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ABSTRACT

Zaira Ulsana. 2019. Teachers’ Role in Teaching English to Heterogeneous
Students in One Class (A Study at First Grade in SMP
Negeri 1 Rejang Lebong in Academic Year 2019-2020)

Advisor : Leffi Noviyenty, M.Pd

Co-Advisor : Henny Septia Utami, M.Pd

This research was aimed at finding out what role does the teacher play in
teaching English to heterogeneous students in one class and the implication of teachers’
roles toward students understanding at SMP Negeri 1 Rejang Lebong. This is a mixed-
method research which presented in descriptive way to describe it. The researcher used
three technique for collecting data namely observation, interview and questionnaire.
Interview and observation were refer to qualitative method and the questionnaire was
refer to quantitative method. This research involves English teachers and students as
participants. The sample were selected by purposive sampling. The finding, showed that
teacher used ten roles namely as facilitator, tutor, controller, assessor, director prompter,
organiser, observer, resource and participant. And also nine roles showed positive
implications, it can be seen by percentage over 50%. Meanwhile, for role as participat
showed negative implication, it can be seen by percentage under 30%. The researcher
suggest to the English teacher to understand the character of their students better, so the
teacher can use his role maximally and can make the learning process more fun and
make the material easily to be understood.

Key words: Teachers’ Role, Heterogeneous Students, Implication
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CHAPTER 1

INTRODUCTION

A. Background

The increasing level of use of English as an international language,
Indonesian goverment has eliminated English lessons, especially at the
elementary school level. This is stated in the Curriculum of 2013 that English
subjects are not included in the list of subjects taught on elementary school
level.! The Minister of Education and Culture said that English language would
only be a matter of self-development or part of a choice extracurricular. But it is
also not listed in the 2013 curriculum. The ones listed there are extracurricular
activities in elementary school including Scouts (mandatory), Junior Red Cross
Yourth (PMR), and Student Health Units (UKS) (the latter two being selected
extracurricular activities).” The main reason of why English subject in
Elementary school was eliminated, because many young people currently unable
use Bahasa Indonesia correctly, by removing English subject for elementary
school so students could strengthen their Bahasa Indonesia skills before
studying foreign language. whereas, the application and time allocation given at

the elementary School level will not exceed the learning of Indonesian as a

' Nely Arif, Removing English as Compulsory Subject From Primary School On The 2013
Based On Teachers’ Opinion, (Lecture. Language and Art Department: Jambi University, Vol.5,
2015), p.1

* Kurnia Sari Aziza, Mata Pelajaran Bahasa Inggris, Penjaskes, dan TIK di SD di hapuskan,
(Jakarta: PT. Kompas Media Nusantara, 2013)



National language. Then, Bahasa Indonesia itself is still used as the language of
instruction in other subjects.They argue that early childhood actually feels very
burdened if required to learn English. They consider English to make children
don’t know their own language. The curriculum changes in Indonesia bring
problem for English subject in Elementary school. The subject can not be found
in Kurikulum 2013 (K-13), while it was one of subjects stated in previous
curriculum known as KTSP. It becomes current issue in education area.
According to stakeholders, English subject should not be included as subject for
Elementary School students, because it is more important for the students to
learn Bahasa Indonesia as first and national language. In onother hand, some
people state that it is important because English is international language that
should be learnt by everyone in the world. Then, Elementary School is the right
level to start introducing English as foreign language because of the students’
golden age.” They will get easier to learn this subject in the next school levels. In
fact, English as foreign language is very important to be learnt since early age
especially for the students in Elementary School. They have to learn English in
line with Bahasa Indonesia that being learnt as their first language. Elementary
School students as young learners need to get English as one of subject in their
school, because they have high interest in learning new things such as English

that starting commonly used in daily life

’ Komang Trisnadewi, Penguasaan Bahasa Inggris Anak Usia Dini Dengan Pengajar Native
Speaker,(Bandung: JB School, 2012), p. 1



However, there are some Elementary schools still implementing English
subject in their school. For example, SDIT RR, SDUA Taman Harapan, SDIT
KU, SD XAVERIUS 20 Curup, SD Kristen PELITA, MIN 1 Rejang Lebong,
MISS GUPPI No 13 Tasik Malaya and SD Negeri 02 Rejang Lebong. This
raises new problems when they continue their study at junior high school
because of the emergence of a gap in English language skills. It rises because
there is no plecement test in SMP at Rejang Lebong to devide students based on
their respective abilities. It drives the student in class should be learn the same
material with different ability and different educational or commonly known as
heterogeneous students. In order to minimized the heterogenity of students
learning abilities, the teacher should be facilitated the diverse abilities of
students. In heterogeneous classes, problems regarding heterogeneity of students'
abilities become obstacles in the implementation of good effective and efficient
learning for all students. Based on the interview from a English teacher in SMP
1 Negeri Rejang Lebong She stated “Teachers sometimes cannot continue the
material because they have to repeat parts that are not yet clear in the class or
choose to continue the material by thinking (the important thing is the material is
finished). With the least amount of time, sometimes the latter is more chosen and
entrusts the students to learn more independently”.* In heterogeneous classes,

the number of students who have more ability is usually less than students with

* Interviewed, English Teacher SMP 1 Rejang Lebong , at 20 January 2019



less ability. So that the achievement of the material should be adjusted to more

students or average

abilities, and provide intensive teaching to students with less ability. If this is
done with an inappropriate learning model, it will be difficult to achieve it.
Based on pre — oservation in classroom activity, the teacher describes that
student who have English background in elementary school can be easier to
absorve the material given. In another hand, it is difficult to understand for those
who do not have it. These all become the problem for teacher in elaborating

materials to students.

