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ABSTRACT 

Zelvia Noprianti   : Students Spelling Errors in Writing Skill (A Quantitative       

Study in Smp N 10 Rejang Lebong) 

Advisor   : Dr. Paidi Gusmuliana, M.Pd 

Co-advisor   : Dr. Eka Apriani, M.Pd 

 This thesis aimed to investiagete types of Spelling Error in Writing Skill, 

in Smp N 10 Rejang Lebong. The method of this research was quantitative 

research, the subject of this research was class XII C wich consist of 31  student, 

female 16 students dan male 15 students. The researcher used writing test as the 

instrument to collect the data about students’ spelling errors in writing test. 

Writing test are used to analyze what errors students have made. The researcher 

choosed thirtyone students in class XII C to get clear information of the type of 

spelling error made by students in writing skills.  

The researcher used theory type of students spelling error in writing. 

Based on the percentage of the instrument, it shows that 27% of the type of 

omission error, 28,1% the type of addition error, 29,5% the type of misformation 

error, 15,3% the type of misordering error. The dominant type of spelling error in 

writing skill is misformation, its because that influenced the student were 

intralingual interference and succession of approximative system where the 

learner used the incorrect verb for past.  She was perplexed about how to 

construct sentences in English utilising the past tense, as well as how to shift the 

verb into the past form.  

Keywords: Spelling Errors in Writing skills.  
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CHAPTER I 

INTRODUCTION 

 

 This chapter discusses the research background, problem identification, 

research scope, problem formulation research questions, research objectives, and 

the importance of research. 

A. Background of the Research   

 There are many languages in the world. One of them is English. Today, 

English is used as a second language in many parts of the world. It is even said to 

be an international language because many countries use English as a second 

language for daily communication. Communication can be done orally or in 

writing. Somebody who wants to communicate through writing must have the 

correct English tenses to write effectively. Knowing the elements of writing, such 

as grammar, spelling, and  punctuation, all of the element helps readers 

understand written material well.  

 As a productive skill, writing is not like speaking or other receptive 

skills.  

Writing skill not only need a lot of vocabulary in composing paragraph, but also 

correct grammars, apart from other writing’s rules, in order to be comprehensible. 

Therefore, composing a paragraph in writing activity takes a lot of time. In the 

context of second language 9L20 or foreign language (EFL) learning, the 

difficulty of writing does not only lie in creating and organizing the idea, but also 

in writing sentences, writing activities are closely related to English spelling 

activities, because when students are able to spell words correctly, students will 
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also be able to write these words properly without any errors. In this study, the 

researcher focused on spelling errors in writing skill.  

 Spelling skills is the correct combination of letters to form whole words. 

Spelling is important in writing because it can affect the meaning of the word 

itself. This can affect the meaning of the message because written messages are 

conveyed in the order of words that make up sentences, and words are made up of 

spelled letters. For this reason, students must have good spelling skills and 

students must be careful when spelling. When students spell words differently 

both orally and in writing, they cannot communicate properly. Spelling errors in 

writing skill is the most serious problem made by junior high students in writing 

recount text. It comes up when students apply past tense with regular and irregular 

verbs. 

 The other cause of spelling error is the students lack of vocabulary. 

Accutually the students know the meaning of the word but they can not guess the 

spelling of the word or how the spelling lessons, and in order of their frequency of 

use in the language. The importance of spelling rules must be taught by examples, 

whey they are met in the writing of the words being studied. Words written feom 

dictation in a normal conversation voice force the students to think about what 

they are doing and apply the rules they have learned.   

 Therefore, knowing and using spelling can create good communication 

between writers and readers, especially teachers and students, so that the message 

conveyed by the teacher can be understood. Some teachers sometimes ignore the 

importance of spelling English well.  
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 Richard and Renandya (2002) expalin that mastering writing skill is the 

most difficult for L.2 learners. Learners have to get involved on higer level skills 

of planning and organizing as well as ower level skills of spelling, punctuation, 

word choices and so on. The different elements found between two languages are 

considered as the main problem.
1
 This leads students to make writing errors in 

process of writing because students often do not get feedback on their writing 

errors.   

 In Indonesia writing skill is one of four skills that must be mastered by 

the students, it shows from the curriculum. From elementary school, junior high 

school until senior high school, Students have to learn certain types of texts in 

junior high school. Based on the KTSP education unit curriculum mentioned in 

the SK (Competency Standards) Competency Standards and the Basic 

Competency CD (Basic Competence), four types of written texts must be learned 

in elementary schools, namely: Transactional interaction text, Recount text, 

Notice, Song form One Direction (History).   

 As for the elements that students must understand in writing recount 

texts based on KTSP (3.11)  students are able to compare social functions, text 

structures, and linguistic elements of several oral and written personal experiences 

in the past, short and simple, according to the context of their use. (4.11.1) 

capturing meaning contextually releated to social functions, text structure and 

written recount texts, very short and simple, releated to personal experiences in th 

past ( personal recount). (4.11.2) compose oral and written recount texts, very 

                                                             
1 Richards, J.C. and Renandya, W.A An anthology of current practice. Methodology in language 
teaching: Cambrigde university press. Vol.2, 2002 
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short and simple, reeated to personal experiences in the past ( personal recount), 

taking into account social functions, text structure, and linguistic elements, 

correctly and in context.  

 In writing activities, researcher encountered many writing errors in 

recount text, which is why researcher chose recount text to be a written test for 

students  and  error usually happened because the students did not have a rich 

vocabulary. Recount text is a type of text that tells stories about our past 

experiences. It begins by telling the readers who was involved, what happened, 

where it took place and when it happened. This text aims to list and describe past 

experiences by retelling events in which they readers know about the background 

of the event including who, when, where, and why. The next one is sequence 

event which refers to identifying and describing chonological order. The last stage 

is conculusion in which the writer concludes comments experessing a personal 

opinion regarding the events described ( Drewianka, 2004).
2
 

 Based on the explanation above, the recount text is one genre thet must 

be masterd by the students in learning English. The recount text is all about retell 

something that happened in the past. In the other hands, writing skill is the 

important thing and recount text is one of the material that must be masterd by the 

students, especially in junior high school. However, not all of the students master 

it. It means that not all of the students can write recount text properly.  

 Based on the researcher's experience when participating in the teaching 

practice program at SMP N 10 Rejang Lebong, the researchers found that why 

                                                             
2 B, Derewianka RECL Journal, Trends and issue in genre based-approach. 43(2), 133-1544. (2004)  
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students still make writing errors because the teacher only teaches orally. Spelling 

errors do not only occur because of the teacher’s teaching techniques, spelling 

errors also occur because students find it difficult to pronounce English words 

because English is not their mother tongue. English learning should use a lot of 

media such as pictures, videos and practice to improve their abilities.  

 In order to solve the problem and to improve the students’ achievement 

in writing skill especially in recount text, the teacher must incerease practice in 

learning English because practice is very powerful way to improve students’ 

ability to learn to spell and attaractive media images will make students more 

enthusiactic in learning to spell wrods.  

 Teaching tecniques and students’ pronounciation of English also need to 

be paid more attention, so that there are no spelling errors in writing recount text 

in the future. In this reseach the researcher want to see the categoryof spelling 

errors made by students, which category has the largest proportion of spelling 

errors made by students, so that later the teacher can pay more attention to student 

writing in that category. This research can be a guide for teacher so that teachers 

can change English teaching tecniques to be more modern and interesting, so that 

students are more enthusiastic about learning English. This study also aims to 

motivate students to learn to spell English properly and correctly.  

 The researcher found several words that were often misspelled by 

students, such as "Today" as "Tuday", "Beautifull" as "Beutiful" or "Beatyfu", 

"Different" ass "Difarent". Although in several cases, even though students have 

good speaking skills, they still make spelling errors when writing.  
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 The impact of types on writing provides information to the reader about 

the ability of the writer. First, students cannot write English words accurately. 

Second, students lack vocabulary. Then the third student also experienced a lack 

of pronunciation simultaneously. In addition, the researcher conducted 

preliminary interviews with one teacher in Smp N 10 Rejang Lebong., one of the 

English instructors who taught Class XII C. The researcher learned from the 

interviews that many Grade XII C  students committed faults in their writing. 

Students usually write in response to what they hear.  

 For example, if you wish to write Bicycle, it is pronounced /ba.s.kl/, 

although some students write "Baisikel", "Baycikel", in other words, the 

pronunciation is the same. As a result, teachers struggle to comprehend their 

written words. The teacher said that the teaching techniques that her gave could 

not keep up with modern times because of a lack of resources at school, students 

also had difficulty learning to spell and write English because their mother tongue 

made sentences that were spoken difficult for them to understand what she saying.  

  In this case the researcher want  to know what are categories of 

students’ spelling error in writing  recount text are found based on surface strategy 

taxonomy why students still make spelling error in writing recount text, and what 

categories of errors they make. So that this research can be useful for students and 

teachers to change the pattern of teaching English in a better direction.  

 The researcher presents some previous studies that/ deal with the error. 

There is a differences about the subject, object, type of text and the analizing of 

the data in the preious study of “Cholipah entitled "An Analysis of Students' Error 
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In Writing Recount Text in The Academic Year of 2014/205". This research 

analysis of spelling error based on Heidy Dulay state that, there are 4 categories of 

spelling errors. 
3
They are omissions, addition, misformation, and misordering. 

