it multiple 

choice, true/false 

answers, or description? 

10. What kind of HOTS test 

questions are able to 

provide more detailed 
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questions in the 

form of 

descriptive 

answers 

information about 

students' abilities? 

Multiple choice, 

true/false question, or 

short answer. 

 

Komentar Validator 

1. Masih banyak pertanyaan yang peneliti buat dituturkan ke dalam bentuk 

pertanyaan ―yes/no‖ questions. Karena ini penelitian kualitatif, hindari 

pertanyaan ―yes/no questions‖ dalam wawancara karena pertanyaan model 

ini hanya akan memberikan jawaban yes atau no. Peneliti idealnya 

menuturkan daftar pertanyaan yang memicu jawaban panjang karena data 

utama adalah dari jawaban panjang tersebut.  

2. Masih ditemukan beberapa pertanyaan yang susunan tuturannya belum 

efektif.  

3. Silahkan perhatikan tabel berwana biru di bawah ini. Di bawah, validator 

membuatkan contoh list pertanyaan yang dapat memicu data ujaran yang 

cukup banyak sehingga peneliti nanti tidak kekurangan data. Peneliti boleh 

menggunakan contoh yang validator buat ini jika mau.  

 

Table 2. The Interview Blueprint of the Teachers‟ Process Used in 

Developing HOTS Test for Assessing Reading Comprehension 

Aspect Indicator Sub-

Indicator 

English 

Questions 

Indonesian 

Questions 

Measure 

the 

capability 

of the 

high-level 

thinking 

skills 

Providing 

questions that 

require 

answers that 

do not lead 

directly to the 

question or 

inexplicit 

answers. 

Providing 

unfamiliar 

questions 

How do you 

ensure the 

questions you 

provide in the 

HOTS tests are 

unfamiliar to the 

students to 

assess their 

reading 

comprehension? 

Bagaimana Anda 

memastikan 

pertanyaan yang 

Anda berikan 

dalam tes HOTS 

tidak dikenal oleh 

siswa untuk 

menilai 

pemahaman 

membaca 

mereka? 

  Providing 

answers 

from 

How do you 

encourage 

students to 

Bagaimana Anda 

mendorong siswa 

untuk 
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different 

perspectives 

provide answers 

from different 

perspectives in 

the HOTS tests 

for reading 

comprehension? 

memberikan 

jawaban dari 

berbagai 

perspektif dalam 

tes HOTS untuk 

pemahaman 

membaca? 

  Teaching 

problem-

solving with 

different 

ways 

Please describe 

the different 

ways you teach 

problem-solving 

skills in the 

context of 

developing 

HOTS tests for 

reading 

comprehension! 

Mohon 

menjelaskan 

berbagai cara 

yang Anda 

gunakan untuk 

mengajarkan 

keterampilan 

pemecahan 

masalah dalam 

konteks 

pengembangan 

tes HOTS untuk 

pemahaman 

membaca? 

Using 

Contextual 

Based 

Problem 

Relating 

questions that 

connect to 

real-life 

situations, 

such as the 

environment, 

health, earth 

and space, as 

well as the 

use of science 

and 

technology. 

Providing 

questions 

related to 

students' 

lives 

How do you 

create HOTS test 

questions that 

relate to 

students' daily 

lives to assess 

reading 

comprehension? 

Bagaimana Anda 

membuat 

pertanyaan tes 

HOTS yang 

berkaitan dengan 

kehidupan sehari-

hari siswa untuk 

menilai 

pemahaman 

membaca? 

  Providing 

questions 

that train 

exploration 

skills 

How do you 

incorporate 

questions in the 

HOTS tests that 

train students' 

exploration 

skills for reading 

comprehension? 

Bagaimana Anda 

menyertakan 

pertanyaan dalam 

tes HOTS yang 

melatih 

keterampilan 

eksplorasi siswa 

untuk 

pemahaman 

membaca? 

  Providing 

questions 

How do you 

formulate HOTS 

Bagaimana Anda 

merumuskan 
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related to 

problem 

solving 

test questions 

that focus on 

problem-solving 

in reading 

comprehension? 

pertanyaan tes 

HOTS yang 

berfokus pada 

pemecahan 

masalah dalam 

pemahaman 

membaca? 

  Giving 

questions 

related to 

concluding 

How do you 

design HOTS 

test questions 

that require 

students to draw 

conclusions in 

reading 

comprehension? 

Bagaimana Anda 

merancang 

pertanyaan tes 

HOTS yang 

memerlukan 

siswa untuk 

menarik 

kesimpulan dalam 

pemahaman 

membaca? 

  Providing 

questions 

related to 

students' 

opinions 

How do you 

develop HOTS 

test questions 

that ask for 

students' 

opinions in 

reading 

comprehension? 

Bagaimana Anda 

mengembangkan 

pertanyaan tes 

HOTS yang 

meminta 

pendapat siswa 

dalam 

pemahaman 

membaca? 

Using the 

Various 

Kinds of 

Questions 

Using 

different 

forms of 

questions to 

get more 

detailed 

information 

about 

students' 

abilities 

Providing 

multiple-

choice 

questions 

How do you 

decide when to 

use multiple-

choice questions 

in the HOTS 

tests for 

assessing 

reading 

comprehension? 

Bagaimana Anda 

memutuskan 

kapan 

menggunakan 

pertanyaan 

pilihan ganda 

dalam tes HOTS 

untuk menilai 

pemahaman 

membaca? 

  Providing 

questions 

with 

true/false 

answers 

How do you 

determine the 

effectiveness of 

true/false 

questions in the 

HOTS tests for 

assessing 

reading 

comprehension? 

Bagaimana Anda 

menentukan 

efektivitas 

pertanyaan 

benar/salah dalam 

tes HOTS untuk 

menilai 

pemahaman 

membaca? 

  Giving How do you Bagaimana Anda 
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questions in 

the form of 

descriptive 

answers 

structure 

descriptive 

questions in the 

HOTS tests to 

assess higher-

order thinking 

skills in reading 

comprehension? 

menyusun 

pertanyaan 

deskriptif dalam 

tes HOTS untuk 

menilai 

keterampilan 

berpikir tingkat 

tinggi dalam 

pemahaman 

membaca? 

 

Table 3. The Interview Blueprint of the Implementation Process Used by 

Teachers’ in Developing HOTS Test for Assessing Reading Comprehension 

Aspect Definition Indicator Statements 

Measure the 

capability of 

the high-

level 

thinking 

skills 

Providing 

questions that 

require answers 

that do not lead 

directly to the 

question or 

unexplicit 

answers. 