Based on pre- observation from of several Junior High School in Curup,
only SMP Negeri 1 Rejang Lebong have the most heterogeneous students. Focus
on SMP Negeri 1 Rejang Lebong, researcher found there are significant gap
found between students who have English subject bacground at the elementary
schools level and students who have not it. The reseacher do the test to the first
grade students, students who have not English subject background are diffucult
to understand the material that give by the teacher, it make the teacher have to
explain the material repeatedly. And also In one of the class in SMP Negeri 1
Rejang Lebong of class the researcher found about a half of student have English
subject background in their elementary school, another students do not have it.
Aditionally, SMP Negeri 1 Rejang Lebong are completely students from all of

elementary school which have English subject as the lesson.



Since English in Indonesia is taught as a foreign language and learnt
mainly in classrooms, the role of teacher has an important things in the learning
process. If teachers is able to do their role well, of course the students will not
feel difficult to understand the material that give by the teachers. However, not
all teachers are able to do their role well. Not all teachers are sensitive to the
students’ attitude when process of teaching and learning feel boring. Therefore,
an English teacher is expected to play a role to solve the problem in teaching
English. Another rationale of this research is related to the importance of English
Language Teaching in Indonesia. English becomes one of the subjects in junior
high school that is measured in the national final examination. So from the issue
above as a researcher interested in order to know what role does teacher used in
teaching English to heterogeneous students in one class is good or not as an

evaluation of orther English teachers and orther schools to apply teachers’ role.

Research Question

In this research, it is better to identify the problems covering the research.

To make the study clearer the writer identifies the problems as follows:

1. What role does the teacher play in teaching English to heterogeneous student
in one class?
2. What are the implications of teachers’ role toward students understanding?

a. To students who have English subject background in Elementary school?



b. To students who have not English subject background in Elementary
school?

The Objective of The Research

This research aims at finding the answer to the questions stated in the

problem statements. Thus, the objectives of the study are to know:

1. The roles of teacher uses in teaching English to heterogeneous student in
one class.
2. The implication of teachers’ role toward students understanding
a. For Students who have English subject background in Elementary
school
b. For Students who have not English subject background in Elementary
school

Definition of Key Terms

1. Teachers’ Role

Teachers’ role refers to teachers’ pedagogic role, which is related to
convictions about language and the teaching and learning of it. These roles
are manisfested in teachers’ teaching approaches, selection of materials,
activities, judgments, and behaviors in the classroom.” Role In this research is
the role of teacher, it is how the teachers play a role in teaching so that each

student gets the same teaching in English subjects

> Borg, M. Key Concepts in ELT: Teacher’ Belief, (ELT Journal,2001), p. 186-187



2. Heterogeneous Student

Heterogeneous grouping refers to (a) grouping arrangements in which
whole classes of students of varying intellectual ability learn together in one
classroom or (b) within-classroom grouping in which students of varying
abilities learn together in cooperative learning arrangements.® In this research,
heterogeneous students are the first grade students of SMP Negeri 1 Rejang
lebong who have different background, some students have learn English in

elementary school level and meanwhile some others have not.

. Implication

Implication is the effect that an action or decision will have on
something else in the future.” According to Islamy, implication is everything
that has been produced by the process of policy formulation. In other words,
the implications are the consequences caused by the implementation of
certain policies or activities.®In this research, implication is something are the
things that are likely to happen as a result of teachers’ role in teaching

English toward students understanding.

% Larry G. Daniel, Research Summary: Heterogeneous Grouping, (National Middle School

Association (NMSA),2007)

p.680

115

" Hornby, Oxford Advanced Learners’ Dictionary,(China: Oxford University Press, 2005),

¥ Irfan Islamy, Prinsip-Prinsip Perumusan Kebijakan (Jakarta: Bumi Aksara, 2002), p. 114-



E. Significant of The Research
1. Theoretical
This research will help the readers to understand the role of teacher for
teaching English to heterogeneous students especially at first grade of Junior
High School. The finding of this research also will enrich the information
about teaching English to heterogeneous students.
2. Practical
a. The English Teacher
The result of this research can be addional informatin for the other
English teacher about the role of teacher in teaching English to
heterogeneous students in order to improve student learning outcomes.
b. Stakeholders
Through this research, the stakeholders expected to evaluate the
existing of the curriculum about the elimination or shift of English
language subjects in elementary schools as a consideration to improve the
human resources needed.
c. Future Researcher
The research is expected in giving the contribution of any value to
the other researcher in conducting the further research of the similar topic.
This research can attract the further researchers to conduct the extent
research related to the main concern of this research which is the role

teachers’ in teaching English to heterogeneous students.