Based on the research, the researcher tried to make new research about spelling  

errors by using differences subject, object, type of text but the researcher also 

used similarities such as the problem statements, the research design and the 

collecting data.  

 The second research had been done by Risna Syafitri entitled "Error 

Analysis Writing Spelling of Words Made by The Third Semester of English 

Department Students at the Muhamadiyah University of Makassar (a Quantitative 

Research)”. 
4
 According to E. Mills, frequency refers to the number of times each 

variable value appears in this study analysis research methodologies. It is used to 

determine how frequently students make errors in the research variables that 

appear, as well as to verify spelling faults in English terms. Therefore, the 

researcher tried to make a new research about spelling error by using difference 

subject, object and writing recount text but the researcher also used similarity of 

the research design.  

 There are some reasons spelling error of writing recount text at third in 

SMP N 10 Rejang Lebong. The first the researcher found some words are 

misspelled in the recount text. Second, the researcher chose the recount text 

because the researcher found that students had problem about spelling especially 

in written works. This study focuses on types of writing errors based on Dulay's 

                                                             
3
 Dulay, Op.Cit., pp. 146—147. 

4
 Millis E . Geoffrey Competencies for Analysis and Application. Education Research 2012 USA: 

Pearson 
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theory. He; omissions, additions, misformation, misordering and also the 

percentage of errors. The scientist decided to conduct a study of the above 

phenomena and statements “STUDENTS’ SPELLING ERRORS IN 

WRITING SKILLS (A Quantitative Study in SMP N 10 Rejang Lebong)”   

B. Research Questions 

 This study examines the subjects studied. To explain the research, the 

authors identify the following problem :  

What are categories of students’ spelling error in writing  recount text are 

found based on surface strategy taxonomy at third grade of SMP N 10 Rejang 

Lebong ?  

 

C.  Research Objectives 

 The Research wants to find answers to the questions posed in the 

problem formulation. 

To find the categories of spelling errors in writing recount text based on 

surface strategy taxonomy by the students in the third grade in SMP N 10 Rejang 

Lebong. 

D. Delimitation of The Problem 

 Limitations in this study, researchers only focused on Error Based on 

Surface Strategy Taxonomy and student perceptions of learning to spell in writing 

on the English teaching-learning process. Spelling errors can occur in many areas 

of writing. Therefore, the researcher conducted this research specifically to limit 

spelling errors. Regarding the improvement of English, the teacher believes that 
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they can speak English more fluently if the teacher encourages them to speak 

English and the teacher uses new teaching methods at certain times. 

E. Significance of the Research 

 This research is expected to have several benefits. This discount is for 

students of SMP N 10 Rejang Lebong, English teachers of SMP N 10 Rejang 

Lebong, and the students themselves. 

1. For the student  

a) The students can increase their spelling and writing ability in writing skill 

b) The students can decrease spelling errors in writing  

2. For the teacher 

a) As a contribution to English. Teaching the learning process, especially in 

spelling on writing skills. 

b) The teacher knows how to choose the right technique when learning to 

write to minimize spelling errors. 

3. For a writer  

a) Assess the writer's writing skills in writing, especially when writing 

essays. 

b) The writer knows how to give students alternative ways to teach spelling 

in writing. 

c) As a challenge to explore the students' writing skills in more detail.  

F. Operational Definition 

 To avoid misunderstandings, this study has several key terms to be 

understood by the readers. These key terms are: 

1. Writing  
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 Writing is one of the four components of language skills It has an 

important role in human life. One of the main aspects of writing is to write a text, 

the writing, one can express their thoughts and ideas to achieve his aim. Based on 

that statement researchers assume that writing is one of the ways to do 

communication among societies without speaking or telling something but by 

using printed words.   

2. Spelling. 

 Spelling is a complex written language skill that requires learners to 

master a variety of language skills, including phonological skills, morphology, 

visual memory, semantic connections, and adequate spelling rules.
5
 

3. Errors  

 Error analysis is the process of identifying, analyzing, and classifying 

deviations from the rules of a second or foreign language and then identifying the 

system used by the learner. According to Khansir, error analysis is a type of 

language analysis that focuses on mistakes made by students. It consists of 

comparing errors made in the target language with the source language itself. 

Thus, student linguistic analysis has become an important necessity in researching 

several problems and proposing solutions from different perspectives.
6
 

 

 

 

  

                                                             
 

6 Khansirr, aA.Error Analysis and Second Language. Journal of Theory and Practice in Language 
(2020) Studies.V.1.No.5, pp 363-370 
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CHAPTER II 

LITERATURE REVIEW 

 This chapter provides a theoretical overview and conclusions from this 

study. It consists of definitions of writing skills and categories of writing errors, as 

well as a brief overview of some of the previous studies. 

A. Review of  Related Theory 

1. Definition of Writing  

Writing is one of the most important skills for learning English.In writing, 

ideas are arranged into a series of sentences that relate to one another so that 

information can be understood. It takes the thoughts, ideas, and feelings from 

what someone reads, sees, or experiences and transfers them onto paper or a 

computer screen, using knowledge of language conventions and writing processes 

to create meaningful texts. Writing is a process that guides writers to express their 

opinions, views, and suggestions in an easy-to-read way. Language proficiency 

refers to the transformation of spoken language into written language. By 

following the constructive writing process, students can express their opinions 

carefully.  

In writing, people use words to express their feelings, ideas, or intentions in 

written form to communicate with each other. It expresses thoughts or information 

by organizing our thoughts into the structure of the written text. This claim is 

supported by the Qur'an. Allah SWT says in His glorious Al-Quran (Al-Qalam): 

1) :  
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“Nun, By the pen and by the (record) which (men) writes." 
7
 

 The verse above contains an order to write with a Qalam (pen). Writing 

is a great blessing that comes from Allah SWT. Of course, there are many benefits 

of writing. Human nature is forgetful, so writing is an effective way to prevent the 

loss of information. If there is no writing, knowledge is lost, there is no way of 

religion, and life is not comfortable. 

 One otherrside, Rise B and Charles R. said, Writing is a complicated 

process and therefore it has an element of mastery and surprise". But we know 

and believe that writing is a skill that anyone can learn. Students are expected to 

be able and able to express their thoughts, feelings, hopes, and knowledge through 

writing. Sometimes it's difficult for teachers to ask students to write. Writing is 

more complicated because writing involves many aspects, not only grammar and 

vocabulary but much more.  
8
 

On the other hand, said Dulay; "Errors are gaps or erros in a student's 

speech or writing. It is part of speech or composition that deviates from the 

standard of performance of the selected adult language. Teacher and mothers who 

struggled long and patiently with language". Errors in students or their children 

                                                             
7
 Yusuf, Ali. (1968). The Holy Qur’an Text, Translation and Commentary, Jeddah: Dar Al- 

Arabia. P. 1585   
8
 Rise B. Axel and Charles R. Cooper The St. Martins Guide to Writing (New York: St Martins 

Press, Inc., 1985), p.3 
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understand that mistakes are an unavoidable part of learning. People cannot learn 

a language without first making systematic errors.9 

 Brown stated that writing is an important part of our lives since it is a 

communication act that provides information and connects individuals. Raymond 

expresses his belief that writing is more than just a tool of communication. It is a 

method of remembering and thinking. Writing makes words permanent, allowing 

humanity's collective memory to grow from the relatively tiny memory we can 

retain and transfer verbally to modern libraries with limitless capacity. This 

demonstrates how writing improves one's life by expressing facts and opinions. 

People lose spoken knowledge quickly, but writing it down makes it permanent.
10

 

 Writing is the most challenging activity for foreign students since it is a 

complicated talent that requires information, concepts, and writing norms. Aside 

from that, Richards and Renandya argue that the problem in writing for second 

language (L2) or foreign language (FL) students is not only comprehending and 

arranging ideas but also turning concepts into accessible writing. 

 Without question, writing is the most difficult task for L2 learners to 

learn. Not only is it tough to generate and organize thoughts, but it is also 

challenging to translate these concepts into writing that can be read and 

comprehended. The skill of writing is very complex. L2 writers should be looking 

for accurate and lesser planning and organization skills for spelling, punctuation, 

word choice, etc. 

                                                             
9 Heidi Dulay, Marina Burt, Stephen Krashen, Language Two, (Oxford: Oxford University Press, 
1982), p. 138. 
10

 Ann Brown, Helping Children‘s Write, (New York: Paul Chapman Publishing Ltd., 1993), p. 2. 
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 Celce-Murcia and Olshtain define writing as "the production of the 

written word that results in a text, but the text must be read and comprehended for 

communication to occur."
11

 In other words, the writer transmits his/her thoughts 

through a written text, from which a known or unknown reader would finally 

extract the ideas and their meanings.  

 Writing is a difficult skill for foreign learners because they must not 

only concentrate on expressing and crafting the concept into understood writing 

but also pay attention to the rules of writing. 

Writing can be used by English teachers as a method of learning or as 

proof of effective learning. An excellent piece of writing represents a lot of 

practice since it requires procedures of thinking, assessing, and modifying. 

Writing, according to White, involves several thought processes that are relied on 

in various and complicated ways as an individual composes, transcribes, assesses, 

and revises.  

From the definition over, it can be concluded that writing skills is a 

process of remembering, thinking and sorting the memory in form of words. 

