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ABSTRACT 

 

Rika Sintya, 2022 : The Corelation Between Students’ English 

Reading Self-Efficacy and Reading 

Comprehension 

Advisor  : Jumatul Hidayah, M.Pd  

Co-advisor   : Hadi Suhermanto, M.Pd 

 

This study was anchored in three objectives, namely to find out the fifth 

semester TBI students‘ self-efficacy in English reading, to measure the fifth semester 

TBI students‘ English reading comprehension, and to examine the correlation between 

the fifth semester TBI students‘ self-efficacy in English reading and their English 

reading comprehension. The last objective was initiated by the following hypotheses: 

There is a positive correlation between students‘ self-efficacy and reading 

comprehension (H1); and There is no a positive correlation between students‘ self-

efficacy and reading comprehension (H0). This study used a correlational method with 

self-efficacy in English reading as the variable X and English reading comprehension 

as the variable Y. There were 65 fifth TBI students of IAIN Curup as the population. 

To collect the data, this study assigned the questionnaire of English reading self-

efficacy and English reading comprehension test. The data were analyzed statistically 

by employing some steps, such as descriptive statistics to answer the first and second 

research questions, normality test as the prerequisite test alongside the determinant of 

correlational formula, and correlation coefficient formula to know the correlation 

between self-efficacy in English reading and English reading comprehension. 

 

Keywords: A Correlational Study, Self-efficacy, Reading Comprehension 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Research  

Everybody can't seem to get away from reading at the moment. They must 

read in order to obtain information on a daily basis. People read for a number of 

purposes, including obtaining information in newspapers, grasping the meaning of 

caution on the road, and many others. As a result, reading has become an 

important part of everyday life. Several academics, like Mirza1 and Cushing2, 

emphasized the significance of reading. Reading is a vital skill to have while 

seeking for job, among other things. Reading aids in the development of the 

human intellect. People can learn new things via reading. Reading helps people to 

be more creative. People who read are more likely to be innovative. Reading is 

also important for developing a good self-image. 

Reading is the act of looking at a text and deducing meaning from the 

textual symbols contained within it. For the reading process to begin, two physical 

objects must be present: the text and the readers. The significance of the book will 

be understood by readers with advanced reading skills. It's critical since the goal 

of reading is to comprehend what the text is saying. Without sufficient reading 

abilities, readers will be unable to understand the meaning of the text. Reading, to 

put it another way, is the act of figuring out what a text or sentence means. 

One of the abilities that an English learner must develop is reading. 

                                                             
1
 Q. Mirza, ―English Reading Habits in Online Learning among Tertiary Learners in Pakistan: 

Evaluating the Impact of COVID,‖ Asian EFL Journal 28, no. 11 (2021): 47–66. 
2
 Ian Cushing, ―A Textured and Sensory Grammar for the Experience of Reading,‖ English in 

Education 54, no. 2 (April 2020): 131–45, https://doi.org/10.1080/04250494.2019.1626196. 
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Learning English in a collegial setting, on the other hand, places a larger focus on 

reading comprehension. A reading comprehension exam is commonly used by 

lecturers to measure a student's critical thinking in English. Students are motivated 

to improve their reading abilities in order to fully comprehend what they are 

reading as a result of this circumstance. Good reading comprehension necessitates 

an understanding of the words read.3 It is simpler to detect and analyze a 

document if we know more words. We will be able to read stuff more effectively 

as a result of this. Reading aptitude is measured by our capacity to grasp the 

content of the information we are reading. True comprehension entails making 

sense of what is read and connecting the ideas in the book to what is already 

understood. It also includes remembering what has been read. To put it another 

way, comprehension requires you to think while you read. In order to acquire true 

understanding, readers must master the skills of reading comprehension. Students 

should learn a number of reading comprehension strategies.  

One of the important factors that influences students' ability to read well is 

the students themselves. The focus on students' self-beliefs as a significant 

component of academic motivation is based on the premise that the beliefs that 

students generate, develop, and hold to be true about themselves are critical 

factors in academic success or failure.4 The students' belief in themselves will lead 

to their own confidence. If Students believe in their own abilities, they will be 

more likely to succeed. When Students are less confident in their own abilities, it 

is more difficult for them to achieve their goals. Self-efficacy refers to a person's 

                                                             
3
 Charles Perfetti and Joseph Stafura, ―Word Knowledge in a Theory of Reading 

Comprehension,‖ Scientific Studies of Reading 18, no. 1 (2014): 22–37. 
4
 Barry Bai and Wenjuan Guo, ―Influences of Self-Regulated Learning Strategy Use on Self-

Efficacy in Primary School Students‘ English Writing in Hong Kong,‖ Reading and Writing 

Quarterly 34, no. 6 (2018): 523–36, https://doi.org/10.1080/10573569.2018.1499058. 
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belief in their own capacity. 

Self-efficacy is a component of self-beliefs that has been shown to be a 

more consistent predictor of behavior outcomes. Students' self-beliefs are 

influenced by their self-efficacy. It signifies that students' self-efficacy has an 

impact on the process of achieving their goals.5 It is easier for students to improve 

their reading comprehension skills if they believe in their own abilities to 

comprehend what is read. Therefore, in order to improve their reading 

competency, students must employ their self-efficacy in all reading situations. 

They must rely on their own self-efficacy to get the most out of the book. 

It suggests that the link between students' reading self-efficacy and their 

reading comprehension merits further research. Furthermore, a preliminary study 

conducted through interviews revealed a possible correlation between English 

reading self-efficacy and reading comprehension in the context of fifth semester 

English students at IAIN Curup, but such a correlation has not been proven 

scientifically in a correlational study. The following interviews result can be used 

to see whether there is a link. 

Student A :   When I am reading an English text on the Internet, let’s say on one’s 

blog, and without pressure of assessment, I feel like I am so 

confident in reading. Then, I feel like I don’t find it too difficult to 

understand the text because of no pressure. Yet, if I am about to read 

a journal article written in English as instructed by a lecturer, I feel 

like so nerves and I have no confidence. As a result, I tend to make 

mistakes in getting the points presented in the text right. 

 

Student B :Last semester, at the second meeting of reading class, I felt very 

frustrated because I was so nerves and tended to think that I could 

not comprehend the English text I read. it was so good that later on 

my lecturer saw my frustration and advised me to take it easy. He 

motivated me that I didn’t have to be able to comprehend the text on 

that day. He said that I could take time and took the English text 
                                                             

5
 Alay Ahmad and Triantoro Safaria, ―Effects of Self-Efficacy on Students‘ Academic 

Performance,‖ Journal of Educational, Health and Community Psychology 2, no. 1 (2013): 22–29. 
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home. He suggested me that I should love the English text first. I 

should be relaxed, motivated, curious, and confident before I dag 

information from the text. since that day, I have always made efforts 

to maintain my confidence in reading, leading me to reach a bit 

better comprehension. 

 

Based on the result of pre-interviewed above, the researcher concluded that 

the students would be confident when they are reading the text without any 

pressure. The students will comprehend the text adequately. However, it would 

happen in otherwise when they are reading with a lot of pressures. Students‘ 

confidence will be decreased, and this condition contributes to their poor 

comprehension of the text. This emphasizes the relevance of self-efficacy in 

reading comprehension in English. Besides, Bijl & Baggett in Fitri et al. stated 

that self-efficacy is not of a general nature, but related to specific situations. 

Individuals can judge themselves to be very competent in a specific field and less 

competent in another field.
6
 Accordingly, based on the interview and the theory, it 

could be proven that the self-efficacy is something appeared in particular 

condition of the students.  

Based on the explanation of the theories and the pre-interview, the 

researcher decided to do a research on the correlation between reading self-

efficacy and reading comprehension. This research was intended to find out 

whether self-efficacy positively or negatively correlates with students‟ 

comprehension especially in reading comprehension. Despite the fact that the 

theoretical correlation between reading self-efficacy and reading comprehension 

has been elaborated above, and the possible correlation of the two variables in the 

phenomenological context of English students at IAIN Curup has been presented, 

                                                             
6
 Fitri E. Dona Rahma, et al. (2019), The Correlation between Reading Self-Efficacy and 

Reading Comprehension, Journal of English Education and Teaching, Volume 3 number 1. 
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a scientific study examining these variables in the context of TBI students has yet 

to be completed. So that, this study is entitled ―THE CORELATION 

BETWEEN STUDENTS’ ENGLISH READING SELF-EFFICACY AND 

ENGLISH READING COMPREHENSION‖. 

B. Research Questions 

The following research questions are created based on the previously 

provided study background. 

1. How is the fifth semester TBI students‘ self-efficacy in English reading? 

2. How is the fifth semester TBI students‘ English reading comprehension?  

3. Is there any correlation between TBI students‘ self-efficacy in English reading 

and their English reading comprehension? 

C. Objectives of the Research 

Several objectives are proposed as a result of the study questions presented 

above. The goal of this study is to: 

1. Know the fifth semester TBI students‘ self-efficacy in English reading 

2. Know the fifth semester TBI students‘ English reading comprehension 

3. Know the correlation between the fifth semester TBI students‘ self-efficacy in 

English reading and their English reading comprehension 

D. Delimitation of the Research 

This study is confined to two variables: English reading self-efficacy and 

English reading comprehension. The context of this study is IAIN Curup's fifth 

semester TBI students. 
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E. Significances of the Research 

The main objective of the study is to assess the fifth semester TBI students‘ 

English reading self-efficacy and their English reading comprehension as well as 

investigating the links between students' self-efficacy and reading comprehension. 

Understanding the link between these characteristics might help students 

understand the relevance of self-efficacy and reading comprehension. The 

following parties will benefit from this study. 

1. For students 

The findings of this study might provide students with information on 

their self-efficacy and reading comprehension. 

2. For teacher 

The outcomes of the study can help teachers enhance their reading 

teaching approaches by recognizing the relevance of students' self-efficacy and 

reading comprehension. 

3. For other researchers 

This study can be used as a resource for future research on the connection 

between students' English reading self-efficacy and reading comprehension. 