 Providing 

unfamiliar 

questions 

 Providing 

answers from 

different 

perspectives 

 Teaching 

problem-solving 

with different 

way 

1. The teacher uses 

synonym of word in 

developing questions 

(levelnya bukan words) 

2. The teacher never uses 

the same word in the test 

to develop HOTS Test 

question (levelnya bukan 

words) 

3. The teacher develops 

HOTS Test in the form 

of a student's point of 

view 

4. The teacher uses 

problem solving question 

in developing HOTS 

Test 

Using 

Contextual 

Based 

Problem 

Relating which 

connect to the 

real-life situation, 

such as the 

environment, 

health, earth and 

space, as well as 

the use of science 

and technology.   

 Providing 

questions related 

to students' lives 

 Providing 

questions that 

train exploration 

skills 

 Provide 

questions related 

to problem 

solving 

 Giving 

questions related 

to concluding 

5. The teacher develops 

HOTS Test question 

based on the student 

environment 

6. The teacher makes a 

question that allow the 

students to answer with 

the need of exploration 

skill (tuturan masih perlu 

revisi di area efektivitas) 

7. The teacher gives a 

question that make 

students to solve the 

problem in the text 
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 Providing 

questions related 

to students' 

opinions 

8. The teacher gives a 

question in the form of 

students’ conclusion 

regarding the text 

9. Teachers develop HOTS 

Test questions by 

providing questions in 

the form of student 

opinions 

Using the 

Various 

Kinds of 

Questions 

Using different 

forms of 

questions to get 

more detailed 

information about 

students' abilities 

 Providing 

multiple-choice 

questions 

 Providing 

questions with 

true/false 

answers 

 Giving 

questions in the 

form of 

descriptive 

answers 

10. The teacher develops 

HOTS Test question in 

assessing reading 

comprehension by using 

the objective form of 

question 

11. The teacher develops 

HOTS Test question in 

the form of multiple-

choice question 

12. The teacher develops 

HOTS Test question in 

the form of true/false 

question 

13. The teacher develops 

HOTS Test question in 

the form of short-answer 

question 

14. The teacher develops 

HOTS Test question in 

assessing reading 

comprehension by using 

the subjective form of 

question  

15. The teacher develops 

HOTS Test question in 

the form of description 

question 

Komentar Validator 

1) Masih ada beberapa item observasi yang belum secara komprehensif 

merepresentasikan sub-indikator yang mendasarinya.  

2) Masih ada berbagai item yang tuturannya belum efektif sehingga 

memungkinkan peneliti keliru dalam memaknai maksud indikator. 
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3) Di bawah ini, pada tabel berwarna biru, validator membuatkan contoh 

beluprint interview. Silahkan revisi Blueprint peneliti atau Silahkan 

gunakan contoh Blueprint yang validator buatkan ini.  

 

Table 3. The Interview Blueprint of the Process Used by the Teachers in 

Developing HOTS Test for Assessing Reading Comprehension 

Aspect Definition Indicator Statements as 

the Orientation 

of Observation 

Description of activities 

relevant to the statements 

Measure 

the 

capability 

of the 

high-level 

thinking 

skills 

Providing 

questions that 

require 

answers that 

do not lead 

directly to the 

question or 

inexplicit 

answers. 

Providing 

unfamiliar 

questions 

The teacher 

creates 

questions that 

are unfamiliar to 

students to 

challenge their 

reading 

comprehension 

skills. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

  Providing 

answers 

from 

different 

perspectiv

es 

The teacher 

encourages 

students to 

answer 

questions from 

multiple 

perspectives in 

the HOTS tests. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

  Teaching 

problem-

solving 

with 

different 

ways 

The teacher uses 

various methods 

to teach 

problem-solving 

skills and how 

these are 

reflected in the 

HOTS test 

questions. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

Using 

Contextual 

Based 

Problem 

Relating 

questions that 

connect to 

real-life 

situations, 

such as the 

environment, 

health, earth 

and space, as 

Providing 

questions 

related to 

students' 

lives 

The teacher 

integrates real-

life context 

questions into 

the HOTS tests 

to make them 

relevant to 

students' lives. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 
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well as the 

use of 

science and 

technology. 

  Providing 

questions 

that train 

exploratio

n skills 

The teacher 

designs 

questions in the 

HOTS tests to 

train students' 

exploration 

skills. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

  Providing 

questions 

related to 

problem 

solving 

The teacher 

formulates 

problem-solving 

questions within 

the HOTS tests. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

  Giving 

questions 

related to 

concludin

g 

The teacher 

designs 

questions that 

require students 

to draw 

conclusions in 

the HOTS tests. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

  Providing 

questions 

related to 

students' 

opinions 

The teacher 

includes 

questions that 

solicit students' 

opinions and 

personal 

interpretations 

in the HOTS 

tests. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

Using the 

Various 

Kinds of 

Questions 

Using 

different 

forms of 

questions to 

get more 

detailed 

Providing 

multiple-

choice 

questions 

The use of 

multiple-choice 

questions in the 

HOTS tests for 

assessing 

reading 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................
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information 

about 

students' 

abilities 

comprehension. ...............................................

...............................................

........................................ 

  Providing 

questions 

with 

true/false 

answers 

The teacher uses 

true/false 

questions in the 

HOTS tests and 

their 

effectiveness in 

evaluating 

students' 

comprehension. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

  Giving 

questions 

in the 

form of 

descriptive 

answers 

The teacher uses 

descriptive 

answer 

questions in the 

HOTS tests to 

assess higher-

order thinking 

skills. 

(Describe the observed 

activities 

here)…………………….......

...............................................

...............................................

...............................................

...............................................

...............................................

........................................ 

 

Catatan Validator  

1) Indikator dan sub-indikator yang disajikan oleh peneliti sudah sesuai 

dengan teori yang ada di bab 2 

2) Masih ada berbagai item pertanyaan wawancara yang belum tepat sasaran 

dan belum efektif 

3) Validator mengarahkan dengan memberi contoh bentuk tuturan pertanyaan 

wawancara yang cukup ideal. 

4) Jika peneliti merevisi item seperti contoh, menurut validator instrument ini 

akan valid secara konten. 

5) Silahkan peneliti juga bisa menggunakan contoh yang validator buat, jika 

mau 

 

Curup, 19 Juli 2024 

Validator 

  

Ruly Morganna



 

 

 

Appendix 5 : The Interview Blueprint of the Teachers’ Process Used in 

Developing HOTS Test for Assessing Reading Comprehension 

  

Table 2. The Interview Blueprint of the Teachers’ Process Used in Developing 

HOTS Test for Assessing Reading Comprehension 

Aspect Indicator Sub-

Indicator 

English 

Questions 

Indonesian 

Questions 

Answer 

Measure 

the 

capability 

of the 

high-level 

thinking 

skills 

Providing 

questions that 

require 

answers that 

do not lead 

directly to the 

question or 

inexplicit 

answers. 

Providing 

unfamiliar 

questions 

How do you 

ensure the 

questions you 

provide in the 

HOTS tests are 

unfamiliar to the 

students to assess 

their reading 

comprehension? 