Writing skills are very important in the reader’s learning process because good 

writing will make it easier to understand the meaning of the writing. Moreover, 

writing is essential to human life and it is communicative activity that transfer 

information and connect people together. It can be summed that writing can 

develop human’s life by giving information or providing the idea. Someties, 

                                                             
11

 Marianne Celce-Murcia, Elite Olshtain, Discourse and Context in Language Teaching, (United 

Kingdom: Cambridge University Press, 2000), p. 142. 
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spoken language can be forgotten by people, written language makes it permanent 

over the time.   

2. Process of Writing 

Every industry values good writing. Students in schools are required to write 

letters, paragraphs, articles, essays, short novels, and so on. Each type of write-

up requires a different format. The writing process, on the other hand, refers to 

the broad process of composing a document or material. Writing anything on 

paper 
12

in your own words is not as easy as it appears. Students are bewildered 

at first, but they eventually develop their writing skills and, as a result, conquer 

their hurdles. To strengthen their writing skills, they must read a variety of 

literature. Good vocabulary, on the other hand, is a talent required to write many 

types of papers. The writing process, on the other hand, is organized by 

integrating some necessary phases. Academicians believe that by following 

these simple stages, pupils may effectively generate excellent pieces of writing. 

Writing goes through five stages.  

a. Prewriting  

Prewriting is the act of gathering thoughts on any topic you select. Before 

you begin writing about something intriguing, conduct extensive research on that 

issue. Introduce your concepts. Write it down as soon as it comes to mind; it will 

assist you write and motivate you to explore new ideas. Take notes on any 

thoughts that spring to mind, and then go on to brainstorming, where you may 

explore, elaborate, and analyze the issue in depth. And now we move on to 
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planning, which is how you compose a tale using the ideas you've jotted down to 

create a beautiful story. 

b. Rough Drafting  

Students arrange the full content in certain points by preserving a sequence 

after gathering the knowledge. Rough drafting refers to this stage of the project. 

Drafting is the process of writing down ideas or thoughts without focusing on 

grammar correction. The most crucial thing in this situation is to get words on 

paper. After you have completed the planning phase, you can proceed to the 

following stage (drafting). The students must utilize the concepts from planning as 

a guide while they compose the first draft of their paragraph, remembering to:  

a) Begin with a subject sentence that outlines the primary concepts, followed 

by many phrases supporting the core point.  

b) Avoid including material that does not directly support the core point.  

c) Arrange the phrases such that the rest of the concepts make sense.  

d) Use signal words to assist the reader comprehend how your paragraph's 

concepts are related. 

c. Editing  

After completing the writing, students must revise each phrase to ensure 

proper punctuation, eliminate grammatical errors, spell check, and be respectful. 

Editing is a necessary step in evaluating each piece of material effectively. 

Students can edit their work by giving it to friends or professors.  

d. Revising 
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Revising is rechecking the material to see whether it has reached its limit 

in terms of whether the concept or thinking has been well communicated. 

Consider only the interesting parts of the tale, avoiding overly stated material. It is 

preferable to consult with someone who has prior expertise in reading and 

assessing the best and worst parts. Feedback is the greatest method to know the 

quality of the script, so contact your friends or teacher and seek their opinion. 
13

 

e. Publishing 

The final step is to give the articles, tales, or essays to the appropriate 

person for publication. You may publish your book and discover an audience 

interested in your story. 

This is the last step of writing process. The student edits and fixes the rough 

draft in the aspect of grammatical rules, punction, etc. the student has finished the 

writing process after revising and editing stage.  

3. Types of Writing  

Junior High School students must study five different written texts. Namely 

narrative, recount, procedure, description, and report text. To make it easier for 

students to understand each type of written text, here's the explanation: 

a) Narrative   

A narrative text tells a tale. Its goal is to provide a worldview that 

entertains or informs the reader or listener.  

b) Recount  
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Recount text is text that is used to repeat experiences or occurrences to 

enlighten, entertain, or reflect. The objective of this work is to recreate prior 

experiences by recalling events and happenings in the sequence in which they 

occurred.  

c) Procedure 

Procedural text is a portion of text that provides instructions for certain 

actions. aims to explain how something can happen. 

d) Descriptive 

A descriptive text discusses living or non-living objects. Its objective is to 

describe the features of people, things, animals, or locations to the audience.  

e) Report (Information Report)  

Although the majority of the text is learned by second-grade students at 

Junior High School SMPN N 10 Rejang Lebong, the writer cannot research all 

of the text, so the writer chose to recount the text because it is close to 

students' daily activities and personal experiences. Recount text is a text that 

describes an incident in detail, and this text is the appropriate text to see 

students’ writing errors because recount text uses past sentences so many 

children still experience difficulties. 
14

 

4. The Purpose of Writing
 

Written language is used to communicate with individuals who are not 

limited by distance and time, or when a permanent or semi-permanent record of 

an event is required as proof. Every piece of writing has a function for the writer 
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or the reader. Students must examine the aim of their writing since it will impact 

not just the style of text they want, but also the language they use and the 

material they chose. Writing is used for the following purposes, according to 

Hyland: (1) For action (for example, public signs, product labels, television and 

radio guides, bills menus, telephone directories, ballot papers, and computer 

manuals); (2) for information (for example, newspaper, current affairs, 

magazines, advertisements, political pamphlets); and (3) for entertainment (for 

example, comic strips, fiction books, poetry, drama, newspaper features, film 

subtitles).
15

 

According to the description above, there are three basic purposes for 

writing. The first is for action, in which the writer attempts to persuade the 

reader to take action. The second aspect is information; it is common knowledge 

that any written language is used to enlighten its readers. the texts that are 

intended to instruct and enlighten readers, or to offer knowledge about a topic. 

The final point is entertainment; one might argue that the objective of writing is 

entertainment if the words delight the readers. It does not imply that the text 

must be about anything pleasant or amusing; the material might be about 

something tragic, but the major goal of producing the text is to amuse the 

readers. 

B. Spelling  

1) Definition of spelling 
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Spelling is the learner's ability to write a word correctly, if learners do not 

know about the spelling, they cannot write the sentence correctly which will make 

readers confused with their words or sentences. Spelling is an aspect of English 

that teaches you how to write words based on their sounds. Its major emphasis is 

on a correct structural or spelling pattern. This section necessitates the capacity to 

identify sounds and convert them into letters that correspond to their spelling for 

us to comprehend the meaning contained inside the word. 

 Before learning about a new language we must familiar with the alphabet 

where learners should write and spell the character. Not only that, students must 

know many vocabularies to make the writing correct. If a student knows about 

many vocabularies, the error will be less than students that know less vocabulary. 

Students do misspell because they are sure if the word that they write is right, but 

the reality, the word that they write is wrong or an error. In writing, the student 

often do an error. Spelling errors are to understand and facilitate the learner about 

spelling difficulties. If students know about spelling errors, it can make students 

less into spelling errors. 
16

 

They will be more careful in writing. To make good spelling in written 

English, the sound from the utterance must be clear, and students must have the 

knowledge to write down what the speaker says, so good utterance and good 

knowledge can be the key to mastering spelling.  
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 According to Croft, spelling is part of the written language, so learning 

to spell should be done in conjunction with writing as much as possible. 
17

When 

writing, we must understand our spelling so that the information we write is 

conveyed correctly. Harmer pointed out that one problem that complicates 

spelling for some students is that not all varieties of English spell the same word 

in the same way. This can be written from the way students handle spelling 

problems. This includes many problems that almost many students face. 

Furthermore, he explained that one of the reasons why English students misspell 

is because the correspondence between the sound of a word and the way it is 

spelled is not always clear.
18

 

 According to Benyo, the typo was due to a problem with the audio being 

heard. Another definition of misspelling comes from Al-jarf. He said spelling 

errors are all wrong words, graphemic errors (single words), single consonants, 

vowel arrays, phonemes, and prefix endings) are counted as errors. Any chart 

added, removed, replaced, or replaced is considered misspelled.
19

 

 According to Akram, sounds, letters, parts of words, word meanings, 

and word histories are all crucial factors in learning to spell words in English. 

Finally, a typo is a letter combination that erroneously forms an entire word. 

Spelling becomes an essential issue in writing because it may alter the meaning of 

the word itself, as well as the meaning of the message. After all, written messages 

                                                             
17 Cedric Croft, Teachers Manual for “Spell-Write: An Aid to Writing, Spelling and Word Study.” 
Studies in Education No.34 (ERIC, 1983), http://eric.ed.gov/?id=ED326894, accessed 28 Nov 
2016. (Wellington: New Zealand Council for Education Research), p.9 
18 Harmer, Jeremy. How to Teach Writing . Essex: Pearson Education Limited, 2004.P4 
19

 Benyo, A.A.F. English Spelling problems among students at the University of Dongla, Sudan 

Internasional Research Journals, 2014. P.361-367  

http://eric.ed.gov/?id=ED326894


22 
 

are transmitted as words that create sentences, and sentences are formed by words. 

This is the spell.
20

 

 From the defination above, it can be concluded that the spelling is that spelling is 

charazterized as the act of shaping words accurately from an person letter, and spelling is 

an vital thing in writing activity. Writing and spelling activities are two things that are 

very closely releated.  

2) Types of Spelling Errors 

Students' mistakes can be divided into two types: competence errors and 

performance errors. Competence mistakes occur systematically and 

continually. Otherwise, performance faults are unsystematic, and pupils can 

fix themselves.  Dulay classifies mistakes into four categories to describe 

them.
21

 They are linguistic category, surface strategy taxonomy, comparative 

taxonomy, and communicative effect taxonomy. 

a) Error types based on linguistic category 

The error taxonomy has been applied to linguistic items that are affected 

by errors. These linguistic category taxonomies define mistakes based on both 

the language component and the specific linguistic ingredient the error affects. 