F. Organization of the Research 

Five chapters make up the structure of this study. The first chapter provides 

an overview of the study. The background of the research, research questions, 

aims of the study, delimitation of the research, importance of the research, and 

organization of the research are all included in this chapter. The second chapter is 

devoted to a review of the literature. Theoretical reviews on the variables of self-

efficacy and English reading comprehension are presented in this chapter. The 
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contents of the research method are presented in the third chapter. This chapter 

contains components such as research types, population and samples, data 

collection technique, instruments, instrument validity and reliability, and data 

analysis technique. The fourth chapter is divided into two sections: findings and 

discussion. Finally, the fifth chapter concludes with some recommendations. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. Reading 

1. The Nature of Reading 

Reading is defined as the interaction between readers and the texts they 

are reading.7 In order to grasp the information, reading needs good knowledge.8 

Furthermore, reading is a skill that is taken for granted. Reading has become 

increasingly important for humans as a result of the vast amount of information 

that is currently written. We must communicate with one another when we 

have an idea that we wish to share with others. One of the ways to 

communicate our thought is to write it down and share it with others to read.9  

Reading may be seen of as a process with a purpose and a goal of grasping the 

meaning of the text. Reading also includes conveying the writer's thoughts to 

the reader.10 We must have a reason to read; without one, we will not read 

anything. If we're having difficulties finding a destination, for example, we will 

read the direction sign. To improve our understanding, we might determine the 

purpose of our reading. 

                                                             
7
 Paul van den Broek and Anne Helder, ―Cognitive Processes in Discourse Comprehension: 

Passive Processes, Reader-Initiated Processes, and Evolving Mental Representations,‖ Discourse 

Processes 54, no. 5–6 (2017): 360–72. 
8
 Eric Donald Hirsch, ―Reading Comprehension Requires Knowledge of Words and the 

World,‖ American Educator 27, no. 1 (2003): 10–13. 
9
 Douglas Brown, Teaching by Principles: An Interactive Approach to Language Pedagogy. 

2nd Ed (San Francisco: USA, 2001). 
10

 S. Babayiğit, ―The Relations between Word Reading, Oral Language, and Reading 

Comprehension in Children Who Speak English as a First (L1) and Second Language (L2): A 

Multigroup Structural Analysis,‖ Reading and Writing 28, no. 4 (2015): 527–44, 

https://doi.org/10.1007/s11145-014-9536-x. 
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Reading is, without a doubt, the most crucial skill for academic 

achievement.11 Nowadays, students' homework and reading cannot be 

separated. Students may want more information in addition to their teacher's 

explanation. They should read a few sources to broaden their knowledge. If 

students do not read books, they will not make substantial progress in their 

academics. Reading has climbed to the top of the educational priority list as a 

result. Reading, on the other hand, is a tough talent to acquire. Reading must 

take into account our reading skill, knowledge, and experiences. To understand 

the meaning of words, how to extract the text's core idea, how to extract 

particular information from the text, and how to evaluate the text's 

organization, we must first know the meaning of words. When it comes to 

reading, knowledge is essential. Based on our schemata, it will aid us in 

establishing the text's main theme. Finally, our reading experiences will aid in 

the development of our reading abilities. Reading also includes deciphering the 

behaviors of others. Reading as interpreting entails responding to a written text 

as if it were a kind of communication; in other words, we assume that the 

writer has some communicative aim and that the reader has some goal in trying 

to comprehend it.12 It denotes that reading implies the reader's intention to read 

a written text. 

As previously established, the concept of reading includes a wide range 

of topics. The reader's interaction with the author is the first. As a result of the 

interaction, the reader has access to the writer's concept. In this reading 

                                                             
11

 Huilin Chen and Jinsong Chen, ―Exploring Reading Comprehension Skill Relationships 

through the G-DINA Model,‖ Educational Psychology 36, no. 6 (July 2, 2016): 1049–64, 

https://doi.org/10.1080/01443410.2015.1076764. 
12

 Harry Daniels, ―Perspectives on Reading Difficulty,‖ Cambridge Journal of Education 23, 

no. 1 (January 1, 1993): 57–64, https://doi.org/10.1080/0305764930230107. 
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interaction, the transfer of ideas from the writer to the reader will be monitored. 

The objective of this movement is to get the reader to understand the writer's 

point of view. There is a reason and a purpose for reading, and the reader will 

definitely require a reason and a purpose for reading when reading a book. If 

there is no reason or purpose for them to read something, they will not do so. 

Aside from that, the author's schemata, or prior knowledge, has an influence on 

reading. It will help the reader comprehend the primary concept of the 

information they are reading in general. In a nutshell, reading is the act of 

transferring ideas from the writer to the reader, which is influenced by the 

reader's motivation for reading the text, the book's purpose, and the reader 

schemata. 

2. The Nature of Comprehension 

The capacity to understand is defined as comprehension in general.13 In 

the context of reading, comprehension refers to both the end aim of reading and 

the technique through which people acquire information from a range of 

sources.14 Comprehension, according to McNamara, is the interpretation of 

written information. He also believes that when it comes to understanding 

language, different people acquire information in different ways. 15  

                                                             
13

 Maria Chiara Levorato, Barbara Nesi, and Cristina Cacciari, ―Reading Comprehension and 

Understanding Idiomatic Expressions: A Developmental Study,‖ Brain and Language 91, no. 3 

(2004): 303–14. 
14

 Ana Taboada et al., ―Effects of Motivational and Cognitive Variables on Reading 

Comprehension,‖ Reading and Writing 22, no. 1 (2009): 85–106. 
15

 Danielle S. McNamara et al., ―Improving Adolescent Students‘ Reading Comprehension 

with ISTART,‖ Journal of Educational Computing Research 34, no. 2 (2006): 147–71. 
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According to another view, comprehension is the mental act of linking 

disparate texts in disparate contexts.16 

Comprehending refers to the capacity to understand and the method in 

which people receive information based on their mental process link, according 

to the definition above. Understanding is defined as the capacity to understand 

the gist of a text. This is also impacted by how individuals obtain information; 

each individual has their own way of digesting and receiving facts from 

numerous sources. Comprehension also refers to the mental process that 

connects people's information gathering methods to their ability to comprehend 

language or information. In a word, comprehension is the mental process of 

linking people's different methods of acquiring information, which affects their 

capacity to receive and comprehend information from text, literature, and other 

sources. 

3. The Nature of Reading Comprehension 

Reading comprehension may be described as the cognitive process 

through which readers grasp the content they are reading in order to attain the 

goal of their reading, according to professional definitions of reading and 

comprehension.17 Reading comprehension, according to Woolley, is the 

process of comprehending the meaning of text.18 According to Woolley, the 

goal of reading comprehension is to acquire the meaning of a whole concept 

                                                             
16

 Laura B. Smolkin and Carol A. Donovan, ―The Contexts of Comprehension: The 

Information Book Read Aloud, Comprehension Acquisition, and Comprehension Instruction in a 

First-Grade Classroom,‖ The Elementary School Journal 102, no. 2 (2001): 97–122. 
17

 Ömer Gökhan Ulum, ―A Descriptive Content Analysis of the Extent of Bloom‘s Taxonomy 

in the Reading Comprehension Questions of the Course Book Q: Skills for Success 4 Reading and 

Writing.,‖ Qualitative Report 21, no. 9 (2016). 
18

 Gary Woolley, ―Self-Regulation, Metacognition and Engagement,‖ in Reading 

Comprehension (Springer, 2011), 147–61. 
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rather than a single or simple statement. Reading comprehension, according to 

Wilawan, is about grasping the primary concept of the text.19 Reading 

comprehension is the mental process through which readers comprehend and 

receive information from a text, according to Gilakjani, who views reading 

comprehension as a cognitive process.20 

In order to understand the nature of reading comprehension, we must 

return to the definitions of reading and comprehension. Reading is a process in 

which the writer-reader connection is emphasised, and the reader's schemata, 

as well as the reader's rationale and aim, have an influence. The mental process 

link, on the other hand, is emphasized in the concept of comprehension, which 

ties people's ways of absorbing information and consequences to their capacity 

to understand knowledge. The interaction and mental process of the readers' 

capacity to accept any information is impacted by their reason, purpose, and 

background knowledge to read books, texts, or any other printed matter, as can 

be seen from these two definitions of reading and comprehension. 

4. Types of Reading 

There are various sorts of reading that can be classified as reading genres. 

Brown identifies four forms of reading in his work on language evaluation 

principles and classroom practices as follows: 

a. Intuitive Reading 

The smallest unit of reading is perceptive reading. The components of 

bigger stretches of discourse, such as letters, words, punctuation, and other 

                                                             
19

 Sujunya Wilawan, ―EFFECTS OF LEXICAL COHESION AND MACRORULES ON EFL 

STUDENTS‘MAIN IDEA COMPREHENSION.,‖ Reading Improvement 48, no. 2 (2011). 
20

 Abbas Pourhosein Gilakjani and Narjes Banou Sabouri, ―How Can Students Improve Their 

Reading Comprehension Skill,‖ Journal of Studies in Education 6, no. 2 (2016): 229–40. 
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graphic symbols, are included in this type of reading. Bottom-Up process is 

implied in this reading. 

b. Picking and choosing what you read 

Instead of perceptive reading, the next sort of reading is selective 

reading, which is more complex. In this form of reading, lexical, 

grammatical, and discourse aspects are incorporated into brief phrases. 

c. Reading that is interactive 

An understanding of negotiating meaning is required for interactive 

reading. This is a broader category of reading than selective reading. If 

selective reading comprises of a single short sentence, interactive reading 

consists of multiple paragraphs on a single page of material. The schemata 

of the readers play an important role in interactive reading. Background 

information will aid readers in comprehending the text's meaning and 

message. 

d. In-depth Research 

This is the most advanced reading style. Professional articles, journals, 

books, essays, technical reports, and short stories are examples of extensive 

reading. Extensive reading involved reading research as well.21 

5. Models of Reading 

Researchers developed reading models that describe what happens while 

people read to characterize the interaction between readers and the text. Three 

reading models are mentioned by Abbott as follows: 

 

                                                             
21

 Brown H. Douglas, ―Language Assessment Principles and Classroom Practice,‖ NY: 

Pearson Education, 2004. P. 189-190 
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a. The Bottom-Up Approach 

The readers in this reading model begin with the smallest unit (letters 

to words to phrases to sentences etc). The procedure of building the smallest 

unit becomes fully automated. 

b. The Top-Down Approach 

Readers apply their own background information to the text in order 

to fulfill their expectations, assumptions, and inquiries. They keep reading 

as long as the text they're looking at confirms their expectations. In this 

reading model, readers' prior knowledge has a significant impact on their 

reading. 

c. Interactive Learning Environment 

When both Bottom-Up and Top-Down models are present, this model 

is used. Depending on the readers' knowledge, language proficiency level, 

motivation, strategy use, and culturally conditioned belief about reading, 

this process combines both Bottom-Up and Top-Down approaches.22 

6. The Purpose of Reading 

People who read want to learn new things and have a specific reason for 

doing so. According to Wallace, there are three personal reasons for reading: 

a. It's Important to Read in Order to Survive 

Reading for survival entails responding to the environment through 

reading. It's a life-or-death situation here. People, for example, must read 

every notice or caution before engaging in regular activities. 