Bagaimana Anda 

memastikan 

pertanyaan yang 

Anda berikan 

dalam tes HOTS 

tidak dikenal oleh 

siswa untuk 

menilai 

pemahaman 

membaca mereka? 

Based on the 

students' 

responses to 

the 

questions 

provided. I 

will provide 

the question 

with today’s 

issue  

  Providing 

answers 

from 

different 

perspectives 

How do you 

encourage 

students to 

provide answers 

from different 

perspectives in 

the HOTS tests 

for reading 

comprehension? 

Bagaimana Anda 

mendorong siswa 

untuk memberikan 

jawaban dari 

berbagai 

perspektif dalam 

tes HOTS untuk 

pemahaman 

membaca? 

By 

providing 

interactive 

questions to 

the students 

and 

repeating 

the 

questions 

that have 

been given 

  Teaching 

problem-

solving with 

different 

ways 

Please describe 

the different 

ways you teach 

problem-solving 

skills in the 

context of 

developing 

HOTS tests for 

reading 

comprehension! 

Mohon 

menjelaskan 

berbagai cara 

yang Anda 

gunakan untuk 

mengajarkan 

keterampilan 

pemecahan 

masalah dalam 

konteks 

pengembangan tes 

HOTS untuk 

pemahaman 

membaca? 

I divided the 

students into 

several 

groups, then 

each group 

is given a 

question and 

asked to 

provide an 

answer 

Using 

Contextual 

Based 

Problem 

Relating 

questions that 

connect to 

real-life 

Providing 

questions 

related to 

students' 

How do you 

create HOTS test 

questions that 

relate to students' 

Bagaimana Anda 

membuat 

pertanyaan tes 

HOTS yang 

Assigning 

students the 

task of 

recounting 
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situations, 

such as the 

environment, 

health, earth 

and space, as 

well as the use 

of science and 

technology. 

lives daily lives to 

assess reading 

comprehension? 

berkaitan dengan 

kehidupan sehari-

hari siswa untuk 

menilai 

pemahaman 

membaca? 

the activities 

they engage 

in each day. 

  Providing 

questions 

that train 

exploration 

skills 

How do you 

incorporate 

questions in the 

HOTS tests that 

train students' 

exploration skills 

for reading 

comprehension? 

Bagaimana Anda 

menyertakan 

pertanyaan dalam 

tes HOTS yang 

melatih 

keterampilan 

eksplorasi siswa 

untuk pemahaman 

membaca? 

By dividing 

students into 

groups, and 

then 

assigning 

each group a 

problem to 

solve. 

  Providing 

questions 

related to 

problem 

solving 

How do you 

formulate HOTS 

test questions 

that focus on 

problem-solving 

in reading 

comprehension? 

Bagaimana Anda 

merumuskan 

pertanyaan tes 

HOTS yang 

berfokus pada 

pemecahan 

masalah dalam 

pemahaman 

membaca? 

Creating 

questions 

based on the 

material that 

has been 

taught. 

  Giving 

questions 

related to 

concluding 

How do you 

design HOTS 

test questions 

that require 

students to draw 

conclusions in 

reading 

comprehension? 

Bagaimana Anda 

merancang 

pertanyaan tes 

HOTS yang 

memerlukan siswa 

untuk menarik 

kesimpulan dalam 

pemahaman 

membaca? 

Students are 

given a 

passage 

related to a 

specific 

theme, and 

then asked 

to explain 

what they 

have 

understood 

from the 

passage they 

have read. 

  Providing 

questions 

related to 

students' 

opinions 

How do you 

develop HOTS 

test questions 

that ask for 

students' 

opinions in 

Bagaimana Anda 

mengembangkan 

pertanyaan tes 

HOTS yang 

meminta pendapat 

siswa dalam 

Questions 

that align 

with the 

material 

provided are 

given, and 
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reading 

comprehension? 

pemahaman 

membaca? 

students are 

allotted time 

to express 

their 

opinions 

regarding 

the answers 

to these 

questions. 

Using the 

Various 

Kinds of 

Questions 

Using 

different 

forms of 

questions to 

get more 

detailed 

information 

about 

students' 

abilities 

Providing 

multiple-

choice 

questions 

How do you 

decide when to 

use multiple-

choice questions 

in the HOTS 

tests for 

assessing reading 

comprehension? 

Bagaimana Anda 

memutuskan 

kapan 

menggunakan 

pertanyaan pilihan 

ganda dalam tes 

HOTS untuk 

menilai 

pemahaman 

membaca? 

This type of 

question is 

administered 

during 

midterm or 

final exams. 

  Providing 

questions 

with 

true/false 

answers 

How do you 

determine the 

effectiveness of 

true/false 

questions in the 

HOTS tests for 

assessing reading 

comprehension? 

Bagaimana Anda 

menentukan 

efektivitas 

pertanyaan 

benar/salah dalam 

tes HOTS untuk 

menilai 

pemahaman 

membaca? 

True/false 

questions 

are not used 

as they are 

less 

effective in 

developing 

HOTS tests. 

  Giving 

questions in 

the form of 

descriptive 

answers 

How do you 

structure 

descriptive 

questions in the 

HOTS tests to 

assess higher-

order thinking 

skills in reading 

comprehension? 

Bagaimana Anda 

menyusun 

pertanyaan 

deskriptif dalam 

tes HOTS untuk 

menilai 

keterampilan 

berpikir tingkat 

tinggi dalam 

pemahaman 

membaca? 

Questions in 

the form of 

images with 

a specific 

theme, 

where 

students are 

then asked 

to explain 

the image 

they see or 

students 

should 

describe 

based on the 

text. 

 



 

 

 

Appendix 6 : The Interview Blueprint of the Implementation Process Used by 

Teachers’ in Developing HOTS Test for Assessing Reading Comprehension 

 

Table 3. The Interview Blueprint of the Implementation Process Used by 

Teachers’ in Developing HOTS Test for Assessing Reading Comprehension 

Aspect Definition Indicator Statements as 

the Orientation 

of Observation 

Description of activities 

relevant to the statements 

Measure 

the 

capability 

of the 

high-level 

thinking 

skills 

Providing 

questions that 

require 

answers that 

do not lead 

directly to the 

question or 

inexplicit 

answers. 

Providing 

unfamiliar 

questions 

The teacher 

creates 

questions that 

are unfamiliar to 

students to 

challenge their 

reading 

comprehension 

skills. 

The teacher provides 

questions related to the 

meaning of a word, 

synonyms of a word, and 

pronouns. 

  Providing 

answers 

from 

different 

perspectiv

es 

The teacher 

encourages 

students to 

answer 

questions from 

multiple 

perspectives in 

the HOTS tests. 

The teacher provides 

questions in the form of 

queries, such as the purpose 

of a text, the job of someone 

in the text, finding sentences 

that align with the text, and 

identifying the text. 