Phonology (pronunciation), syntax and morphology (grammar), semantics and 

lexicon (meaning and vocabulary), and discourse (fashion) are all components 

of language. Constituents are the elements that make up each language's 

components.  
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For example, in the syntax you can ask if the error is in the main or 

subordinate clause; in a sentence, which components are affected, noun 

phrases, auxiliary phrases, verb phrases, prepositions, adverbs, adjectives, etc. 

Error-based taxonomies are errors formed by linguistic terms such as adverbs, 

prepositions, clauses, and nouns.  

b) Errors Based on Surface Strategy Taxonomy 

The surface strategy taxonomy focuses on how the surface structure can be 

changed; Students can add elements that are not needed (Omission) or add 

elements that are not needed (addition). They may misunderstand the 

information (misformation) or organize it incorrectly (misordering).  

1) Omission  

Omission errors are missing elements that should appear in w well-formed 

statement. Elimination errors are misspellings made by students by crossing 

out or deleting one or more word forms. Although any morpheme or word can 

be removed in a phrase, some morphemes are more commonly omitted than 

others. That should be included in a well-formed statement. Content 

morphemes have much of the referential meaning of the sentence:
22

 

Table 1.1 Example Of Omission 

Mary is the president of the new company 

Conten morpheme Grammatical 

morpheme 

Omission of grammatical 

morpheme 

Mary, President, new, 

company 

Is, the, of, the  Company  
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2) Addition 

 Introducing mistakes is the inverse of failing. They are distinguished by 

the inclusion of items that are not permitted in proper forms of speech. 

Insertion mistakes are classified into three types: double entry, alignment, and 

single addition.
23

 

a. Double marking  

  Many insertion mistakes are better defined as failures to delete items that 

are necessary for certain language constructs but not in others. Double coding 

is the labeling of two things for the same function. Students who have learned 

the auxiliary and verb tenses frequently note both, e.g.
24

 

Table 2.1 Example of Double Marking Error 

Error Spelling Proper Spelling 

He does’t knows my name He does’t know my name 

We didn’t went there We didn’t go there 

I must hard work  I must work hard  

 

b. Regularization 

Regularization error is a type of error in which the marker which is usually 

added to language elements is mistakenly added to an exception element of a 

certain class that does not use the marker For example: 

Table 2.2 Example of Regularization Errors 

Regularization Errors Correction 

                                                             
23

 Ibid., p. 155. 
24

Ibid., p. 156. 



25 
 

Shepps 
 

Sheep  

Putted  Put  

Deers  Deer 

Hitted  Hit  

 

c. Simple addition 

Simple addition has no peculiarity other than describing all addition errors the 

use of elements that should not appear in a properly composed statement. 

Table 2.3 Simple Addition Errors 

 

Linguistic Item Added Example 

3
rd

 person singular –S The fishes doesn’t live in the water 

Past tense (irregular) the train is gonna broke it  

Article a  a this  

Preposition  In over there  

 

3) Misformation  

Misinformation errors are characterby the use of the wrong form of 

morphemes or structures. It is occurred when the learner supplies something 

although it is incorrect. 
25

 

Table 3.1 Example of Misformation  

                                                             
25 Ibid. P.157 
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Errors Spelling  Proper Spelling  

The dog eat chiken  The dog eated the chiken 

I also have dream  I also has dream  

I dream tomorrow  I dreams tomorrow  

 

Regularization mistakes, archi-forms, and alternating forms are the three types 

of misformation errors. The following is an expanded explanation: 

a) . Regularization Errors  

Regularization mistakes classified as misformation are ones in which a regular 

marker is employed instead of an irregular one, as in running for ran or gooses 

for geese. 

b) Archi-Forms 

The selection of one form from a class to represent others in the class is a 

feature shared by all phases of second language acquisition.  As an example,  

- Her danced with my brother  

There is archi-form errors that should be; 

- She danced with my brother  

It is caused when the learner represents the entire class of the subject.  

c) Alternating Forms  

Alternating forms error is caused by the learners vocabulary and grammar 

development. For example :  

- We will eat the break time when we are study  
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The alternating error that should be  

- We will eat at the break time after studying  

4). Misordering  

Distraction disorder, as the name implies, is characterized by the incorrect 

placement of morphemes or groups of morphemes in an utterance. It appears 

in the constructs obtained for L1 and L2 learners systematically. 

Table 4.1 Example of Misordering  

Error Spelling  Proper Spelling 

He is all the time late He is late all the time  

what Daddy is doing? What is Daddy doing? 

I don’t know what  is that  I don’t know what that is  

 

c) Error Based on Comparative Taxonomy  

A comparative taxonomy of mistakes is based on a study of the structure of 

second language errors and certain other forms of contractions. The following 

explanation explains three sorts of errors. 
26

 

1) Error in development. These mistakes are comparable to those made 

by students studying the target languages as their first language. For 

example Susi go to School 

2) Interlingua mistakes are structurally identical to a semantically 

equivalent phrase or sentence in the student's native language. For 

example: He has a book red 
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3) Inconsistent mistakes. These blunders, known as ambiguous errors, 

represent the pupils' native use of their original language.. For 

example: Santik no go to school. 

4) Other faults include mistakes committed by pupils utilizing their native 

language structure on their second language development form, such 

as '' she do hungry’’, where ‘’do’’ as verb for presents tense must add’’ 

s/es’’ for subject ‘’she’’  

d) Error based on communicative effect taxonomy 

1. Global error hiders communication, it prevents the learners from 

comprehending some aspects of massage. For example: they amused that film 

very much.  

2. Local error itself doesn’t interfere with understanding at an utterance, 

usually because there is only a minor violation of one segment of a sentence. 

“I hungry” will be local error since the meaning of apparent.  

C. Recount Text 

1. The Definition of Recount Text 

High school students must understand numerous sorts of texts, including 

retelling, according to the School-Based Curriculum or KTSP. This literature is 

relevant to students' lives since it is based on personal experiences. The kids do 

not need to think hard to come up with ideas for the tale because they have 

already gone through the events, so they can write the story effortlessly.  
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Hyland divides recount writing into three types: personal recount, factual 

recount, and creative recount. They will be briefly explained:
27

 

1. Personal Recount 

A personal recount is when the writer describes an individual incident in 

which they were directly involved. It means that the writer is successfully 

integrated into the flow of the event. The personal recount's goal is to both 

enlighten and delight the reader. 

2. Factual Recount 

A true recount might be a list of records of a certain occurrence. It can be 

used to narrate a specific incident or event, such as a mishap report, an observer, 

a scientific experience, actual happenings, or a daily paper report. It is intended 

to inform the reader of what happened in the past. 

3.  Imaginative Recount 

An inventive recall, according to Derewianka, retells a creative narrative 

through the perspective of a fictitious character. It means that the incident 

depicted in the text does not occur in real life. Its objective is generally to 

engage, and it is frequently found within the reading content. From those three 

types of recount text, it is clear that there is one common feature: the text retells 

the past, even chronologically.
28

 

2. Generic Structure of Recount Text 
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Introduction, events, and reorientation are the generic structures of recount 

text. They will be briefly clarified: 

a. Orientation  

The recount begins by telling the reader who was involved, what 

happened, where the incident occurred, and when it occurred. Orientation 

presents the participants, the location, and the time. It gives all of the 

background information required to understand the content. To get 

systematic and complete information, 5W inquiries (Who, What, Where, 

When, and Why) are utilized. As a result, it was necessary to write about 

what happened, who or what was engaged in the tale, why, where, and when 

the events occurred. 

b. Sequence of Events 

The event is the most active activity that occurred inside the content's plot. 

When producing a recount narrative, events are requested in chronological 

order. Now and then, more detail is added to the article to provide further 

information to the reader.  

c. Reorientation  

Reorientation might be a concluding articulation that includes elaboration. 

Some recount texts also have a concluding paragraph. The writer may 

include a comment or explanation in the following section, although this is 

optional.
29

 

3. The Language Features of Recount Text 
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 The linguistic elements play an important part in assisting readers in 

understanding the point of the text. 

1. Proper nouns are used to identify persons who participate in the tale, 

such as I. 

2. Descriptive terms are used to provide more information about who, 

what, when, where, and how. 

3. Retelling the events in the past tense. 

4. The term of the order, indicates the order of events, such as first, 

second, firstly, ultimately, and so on.
30

 

Language features are key in interpreting the story's substance. By 

identifying the relevant nouns, viewers may identify the characters in the tale. 

Descriptive words tell us more about people, places, situations, and history. The 

tenses employed indicate the nature of the material. The usage of the past tense 

explicitly demonstrates that texts that report on past occurrences are always 

written in the past tense. The words outlining the order of events ensure that the 

tale is read sequentially. As a result, linguistic features make the tale more 

intriguing, vivid, and delightful to read more methodically. 

D. Riview on Error and mistakes 

1. Defination of Error  

       Learning a second language is not the same as learning your first. Because 

that language is not the one we were born with, pupils frequently make mistakes 

during the teaching and learning process. Students who study other languages 
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might learn new language rules, vocabulary, grammatical patterns, and 

pronunciation that differ from their native tongue. Making errors is the most 

normal and rational thing in the world, and it is unmistakably human. But what 

exactly is error? According to Ellis, "students make mistakes in both 

comprehension and production, with the former being learned quite frequently."
31

 

 H.D, Brown, on the other hand, defines errors as apparent variations 

from adult native speakers' grammar that reflect the learner's linguistic ability. 