 

                                                             
22

 Marilyn L. Abbott, ―ESL Reading Strategies: Differences in Arabic and Mandarin Speaker 

Test Performance,‖ Language Learning 56, no. 4 (2006): 633–70. 
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b. Learning Through Reading 

Much of what we read on a daily basis is for the goal of learning. The 

goal of this reading assignment is to broaden our understanding. 

c. Reading for the Purpose of Pleasure 

This type of reading is frequently done for children and educational 

institutions. The goal is to have fun while learning.23 

7. Macro Skills and Micro Skills of Reading 

Brown discusses the micro and macro aspects of reading ability. 

a. Micro skills 

The aspects of micro skills verse are when the students (1) recognize 

the different graphemes and orthographic patterns in English. (2) Retain 

language chunks of various durations in short-term memory. (3) Process 

writing at a speed that is appropriate for the task. (4) Recognize a core of words 

and understand the pattern of word order and its meaning. (5) Recognize 

grammatical word classes (nouns, verbs, and so on), systems (such as tenses, 

agreement, and pluralization), patterns, rules, and elliptical forms. (6) 

Recognize that the same concept can be conveyed in a variety of grammatical 

forms. (7) Recognize the function of coherent devices in written language in 

signaling relationships between and among classes. After had these 7 aspects of 

macro skills, the students could say they have had the micro skills in their 

reading.  
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b. Macro Skills 

The aspects of macro skills verse are when the students (1) recognize 

the rhetorical structure of written language and its implications for 

interpretation. (2) Recognize the forms and purposes of written text's 

communicative activities. (3) Using background information, infer context that 

isn't stated. (4) Infer links and connections between occurrences, deduce causes 

and effects, and discern main idea, supporting ideas, new information, supplied 

information, generalization, and exemplification from described events, ideas, 

and so on. (5) Recognize the difference between literal and inferred meaning. 

(6) Recognize and interpret culturally distinctive references within the context 

of the appropriate cultural schemata. (7) Develop and practice a variety of 

reading skills, including scanning and skimming, recognizing discourse 

markers, estimating word meanings from context, and activating schemata for 

text interpretation.24 

8. Indicators of Reading Comprehension 

Some criteria can be used to assess Students' ability to read literature and 

quantify their reading comprehension. Brown mentions a few key ways for 

evaluating reading comprehension. In Brown, he said that the indicators of 

reading comprehension are (1) determining the objective of your reading, (2) 

use bottom-up decoding norms and spelling rules, using lexical analysis to find 

meaning, such as prefixes, roots, suffixes, and so on, (3) assuming the meaning 

of words, idioms, and other phrases when the meaning is unclear, (4) skimming 
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the text to determine the key point, (5) scanning is a technique for extracting 

specific information from a text, (6) silent reading can be utilized to read 

quickly, (7) marginal notes, outline, charts, or semantic maps can be employed 

to understand knowledge retention, (8) there must be a distinction between 

literal and implied meaning, and (9) discourse markers can be distinguished in 

order to process relationships.25 

9. The Construct of Reading Comprehension 

Reading comprehension, according to the definition given above, is the 

interplay of the readers' capacity to receive any information, which is 

impacted by the readers' objectives, reasons, and background knowledge when 

reading books, texts, or other printed materials. Interactive reading is the form 

of reading that was utilized to assess students' reading comprehension in this 

study. This level of reading is acceptable for them as seniors in high school. 

The researcher divides the element of reading comprehension into four 

indicators to assess Students' ability to understand text such as (a) find the gist 

or main idea of the text, (b) find the information of the text stated on the text, 

(c) Identifying word which is used in the text based on the context, and (d) 

make inferences: check students‘ understanding about information which is 

not directly stated on the text.  

B. Self-Efficacy 

1. The Concept of Self-efficacy 

Bandura first proposed the notion of self-efficacy, which has since grown 

in importance in educational psychology. Self-efficacy, according to Bandura, 
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is people's assessment of their ability to produce and do something.26 Self-

efficacy differs from other self-beliefs in that it occurs in a more specific 

activity or setting. In support of Bandura's theory, Castillo et al argued that 

self-efficacy is founded on people's belief in their own abilities to perform 

something.27 In self-efficacy, people's assessments of their own abilities are 

limited to a single situation. Callinan said, ―The sense of self-efficacy, which is 

belief in one's ability to organize and execute the courses of action required to 

accomplish specific attainments.‖
 28 Finally, self-efficacy refers to people's 

assessments of their own abilities to perform, produce, or solve specific tasks. 

Self-efficacy also has an impact on people's decision-making in specific 

situations. Bandura assumes that self-efficacy has a significant role in 

influencing people's choices, actions, effort, perseverance, and elasticity.29 

People are constantly thinking about what they can do or what they are capable 

of. When people argue that they are capable of completing a task, self-efficacy 

will assist them in strengthening their belief in their own abilities. The more 

self-efficacy they have, the more effort, act, perseverance, and elasticity they 

put forth. 

Self-efficacy has an impact on people's thoughts and feelings in addition 

to their behavior.30 A person with a low sense of self-efficacy believes that 
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 A. Bandura, ―On the Functional Properties of Perceived Self-Efficacy Revisited,‖ Journal of 
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completing challenging tasks is an unpleasant experience that will be tough to 

complete. People who have a strong sense of self-efficacy, on the other hand, 

believe in their own abilities. Regardless of how bad the problems they are 

confronted with are, they will not flee and will remain in the scenario. 

Apart from influencing human behavior, thoughts, and feelings, self-

efficacy also has a significant impact on a person's profession and education. 

According to Buenconsejo and Alfonso, self-efficacy plays a significant part in 

a person's social career and education.31 It influences people's educational 

choices and their academic success, as well as their career choices. 

2. The Source of Self-Efficacy 

There are four sources of self-efficacy that are raising people's self-

efficacy, reviewed from some experts such as Buenconsejo, Alfonso catillo, 

Barry Bai, and Jing Wang32 

1) Mastery Experience 

The most essential source of self-efficacy is mastery experience. 

Mastery experience is the most potent form of efficacy belief because it 

provides people with actual evidence that they can do something. When 

people have a successful performance in the past, their efficacy beliefs rise. 

The most interpretable information that can increase people's efficacy belief 

is past performance. It has a significant link to people's efficacy beliefs and 
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has an impact on their performance in the future. Mastery experience effects 

people's success or failure in a certain situation based on the information 

they have gathered. 

2) Vicarious Experience  

Vicarious experience is the second source of self-efficacy. The 

experience of others is the second source of efficacy belief. People learn 

information about their own capabilities through observing other people's 

experiences. It can have an impact on whether they succeed or fail in a 

certain setting. Vicarious experience is self-similar behavior performed by 

others. 

3) Verbal Persuasion  

Although this source of self-efficacy does not have a large influence 

on raising people's self-efficacy, it does have an impact on their 

performance. The potency of persuasion depends on the persuader's 

credibility, trustworthiness, and expertise. Preached, advise, and social 

mechanisms concerning people's judgments are all examples of linguistic 

situations. 

4) Emotional or Psychological States  

Self-efficacy information might also come from emotional or 

psychological states. People's emotional arousal is an energizing aspect that 

can contribute to their success or failure in completing a task. Anxiety, 

stress reaction, tension, enthusiasm, and expectation are all emotions that 

might affect people's performance. 
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3. The Aspects of Self-Efficacy 

According to the definition above, self-efficacy is the belief in one's own 

ability to handle a specific issue, which has an impact on one's actions in their 

job, performance, and other activities. The sources of self-efficacy are utilized 

as characteristics of self-efficacy to quantify the level of students' self-efficacy. 

The things that can promote self-efficacy are shown by the sources of self-

efficacy. Personal experience, other people's experiences, other people's 

persuasion, and emotional state are among the causes. The writer employs the 

sources of self-efficacy as the aspects to measure students' self-efficacy 

because of their influence on their level of self-efficacy. 

C. Rationale 

1. The Correlation Between students’ Self-Efficacy and Reading 

Comprehension 

Reading comprehension is the ability of readers to receive any 

information from written language through their minds. Readers must trust and 

believe in their own abilities to interpret English language in order to acquire 

the information effectively. The relationship between a student's confidence in 

dealing with a scenario like this has an impact on the outcome of their action. 

In this scenario, the students' conviction in their own abilities is reflected in the 

study's outcome. As previously stated in the review of related theory, self-

efficacy is a component of self-confidence in which people believe in their own 

potential to succeed in a given situation. 

Self-efficacy has a role in students' performance in grasping and 

interpreting the content of text in various situations, such as reading 
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comprehension. The better the students' self-efficacy, the easier it will be for 

them to understand the purpose and point of their reading. This problem occurs 

because people believe in their own abilities to improve their reading ability. 

On the other hand, if students' self-efficacy is low, it would make it difficult for 

them to practice and improve their reading comprehension skills. Because of 

their low opinion of their own abilities, they believe they will never be able to 

progress and gain a better grasp of reading comprehension. They will lose their 

capacity to read comprehension if they lack confidence in performing specific 

tasks, such as reading comprehension. 

It can be assumed that there is a positive association between students' 

self-efficacy and their reading comprehension, based on the previous argument. 

The better a student's self-efficacy is, the greater their ability is to improve 

their reading comprehension. 

D. Hypothesis 

According to the theory and rationale, the hypotheses of this research are 

formulated as follows:  

1. H1 = There is a positive correlation between students‘ self-efficacy and reading 

comprehension.  

2. H0 = There is no positive correlation between students‘ self-efficacy and 

reading comprehension.  

E. Related Findings 

The association between student self-efficacy and reading comprehension is 

the main orientation of this study. Several scholars have raised similar concerns: 
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Raven Richardson Piercey conducted a study on Which Measures Work 

Best for Reading Self-Efficacy in Early Adolescence.33 The goal is to investigate 

the association between self-efficacy and reading achievement in a sample of 364 

kids in grades 4 to 6, as well as the predictive validity of a number of reading self-

efficacy measures. Gender, race, and school type all had different mean 

differences in self-efficacy. The four measures of reading self-efficacy were found 

to be psychometrically sound, according to the findings. There were no gender or 

ethnicity-related mean differences among the students. Students in elementary 

school reported a higher level of reading test self-efficacy than students in middle 

school. Reading self-efficacy was found to predict reading success in four 

separate ways (language arts grades, standardized reading test scores, teacher 

ratings of students' reading competence, and daily minutes read). The type of 

reading self-efficacy that most closely matched the performance outcome was the 

greatest predictor in these analyses. These findings show that the best way to 

assess reading self-efficacy is to do so in a context-specific manner. 