  Teaching 

problem-

solving 

with 

different 

ways 

The teacher uses 

various methods 

to teach 

problem-solving 

skills and how 

these are 

reflected in the 

HOTS test 

questions. 

The teacher provides 

questions that involve 

identifying the role of a 

character, filling in or 

completing sentences, and 

identifying the type of text. 

Using 

Contextual 

Based 

Problem 

Relating 

questions that 

connect to 

real-life 

situations, 

such as the 

environment, 

health, earth 

and space, as 

well as the 

use of 

science and 

Providing 

questions 

related to 

students' 

lives 

The teacher 

integrates real-

life context 

questions into 

the HOTS tests 

to make them 

relevant to 

students' lives. 

The teacher provides 

questions related to the use 

of technology, the benefits of 

drinking white tea, and 

methods of saving money in 

a bank. 
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technology. 

  Providing 

questions 

that train 

exploratio

n skills 

The teacher 

designs 

questions in the 

HOTS tests to 

train students' 

exploration 

skills. 

The teacher provides 

questions that require 

students to explore answers, 

such as identifying 

differences, identifying 

paragraphs, and identifying 

upcoming events. 

  Providing 

questions 

related to 

problem 

solving 

The teacher 

formulates 

problem-solving 

questions within 

the HOTS tests. 

The teacher provides 

questions in the form of 

cloze sentences, sentence 

rearrangement, and sentence 

structure modification. 

  Giving 

questions 

related to 

concludin

g 

The teacher 

designs 

questions that 

require students 

to draw 

conclusions in 

the HOTS tests. 

The teacher creates questions 

regarding the purpose of a 

reading text, asking for an 

appropriate title for the 

reading, and identifying the 

main idea of a paragraph. 

  Providing 

questions 

related to 

students' 

opinions 

The teacher 

includes 

questions that 

solicit students' 

opinions and 

personal 

interpretations 

in the HOTS 

tests. 

In the questions, the teacher 

includes questions related to 

identifying the next 

occurring event and provides 

questions in the form of 

synonyms. 

Using the 

Various 

Kinds of 

Questions 

Using 

different 

forms of 

questions to 

get more 

detailed 

information 

about 

students' 

abilities 

Providing 

multiple-

choice 

questions 

The use of 

multiple-choice 

questions in the 

HOTS tests for 

assessing 

reading 

comprehension. 

The teacher uses 35 multiple-

choice questions. All 

questions are related to 

reading texts. However, 

those related to reading 

comprehension are in 

numbers 1-5, 16-20, and 21-

26. The remaining questions 

involve simple texts, such as 

procedure texts, letters, 

advertisements, and short 

dialogues. 

  Providing 

questions 

with 

true/false 

answers 

The teacher uses 

true/false 

questions in the 

HOTS tests and 

their 

The teacher does not use 

true/false questions when 

creating HOTS tests related 

to reading comprehension. 
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effectiveness in 

evaluating 

students' 

comprehension. 

  Giving 

questions 

in the 

form of 

descriptive 

answers 

The teacher uses 

descriptive 

answer 

questions in the 

HOTS tests to 

assess higher-

order thinking 

skills. 

The teacher provides 5 essay 

questions or questions 

requiring descriptive 

answers. The questions relate 

to the individual opinions of 

the students. 



 

 

 

Appendix 7 : Interview Results of the Teachers’ Process Used in Developing 

HOTS Test for Assessing Reading Comprehension at SMP Negeri 01 Rejang 

Lebong 

 

Aspect Questions 
Answer 

Teacher 1 Teacher 2 Teacher 3 

Measure 

the 

capabilit

y of the 

high-

level 

thinking 

skills 

How do you 

ensure the 

questions you 

provide in the 

HOTS tests are 

unfamiliar to 

the students to 

assess their 

reading 

comprehension

? 

By creating 

questions in the 

form of a dialogue 

without using the 

prompt "mention" 

and simultaneously 

observing the 

students' responses.  

Based on the 

students' 

responses to the 

questions I 

provided. 

Based on the 

students' responses 

to the questions 

provided. I will 

provide the 

question with 

today’s issue  

 How do you 

encourage 

students to 

provide 

answers from 

different 

perspectives in 

the HOTS tests 

for reading 

comprehension

? 

Exploring the 

student's 

understanding of 

the provided 

material. 

Students are 

usually directed to 

find the words 

mentioned in the 

questions directly 

in the reading text, 

such as by using 

scanning 

techniques. 

By providing 

interactive 

questions to the 

students and 

repeating the 

questions that have 

been given 

 Please describe 

the different 

ways you teach 

problem-

solving skills 

in the context 

of developing 

HOTS tests for 

reading 

comprehension

! 

A reading text is 

provided, and 

students are asked 

to find difficult 

words within the 

text 

I ask students to 

use speed reading 

techniques or 

scanning 

techniques 

I divided the 

students into 

several groups, then 

each group is given 

a question and 

asked to provide an 

answer 

Using 

Contextu

al Based 

Problem 

How do you 

create HOTS 

test questions 

that relate to 

students' daily 

lives to assess 

reading 

By providing 

questions that focus 

on the students' 

understanding of 

the given text. 

By using 

questions related 

to daily activities 

that are still 

connected to the 

learning material 

Assigning students 

the task of 

recounting the 

activities they 

engage in each day. 



90 

 

comprehension

? 

 How do you 

incorporate 

questions in 

the HOTS tests 

that train 

students' 

exploration 

skills for 

reading 

comprehension

? 

By asking 

questions that 

require students to 

explore their 

thoughts by 

describing images. 

Asking students to 

find words in the 

reading text 

By dividing 

students into 

groups, and then 

assigning each 

group a problem to 

solve. 

 How do you 

formulate 

HOTS test 

questions that 

focus on 

problem-

solving in 

reading 

comprehension

? 

I provide 5W+1H 

questions based on 

the given text. 

Creating questions 

based on the 

material that has 

been taught. 

Creating questions 

based on the 

material that has 

been taught. 

 How do you 

design HOTS 

test questions 

that require 

students to 

draw 

conclusions in 

reading 

comprehension

? 

The form of the 

questions given is 

related to the moral 

values present in 

the text 

Providing 

questions that ask 

students to 

summarize what 

they have 

gathered from the 

text. 

Students are given a 

passage related to a 

specific theme, and 

then asked to 

explain what they 

have understood 

from the passage 

they have read. 

 How do you 

develop HOTS 

test questions 

that ask for 

students' 

opinions in 

reading 

comprehension

? 

Questions that 

align with the 

material provided 

are given, and 

students are 

allotted time to 

express their 

opinions regarding 

the answers to 

these questions. 

Questions that 

align with the 

material provided 

are given, and 

students are 

allotted time to 

express their 

opinions regarding 

the answers to 

these questions. 

Questions that align 

with the material 

provided are given, 

and students are 

allotted time to 

express their 

opinions regarding 

the answers to these 

questions. 