The realization that students make mistakes and that those mistakes may be 

recognized, examined, and classed in order to provide information about a 

learner's work system has resulted in an upsurge in the study of learning errors, 

also known as error analysis. Error analysis serves two primary purposes: 

obtaining data that can impact the nature of language learning and influencing 

the nature of language learning. The curriculum developed by the instructor 

and planner identifies which sections of the target language are the most 

difficult for pupils to master and which sorts of mistakes most impair a 

learner's ability to communicate successfully.32
  

 At the same time, Corder mentions that students' errors are evidence of 

the language system they have learned at some point in the course, even if it is 

not yet the correct system. However, an error is different from an error. Brown 

also distinguishes between errors and mistakes. He explained that error refers 

to performance error, which is a random guess or error resulting from using a 

system that is known to be incorrect. Everyone makes errors both in their 
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native language and in the second. Native speakers are usually able to find and 

correct those gaps or errors not due to a lack of skill but due to temporary 

breaks or imperfections in the language production process. Errors are clear 

deviations from the original adult grammar and reflect the competence of the 

learner.33 

 The writer concludes that errors reveal the learner's knowledge of the 

target language, while errors contain temporary barriers or imperfections of the 

learner in the process of using the language. The fault lies with the students, lack 

of competence leads to the fact that students do not know the language at all, 

because they do not know it, so they cannot develop further. Error analysis is 

also important for describing student errors, identifying causes of errors, and 

finding out how students can learn from their mistakes and improve their 

writing. Not all students make the same errors while studying. As a complaining 

teacher, you can analyze mistakes because from there the teacher can improve 

your teaching methods. 

2. Defination of mistakes  

C,. Brown (1941) conveys that mistakes referes to a performance error that is 

either a random guess or a “slip”, in that it is failure to utilize a know system 

correctly. Native speakers normally capable of recognize and correct such 

“lapses” or mistakes, which are not the outcome of a deficiency in competence but 

the outcome of some sort of temporary breakdown or imperfection in the process 

of producing speech. These hestitations, slips of the tongue, random 
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ungrammaticalities, and other performance lapses in native-spekaer production 

also happen in second language speech. Mistakes can be self-corrected when 

students paid more attention. 
34

 

A mistakes is also a devination of norms of language but is not systematic. It 

means that a mistakes is inconsistent devination: learners sometimes get right but 

sometimes wrong. However, according to Yuksel (2007) mistakes are not a result 

of a deficiency in competence. They can be considered by the slip of tongue, 

fatigue, carelessness or other aspects of performance both in writing and in 

speaking. 
35

 

Errors cannot be self-corrected by learners because they occur repeatedly, 

until further relevant input (implicit or explicit) has been provided and converted 

into the learners. It means that the learners need further relevant learning about the 

target language before they can be self-corrected.  

From the definition above, it can be concluded that an error is made by a 

learner because of the lack of competence or knowledge of the target language. 

This happens repeatedly until the relevan input has been provided. Meanwhile, a 

mistakes is not a result of deficiency in competence but is made by a learner 

because he does not apply the rules of the target language that he actually has 

learnt due to some accidental factors like slip of tongue, fatigue, and typos.  

3. The Cause of Error 
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 According to Penny errors can be caused by several factors. There are 

three causes of errors, which are called triggering errors, analogy errors, and 

teaching errors. The influence of one language on learning another is referred to 

as transmission mistakes. When the mother tongue and English have the same 

forms or grammatical traits, transmission happens favorably. This facilitates 

learning and prevents errors. The analogy fallacy is a comparison of two items or 

systems of objects that emphasizes similarities. Analogical thinking is any form of 

reasoning that is error-prone and dependent on analogy.36 

 Meanwhile, according to Peter Hubburd's research, the causes of errors 

are divided into three types, namely: 
37

 

1) Mother Tounge Interference (Sound System, Foreign Pronunciation); 

Although young children appear to be able to acquire a foreign language 

quickly and efficiently imitate new sounds, older pupils face significant 

difficulty. The sound system, phonology, and grammar of the original 

language force themselves on the new language, resulting in "foreign" 

pronunciations, improper grammatical patterns, and often inappropriate word 

selections. 

2) Overgeneralization ( Linguistic Burden )  

It is the application of one form or concept in one context and its extension to 

other settings where it should not be used. Overgeneralizations include the 

usage of corned and go in the past tenses of corne and goe, as well as the 
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deletion of s in the third person singular when all other infinitive forms, such 

as I,e go, are present. It should be highlighted that students lessen their 

language burden by using simplifications and generalizations. 

3) Errors caused by materials and teaching methods: (Teaching materials, 

proportions) 

 Sometimes student mistakes are created by the teacher, such as flaws in the 

instructional materials or the order of presentation. This aspect is strongly 

connected to the previously mentioned hypercorrection. It's also worth noting 

that some professors affected their pupils' blunders in their previous classes. 

 Based on expert explanations of error causes, researchers conclude that 

there are two major sources of errors in second language acquisition. The first 

source is interference from the mother language, whereas the second might be 

attributed to intralinguistic and developmental variables. The learner's mother 

tongue is crucial in second language acquisition. 

3. The Treatment of Errors 

The following are general guidelines for correcting language learning 

errors: 

a. The teacher should correct errors that affect clarity, ie. errors that impede 

the overall meaning and understanding of speech. In this context, teachers 

should focus more on global error correction than on local errors. 

b. High-frequency and common defects should be repaired more frequently 

than rare defects. For example, omitting s in the third person singular is a 

common and high-frequency error. 
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c. Teachers should focus more on addressing errors that affect the majority 

of their pupils. This component is connected to the previous factor. 

d. More emphasis should be placed on obvious or unexpected faults. This 

component has something to do with the societal aspect of language 

learning. pupils from lower socioeconomic classes see that pupils from 

higher socioeconomic classes who use more formal and distinguished 

languages mock their informal language. 

e. Finally, teachers should pay more attention to errors related to pedagogical 

focus than other errors. If the focus of the lesson is for example correcting 

prepositions, articles, and demonstrative errors in that lesson, the teacher 

should not emphasize shifting student attention to student attention. about 

the focus of the lesson, which in this case is the use of the present perfect. 

Strict. 

E. The Previous Study 

 As previously stated, student errors can be used to improve students' 

writing skills. Many scientists and academics are interested in Error Analysis 

(EA), a method for the systematic investigation of student mistakes. Sri Wahyun's 

(2012) paper "Student Free Writing Error Analysis (Descriptive Study in the 

English Department of STKIP Binabangsa)" contains various definitions from 

prior studies. According to the findings of this study, students frequently commit 

difficult mistakes. They make the error of not understanding time and how to use 

it. Other small mistakes are deemed rule violations, particularly when capital 

letters, punctuation, and qualifiers are used. 
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 Yisi Sunardi Hasyim (Petra Christian University, 2002) conducted 

another research. He conducted research for a paper named "Error Analysis in 

Teaching English," which (1) emphasized the value of error analysis in teaching 

English as a foreign language; and (2) the instructors' goal is to measure their 

performance in teaching English. The author employs the descriptive technique. 

The preliminary material consists of abstract words from Hasanuddin University's 

master's thesis. The data represent grammatical faults in English sentences. The 

data-gathering process used by Hasanuddin University is flawed. 

 He then categorizes and examines the many sorts of grammatical faults 

in descriptive explanations. The authors conclude the study by stating that (1) 

error analysis is required when establishing or enhancing English teaching 

strategies, and (2) the instructor understands how to analyze oneself to focus on 

the subject where most students make mistakes.  

 The Siti Hikmah Surakarta Institute completed the most current study. 

Analysis of Writing Errors in Class X Boyolal. In his investigation, he employed 

quantitative descriptions. This study shares several parallels with earlier studies, 

namely. Both have the same purpose, which is to analyze errors; however, the 

above researcher focuses on the analysis of spelling errors in English writing 

skills using a top-down method, whereas the focus of this research is on the 

analysis of spelling errors. without utilizing a top-down strategy. 

 Based on the above relevant research can be concluded that the study 

has differences with research I did. The difference is the ovject of research 

conducted on the object of research. In my research more focused on types of 



39 
 

Spelling Error in Writing Skills. In previous research the research focuses on what 

most students’ dominant spelling errors in writing skills and what are the types of 

spelling error made by the students’,  frequency as for the equation with my 

research is what types of spelling error in writing made by the  students’.   

 

CHAPTER III 

RESEARCH METHODOLOGY 

A. Type the/Research 

 The researchers employed quantitativ research in this study. The goal of 

the research is to gather knowledge on phenomena to characterize the current 

conditions in the field. There is just one variable in the study. Creswell defines 

quantitative studies as academics that rely on statistical data analysis, often in 

numerical form. 

 In this work, a surface taxonomy strategy with Dulay's theory is used to 

analyze writing tests and data to get more information about the problem of types 

of errors in students' writing skills. It contains omissions, additions, 

misrepresentations, and errors. Find out the percentage of errors that students 

most often make when writing texts using Sugiyono's formula. Based on the 

opinion above, the researcher focuses on existing and real problems. It can also be 

concluded that the data collected was analyzed by the researcher. In connection 

with this theory, the researcher wants to describe and study typos when writing 

text. 