Naseri and Zafranieh investigated the relationship between Iranian EFL 

learners' reading self-efficacy beliefs, reading strategy use, and reading 

comprehension level. The link between reading self-efficacy beliefs, reading 

strategy use, and reading comprehension level of Iranian EFL learners was 

investigated in this co-relational study. Eighty Junior and Senior EFL students 

were given the Michigan reading comprehension exam, a self-reported Reading 

Strategy Use Questionnaire, and a Reading Self-efficacy Questionnaire in this 

study. The results of the Spearman Correlation coefficient, descriptive statistics, 
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and Canonical correlation revealed that: a) there was a significant strong positive 

correlation between reading self-efficacy beliefs and reading comprehension, as 

well as between reading self-efficacy beliefs and reading strategies use; b) the 

most common use of reading strategy was found to be cognitive strategy, 

followed by lexical strategy; and c) the most frequent use of reading strategy was 

found to be lexical strategy, followed by lexical strategy.
34

 

The Correlation Between Reading Self-Efficacy and Reading 

Comprehension was ever investigated by Firtri et al. The goal of this study was to 

see if there was a link between reading self-efficacy and comprehension. The 

study utilized a correlational design with a quantitative approach. The sample 

consisted of 273 twelfth-grade science students from SMAN 5 Bengkulu. The 

data was gathered using two instruments: (1) a reading self-efficacy questionnaire 

to assess students' reading self-efficacy, and (2) a reading comprehension exam to 

assess students' reading comprehension. Pearson Product Moment in SPSS 15 was 

used to calculate the correlation between the two variables. There is a strong link 

between reading self-efficacy and reading comprehension, according to the 

findings. H1 was approved and H0 was rejected because the significance level 

score was 0.05 (0.000 0.05). As a result, it is reasonable to conclude that the more 

the reading self-efficacy, the greater the reading comprehension.
35
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CHAPTER III 

RESEARCH METHOD 

 

A. Kind of the Research 

In this study correlation method is used. Regarding the correlational study, 

the study of two or more quantitative variables is known as correlation research. 

In correlation study, there are two variables: the independent variable and the 

dependent variable.36 The objective of correlation research is to determine the 

relationship between variables and make predictions based on that information. In 

correlation study, there are three possible outcomes: a positive correlation, a 

negative correlation, or no connection. The range of association coefficients is -

1.00 to 1.00, with 0 denoting no link. If the number is equal to or greater than 

1.00, the correlation is positive. There is no connection when the number is 0. The 

correlation is negative if the number is less than 1.00. 

The scores of the variables tend to move in the same direction when there is 

a positive connection. When the independent variable changes, the dependent 

variable changes as well. The correlation coefficient is +1.00. Negative 

correlation means the variables move in opposite direction. It happen when the 

independent variables increases but the dependent variable decreases or when the 

independent variable decreases and the dependent variable increases. The 

correlation coefficient is -1.00. Subsequently, no correlation indicates that no 
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relationship between the variables. The correlation coefficient of no correlation is 

0.37  

There were two correlational variables in this study. They were an 

independent variable (X) and a dependent variable (Y).  

 

  

  

 

B. Population, Sample, and Sampling 

1. Population 

All unique, complete objects with learnable properties are defined as 

population by Wallen.38 All study subjects, whether humans, animals, things, 

or anything else, are included in the population. This study's demography 

included all fifth-semester TBI students at IAIN Curup for the school year 

2021/2022. There were 65 Students in all, divided into three classes: TBI 5A, 

TBI 5B, and TBI 5C. 

2. Sample  

Gall et al define sample as population statistics delivered to the 

population.39 As such, A sample is a representative fraction of a population 

with the same characteristics as the rest of the population. This study's sample 

was obtained using a random sampling approach. According to Wallen, 
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sampling is the process of picking a sample from a larger population.40 65 

students in the population, there were only 40 students who provided the data 

or answers of both English reading self-efficacy questionnaire and English 

reading comprehension test.  

C. Technique of Collecting Data 

In this study the writer used questionnaire and test as the techniques for 

collecting data. The writer used questionnaire for collecting data from the 

students‘ self-efficacy. The test was used for collecting data about students‘ 

reading comprehension.  

1. The instrument of Collecting Data  

a. Questionnaire  

The researcher used a questionnaire to measure the fifth semester TBI 

students‘ self-efficacy. The reading self-efficacy questionnaire was adopted 

from Wang41. There were 14 items of reading self-efficacy questionnaires. 

Wang has proven that this questionnaire is both valid and reliable.  

b. Test 

The English reading comprehension test was adopted from a TOEFL 

reading section test adopted from the TOEFL package.  

2. Validity of instruments 

Because this was a quantitative study, the researcher must go through 

two rounds of validation. Two lecturers with competence in reading 

comprehension and linguistics assisted the researcher in pursuing content 

validity. The two lecturers assessed the instruments used in this study, 
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including wordings, comprehensibility, grammar, and other critical features. 

According to the lecturers' feedback, the researcher revised the instrument 

depending on the supplied ideas. 

The second type of validation was construct validity. It has been statist 

ically validated. The validity of an instrument is determined by its capacity to 

measure what the researchers want to assess. To ensure that these instruments 

were accurate, they were tested before being used on a real sample. The 

instruments were tested on a number of students who were not part of the 

study's sample. In this study, the researcher utilized the internal validity 

formula to determine construct validity. The outcomes of the tryouts were 

evaluated using the formula below: 

 

 

The researcher first administered both the English reading self-efficacy 

questionnaire and the English reading comprehension test to 15 students who 

were part of the population but were not included in the study's sample. The 

try-out results were further computed using the above Pearson Product Moment 

formula, which was aided by the SPSS 25 program to assist the researcher in 
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obtaining an easier and more accurate computation. The questionnaire's 

computation result indicated that all items of the English reading self-efficacy 

questionnaire were considered valid because the value of r of each item 

exceeded the value of r table (0.5140) obtained from the criteria of (sig 5 

percent). The r values obtained for all items ranged from 0.6 to 0.8. Following 

that, the English reading comprehension test computation result indicated that 

all items were considered valid because the value of r of each item exceeded 

the value of r table (0.5140) obtained from the criteria of (sig 5 percent). The r 

values obtained for all items ranged from 0.7 to 0.8. Both the English self-

efficacy questionnaire and the English reading comprehension test were found 

to be valid. 

3. Reliability  

According to Ary et al, reliability refers to the consistency of results 

obtained by the same people when retested on multiple times with the same test 

or different sets of identical items.42 Wallen defines reliability in a similar vein 

as the consistency of scores received for each individual from one 

administration of an instrument to the next, as well as from one set of items to 

the next.43 The following Cronbach Alpha formula was used by the researcher 

in this study to analyze the reliability of instruments: 
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The English reading self-efficacy questionnaire was reliable, 

according to the SPSS 25 computation, because the obtained value of alpha 

was 0.8, which was greater than 0.7. In a similar vein, the English reading 

comprehension test was found to be reliable because the alpha value 

obtained was 0.9, which was greater than 0.7. It was conclusive that both 

instruments used in this study were trustworthy. 

3. Technique of Data Analysis 

After collecting data the next step was analyzing the data to find out the 

results of assessment on the fifth semester TBI students‘ English reading self-

efficacy and English reading comprehension. The part of analysis was done 

descriptively by calculating the scores of students‘ self-efficacy from the answers 

of the given questionnaire and by calculating the scores of students‘ English 

reading comprehension based on the given test. Subsequently, to know whether 

there was a positive correlation between students‘ self-efficacy and English 

reading comprehension, the following processes were conducted. 

1. Pre-Requirement Test 

In this research, before analyzing the hypotheses, the researcher had to 

find the normality and the linearity of the sample first. 
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a. Normality Test 

Normality test was one of the pre-requirement tests before entering linear 

regression analysis. To check the normality of the dependent variable, it was 

done by using SPSS 16. The normality can be seen from p (significance) on 

Lilliefors test. If p (significance) value is greater than 0.05 (p > 0.05), it shows 

that the distribution of the data is normal. Besides, we can conduct the 

normality test manually using this formula in which If the highest score of Lo 

< Ltable, it means that the data is in normal distribution. 

 

 

2. Hypothesis Testing 

The researcher used Pearson Product Moment formula by SPSS 25, to 

test the hypothesis if there was a positive correlation between students' English 

reading Self-efficacy and English reading comprehension. The following table 

shows how the calculation is interpreted. 

Table 1 

The Interpretation of r Value 

r value Interpretation 

0.800 – 1.00 very strong 

0.600 – 0.79 Strong 
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0.400 – 0.599 Medium 

0.200 – 0.399 Low 

0.000 – 0.199 very low (no correlation) 
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CHAPTER IV 

RESULTS AND DISCUSSION 

 

This chapter presents data from 14 items on the English reading self-efficacy 

questionnaire and 50 items on the TOEFL reading test. The data presentation is 

divided into three sections that correspond to the formulated research foci: 1) 

descriptive data of English reading self-efficacy as the data refer to the results of the 

English reading self-efficacy questionnaire, 2) descriptive data of English reading 

comprehension as the data refer to the results of the TOEFL reading text, and 3) 

correlational computation between the data of English reading self-efficacy and those 

of the TOEFL reading test. 