Using 

the 

Various 

How do you 

decide when to 

use multiple-

This type of 

question is 

administered 

This type of 

question is 

administered 

This type of 

question is 

administered during 
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Kinds of 

Question

s 

choice 

questions in 

the HOTS tests 

for assessing 

reading 

comprehension

? 

during midterm or 

final exams. 

during midterm or 

final exams. 

midterm or final 

exams. 

 How do you 

determine the 

effectiveness 

of true/false 

questions in 

the HOTS tests 

for assessing 

reading 

comprehension

? 

True/false 

questions are not 

used as they are 

less effective in 

developing HOTS 

tests. 

True/false 

questions are not 

used as they are 

less effective in 

developing HOTS 

tests.  

True/false questions 

are not used as they 

are less effective in 

developing HOTS 

tests. 

 How do you 

structure 

descriptive 

questions in 

the HOTS tests 

to assess 

higher-order 

thinking skills 

in reading 

comprehension

? 

Describing a story 

and then asking 

questions related to 

the story provided 

Asking students to 

explain by using 

specific images 

Questions in the 

form of images 

with a specific 

theme, where 

students are then 

asked to explain the 

image they see or 

students should 

describe based on 

the text. 



 

 

 

Appendix 8 : The implementation of the Implementation Process Used by 

Teachers’ in Developing HOTS Test for Assessing Reading Comprehension at 

SMP Negeri 01 Rejang Lebong 

 

Aspect Statements as 

the Orientation 

of Observation 

Description of activities relevant to the statements 

Teacher 1 Teacher 2 Teacher 3 

Measure 

the 

capability 

of the high-

level 

thinking 

skills 

The teacher 

creates questions 

that are 

unfamiliar to 

students to 

challenge their 

reading 

comprehension 

skills. 

The teacher 

provides questions 

related to the 

meaning of a word, 

synonyms of a 

word, and 

pronouns. 

The teacher does 

not provide any 

question related 

to the meaning of 

a word, synonyms 

of a word, and 

pronouns.  

The teacher 

provides 

questions related 

to the meaning of 

a word, synonyms 

of a word, and 

pronouns. 

The teacher 

encourages 

students to 

answer questions 

from multiple 

perspectives in 

the HOTS tests. 

The teacher 

provided a set of 

questions about the 

writer activity, 

identifying the text 

and finding 

sentences that align 

with the text. 

The teacher 

provides set of 

questions about 

the job of writer, 

asking the 

character, 

location, and 

identifying the 

text 

The teacher 

provides 

questions in the 

form of queries, 

such as the 

purpose of a text, 

the job of 

someone in the 

text, finding 

sentences that 

align with the 

text, and 

identifying the 

text. 

The teacher uses 

various methods 

to teach problem-

solving skills and 

how these are 

reflected in the 

HOTS test 

questions. 

The teacher 

provided cloze 

sentences 

The teacher 

provides a set of 

questions about 

what is true, who 

is the character, 

and completing 

sentences. 

The teacher 

provides 

questions that 

involve 

identifying the 

role of a 

character, filling 

in or completing 

sentences, and 

identifying the 

type of text. 

Using 

Contextual 

Based 

Problem 

The teacher 

integrates real-life 

context questions 

into the HOTS 

tests to make 

The teacher 

provided a set of 

questions about 

pet, zoo, and kind 

of animals. 

The teacher 

provides set of 

questions about 

the price in online 

market, school 

The teacher 

provides 

questions related 

to the use of 

technology, the 
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them relevant to 

students' lives. 

activities, and city 

in Indonesia.  

benefits of 

drinking white 

tea, and methods 

of saving money 

in a bank. 

The teacher 

designs questions 

in the HOTS tests 

to train students' 

exploration skills. 

The teacher 

provided a set of 

questions about 

topic the story, 

main paragraph, 

and the purpose of 

the text.  

The teacher 

provides the 

question about 

identifying the 

true statement 

The teacher 

provides 

questions that 

require students 

to explore 

answers, such as 

identifying 

differences, 

identifying 

paragraphs, and 

identifying 

upcoming events. 

The teacher 

formulates 

problem-solving 

questions within 

the HOTS tests. 

The teacher 

provided the cloze 

sentences 

The teacher 

provides the cloze 

sentence with 

5W+1H questions 

The teacher 

provides 

questions in the 

form of cloze 

sentences, 

sentence 

rearrangement, 

and sentence 

structure 

modification. 

The teacher 

designs questions 

that require 

students to draw 

conclusions in the 

HOTS tests. 

The teacher 

provided a set of 

questions about 

identifying text and 

main paragraph. 

The teacher 

provides a set of 

questions about 

identifying the 

text, and true 

statement. 

The teacher 

creates questions 

regarding the 

purpose of a 

reading text, 

asking for an 

appropriate title 

for the reading, 

and identifying 

the main idea of a 

paragraph. 

The teacher 

includes questions 

that solicit 

students' opinions 

and personal 

interpretations in 

the HOTS tests. 

The teacher 

provided a question 

about purpose of 

the text. 

The teacher only 

provided the 

correct statement 

of the text 

In the questions, 

the teacher 

includes questions 

related to 

identifying the 

next occurring 

event and 

provides 
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questions in the 

form of 

synonyms. 

Using the 

Various 

Kinds of 

Questions 

The use of 

multiple-choice 

questions in the 

HOTS tests for 

assessing reading 

comprehension. 

The teacher used 

20 multiple-choice 

questions with 

related to reading 

comprehensions 

are number in 1-3, 

10-11, and 14-16. 

The remaining 

questions just cloze 

sentences. 

The teacher used 

20 multiple-

choice questions 

with related to 

reading 

comprehensions 

are in number 11, 

12, 13-14, 16-20. 

The remaining 

questions just 

cloze sentences. 

The teacher uses 

35 multiple-

choice questions. 

All questions are 

related to reading 

texts. However, 

those related to 

reading 

comprehension 

are in numbers 1-

5, 16-20, and 21-

26. The remaining 

questions involve 

simple texts, such 

as procedure 

texts, letters, 

advertisements, 

and short 

dialogues. 

The teacher uses 

true/false 

questions in the 

HOTS tests and 

their effectiveness 

in evaluating 

students' 

comprehension. 

The teacher does 

not use true/false 

questions when 

creating HOTS 

tests related to 

reading 

comprehension. 

The teacher does 

not use true/false 

questions when 

creating HOTS 

tests related to 

reading 

comprehension. 

The teacher does 

not use true/false 

questions when 

creating HOTS 

tests related to 

reading 

comprehension. 

The teacher uses 

descriptive 

answer questions 

in the HOTS tests 

to assess higher-

order thinking 

skills. 

The teacher 

provided 5 essay 

questions with the 

need of scanning 

skill. 

The teacher 

provided 5 essay 

questions in 

completed 

sentences. 