B. Research Setting  
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1. Place of Research  

  The researcher was conducted in SMP N 10 Rejang Lebong which is 

located at  Tempel Rejo, Kec. Curup Selatan., Kabupaten Rejang Lebong, 

Bengkulu 39119 2,2km. The research was conducted at the Third grade 

students’ of SMP N 10 Rejang Lebong in academic year 2019/2021 

2.Time of the Research 

  This research was conducted on February 2020. The research was 

conducted in the second semester of third grade students in SMPN 10 Rejang 

Lebong. Based on the syllabus of curriculm 2013 in the third grade of SMP N 

10 Rejang Lebong in the second semester. In this reaearch, the researcher did 

planning, collecting the data, analyzing the data and reporting the data.  

C. Subject and Informant of the Research  

The subject of this research was the third-grade students of SMP N 10 

Rejang Lebong. There were three classes at the third grade of SMP N 10 

Rejang Lebong: they are ( XII A, XII B, XII C). The research only took one 

class of third grade students as the subject of the research. The researcher did 

the study in the science class (XII C) as the object of this research, there are 

31 stucents and their English teacher is Mrs. Nevi Novita, S.Pd. The 

population of this research was the students’ writing task of recount text. In 

the second semester at the third grade. The research choosing writing recount 

text as the object of the research, because recount text was usually given by 

the teacher as a writing activity.  

D. Research Instrument  
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Arikunto (2002:160) contends that a research instrument could be a 

facility utilized by the researcher to gather the data precisely, totally 

efficiently and simple to be analyzed. From the definition over, it can be 

concluded that instrument in iniquire about is exceptionally imperative to urge 

precise data. Instruments that were utilized in this study to find the real issue, 

the types of spelling errors made by the students in writing recount text. The 

instruments of this research include the researcher, a students writing tes, 

syllabus, lesson plan, validator and rater. This instrument can be utilized to 

collecting information on the research.  

E. Population and Sample  

1) Population 

According to Sugiyono, the population is a generalization that 

consists of an object or subject that has the quality and characteristics that 

have been determined by the researcher to be researched and concluded.
38

 

Another statement from Sevilla, states that "population is all person 

to be researched”. In this research, the population is second graders 

students of SMP N 10 Rejang Lebong. The population consisted of all 

classes in SMP N 10 Rejang Lebong with a total of 3 classes. 
39

The classes 

are divided into A, B, and C. The total of students can be seen in the table 

below: 

Table1.1 

Ther Number of Students at SMP N 10 Rejang Lebong 

                                                             
38 Sugiono, Metode Penelitian Kuantitatife, Kualitatife, Research and Development 

(Bandung:Alfabeta.2010), P.80 
39

 Sevilia, Pengantar Metode Penelitian (Jakarta: Universitar Indonesia. 1993), P. 
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2) Sample 

 The sample is a subset of the population in terms of size and 

composition. Sugiyono defines the sample as a subset of the population and its 

features. The aggregate sampling approach is a type of sampling method. 

According to Kazerooni, in the methods, part of research articles, a sample, or 

samples, are thoroughly described in terms of clinical and demographic features 

so that others can draw conclusions, apply results, and compare one study to 

another. In this investigation, the cluster random sampling approach was 

applied.
40

 

 The amount of the sample is equal to the information. In this research, 

the sample is a student in class XII C in SMP N 10  Rejang Lebong which 

consists of 31 students, female 16 students dan male 15 students. The students are 

chosen as the samples of the research because they may have bad scores in writing 

text (do not pass KKM) and only 2 classes XII A and XII B have good scores 

(pass KKM)  

Table 1.2 

The Sample of the Research 

                                                             
40 Kazerooni, E. A. Population and Sample. American Journal of Roentgenology. 2001. P.11 
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F. The Technique of Collecting Data 

 A single technique was used to collect research data. In this study, the 

researcher used a writing test as a tool to collect information about students' 

writing errors. According to Anandan, a test can be defined as a result to 

determine the quality, efficiency, or reliability of something, especially before it is 

widely used. The researcher asked the students to write an explanatory text based 

on the title given by the researcher. There are 2 titles: Personal Experience from 

school holidays, and Unforgettable personal experience, then the recalculated text 

is written on worksheets provided by the author within 45 minutes.
41

 

G. Validity 

Validity is the most important property of any test. Validity refers to what the 

test means and who the test is for. So, the validity of the instrument is the method 

used to obtain the validity of the data. According to Gay,  content validity is 

standardized according to the material. Easy to understand or according to the 

level of students. The researcher's test must be accurate in case of student errors.
42

 

An instrument that cannot be tested must claim construct validity if the 

instrument can be used to measure a variable according to its definition. In this 

study, researchers used construct validity, content validity, and face validity. To 

                                                             
41 Anandan, D. K. Assesment For Learnin. Tiruchirappalli: Bharathidasan University, 2015. P.871  
42 Gay, L. R. Educational Research: Competencis for Analysis and Application. New Jersey: 
Maemilan Publishing Company. (1992), P.161 

No.            Class                      Population            Male                      Famel  

1.              XII C                      31                         16                             15  
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verify construct validity, the researcher used the expert judgment of at least one 

person, after which the correlation between the instrument score and the total 

score of the instrument was calculated based on the points in the questionnaire. 

H. Reliability  

Reliability determines whether a device is capable of measuring something 

that needs to be measured consistently over time. Thus, the keyword qualification 

requirements are consistent or unchanging. That is, the tools used to collect data 

must be consistent or unchanging to obtain accurate data that can be used 

repeatedly formula. This causes wide variations in the reliability of the tests. For 

psychometric tests, most were between 0.75 and 0.83, with at least one requiring a 

Cronbach alpha above 0.90.  

Creswell defines internal consistency dependability as an instrument that has 

only been translated once with one version of the instrument. The reliability test 

class used to measure the level of dependability is shown in the table below.
43

 

 

No. 

 

Reliability 

 

Level of Reability 

1. >0.90 Very High 

2. 0.80-0.90 High 

3. 0.70.0.79 Reliable 

                                                             
43 Creswell, J. W. Education research: planning, conductingand evaluating qualitative and 
quantitative research. Boston:Pearson 2012, p.142 
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4. 0.60-0.69 Marginally/Minimally 

5. <0.60 Unacceptably Low 

 

D. Technique of Analyzing Data  

 For the analysis of the question, after the researchers collected data from 

the students, they wrote a recount text about their personal experience of holiday 

schools and an unforgettable personal experience. Then the researcher asked for 

help from the ratter to help find spelling errors in the students writing. The next 

step is the researcher calculates the percentage of errors made by all students.  

1. Error detection 

 The researcher combined the data with a list of errors made by students.  

2. Classification of errors 

 The researcher identified the types of errors found in the table based on the given 

scope, namely, deletions, additions, wrong forms, and distractions.  

3. Description of the error 

 As quantitative data (AED, 2006), the researcher calculated the percentage of 

students who spelled the word. The following percentage outlines (2005) 

P = f/N X 100% 

Where : 

P     =  Percentageeh  

F    =  Frequency of errors 

N     =  Number of Samples 
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CHAPTER IV 

FINDING AND DISCUSSION 

The researcher rconducted as study about spelling errors of SMP N 10 Rejang 

Lebong, the sample was the Third Grade at SMP N 10 Rejang Lebong was taken 

on. 

A. FINDING 

Among the 31 samples, all respondents returned written texts to researchers. 

A closed caption is created with two items from 4 categories to check for typos in 

those categories. The following findings are presented based on the data collected. 

In the previous section of the research problem, the researcher defined the main 

types of spelling errors and which types of errors predominate in the four types of 

errors defined in the domain section. 

1. The Kinds of Spelling Error in Writing made by The Students’  of 

SMP N 10 Rejang Lebong  

The research was conducted through a written recount text test for students, 

then the student's test results are shown in the following data  

Table 4.1 Percentage of the Kinds of Error in The Student Spelling Test 

No.z Type of Spelling Error Occurrence of Error Percentage(% ) 

1. Omissions 185  27 % 

2. Addition 192 28,1% 
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3. Misformation 201 29,5% 

4. Misordering 105 15,3% 

Total 683 100%z 

 

 Based on the table above, I will briefly describe the results obtained by 

the researcher below. Students make four types of spelling errors in English, 

namely: 

a) Omission Error  

Omission with 185 occurrences or 27% were found in the student's 

spelling test results. These dominant error that occurs are due to inappropriate 

placement Examples: in, on, and arriving, I…in the garden, She…a teacher. The 

majority of omission mistakes are discovered in the absence of additional letters 

in a word. For example, the word arriving should have two letters "RR", but some 

pupils just use /r/. Omission mistakes can also be encountered in the use of 

prepositions in and on. Yet, the researchers discovered the majority of omission 

errors, in fact, the majority of errors in utilizing to be. In the context of a nominal 

sentence (for simple present tense and past tense) or in the present continuous 

sentence, to be that should be utilized should be "is, am, ar”e or “was and were". 

b) Addition Error 

There were 192 addition mistakes, for a total rate of 28.11%. Many 

additions should not be used in a sentence or phrase. Errors in adding es/s to verbs 
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with 3
rd

 person of singular subject, mistakes in spelling verbs and nouns, and so 

on are common sources of additions. Examples: “…because alaram clock…”, 

“…and puth on my school…”, I goes on vacation…”. The right spelling of the 

word alaram is alarm, without the letter /a/ after the letter /r/; similarly, the letter 

/h/ should not be added at the end of the word put. Additionally, the addition of -

es in the verb go that precedes the subject "I" is not permitted. The subject "I" is 

not a third-person pronoun that requires the addition of-s/es.to the verb. 