 

A. RESULTS 

1. The Descriptive Data of Fifth Semester TBI Students’ Self-efficacy in 

Reading  

The data on English reading self-efficacy were gathered using a 14-item 

questionnaire on English reading self-efficacy. If all answers were correct after 

transforming the dimension of 7 scales (via the use of a Likert scale 

instrument) into the dimension of discrete scoring, the score was 14. The 

highest score obtained from student data was 11.57, while the lowest score 

obtained was 6.14. Tables 2 show the English reading self-efficacy data. Table 

3 shows the frequency distribution. 
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Table 2 

The Descriptive Data of English Reading Self-Efficacy  

Mean 9.25  

Standard Deviation 1.38  

Max 11.57  

Min 6.14  

Range 5.43  

Median 9.50  

Mode 9.57  

N 40.00  

Class 6.32 7 

Interval 0.86 1 

The Percentage of all 

students‘ English lexical 

meaning mastery 

9.25/14X100 = 

66.07% 

(students‘ 

English reading 

self-efficacy) 

 

 

Table 3  

The Frequency Distribution of English Self-Efficacy in Reading 

Category Class Interval Frequency Class Boundaries Midpoint Percentage 

Very poor 6 6 3 5.5-6.5 6 8% 

Poor 7 7 1 6.5-7.5 7 3% 

Moderate 8 8 5 7.5-8.5 8 13% 

Moderate 9 9 7 8.5-9.5 9 18% 

Moderate 10 10 12 9.5-10.5 10 30% 

Good 11 11 11 10.5-11.5 11 28% 

Very good 12 12 1 11.5-12.5 12 3% 

  Ʃ   40     100% 

 

Among the sample of 40 students, it can be seen that 1 student got very 

good, 11 students got good, 24 students got moderate, 1 student got poor, and 3 

students got very poor in terms of their English reading self-efficacy. The 

average of the total score was 9.25. The median was 9.5, and the mode was 

9.57. The standard deviation was 1.38.  
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Based on the calculation of students‘ overall self-efficacy in reading, it 

can be concluded that the English reading self-efficacy of the fifth semester 

TBI students at IAIN Curup can be classified into the moderate level with the 

average of 9.25 or 66.07%. 

2. The Descriptive Data of English Reading Comprehension 

Data on English reading comprehension were gathered by administering 

50 items of the TOEFL ITP reading section test. The highest score obtained 

from student data was 37, and the lowest score was 20 if all answers were 

correct. Tables 4 show the English reading comprehension data. Table 5 shows 

the frequency distribution.  

Table 4 

The Descriptive Data of English Reading Comprehension  

Mean 29.6  

Standard Deviation 5.6650  

Max 37  

Min 20  

Range 17  

Median 30.5  

Mode 36  

N 40  

Class 6.32204329 6 

Interval  2.68900405 3 

The Percentage of all 

students’ English lexical 

meaning mastery 

29.6/50X100 = 

59.2% 

(students‘ 

English reading 

comprehension) 
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Table 5 

The Frequency Distribution of English Reading Comprehension  

Category Class 

Interval 

Frequency Class 

Boundaries 

Midpoint Percentage 

Very poor 20 22 7 19.5-22.5 21 18% 

Poor 23 25 5 22.5-25.5 24 13% 

Moderate 26 28 4 25.5-28.5 27 10% 

Moderate 29 31 6 28.5-31.5 30 15% 

Good 32 34 7 31.5-34.5 33 18% 

Very 

good 

35 37 11 34.5-37.5 36 28% 

 Ʃ   40     100% 

 

Among the sample of 40 students, it can be seen that 11 students got very 

good, 7 students got good, 10 students got moderate, 5 students got poor, and 7 

students got very poor in terms of their English reading comprehension. The 

average of the total score was 29.6. The median was 30.5, and the mode was 

36. The standard deviation was 5.665.  

Based on the calculation of students‘ overall English reading 

comprehension, it can be concluded that the English reading comprehension of 

the fifth semester TBI students at IAIN Curup can be classified into a moderate 

level with the mean of 29.6 or with the percentage of 59.2%. 

3. Correlation between English Reading Self-Efficacy and English Reading 

Comprehension 

Hypothesis testing should be performed to assess the relationship 

between English reading self-efficacy and English reading comprehension. 

Before testing the hypotheses, the prerequisite test must be completed. The 

normality test is one of the prerequisite tests. 
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a. Normality Test 

The normality test is used to determine whether or not the study's 

sample has a normal distribution. 

1) The Normality Test of English Reading Self-Efficacy 

Tables 6 show the normality test computation for English lexical 

meaning mastery: 

Table 6 

Descriptive data of English Reading Self-Efficacy 

Mean 9.2500 

Standard Deviation 1.3932 

Max 11.6 

Min 6.1 

Range 5.5 

Median 9.5 

Mode 9.6 

 

The calculation results in an L count of 0.1288 and an L table of 

0.14 based on a confidence level of 0.05. The data were normally 

distributed because L Count (0.1288) was lower than L table (0.14). 

2) The Normality Test of English Reading Comprehension 

Table 7 shows the computation of the normality test for English 

reading comprehension: 

Table 7 

Descriptive Data of English Reading Comprehension 

Mean 29.6 

Standard Deviation 5.665 

Max 37 

Min 20 

Range 17 
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Median 30.5 

Mode 36 

N 40 

 

The calculation shows that the L count got was 0.1313, and the L 

table acquired from the confidence level of 0.05 was 0.14. Because L 

Count was lower than L table (0.1313<0.14), the data were normally 

distributed. 

3) Hypothesis Testing 

The results of the normality test computation revealed that the data 

were normally distributed. The researcher then proceeded to the next step, 

which was to test the study's hypotheses, as stated in the previous chapter. 

The following presentation describes the computation's results: 

The hypothesis of this research stated that: H1: there is a positive 

correlation between English reading self-efficacy (X) and English reading 

comprehension (Y). Otherwise, H0: there is no positive correlation between 

English reading self-efficacy (X) and English reading comprehension (Y). 

The Pearson Product Moment formula was used to test the correlation. The 

researcher used the Microsoft Office Excel Program as a tool for performing 

accurate calculations. The computation results are shown in the presentation 

below. 
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Table 8 

The Correlation between English Reading Self-Efficacy and English Reading 

Comprehension 

No  X Y 

X1 

after 

scoring 

Y after 

scoring No  X Y XY X
2
 Y

2
 

1 6.1 36 44 72 1 44 72 3168 1936 5184 

2 9.6 30 69 60 2 69 60 4140 4761 3600 

3 7 29 50 58 3 50 58 2900 2500 3364 

4 6.1 30 44 60 4 44 60 2640 1936 3600 

5 8.3 36 59 72 5 59 72 4248 3481 5184 

6 9 28 64 56 6 64 56 3584 4096 3136 

7 9.6 27 69 54 7 69 54 3726 4761 2916 

8 7.7 36 55 72 8 55 72 3960 3025 5184 

9 6.1 26 44 52 9 44 52 2288 1936 2704 

10 9 32 64 64 10 64 64 4096 4096 4096 

11 9.1 20 65 40 11 65 40 2600 4225 1600 

12 7.7 27 55 54 12 55 54 2970 3025 2916 

13 9.4 37 67 74 13 67 74 4958 4489 5476 

14 10.1 21 72 42 14 72 42 3024 5184 1764 

15 9.3 20 66 40 15 66 40 2640 4356 1600 

16 7.4 30 53 60 16 53 60 3180 2809 3600 

17 9.6 21 69 42 17 69 42 2898 4761 1764 

18 9.7 34 69 68 18 69 68 4692 4761 4624 

19 10.1 34 72 68 19 72 68 4896 5184 4624 

20 10.9 23 78 46 20 78 46 3588 6084 2116 

21 9.7 31 69 62 21 69 62 4278 4761 3844 

22 9.4 25 67 50 22 67 50 3350 4489 2500 

23 10.4 22 74 44 23 74 44 3256 5476 1936 

24 9.4 33 67 66 24 67 66 4422 4489 4356 

25 11 35 79 70 25 79 70 5530 6241 4900 

26 10.4 23 74 46 26 74 46 3404 5476 2116 

27 8 34 57 68 27 57 68 3876 3249 4624 

28 10.3 31 74 62 28 74 62 4588 5476 3844 

29 10.4 24 74 48 29 74 48 3552 5476 2304 

30 10.9 35 78 70 30 78 70 5460 6084 4900 

31 9 21 64 42 31 64 42 2688 4096 1764 

32 10.6 25 76 50 32 76 50 3800 5776 2500 

33 9.1 33 65 66 33 65 66 4290 4225 4356 

34 8 22 57 44 34 57 44 2508 3249 1936 

35 8.9 35 64 70 35 64 70 4480 4096 4900 

36 10.3 36 74 72 36 74 72 5328 5476 5184 

37 10.3 34 74 68 37 74 68 5032 5476 4624 

38 11.6 36 83 72 38 83 72 5976 6889 5184 
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39 10.9 36 78 72 39 78 72 5616 6084 5184 

40 9.6 36 69 72 40 69 72 4968 4761 5184 

     Ʃ 2645 2368       

N 40 

ƩX
2
 178751 

(ƩX)
2
 6996025 

ƩY
2
 145192 

(ƩY)
2
 5607424 

ƩXƩY 6263360 

ƩXY 156598 

    

rxy 0.45 

rtable 0.27 
 

The Interpretation of r Value 

0.800 – 1.00 very strong 

0.600 – 0.79 strong 

0.400 – 0.599 medium 

0.200 – 0.399 low 

0.000 – 0.199 very low (no 

correlation) 

  
 

 

Based on the above calculation, it can be concluded that there is a 

positive correlation between English reading self-efficacy and English 

reading comprehension because r
xy

 (0.45) is greater than rtable (0.27). The 

correlation is positive because rxy (0.45) is a positive number or it advances 

to (+1). When compared to the table of r value interpretation, the result 

indicates that the correlation is medium because rxy (0.45) is within the 

range (0.400 – 0.599). To summarize, there is a positive correlation with a 

medium correlation between English reading self-efficacy and English 

reading comprehension of fifth semester TBI students at IAIN Curup. The 

Ha is accepted, but the H0 is not. 

 

B. DISCUSSION 

This research was initiated by three objectives, namely to investigate the 

fifth semester TBI students‘ English reading self-efficacy; to investigate their 

English reading comprehension, and to find out the correlation between their 
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English reading self-efficacy and their English reading comprehension. 

Concerning the last objective, this research was guided by two sets of 

hypotheses: H1: there is a positive correlation between English reading self-

efficacy and English reading comprehension; and H0: there is no positive 

correlation between English reading self-efficacy and English reading 

comprehension.  

Concerning the first objective, this research found that after being tested 

by 14 items of English reading self-efficacy, the fifth semester TBI students‘ 

English reading self-efficacy was categorized as moderate, in which their mean 

was of 9.25. Such a mean was represented by a percentage of 66.07%. The 

foregoing mean and percentage, according to the table distribution, were classified as 

moderate.  

According to Habibian & Roslan, self-efficacy influences the way people 

think about themselves, their grade of encouragement, and the way they react about 

the problems.44 Self-efficacy depends on how people‘s beliefs about their learning 

capability in doing different tasks, if someone thinks that they are able to handle a 

situation or they know that they can achieve it, they tend to be motivated to work 

harder to perform in that situation with the knowledge and capability they have. 