The teacher 

provides 5 essay 

questions or 

questions 

requiring 

descriptive 

answers. The 

questions relate to 

the individual 

opinions of the 

students. 



 

 

 

Appendix 9 : Surat Keterangan Izin Penelitian 

 



 

 

 

Appendix 10 : Surat Keterangan Selesai Penelitian 

 



 

 

 

Appendix 11 : Transkrip Wawancara 

INTERVIEW TEACHER 1 

A      : assalamualaikum warohmatullahi wabarokatuh 

B      : waalaikumsalam warohmatullahi wabarokatuh 

A      : maaf mengganggu waktunya mam, perkenalkan saya Rika dari IAIN 

Curup ingin mewawancarai mam, sebelumnya terimakasih sudah 

meluangkan waktu nya untuk di interview mam. 

B      : Iya nggak apa apa, pertanyaan nya mana ka?  

A      : Ini mam, langsung aja ya mam 

B      : Oh iya ka… 

A      : Bagaimana mam memastikan pertanyaan yang mam berikan dalam tes 

HOTS tidak dikenal oleh siswa untuk menilai pemahaman membaca 

mereka mam? 

B      : Dimasukkan di dalam percakapan, kemudian tidak menggunakan kata-

kata sebutkan, apakah, pertanyaan lebih ke soal cerita, sambil kita cerita 

sambil kita memahami disitu kita masukkan pertanyaan nya di situ 

sambil memahami nanti bisa menjawab pertanyaan yang kita 

sampaikan. 

A      : Bagaimana mam mendorong siswa untuk menerikan jawaban dari 

berbagai perspektif salam tes HOTS untuk pemahaman membaca 

mereka mam? 

B      : Dengan menggali terlebih dahulu pemahaman anak tentang materi yang 

kita berikan, baru kita bisa melihat sejauh mana pemahaman anak 

tentang materi yang tadi. 

A      : Selanjutnya, mohon mam jelaskan berbagai cara yang mam gunakan 

untuk mengajarkan keterampilan pemecahan masalah dalam konteks 

pengembangan teks HOTS untuk pemahaman membaca mam? 
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B      : Oh reading comprehension berarti ya 

A      : Iya mam 

B      : Aaa .. berarti anak-anak dituntut untuk membaca. Memahami seperti itu 

ya… berarti anak kita sediakan teks bacaan atau paragraf kemudian kita 

bimbing mereka untuk mncari kata-kata sulit aa..  dalam teks tersebut 

baru kita bisa menterjemahkan secara bersama dengan anak untuk 

memahami pemahaman membaca mereka. 

A      : Bagaimana mam membuat pertanyaan tes HOTS tersebut yang 

berkaitan dengan kehidupan sehari-hari siswa untuk menilai 

pemahaman membaca mereka mam? 

B      : Aa… Siswa bersama guru memahami teks bacaan kemudian 

mengembangkannya menjadi sebuah cerita, jika ada siswa yang belum 

paham maka kita setidaknya menjelaskan atau memberi bantuan  

mentranslite ke bahasa indonesia. Kemudian jelaskan apa saja yang 

kamu pahami dari teks yang sudah kita pelajari tadi. Apa yang kamu 

pahami dari teks tersebut. 

A      : Bagaimana mam menyertakan pertanyaan dalam test HITS yang melatih 

keterampilan eksplorasisi siswa untuk pemahaman membaca? 

B      : Dengan memberikan pertanyaan yang fokus pada pemahaman siswa 

terhadap teks yang diberikan. Jadi siswa diminta untuk mengembangkan 

ide mereka, sebelumnya guru memberikan gambar beserta teks nya, 

nahh jika siswa membaca teks tersebut dan mereka menemukan 

kesulitan mereka bisa lihat dari gambar, nah disitulah nanti siswa itu 

akan bereksplorasi akan mengembangkan ide fikiran mereka sesuai 

gambar tadi begini… 

A      : Selanjutnya mam bagaimana mam merumuskan pertanyaan tes HOTS 

yang berfokus pada pemecahan masalah dalam pemahaman membaca? 

B      : Dengan memberikan pertanyaan dari cerita tersebut dan apa saja 

permasalahan yang kamu temui di cerita tadi, setelah itu baru kita 

meminta siswa untuk mengembangkan cerita dan menjawab pertanyaan 

yang ada di cerita tersebut. 
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A      : Bagaimana mam merancang pertanyaan tes HOTS yang memerlukan 

siswa untuk menarik kesimpulan dalam pemahaman membaca? 

B      : Nah di sini lebih ke..minta pendapat siswa, berarti kita memberikan 

pertanyaan, setelah kita melihat dan memahami bacaan dari teks yang 

kita pelajari tadi kira kira apa aa… moral value yang dapat di ambil dari 

bacaan tersebut gitu. 

A      : Bagaimana mam mengembangkan pertanyaan tes HOTS yang meminta 

pendapat siswa dalam pemahaman membaca mam? 

B      : Aa.. dengan memberikan soal-soal yang sesuai dengan materi yang 

diberikan diberikan, dan siswa diberikan waktu untuk mengutarakan 

pendapatnya mengenai jawaban soal-soal tersebut. 

A      : Bagaimana mam memutuskan kapan menggunakan pertanyaan pilihan 

ganda dalam tes HOTS untuk menilai pemahaman membaca? 

B      : Kalo pilihan ganda ini kita lebih ke aktor misalnya siapa saja yang ada 

dalam cerita, kemudian kalo dalam pertanyaan lrosesur kita bikin masak 

masak gitu kita bertanya siapa yang masak tadi misalkan. Bisa kita 

gunakan pilihan ganda karena hanya menanyakan orang orang saja. 

A      : Bagaimana mam menentukan efektifitas pertanyaan benar/salah dalam 

tes HOTS untuk menilai pemahaman membaca? 

B      : Untuk menentukan efektifitas pertanyaan benar atau salah dalam tes tadi 

berarti kita harus melihat hasil dari jawaban tadi, jika hasilnya lebih 

banyak salah berarti siswa belum terlalu memahami, kalau hasilnya 

lebih banyak salah berarti siswa sudah sebagian atau lebih banyak 

memahami tentang materi yang sudah di jelaskan. 

A      : Terakhir mam, bagaimana mam menyusun pertanyaan deskriptif dalam 

tes HOTS untuk menilai keterampilan berfikir tingkat tinggi dalam 

pemahaman membaca? 

B      : Deskriptif tu…berarti siswa bersama guru diminta untuk 

mendeskripsikan sebuah cerita ehm.. kemudian aa.. di akhirnya nanti 

akan diberikan pertanyaan yang berkaitan  dengan cerita tersebut untuk 

mengecek seberapa paham siswa terhadap aa… Deskripsi atau 
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deskriptif yang diberikan . 

A      : Baik mam terimakasih sudah berkenan di wawancarai mam 

B      : Iya sama-sama, maaf kalo ada jawaban yang kurang pas ya ka 

A      : Iya mam nggak apa-apa, assalamualaikum mam. 