3) Misformation Error 

There were 201 misformation errors, for a total rate of 29.5%. Students' 

writing mistakes included misformation. There are only..., don’t (in the context of 

past sentences). The usage of to be "are" in the simple past sentence is incorrect; 

the proper to be in the simple past phrase is was and were. In the simple past 

phrase, the use of the verb do (don't in the negative form) is similarly erroneous; 

do should be substituted by did (didn't in the negative form).  Apart from the 

misformation errors mentioned above, many students make mistakes when 

inserting prepositions in, on, at, and so on. 

4) Misordering Error 

There were 105 misformation errors, for a total rate of 15.3%. Misordering 

that occurs in the results of student writings includes errors in morphemes or 

groups of morphemes in a sentence. For example, I and my friend go to…, My 

dad's car that drives his car. The use of the subject "I and my friend" in a 

sentence is incorrect, the writer should change the position of the two subjects by 
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prioritizing my new friend then subject I become "My friend and I go to ...", Next, 

there is also a misformation error in the sentence "My dad's car that drives his 

car.” The use of the possessive form and the relative pronoun in this sentence is 

not correct. In this sentence, the writer wants to imply that his father drives a car. 

So it would be more appropriate if the sentence goes as follows My dad drives his 

car. 

2. The Dominant Error in writing Spelling  by The Students’ of SMP N 10 

Rejang Lebong 

According to the data analysis results, the third semester in SMP N 10 

Rejang Lebong. The students made a dominating error in the kind of 

misformation error with a percentage of 29.5% or up to 201 instances. The 

following words and phrases accounted for the majority of the spelling test 

misformation mistake cases. 

Table 4.2  Misformation Error 

No. Proper Formation Formation Errors 

1. I played at my friend’s house I played on my friend’s house 

2. …playing at the beach …playing in the beach 

3. We decided…(simple past) We decide…(simple past) 

4. 

We often played and 

bought…(simple past) 

We often play and buy…(simple 

past) 
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Misformation mistakes, like data errors, arise when the incorrect form of a 

morpheme or structure is used in multiple words or phrases, such as the usage of 

there was and there were, did/didn’t, the use of to be was and were (in context 

simple past), the use of the second form of the verb and prepositions in, on, and 

at. Students write the words and phrases given above in the incorrect form. The 

majority of examples occur while writing prepositions, such as in, on, and at. 

Secondly, the misformation is caused by a mistake in the use and placement of V2 

in the simple past phrase. Even if the sentence is a basic past sentence, there are 

still many pupils that utilize V1. 

B. Discussions 

This part provides the discussion about the causes of students' in writing 

spelling Error Based on  Hedy Dulay theory There are: omission error, addition 

error, misformation error, and misordering error, which arose in the 30 students of 

the third-semester of SMP N 10 Rejang Lebong. 

1. The Kinds of Spelling Error in Writing Skill made by The Students’ of 

SMP N 10 Rejang Lebong 

The following is a description of what occurred to the student and the 

tested words were triggered mistakes based on the data collected and combined 

with the prior study results of numerous researchers (omission, addition, 

misformation and misordering). 

Initially, all forms of mistakes exhibited in omission errors are situated in 

the sounds and letters that make up the word. Without a doubt, sounds and letters 



52  

52 
 

in a word are represented by each other using irregular English spelling patterns.
44

 

The findings demonstrate an inconsistency in that a letter may be represented by 

several sounds and vice versa.
45

 

The second is addition errors. There are three types of adding mistakes. 

The causes are due to the usage of a double complicated phrase and grammar. 

Three subcategories of addition from the most to least frequent mistakes are basic 

addition, double marks, and regularization. According to the researcher's findings, 

addition mistakes in students' papers are distinguished by the existence of item 

that should not be in a well-formed utterance. It occurs later in the acquisition or 

learning process, when the learner has already absorbed certain target language 

standards.
46

 

The third type of mistake is misformation. Because there are no tenses in 

Indonesian, we might generalize any verb or other object while writing. As a 

result, the interference of the target language rule has an impact on the errors 

committed by the learner. This inaccuracy can also be created by the succession of 

approximative systems when it comes to the students' steadiness in learning the 

new system. The reasons of mistake that influenced the student were intralingual 

interference and succession of approximative system where the learner used the 

incorrect verb for past rm. She was perplexed about how to construct sentences in 

                                                             
44

 Brinton, D. M., & Brinton, L. J, The linguistic structure of modern English. The Linguistic 

Structure of ModernxEnglish (Amsterdam/Philadelphia: John Benjamins Publishing Company, 

2010), p.346.bnbmbm 
45

 Proofed. (2020). Spelling Tips: Letter Omission And Addition. 

http://proofreadmyessay.co.uk/writing-tips/letter-omission-addition/nnnn 
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 Hendrawati, N, An analysis on students’ errors in writing sentence patterns. Loquen: English 

Studies Journal, Vol.11 No.1 (2018), p.63-85. 
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English utilising the past tense, as well as how to shift the verb into the past form. 

This situation undoubtedly involves the regulation of the English language and the 

student's capacity to learn English grammar.
47

 

Lastly, there is a misordering problem. In this study, misordering errors are 

defined as the improper placement of a morpheme or set of morphemes in an 

utterance. such as adjective and noun three times, adverb twice, and subject once. 

Therefore, the most common error is the misordering of adjectives and nouns, and 

subject comes from the subject. The findings of misordering mistakes are 

consistent with Corder's 1981 hypothesis. According to him, misordering mistakes 

are distinguished by the incorrect arrangement of pieces in a well-formed 

phrase.
48

 

2. The Dominant Spelling Error in writing made by The Students’ at SMP 

N 10 Rejang Lebong 

Based on the categories of mistakes that occurred as evaluated in Table 

4.1, it was discovered that the most common errors that occurred were 

misinformation errors, with 201 occurrences. The interference of the target 

language rule has an impact on the student's mistakes. This inaccuracy can also be 

created by the succession of approximative systems when it comes to the students' 

steadiness in learning the new system. Because he didn't know the right to be for 

the past form, the student used the incorrect to be. The causes of the student's 

error include intralingual interference and succession of approximative systems in 

                                                             
47

 Gau, Y., Maharani, P. D., & Nugraha, I. W, nnMisformation Error Found in Student’s Recount 

Text Writing, Vol.4 No. 1 (2018). p.151-157 
48

 Corder, S, op. cit, p. 67 



54  

54 
 

which the student employs the incorrect verb for the past form.
49

 Pupils seemed 

perplexed about how to construct sentences in English utilizing the past tense, as 

well as how to transform the verb into the past form. It has the same case and 

sources of error as the previous one, in which the student used the incorrect verb 

in the phrase. Students also use the present continuous tense in a recall narrative 

on a previous event. 

The students used the incorrect method while crafting the statement in 

English regarding previous occurrences. The sources of mistakes were intralingual 

interference and the student's capacity to understand grammar. It occurs due to the 

differences in the rules of the Indonesian language with English, where the 

Indonesian structure has no separate rule for each time of speaking.
50

 Because of 

his inability to learn the system, the student failed to master the rule. 

  

                                                             
49

 Gau, Y., Maharani, P. D., & Nugraha, I. W, op. cit, p. 325 
50

 Yusnitasari, R., & Suwartono, T, Top Ten Most Problematic Grammatical Items for Indonesian 

Tertiary Efl LearnerzWriters.zPremise: Journal of English Education, Vol.9 No.1, (2020), p.1 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

 Based on the data in the previous chapter, the writer would like to 

conclude that second-grade students of third-semester in SMP N 10 Rejang 

Lebong, still make many mistakes in writing recount texts. Here is the conclusion 

of the spelling test: 683 total spelling errors have been found from 31 participants 

of the third-semester English department students at SMP N 10 Rejang Lebong. 

The types of errors found were Omission with 185 or 27% occurrences, Addition 

with 192 occurrences or 28,11%, Misformation 201,5 occurrences or 29,5%, and 

the last is Misordering 105 occurrences or 15,3%. Of the four types of errors 

specified in the scope, Misformation is the dominant type of spelling error that 

appears with a percentage of 29,5%.  

B. Suggestion 

After the writer carried out the research, she would like to give some 

suggestions related to this result of the research. Hopefully, it can be applied 

easily in teaching-learning activities and decrease errors. 

1) For Teacher  

The teacher should have brainstorming as a warming-up before she starts 

teaching learning in the classroom to make the students happy and relaxed. It also 

can help the students to switch their concentration from the previous class subject 

to focus on the material. The teacher should create an impressive teaching writing 

technique that can catch the students' attention toward English writing activities. 

Writing has some rules and text types. Therefore the teacher should simplify the 
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explanation without less the substance of material given. The teacher should give 

feedback toward the students' writing and communicate their progress in writing. 

Writing is a skill that needs a process and practice. Therefore, the 

students should practice writing started from the simplest one such as writing a 

daily activity or writing their past experiences like recount text. 

2).  For students  

 Students can pay more attention to the English spelling mechanism and the 

letters that make up words that are following the proper spelling.  
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Appendix 1 

The Result Validation 1 

No. Indicator(s) Subindicator(s) Items Score Descripion 1-5 

1. Omission  Omission on articles  Eliminate the article “The” in a sentence 

 Eliminate the article “a” in a sentence 

 Eliminate the article ”an” in a sentence 

 

   Omission of the subject 

Element 

 Eliminating the subject “ I, You, They We, She, He, It” 

in a sentence. 