Moreover, people may have similar levels of competency, but they might perform 

different behavior. It is because some of them doubt their capabilities and the others 

confidently show their capabilities in performing tasks. High self- efficacious 

students are different from those low self- efficacious students. High self-efficacious 

students are focused to maximize their performance to complete tasks, work harder 

                                                             
44

 Habibian, M., & Roslan, S. (2014). The Relationship between Self-Efficacy in Reading with 

Language Proficiency and Reading Comprehension among ESL Learner ‘ s. Journal of Education and 

Practice, 5(14), 119–127. 
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and never give up easily when they face difficulties. Students with high self-efficacy 

are less stressed, they take difficult situations as challenges for them and also believe 

that failure is a part of the learning process, so they have to think how to overcome 

their problem and find appropriate learning strategies for them. In contrast, setbacks 

and failure strongly affect those who possess low self-efficacy. They tend to not do 

the assignment or just ignore their job when they face problems. Low self-

efficacious students hesitate about their capabilities to do the tasks, feel anxious to 

participate actively in the classroom and they tend to give up easily because they 

think it is the maximum effort that they can do in learning. Prat-Sala & Redford 

stated that low self-efficacy students are weaker in recognizing their feeling of self-

efficacy than those who have high self-efficacy.45 They need to be motivated by their 

environment because it can help them to engage in the learning process. In 

conclusion, although people might have the same level of knowledge and abilities, 

they perform an assignment differently because they have dissimilar belief in their 

capability, according to Bandura.46 Then, the result of self-efficacy in this research 

was in moderate level, which means not in high or low level. Moderate level is 

where the students in the middle level of self-efficacy. In the middle level means the 

students would have low efficacy just is some occasions. 

Bandura first proposed the notion of self-efficacy, which has since grown 

in importance in educational psychology. Self-efficacy, according to Bandura, is 

people's assessment of their ability to produce and do something.47 Self-efficacy 

differs from other self-beliefs in that it occurs in a more specific activity or 

                                                             
45

 Mercѐ Prat-Sala, & Redford, P. (2010). The interplay between motivation , self-efficacy , 

and approaches to studying. The British Psychological Society, 80, 283– 305. 

https://doi.org/10.1348/000709909X480563 
46

 Bandura, A. (1986). Social Foundations of Thought and Action. Englewood Cliffs, NJ: 

Prentice-Hall. 
47

 Bandura, ―On the Functional Properties of Perceived Self-Efficacy Revisited.‖ 
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setting. In support of Bandura's theory, Castillo et al argued that self-efficacy is 

founded on people's belief in their own abilities to perform something.48 In self-

efficacy, people's assessments of their own abilities are limited to a single 

situation. Callinan said, ―The sense of self-efficacy, which is belief in one's 

ability to organize and execute the courses of action required to accomplish 

specific attainments.‖
 49 Finally, self-efficacy refers to people's assessments of 

their own abilities to perform, produce, or solve specific tasks. 

Self-efficacy also has an impact on people's decision-making in specific 

situations. Bandura assumes that self-efficacy has a significant role in influencing 

people's choices, actions, effort, perseverance, and elasticity.50 People are 

constantly thinking about what they can do or what they are capable of. When 

people argue that they are capable of completing a task, self-efficacy will assist 

them in strengthening their belief in their own abilities. The more self-efficacy 

they have, the more effort, act, perseverance, and elasticity they put forth. 

Self-efficacy has an impact on people's thoughts and feelings in addition 

to their behavior.51 A person with a low sense of self-efficacy believes that 

completing challenging tasks is an unpleasant experience that will be tough to 

complete. People who have a strong sense of self-efficacy, on the other hand, 

believe in their own abilities. Regardless of how bad the problems they are 

confronted with are, they will not flee and will remain in the scenario. 

                                                             
48

 Castillo et al., ―Achievement Goal Orientation, Self-Efficacy, and Classroom Climate as 

Predictors of Writing Performance of Filipino Senior High School Students.‖ 
49

 Callinan, van der Zee, and Wilson, ―Developing Essay Writing Skills: An Evaluation of the 
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Apart from influencing human behavior, thoughts, and feelings, self-

efficacy also has a significant impact on a person's profession and education. 

According to Buenconsejo and Alfonso, self-efficacy plays a significant part in a 

person's social career and education.52 It influences people's educational choices 

and their academic success, as well as their career choices. 

Concerning the second objective, this research found that after being 

tested by 50 items of English reading comprehension test, the fifth semester TBI 

students‘ English reading comprehension was categorized as moderate, in which 

their mean was of 29.6. Such a mean was represented by a percentage of 59.2%. 

The foregoing mean and percentage, according to the table distribution, were 

classified as moderate. 

Reading comprehension may be described as the cognitive process 

through which readers grasp the content they are reading in order to attain the 

goal of their reading, according to professional definitions of reading and 

comprehension.53 Reading comprehension, according to Woolley, is the process 

of comprehending the meaning of text.54 According to Woolley, the goal of 

reading comprehension is to acquire the meaning of a whole concept rather than a 

single or simple statement. Reading comprehension, according to Wilawan, is 

about grasping the primary concept of the text.55 Reading comprehension is the 

mental process through which readers comprehend and receive information from 

                                                             
52

 Buenconsejo and Alfonso D. Datu, ―Growth and Fixed Mindsets about Talent Matter for 

Career Development Self-Efficacy in Selected Filipino Adolescents.‖ 
53

 Ulum, ―A Descriptive Content Analysis of the Extent of Bloom‘s Taxonomy in the Reading 

Comprehension Questions of the Course Book Q.‖ 
54
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a text, according to Gilakjani, who views reading comprehension as a cognitive 

process.56 

In order to understand the nature of reading comprehension, we must 

return to the definitions of reading and comprehension. Reading is a process in 

which the writer-reader connection is emphasized, and the reader's schemata, as 

well as the reader's rationale and aim, have an influence. The mental process link, 

on the other hand, is emphasized in the concept of comprehension, which ties 

people's ways of absorbing information and consequences to their capacity to 

understand knowledge. The interaction and mental process of the readers' 

capacity to accept any information is impacted by their reason, purpose, and 

background knowledge to read books, texts, or any other printed matter, as can 

be seen from these two definitions of reading and comprehension. 

Previous findings have explained some possible reasons for the fifth 

semester TBI students' moderate level of English reading comprehension in this 

study. First, Iriani and colleagues argued in their study that strategic behavior 

during reading can be a critical factor independent of reading comprehension 

success or failure
57

. According to Solheim, a psychological factor such as self-

confidence or self-efficacy in reading can significantly improve or degrade 

English reading comprehension. According to the preceding theory, if reading 

self-efficacy is low, reading comprehension may be low as well. When self-

efficacy is moderate, the same condition occurs. In the case of the current study, 

                                                             
56

 Pourhosein Gilakjani and Sabouri, ―How Can Students Improve Their Reading 

Comprehension Skill.‖ 
57

 Irini Dermitzaki, Georgia Andreou, and Violetta Paraskeva, ―High and Low Reading 
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Comprehension Situation,‖ Reading Psychology 29, no. 6 (November 26, 2008): 471–92, 
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it is possible that the fifth semester TBI students had moderate self-efficacy in 

reading, which became a factor leading to their moderate level of reading 

comprehension. Daryil and others explained that students' reading habits 

influence their moderate level of English reading comprehension
58

.  

Concerning the last objective, this study revealed that there was a positive 

correlation between English reading self-efficacy and English reading 

comprehension because rxy (0.45) was greater than rtable (0.27). The correlation 

was positive because rxy (0.45) was a positive number or it advanced to (+1). 

When compared to the table of r value interpretation, the result indicated that the 

correlation was medium because rxy (0.45) was within the range (0.400 – 0.599). 

To summarize, there was a positive correlation with a medium correlation 

between English reading self-efficacy and English reading comprehension of 

fifth semester TBI students at IAIN Curup. The H1 was accepted, but the H0 was 

not.  

The results of this study imply that the higher the students‘ self-efficacy 

in English reading is, the better their English reading comprehension will be. 

Otherwise, the lower the students‘ self-efficacy in English reading is, the worse 

their English reading comprehension will be. 
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

A. Conclusion 

This study is guided by three objectives, namely to investigate the fifth 

semester TBI students‘ English reading self-efficacy; to investigate their 

English reading comprehension, and to find out the correlation between their 

English reading self-efficacy and their English reading comprehension. 

1. This research has found that after being tested by 14 items of English 

reading self-efficacy, the fifth semester TBI students‘ English reading self-

efficacy is categorized as moderate, in which their mean is of 9.25. Such a 

mean is represented by a percentage of 66.07%. The foregoing mean and 

percentage, according to the table distribution, were classified as moderate.  

2. This research has found that after being tested by 50 items of English 

reading comprehension test, the fifth semester TBI students‘ English 

reading comprehension is categorized as moderate, in which their mean is of 

29.6. Such a mean is represented by a percentage of 59.2%. The foregoing 

mean and percentage, according to the table distribution, are classified as 

moderate.  

3. This study reveals that there is a positive correlation between English 

reading self-efficacy and English reading comprehension because rxy (0.45) 

is greater than rtable (0.27). The correlation is positive because rxy (0.45) is a 

positive number or it advances to (+1). When compared to the table of r 

value interpretation, the result indicates that the correlation is medium 

because rxy (0.45) is within the range (0.400 – 0.599). To summarize, there 
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is a positive correlation with a medium correlation between English reading 

self-efficacy and English reading comprehension of fifth semester TBI 

students at IAIN Curup. The H1 is accepted, but the H0 is not.  

B. Suggestions 

This study, having been conducted among the fifth semester TBI 

students, has revealed that there is a positive correlation between English 

reading self-efficacy and their English reading comprehension. Understanding 

such a correlation will contribute many benefits to teachers, students, and 

further researchers. Therefore, this study offers some suggestions to the 

following parties.   

1. For students 

The findings of this study might provide students with information on 

their self-efficacy and reading comprehension. 

2. For teacher 

The outcomes of the study can help teachers enhance their reading 

teaching approaches by recognizing the relevance of students' self-efficacy and 

reading comprehension. 