B      : Iya waalaikumsalam wr.wb 
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INTERVIEW TEACHER 2 

A      : assalamualaikum warohmatullahi wabarokatuh 

B      : waalaikumsalam warohmatullahi wabarokatuh 

A      : maaf mengganggu waktunya mam, saya Rika dari IAIN Curup ingin 

mewawancarai mam. Terimakasih kepada mam telah bersedia di 

interview dan meluangkan waktunya untuk rika mam. 

B      : Iya nggak apa-apa, langsung aja ya rika 

A      : Bagaimana mam memastikan pertanyaan yang mam berikan dalam tes 

HOTS tidak dikenal oleh siswa untuk menilaipemahaman membaca 

mereka mam? 

B      : Biasanya itu dari jawaban siswa, karerna rata-rata siswa kesulitan untuk 

menjawab. Biasanya banyak yang menjawab salah, Karen sulit bagi 

mereka memahami. Jadi paling beberapa orang yang bisa menjawab itu. 

Tapi di sinikan rata-rata mereka bisa menjawab. 

A      : Bagaimana mam mendorong siswa untuk menerikan jawaban dari 

berbagai perspektif dalam tes HOTS tersebut dalam pemahaman 

membaca mereka mam? 

B      : Berarti ini menjawab reding ya? Biasanya diarahkan siswa itu mencari 

kata-kata yang ada disoal itu cari di bacaan kalau untuk menjawab cepat 

ya, kalau untuk membacakan mereka butuh waktu tu, jadi lihat dari soal 

kalau  ada kalimat atau kata-kata yang sama di bacaan nah disitulah 

mereka harus mencari jawaban yang pasti. 

A      : Iya mam, brarti dengan membaca soal nya ya mam 

B      : Iya, membaca scanning cepat ya. Lihat di soal misalnya ada kata-kata 

epertisement atau notice kan.  misalnya reading, repotr kan  

A      : Report text 

B      : Iya, misalnya kata-kata weekend, holiday, atau piknik kan. Nah cari di 

teks itu misalnya last week my family…, last holiday, nah awalnya 

seperti itu. Mengarahkan siswa membaca scanning  
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A      : Mohon mam menjelaskan berbagai cara yang mam gunakan untuk 

mengajarkan keterampilan pemecahan masalah dalam konteks 

pengembangan tes HOTS untuk pemahaman membaca? 

B      : Ini maksudnya gimana? Cara yang digunakan untuk mengajarkan 

keterampilan pemecahan masalah. Kalau keterampilan itu kan skill ya 

A      : Seandainya siswa tersebut tidak bisa atau tidak paham dalam pelajaran 

hots itu mam, cara mam memecahkan masalahnya gimana mam? 

B      : Kurang paham teks nyo, oh dengan mencari kata-kata sulit dahulu, 

mereka mencari kata-kata sulit, biasanya anak-anak tidak boleh buka 

kamus kalau test. Kalau ujian kan. Kalau di sini sih Alhamdulillah anak-

anak nya itu tingkat pemahaman bahasa inggris nya sudah paling ada 

beberapa siswa yang memang benar-benar nggak bisa. 

A      : Bagaimana mam buat pertanyaan test HOTS tersebut yang berkaitan 

dengan kehidupan sehari-hari siswa untuk menilai pemahaman 

membaca Mereka mam?  

B      : Kitakan mengajarkan anak modalnya teks kelas 8 kemarin temanya 

indenpendents day jadi kita bisa bertanya kepada anak-anak dalam 

merayakan indenpendens day mereka seperti apa seperti itu. 

Menanyakan kepada siswa dengan memberikan pertanyaan yang 

berkaitan dengan keseharian namun masih dalam topik reading yang 

sama. 

A      : Bagaimana mam menyertakan pertanyaan dalam tes HOTS yang 

melatih keterampilan eksplorasi siswa untuk pemahaman membaca? 

B      : Dengan mencari kata-kata sulit, membaca cepat, baru mereka bisa 

menentukan soal ini ada di paragraf pertama atau paragraf ke dua ya 

seperti itu. 

A      : Bagaimana mam merumuskan pertanyaan test hots yang berfokus pada 

pemecahan masalah dalam pemahamam membaca? 

B      : Karena jawaban nya sudah pasti ada di teks kan, reading tu biasanya 

tingkat hots nya itu tergantung bacaan. Kalau bacaan nya udah tinggi 

atau panjang tuh jadi susah anak-anak tu, apalagi teks dan pertanyaan di 
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lembar yang berbeda 

A      : Bagaimana mam merancang pertanyaan test HOTS yang memerlukan 

siswa untuk menarik kesimpulan dalam pemahamam membaca? 

B      : Dalam soal latihan? 

A      : Dalam ujan akhir mam 

B      : Dalam mid semester, ujan akhir. Iya ujian mid semster dan tengah 

semester Karna itu kan soalnya di minta pilihan aganda sekian essai 

sekian biasanya 

A      : Bagaimana mam mengembangkan pertanyaan test HOTS yang meminta 

pendapat siswa dalam pemahaman membaca mereka mam? 

B      : Mengambil pertanyaan dari teks tentang itu dan juga mencari 

pertanyaan yang sesuai dengan tema teks yang di ajarkan  

A      : Bagaimana mam memutuskan kapan menggunakan pertanyaan pilihan 

ganda dalam test HOTS untuk menilai pemahanan membaca? 

B      : Ini kan true fals kan, biasanyakan di dalam teks itu ada true fals. Ya 

sesuai di teks itu lah kalau di soal sama dengan yang ada di teks brarti 

mereka jawab true kalau tidak ada brarti fals ya dalam test HOTS. 

Biasanya kalau benar salah itu pertanyaannya kalau menurut mam tidak 

termasuk hots karna kan jawaban nya udah ada di soal tinggal pilih aja 

tinggal sesuaikan jaeaban dengan teks kan kalau jwaban tidak ada di 

teks brati salah kan 

A      : Bagaimana mam menyusun pertanyaan deskriptif dalam tes Hots Untuk 

menilai keterampilan berfikir tingkat tinggi dalam pemahaman 

membaca? 

B      : Ini deskriptif ya, sudah ada teks nya apa belum ni, kalau belum ada teks 

kan berarti guru harus menjelaskanteks deskriptif dulu, setelah mereka 

paham bentuk deskriptif tersebut seperti apa, sudah kita kasih jeneric 

structure nya seperti apa kan, mereka paham apa itu tes deskriptif 

barukita kasih pertanyaan. Pertanyaannya pun yabg sederhana dulu, 

terus setelah mereka bisa menjawab baru guru bisa meminta mereka 
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untuk membuat kalimat sederhana yang sederhana aja dulu. 

A      : Kalau cara mam menyusun pertanyaan deskriptif nya mam? 