 

   Omission on the element of 

“To be “ 

 Eliminating the element of To be “ is, am, are, was, 

were” in a sentence. 

 

2. Adition  Double Marking  Two items marked for the same feature 

Ex: He doesn’t knows my name 

He doesn’t know my name 

Ex: We didn’t Went there 

We didn’t go there 

 

   Regularization  Eliminating the element of V3 in a sentence 

Ex: Sheeps – Sheep 

Putted – Put 
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   Simple Addition  Eliminating the element of “ 3
rd

 person singular—s” in a 

Sentence 

 

3. Misformation  Regularization errors  Eliminating the element of ended “ S, Ed, Ing”, in a 

Sentence 

 

   Archi-forms  Eliminating the subject “ I-Me” in sentence 

 Eliminating the subject “ You-Yours” in sentence 

 Eliminating the subject “ They-Them” in sentence 

 Eliminating the subject “ We-us” in a sentence 

 Eliminating the subject “ She-her” in sentence 

 Eliminating the subject “ He-him” in sentence 

 Eliminating the subject “ It-its” in a sentence 

 

   Alternating forms  Eliminate the article “ at” in a sentence 

 Eliminate the article “after” in a sentence 

 Eliminate the article “on” in a sentence 
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No. Indicator(s) Subindicator(s) Items Score Descripion 

Description 1-5 

1. Omission  Omission of Content  Eliminating the main constituents of the sentence such as;  

4. Misordering 
 

Morphemes 
of the sentence 

Misordering 

 
verbs, nouns, adverbs, and

o
adjectives   

a sentence
 

In1c.or
E
r
x
e
a
c
m
t p

p
l
l
a
e
c
:
e
S
m
h
e
e
n
n
t
o
o
o
f
d
a
le
m
s fo

rp
r
h
d
e
in
m
n
e
e
i
r
n
.
 

Ex: HCoerirseacltlitohne: tSihmee late 

eats noodles for dinner. 

2.HE
e
x
i
a
s
m
la

p
te
le

a
: 
l
Y
l 
o
th
u
e
to
tim

Lo
e
ndon today. 

Ex: W
Co

h
r
a
r
t
e
d
ct
a
i
d
o
d
n
y
: Y

is
o
d
u
oginog

to
? 

London today. 

  

 Omission of Grammatical 
 

What is daddy doing ? 
  

   Misordering of the subject 

Morphemes 
 

Eliminate the article “The” in a sentence 

Eliminating the subject “as” in noun functions 

 
Eliminate the article “a” in a sentence 

Eliminating the subject “an” in adjective 

  

  

Element 
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    Eliminate the article ”an” in a sentence  

 Eliminating the subject “ I, You, They We, She, He, It” in a 

sentence. 

 

 Eliminating the element of To be “ is, am, are, was, were” in 

a sentence. 

 

 Eliminating prepositions (in, on, at, under, etc)  

 Eliminating conjunction (and, or, but, because, if, although, 

etc) 

 

 Eliminating verb auxiliaries (is, will, can, etc)  

2. Adition 

 

Addition 

 Double Marking  Two items marked for the same feature 

1. Example: He doesn’t knows my name 

Correction: He doesn’t know my name 

2. Example: We didn’t Went there 

Correction: We didn’t go there 
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   Regularization  Eliminating the element of V3 in a sentence 

Ex: Sheeps – Sheep 

  Putted – Put 

 Overgeneralizing the pattern of V2 and V3 

1. Example: We putted our books on the table yesterday. 

Correction: We put our books on the table yesterday. 

 Adding the regular plural marker -s to the item which do not 

take the marker. 

1. Example: The sheeps are in the field. 

Correction: The sheep are in the field. 

 

   Simple Addition  Eliminating Using the element of “ 3
rd

 person singular—s” 

in a sentence should not appear in a well-formed utterance 

1. Example: The computers does not work. 

Correction: The computers do not work 

 

1. Misformation  Regularization errors  Eliminating the element of ended “ S, Ed, Ing”, in a 

sentence 

 regular marker is used in place of an irregular one 
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   1. Example: I runned fast to catch the bus two days ago. 

Correction: I run fast to catch the bus two days ago. 

 

   Archi-forms  Eliminating the subject “ I-Me” in sentence 

 Eliminating the subject “ You-Yours” in sentence 

 Eliminating the subject “ They-Them” in sentence 

 Eliminating the subject “ We-us” in a sentence 

 Eliminating the subject “ She-her” in sentence 

 Eliminating the subject “ He-him” in sentence 

 Eliminating the subject “ It-its” in a sentence 

 Errors in the selection of a form to express something else. 

1. Selecting just one of the English demonstrative adjectives 

to represent the entire class of demonstrative adjectives. 

Example: that dogs bark. 

Correction: those dogs bark. 

2. Selecting one number of the class of personal pronouns 

to function for several others in the class. 

Example: Her danced with my brother 

Correction: She danced with my brother 
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   Alternating forms  Eliminating the article the preposition “ at” in a sentence 

 Eliminating the article  the preposition “after” in a sentence 

 Eliminating the article  the preposition “on” in a sentence 

 Example: We will eat the break time when we are study 

Correction: We will eat atthe break time after studying 

 

1. Misordering  Misordering of the sentence  Incorrect placement of a morpheme in a sentence or group 

of morphemes in an utterance 

Ex: He is all the time late 

He is late all the time 

Ex: What daddy is doing? 

What is daddy doing? 

 

   Misordering of the subject  Eliminating the subject “as” in noun functions  
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Notes from Validator: 

The instruments had been validated. The validator validated the instruments into two things; the first is 

content, including the coherence between the statements and indicators stated in theory. The second is the accuracy of 

grammatical aspects used in the instrument. In addition, please pay attention to your spelling. 

The blue color words or statements mean the validator’s additional point for your instrument. 

The red color means something that you need to revise or delete. 

I suggest you study the second table of the instrument revised by the validator. 

 

Curup, 28
th
 of January 2023 

Validator 

 

 

Nastiti Handayani, M.Pd 

  Element  Eliminating the subject “an” in adjective  
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Appendix 2 

The Result of Validation 2 

No. Indicator(s) Subindicator(s) Items Score Description 1-5 

1. Omission  Omission of Content 

Morphemes 

 Eliminating the main consituents of the sentence 

sush as; verbs, nouns, adverb, and adjectives 

1. Example: She noodles for dinner 

 

Correction: She eats noodles for dinner 

 

2. Example: You to London today. 

Correction: You go to London today 

 

   Omission of Grammatical 

Morphemes 

 Eliminating the article “The” in a sentence 

 Eliminating the articel “a” in a sentence 

 Eliminating the articel “an” in a sentence 

 Eliminating the subject “I,You,They,We,She,He,It” 

in a sentence 

 Eliminating the element of to be “is,am,are,were” in 
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a sentence. 

 Eliminating prepositions (in,on,at,under,etc). 

 Eliminating conjunction (and,or, but, because, if, 

although,etc) 

 Eliminating verb auxiliaries (is,will,can,etc) 

2. Additon  Double marking  Two items marked for the same feature 

1. Example: He doesn’t knows my name 

 

Correction: He doesn’t know my name 

 

2. Example: We didn’t went there 

Correction: We didn’t go 

there 

 

   Regularization  Overgeneralizing the pattern of V2 and V3  
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   1. Example: We putted our books on the table 

yesterday 

Correction: We put our books on the table 

yesterday. 

 Adding the regular plural marker –s to item which 

do not take the marker 

1. Example: The sheeps are in he field 

Correction: The sheep are in the field 

 

   Simple Addition  Using the element of “3
rd

 person singular –s” in a 

sentence should not appear in a well-formed 

utterance 

1. Example: The computers does not work. 

Correction: The computers do not work 

 

3. Misformation  Regularization errors  regular marker is used in place of an irregular one 

1. Example: I runned fast to catch the bus two days 

ago. 

Correction: I run fast to catch the bus two days 
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ago. 

   Archi-forms  Errors in the selection of a form to express 

something else. 

1. Selecting just one of the English demonstrative 

adjectives to represent the entire class of 

demonstrative adjectives. 

Example: that dogs bark. 

Correction: those dogs bark. 

2. Selecting one number of the class of personal 

pronouns to function for several others in the 

class. 

Example: Her danced with my brother 
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   Correction: She danced with my brother  

   Alternating forms  Eliminating the preposition “ at” in a sentence 

 Eliminating the preposition “after” in a sentence 

 Eliminating the preposition “on” in a sentence 

 Example: We will eat the break time when we are study 

Correction: We will eat atthe break time after studying 

 

4. Misordering  Misordering of the 

Sentence 

 Incorrect placement of a morpheme or group of 

morphemes in an utterance 

Example: He is all the time late 

Correction: He is late all the time 

Example: What daddy is doing? 

Correction:  What is daddy doing? 
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Curup, 28
th

 of January 2023 

 

Validator 

 

 

Nastiti Handayani, M.Pd 

Keterangan :  5 = Poor, 4 = Bad, 3 = Good, 2 = Very Good, 1 = Excellent 
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Appendix 3  

The Participant’s response of Instrument 

Student 1 
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Students 2 
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Appendix 4 

Documentaation of Participants  
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