3. For other researchers 

This study can be used as a resource for future research on the connection 

between students' English reading self-efficacy and reading comprehension. 
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A. English Reading Self-efficacy Questionnaire Developed and Validated by 

Wang 

English reading self-efficacy questionnaire 

 

 

 

 

 



 
 

 
 

B. English Reading Skill Test 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 

 

C. The Key Answer of English Reading Comprehension Test 

1. B 

2. B 

3. D 

4. B 

5. D 

11. C 

12. A 

13. B 

14. C 

15. D 

21. B 

22. A 

23. B 

24. C 

25. B 

31. B 

32. A 

33. A 

34. D 

35. C 

41. B 

42. B 

43. A 

44. B 

45. C 



 
 

 
 

6. C 

7. A 

8. C 

9. A 

10. D 

16. A 

17. B 

18. A 

19. C 

20. D 

26. B 

27. C 

28. A 

29. D 

30. A 

36. A 

37. D 

38. B 

39. C 

40. D 

46. B 

47. B 

48. C 

49. A 

50. D 

 

D. The Results of English Reading Self-Efficacy Questionnaire 

N 1 2 3 4 5 6 7 8 9 10 11 12 13 14 SUM Score 

Student 1 2 3 5 2 5 2 2 2 2 5 7 2 2 2 43 6.1 

Student 2 6 2 6 3 6 4 4 4 6 4 4 6 6 6 67 9.6 

Student3 3 7 2 3 5 3 5 2 3 2 3 2 7 2 49 7.0 

Student 4 2 3 5 2 5 2 2 2 2 5 7 2 2 2 43 6.1 

Student 5 7 7 3 4 3 7 3 3 2 3 5 5 3 3 58 8.3 

Student 6 7 4 4 4 4 5 4 5 4 4 5 4 3 6 63 9.0 

Student 7 7 7 5 4 6 5 6 2 3 3 7 4 4 4 67 9.6 

Student 8 3 7 5 3 5 3 5 3 4 3 2 4 3 4 54 7.7 

Student 9 2 3 5 2 5 2 2 2 2 5 7 2 2 2 43 6.1 

Student 10 3 4 3 3 5 6 3 5 6 6 2 5 6 6 63 9.0 

Student 11 3 7 4 3 4 4 4 2 5 5 5 5 6 7 64 9.1 

Student 12 3 3 3 3 5 3 3 5 3 4 3 7 6 3 54 7.7 

Student 13 7 7 6 3 5 5 3 5 2 5 5 5 4 4 66 9.4 

Student 14 6 7 6 4 5 5 3 4 5 5 5 5 4 7 71 10.1 

Student 15 7 7 6 4 5 4 5 5 5 4 5 3 3 2 65 9.3 



 
 

 
 

Student 16 6 7 3 3 3 3 3 3 3 3 5 3 4 3 52 7.4 

Student 17 6 7 4 5 5 5 4 5 7 3 5 4 4 3 67 9.6 

Student 18 4 4 4 5 5 5 7 7 7 3 7 2 2 6 68 9.7 

Student 19 4 7 7 3 4 5 4 5 3 5 7 5 5 7 71 10.1 

Student 20 7 7 3 4 4 7 4 7 2 7 7 7 5 5 76 10.9 

Student 21 4 4 3 4 3 7 2 7 7 5 5 5 7 5 68 9.7 

Student 22 4 7 4 4 5 5 5 2 5 3 3 6 6 7 66 9.4 

Student 23 6 6 5 5 5 4 4 7 6 2 3 6 7 7 73 10.4 

Student 24 7 6 5 3 5 3 5 4 5 5 5 4 2 7 66 9.4 

Student 25 6 7 7 3 7 3 7 7 5 5 5 4 4 7 77 11.0 

Student 26 7 7 7 2 7 3 4 4 5 5 5 5 5 7 73 10.4 

Student 27 7 7 4 4 3 3 3 3 3 3 5 3 5 3 56 8.0 

Student 28 6 7 3 4 4 5 5 5 5 5 2 7 7 7 72 10.3 

Student 29 3 4 4 5 5 5 7 3 7 7 2 7 7 7 73 10.4 

Student 30 5 5 4 5 4 4 4 3 7 7 7 7 7 7 76 10.9 

Student 31 5 2 5 7 5 7 5 4 5 4 4 4 3 3 63 9.0 

Student 32 6 7 6 6 7 2 7 7 3 5 5 5 4 4 74 10.6 

 Student 33 7 7 3 3 4 4 5 5 5 5 5 5 4 2 64 9.1 

Student 34 6 3 3 3 5 3 3 2 4 4 7 3 7 3 56 8.0 

Student 35 7 6 5 5 5 5 3 3 3 4 4 6 3 3 62 8.9 

Student 36 7 7 7 7 2 3 6 5 5 5 5 5 4 4 72 10.3 

Student 37 7 7 7 3 3 7 4 6 7 5 5 5 2 4 72 10.3 

Student 38 7 7 7 3 7 5 4 5 5 5 7 6 6 7 81 11.6 



 
 

 
 

Student 39 3 6 3 5 5 5 4 7 4 7 7 7 6 7 76 10.9 

Student 40 5 5 5 3 2 5 5 5 5 4 6 4 7 6 67 9.6 

 

E. The Data of Student Population 

No. Name Classes 

1 NS TBI 5A 

2 CK TBI 5A 

3 IM TBI 5A 

4 AN TBI 5A 

5 SPS TBI 5A 

6 PT TBI 5A 

7 RVRD TBI 5A 

8 RD TBI 5A 

9 NAD TBI 5A 

10 RP TBI 5A 

11 PL TBI 5A 

12 SW TBI 5A 

13 MK TBI 5A 

14 GA TBI 5A 

15 DA TBI 5A 

16 DCP TBI 5A 

17 UH TBI 5A 

18 RMP TBI 5A 



 
 

 
 

19 RT TBI 5A 

20 DPS TBI 5B 

21 AS TBI 5B 

22 WC TBI 5B 

23 KFFR TBI 5B 

24 WI TBI 5B 

25 AO TBI 5B 

26 YRP TBI 5B 

27 VO TBI 5B 

28 REA TBI 5B 

29 SI TBI 5B 

30 CN TBI 5B 

31 MF TBI 5B 

32 DMS TBI 5B 

33 SM TBI 5B 

34 SA TBI 5B 

35 RA TBI 5B 

36 FSN TBI 5B 

37 PS TBI 5B 

38 KW TBI 5B 

39 EF TBI 5B 

40 MW TBI 5B 

41 IS TBI 5B 



 
 

 
 

42 SN TBI 5B 

43 NS TBI 5B 

44 PH TBI 5B 

45 LP TBI 5C 

46 AS TBI 5C 

47 MT TBI 5C 

48 MA TBI 5C 

49 NA TBI 5C 

50 SA TBI 5C 

51 AF TBI 5C 

52 SP TBI 5C 

53 MS TBI 5C 

54 DWC TBI 5C 

55 SY TBI 5C 

56 YPU TBI 5C 

57 MH TBI 5C 

58 BN TBI 5C 

59 AA TBI 5C 

60 SA TBI 5C 

61 DA TBI 5C 

62 ZNJP TBI 5C 

63 ETN TBI 5C 

64 WA TBI 5C 



 
 

 
 

65 DD TBI 5C 

 

The Data of Student Samples 

No. Name Classes 

1 NS TBI 5A 

2 CK TBI 5A 

3 IM TBI 5A 

4 AN TBI 5A 

5 SPS TBI 5A 

6 RP TBI 5A 

7 PL TBI 5A 

8 SW TBI 5A 

9 MK TBI 5A 

10 GA TBI 5A 

11 DA TBI 5A 

12 DCP TBI 5A 

13 UH TBI 5A 

14 AS TBI 5B 

15 WC TBI 5B 

16 KFFR TBI 5B 

17 WI TBI 5B 

18 AO TBI 5B 

19 MF TBI 5B 



 
 

 
 

20 DMS TBI 5B 

21 SM TBI 5B 

22 SA TBI 5B 

23 RA TBI 5B 

24 PS TBI 5B 

25 KW TBI 5B 

26 EF TBI 5B 

27 MW TBI 5B 

28 LP TBI 5C 

29 AS TBI 5C 

30 MT TBI 5C 

31 MA TBI 5C 

32 NA TBI 5C 

33 SA TBI 5C 

34 AF TBI 5C 

35 SP TBI 5C 

36 MS TBI 5C 

37 DWC TBI 5C 

38 SY TBI 5C 

39 YPU TBI 5C 

40 MH TBI 5C 

 

 

 



 
 

 
 

F. The Descriptive Data of English Reading Self-Efficacy  

Mean 9.25  

Standard Deviation 1.38  

Max 11.57  

Min 6.14  

Range 5.43  

Median 9.50  

Mode 9.57  

N 40.00  

Class 6.32 7 

Interval 0.86 1 

The Percentage of all 

students‘ English lexical 

meaning mastery 

9.25/14X100 = 

66.07% 

(students‘ 

English reading 

self-efficacy) 

 

 

G. The Frequency Distribution of English Self-Efficacy in Reading 

Category Class Interval Frequency Class Boundaries Midpoint Percentage 

Very poor 6 6 3 5.5-6.5 6 8% 

Poor 7 7 1 6.5-7.5 7 3% 

Moderate 8 8 5 7.5-8.5 8 13% 

Moderate 9 9 7 8.5-9.5 9 18% 



 
 

 
 

Moderate 10 10 12 9.5-10.5 10 30% 

Good 11 11 11 10.5-11.5 11 28% 

Very good 12 12 1 11.5-12.5 12 3% 

  Ʃ   40     100% 

 

H.  The Raw Descriptive Data of English Reading Comprehension 

N The number of students' correct answers out of 50 

items 

Student 1 36 

Student 2 30 

Student3 29 

Student 4 30 

Student 5 36 

Student 6 28 

Student 7 27 

Student 8 36 

Student 9 26 

Student 10 32 

Student 11 20 

Student 12 27 

Student 13 37 

Student 14 21 

Student 15 20 



 
 

 
 

Student 16 30 

Student 17 21 

Student 18 34 

Student 19 34 

Student 20 23 

Student 21 31 

Student 22 25 

Student 23 22 

Student 24 33 

Student 25 35 

Student 26 23 

Student 27 34 

Student 28 31 

Student 29 24 

Student 30 35 

Student 31 21 

Student 32 25 

 Student 33 33 

Student 34 22 

Student 35 35 

student 36 36 

student 37 34 

student 38 36 



 
 

 
 

student 39 36 

student 40 36 

 

I. The Descriptive Data of English Reading Comprehension  

Mean 29.6  

Standard Deviation 5.6650  

Max 37  

Min 20  

Range 17  

Median 30.5  

Mode 36  

N 40  

Class 6.32204329 6 

Interval  2.68900405 3 

The Percentage of all 

students’ English lexical 

meaning mastery 

29.6/50X100 = 

59.2% 

(students‘ 

English reading 

comprehension) 