B      : Dengan menanyakan hal-hal yang berkaitan dengan teks deskriptif, 

misalnya kan deskriptif itu kan karakteristik secara khusus ya, kalau dia 

orang itu ciri-ciri orang itu seperti apa kan. Kalau bisa juga kita kasih 

gambar misalnya gambar kucing nah kita tunjukkan apa ciri-ciri khcing, 

apa ciri-ciri yang ada di gambar ini, baru mereka bisa menjawab, kita 

memberikan gambaran dulu ke anak, apa ciri-ciri benda tersebut 

misalnya nanti mereka bisa membuat kalimat menjawab pertanyaan itu 

dalam bentuk deskriptif. 

B      : Sudah habis soal nya ya? 

A      : Iya mam. Terimakasih sudah meluangkan waktu nya ya mam,  

assalamualaikum mam 

B      : Iya sama-sama rika semoga cepat selesai ya ka waalaikumsalam. 
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INTERVIEW TEACHER 3 

A      : assalamualaikum warohmatullahi wabarokatuh 

B      : waalaikumsalam warohmatullahi wabarokatuh 

A      : Maaf mengganggu waktu nya mam, Perkenalkan nama saya Rika dari IAIN 

Curup ingin mewawancarai mam. Sebelumnya Rika berterimakasih karena 

mam sudah meluangkan waktu nya mam.. 

B      : Iya sama-sama rika. Jadi apa yang mau di tanya ka? 

A      : Ini teks interview nya mam, langsung aja ya mam.. 

B      : Iya ka 

A      : Pertama mam, Bagaimana mam memastikan pertanyaan yang mam berikan 

dalam tes HOTS tidak dikenal oleh siswa untuk menilai pemahaman 

membaca mereka mam? 

B      : Dilihat dari jawaban anak nyambung atau tidak dengan pertanyaan yang 

kita berikan 

A      : Bagaimana mam mendorong siswa untuk menerikan jawaban dari berbagai 

perspektif salam tes HOTS untuk pemahaman membaca mereka mam? 

B      : Umpamanya kita bertanya kan, tanya jawab di ulangi lagi pertanyaan itu 

misalnya nyambung lagi kan itu. Yaitu dengan mengulang pertanyaan yang 

sama secara berulang. 

A      : Mohon mam menjelaskan berbagai cara yang mam gunakan untuk 

mengajarkan keterampilan pemecahan masalah dalam konteks 

pengembangan tes HOTS untuk pemahaman membacamam? 

B      : Dengan membuat grup. Anak-anak dibagi dalam beberapa grup itu kan 

terus di berikan pertanyaan dan silahkan cari jawabannya gitu. 

A      :  Bagaimana mam membuat pertanyaan tes HOTS yang berkaitan dengan 

kehidupan sehari-hari siswa untuk menilai pemahaman membaca 

B      : Aa.. dengan memberikan tugas pada anak didik untuk menceritakan 
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kembali apa yang sudah dikerjakan dalam kehidupan sehari-harinya gitu. 

A      : Bagaimana mam menyertakan pertanyaan dalam tes HOTS yang melatih 

keterampilan kesplorasi siswa untuk pemahaman membaca? 

B      :  Kasih pertanyaan aa.. pecahkan masalah nya seperti itu. Jadi buat grup 

kadih kasusnya pecahkan bersama. 

A      : Oh jadi sama dengan yang ini ya mam, dengan membuat grup 

B      : Iyaa 

A      : Bagaimana mam merumuskan pertanyaan tes HOTS yang berfokus pada 

pemecahan masalah dalam pemahaman membaca? 

B      : Dengan membuat pertanyaan berdasarkan materi yang diajarkan terus bisa 

dikerjakan oleh anak-anak dengan sendiri-sendiri atau biasanya dengan 

grup, itu biasanya anak-anak. 

A      : Bagaimana mam merancang pertanyaan tes HOTS yang memerlukan siswa 

untuk menarik kesimpulan dalam pemahaman membaca? 

B      : Memberikan beberapa pertanyaan atau memberikan sebuah kasus terus 

anak-anak menjawab pertanyaan berdasarkan kadus tersebut kemudian 

menyimpulkan.menyimpulkan aa.. isi dari wacana tersebut agar anak-anak 

bisa menarik kesimpulan, bisa menarik inti sari dari pertanyaan tersebut. 

A      : Bagaimana mam mengembangkan pertanyaan tes HOTS yang meminta 

pendapat siswa dalam pemahaman membaca? 

B      : Lebih menitik beratkan pendapat anak secara pribadi atau secara umum, 

memberikan pertanyaan terkait materi ya tentang pendapat anak. 

Menggunakan beberapa macam pertanyaan.  

A      : Bagaimana mam memutuskan kapan menggunakan pertanyaan pilihan 

ganda dalam tes HOTS untuk menilai pemahaman membaca mam? 

B      : Biasanya pertanyaan pilihan ganda ini diberikan pada saat sumatif tengah 

semester atau akhir semester. Kalau kita bilangnya PTS, PAS nah itu 

biasanya digunakan pilihan ganda. 
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A      : Bagaimana mam menentukan efektivitas pertanyaan benar/salah dalam tes 

HOTS untuk menilai pemahaman membaca? 

B      : Kami jarang pake true fals karena di anggap tidak HOTS,yang agak HOTS 

itu kalo essay itu HOTS itu kan kalo pilihan ganda di bilangin hots nantikan 

itu jawaban udah ada tinggal di pilih kan. Kalo benar salah jarang di pake 

karena it so easy.. anak-anak tinggal pilih true or fals, jadi gitu.. jarang di 

pakai karrena tidak terlalu efektif untuk soal HOTS. 

A      : Bagaimana mam mrnyusun pertanyaan deskriptif dalam tes HOTS untuk 

menilai keterampilan berfikir tingkat tinggi dalam pemahaman membaca? 

B      : Oh ini di dalam recoun teks biasanya, aa.. kita kasih gambar misalnya 

sekarang ini bekantan, monyet yang asli Kalimantan itu, kita kasih gambar 

and describe… 

A      : Oh jadi suruh mendeskripsikan satu persatu  

B      : Iya.. suruh mereka mendeskripsikan, karena ada yang bilang bekantan tu ini 

ini ada yang beda kan.. jadi berdasarkan pemahaman mereka masing 

masing. Suruh anak membuat ulasan tentang gambar tersebut. 

A      : Iya baik mam, udah selesai pertanyaannya mam… 

B      : Okeh.. udah ya 

A      : Iya mam  terimakasih mam 

B      : Iya ka, sukses selalu ya semoga cepat selesai skripsinya. 

A      : Aaminnn mam … assalamualaikum warahmatullahi wabarokatuh. 

B      : Iya waalaikumsalam warahmatullahi wabarokatuh. 

 

  



 

 

 

Appendix 12 : Soal Sumatif Akhir Semester 
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