 

 

 

 

 

 



 
 

 
 

J. The Frequency Distribution of English Reading Comprehension  

Category Class Interval Frequency Class 

Boundaries 

Midpoint Percentage 

Very poor 20 22 7 19.5-22.5 21 18% 

Poor 23 25 5 22.5-25.5 24 13% 

Moderate 26 28 4 25.5-28.5 27 10% 

Moderate 29 31 6 28.5-31.5 30 15% 

Good 32 34 7 31.5-34.5 33 18% 

Very good 35 37 11 34.5-37.5 36 28% 

 Ʃ   40     100% 

 

K.  Normality Data of English Reading Self-Efficacy 

L. Mean 9.2500 

Standard Deviation 1.3932 

Max 11.6 

Min 6.1 

Range 5.5 

Median 9.5 

Mode 9.6 

 

N X Z F(z) S(z) F(z)-S(z) 

1 6.1 -2.2610 0.0119 0.0250 0.0131 

2 6.1 -2.2610 0.0119 0.0500 0.0381 



 
 

 
 

3 6.1 -2.2610 0.0119 0.0750 0.0631 

4 7 -1.6150 0.0532 0.1000 0.0468 

5 7.4 -1.3279 0.0921 0.1250 0.0329 

6 7.7 -1.1125 0.1330 0.1500 0.0170 

7 7.7 -1.1125 0.1330 0.1750 0.0420 

8 8 -0.8972 0.1848 0.2000 0.0152 

9 8 -0.8972 0.1848 0.2250 0.0402 

10 8.3 -0.6819 0.2477 0.2500 0.0023 

11 8.9 -0.2512 0.4008 0.2750 0.1258 

12 9 -0.1794 0.4288 0.3000 0.1288 

13 9 -0.1794 0.4288 0.3250 0.1038 

14 9 -0.1794 0.4288 0.3500 0.0788 

15 9.1 -0.1077 0.4571 0.3750 0.0821 

16 9.1 -0.1077 0.4571 0.4000 0.0571 

17 9.3 0.0359 0.5143 0.4250 0.0893 

18 9.4 0.1077 0.5429 0.4500 0.0929 

19 9.4 0.1077 0.5429 0.4750 0.0679 

20 9.4 0.1077 0.5429 0.5000 0.0429 

21 9.6 0.2512 0.5992 0.5250 0.0742 

22 9.6 0.2512 0.5992 0.5500 0.0492 

23 9.6 0.2512 0.5992 0.5750 0.0242 

24 9.6 0.2512 0.5992 0.6000 0.0008 

25 9.7 0.3230 0.6267 0.6250 0.0017 



 
 

 
 

26 9.7 0.3230 0.6267 0.6500 0.0233 

27 10.1 0.6101 0.7291 0.6750 0.0541 

28 10.1 0.6101 0.7291 0.7000 0.0291 

29 10.3 0.7537 0.7745 0.7250 0.0495 

30 10.3 0.7537 0.7745 0.7500 0.0245 

31 10.3 0.7537 0.7745 0.7750 0.0005 

32 10.4 0.8254 0.7954 0.8000 0.0046 

33 10.4 0.8254 0.7954 0.8250 0.0296 

34 10.4 0.8254 0.7954 0.8500 0.0546 

35 10.6 0.9690 0.8337 0.8750 0.0413 

36 10.9 1.1843 0.8819 0.9000 0.0181 

37 10.9 1.1843 0.8819 0.9250 0.0431 

38 10.9 1.1843 0.8819 0.9500 0.0681 

39 11 1.2561 0.8955 0.9750 0.0795 

40 11.6 1.6868 0.9542 1.0000 0.0458 

   L Count = 0.1288 

   L Table at 0.05 confidential level = 

  

0.14 

Conclusion: Because L Count is lower than L table (0.1288<0.14), the data are normally 

distributed 

 

M. Normality Data of English Reading Comprehension 

N. Mean 29.6 

Standard Deviation 5.665 



 
 

 
 

Max 37 

Min 20 

Range 17 

Median 30.5 

Mode 36 

N 40 

 

  

N X Z F(z) S(z) F(z)-S(z) 

1 20 -1.6946 0.0451 0.0250 0.0201 

2 20 -1.6946 0.0451 0.0500 0.0049 

3 21 -1.5181 0.0645 0.0750 0.0105 

4 21 -1.5181 0.0645 0.1000 0.0355 

5 21 -1.5181 0.0645 0.1250 0.0605 

6 22 -1.3416 0.0899 0.1500 0.0601 

7 22 -1.3416 0.0899 0.1750 0.0851 

8 23 -1.1650 0.1220 0.2000 0.0780 

9 23 -1.1650 0.1220 0.2250 0.1030 

10 24 -0.9885 0.1614 0.2500 0.0886 

11 25 -0.8120 0.2084 0.2750 0.0666 

12 25 -0.8120 0.2084 0.3000 0.0916 

13 26 -0.6355 0.2626 0.3250 0.0624 

14 27 -0.4590 0.3231 0.3500 0.0269 

15 27 -0.4590 0.3231 0.3750 0.0519 



 
 

 
 

16 28 -0.2824 0.3888 0.4000 0.0112 

17 29 -0.1059 0.4578 0.4250 0.0328 

18 30 0.0706 0.5281 0.4500 0.0781 

19 30 0.0706 0.5281 0.4750 0.0531 

20 30 0.0706 0.5281 0.5000 0.0281 

21 31 0.2471 0.5976 0.5250 0.0726 

22 31 0.2471 0.5976 0.5500 0.0476 

23 32 0.4237 0.6641 0.5750 0.0891 

24 33 0.6002 0.7258 0.6000 0.1258 

25 33 0.6002 0.7258 0.6250 0.1008 

26 34 0.7767 0.7813 0.6500 0.1313 

27 34 0.7767 0.7813 0.6750 0.1063 

28 34 0.7767 0.7813 0.7000 0.0813 

29 34 0.7767 0.7813 0.7250 0.0563 

30 35 0.9532 0.8298 0.7500 0.0798 

31 35 0.9532 0.8298 0.7750 0.0548 

32 35 0.9532 0.8298 0.8000 0.0298 

33 36 1.1297 0.8707 0.8250 0.0457 

34 36 1.1297 0.8707 0.8500 0.0207 

35 36 1.1297 0.8707 0.8750 0.0043 

36 36 1.1297 0.8707 0.9000 0.0293 

37 36 1.1297 0.8707 0.9250 0.0543 

38 36 1.1297 0.8707 0.9500 0.0793 



 
 

 
 

39 36 1.1297 0.8707 0.9750 0.1043 

40 37 1.3063 0.9043 1.0000 0.0957 

   L Count = 0.1313 

   L Table at 0,05 confidential level = 0.14 

Conclusion: Because L Count is lower than L table (0.1313<0.14), the data are normally 

distributed 

 

O. The Correlation between English Reading Self-Efficacy and English 

Reading Comprehension 

No  X Y 

X1 

after 

scoring 

Y after 

scoring No  X Y XY X
2
 Y

2
 

1 6.1 36 44 72 1 44 72 3168 1936 5184 

2 9.6 30 69 60 2 69 60 4140 4761 3600 

3 7 29 50 58 3 50 58 2900 2500 3364 

4 6.1 30 44 60 4 44 60 2640 1936 3600 

5 8.3 36 59 72 5 59 72 4248 3481 5184 

6 9 28 64 56 6 64 56 3584 4096 3136 

7 9.6 27 69 54 7 69 54 3726 4761 2916 

8 7.7 36 55 72 8 55 72 3960 3025 5184 

9 6.1 26 44 52 9 44 52 2288 1936 2704 

10 9 32 64 64 10 64 64 4096 4096 4096 

11 9.1 20 65 40 11 65 40 2600 4225 1600 



 
 

 
 

12 7.7 27 55 54 12 55 54 2970 3025 2916 

13 9.4 37 67 74 13 67 74 4958 4489 5476 

14 10.1 21 72 42 14 72 42 3024 5184 1764 

15 9.3 20 66 40 15 66 40 2640 4356 1600 

16 7.4 30 53 60 16 53 60 3180 2809 3600 

17 9.6 21 69 42 17 69 42 2898 4761 1764 

18 9.7 34 69 68 18 69 68 4692 4761 4624 

19 10.1 34 72 68 19 72 68 4896 5184 4624 

20 10.9 23 78 46 20 78 46 3588 6084 2116 

21 9.7 31 69 62 21 69 62 4278 4761 3844 

22 9.4 25 67 50 22 67 50 3350 4489 2500 

23 10.4 22 74 44 23 74 44 3256 5476 1936 

24 9.4 33 67 66 24 67 66 4422 4489 4356 

25 11 35 79 70 25 79 70 5530 6241 4900 

26 10.4 23 74 46 26 74 46 3404 5476 2116 

27 8 34 57 68 27 57 68 3876 3249 4624 

28 10.3 31 74 62 28 74 62 4588 5476 3844 

29 10.4 24 74 48 29 74 48 3552 5476 2304 

30 10.9 35 78 70 30 78 70 5460 6084 4900 

31 9 21 64 42 31 64 42 2688 4096 1764 

32 10.6 25 76 50 32 76 50 3800 5776 2500 

33 9.1 33 65 66 33 65 66 4290 4225 4356 

34 8 22 57 44 34 57 44 2508 3249 1936 



 
 

 
 

35 8.9 35 64 70 35 64 70 4480 4096 4900 

36 10.3 36 74 72 36 74 72 5328 5476 5184 

37 10.3 34 74 68 37 74 68 5032 5476 4624 

38 11.6 36 83 72 38 83 72 5976 6889 5184 

39 10.9 36 78 72 39 78 72 5616 6084 5184 

40 9.6 36 69 72 40 69 72 4968 4761 5184 

     Ʃ 2645 2368       

N 40 

ƩX
2
 178751 

(ƩX)
2
 6996025 

ƩY
2
 145192 

(ƩY)
2
 5607424 

ƩXƩY 6263360 

ƩXY 156598 

    

rxy 0.45 

rtable 0.27 

 

The Interpretation of r Value 

0.800 – 1.00 very strong 

0.600 – 0.79 strong 

0.400 – 0.599 medium 

0.200 – 0.399 low 

0.000 – 0.199 very low (no 

correlation) 

  

 

 

 