CHAPTER 11
REVIEW OF RELATED LITERATURE

A. Review of Related Theories

1. Teaching English For Young Learners in Indonesia

Unlike in its neighbouring countries, such as Singapore, Hong Kong and
Malaysia, where English is widely spoken as a second language, English in
Indonesia is more likely to be taught and learnt only as a foreign language. As
state by Broughton et al, a foreign language in this context is taught in schools,
often widely, but it does not play an essential role in national or social life.” This
means that learning and teaching English occurs mostly in classrooms, rather
than during daily communication. English learners in Indonesia do not have
ready access to using English as a tool of communication during their daily lives
outside the classroom and a foreign language is a language learnt only during

formal education.

Teaching English as Foreign Language for Indonesian young learners is
not an easy task. The consideration should be taken into account to the a the
concept of language acquisition and language learning before designing the

instruction for them.'® Children cannot concentrate on one thing for a long

? Geoffrey Broughton, et all, Teaching English As A Foreign Language, (London and New
York: Routledge, 2003 ), p. 6

' An Fauzia Rozani Syafei, Teaching English To Indonesian Young Learners, (Jakarta:
Kencana, 2016), p. 10
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period so that lesson must be devided into several sessions that last no longer 10
minutes.!" According to Scott and Ytreberg, their own understanding comes
through hands and eyes and ears.'” It means children tend to have shorter
attention spans and a lot of physical energy. They are very much linked to their
surroundings and are more interersted in the physical and the tangible

phenomena. They easily get bored, losing interest after a short period of time.

According to Harmer in Rismareni, One main reason for teaching
English to young learners is the convenience of their age for language
acquisition. The belief that “younger is better” and children learn much more
quickly and efficiently is generally appreciated by many especially by the
supporters of Critical Period Hypothesis. Another reason for the popularity of
teaching English to young learners is because it is a lingua franca today, which
means a common language used for communication between two people whose
languages are different. Thus, parents want their children to learn English as
early as possible so that they will be able to benefit from English as an important

part of their academic and business career in the future. Seeing children with

" Nurasyah, Teaching English To Young Learner, (Banda Aceh: English Education Journal,
2017), p. 82

' Wendy A. Scoot and Lisbet H. Ytreberg, Teaching English To Children, (London New
York: Longman, 1990), p. 2
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good ability in English give many benefit."> Children learn languages easily and

more quickly than adult.

Teaching young learners is by no means the same as teaching adults. In
teaching young language learners, Pinter points out a number of reasons why
children can benefit from learning a foreign language. It can develop children’s
basic communication abilities in the language. Communication abilities need to
stimulate as early as possible. Teaching English also encourages enjoyment and
motivation for language learning especially when it is in fun way. In addition,
children can also promote learning about other cultures and develop children’s
cognitive skills as well as develop children’s metalinguistic awareness. Learn

language means learn about culture.'*

It means, English as a foreign language is very important to be learnt
since early age. They will get easier to learnt this subject in the next school
levels. They have to learn English in line with Bahasa Indonesia that being
learnt as their first language. Young learners have high interest in learning new

things such as English that starting commonly used in daily life.

" Pransiska Rismareni, Requirements Of Teaching English For Young Learner: An Overview
In Padang, West Sumatra (Sumatra Barat: Faculty Of Education, UNP, 2016), p. 251
.
Ibid.



12

a. Concept of Young Learners

There are various definition of the age of young learners. Teaching
English to Young Learners is guiding and facilitating Young Learners in
aging 5-12 years old, for their activities in learning, knowing, understanding,
and comprehending ideas, attitudes values, skills, and information of English
using tricks and strategies which will be used in changing and redefining their
thought forward their daily surrounding situation as a foreign languages

learners. "

Young learners is children between the ages of about 5 years old.'
According to McKay, young language learners are those who are learning a
foreign or second language and who are doing so during the first six or seven

years of formal schooling.'’

From those statements, we may conclude that Young Learner are
students who are studying in Elementary or Junior High School aging 7-12
and they are studying English as foreign language for about one up to four
years. It can be at pre school or kindergarten. But in some case, they can be

have no English at all

13 Syafei, Op Cit., p.3

' Shelagh Rixon, Young Learners of English Some Research Perspectives, (London:
Longman, 2000), p. v

" McKay, Assesing Young Language Learners, (Cambridge: Cambridge University Press,
2006), p.1
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b. Characteristics of Young Learners

Some experts on young learners says that the characteristics which

young learners shares are as follow:'®

1. Young learners are only just beginning their schooling, so that teachers
have a major opportunity to mould their expectations of life in school.

2. As a group they are potentially more differentiated than secondary or
adult learners, for they are closer to their varied home cultures, and new
to the conformity increasingly imposed across cultural grouping by the
school.

3. They tend to be keen and enthusiastic learners,

4. They learning can be closely linked with their development of ideas of
conceptss, because it is so close to their initial experiences of formal
schooling.

5. They need physical movement and activity as much as stimulation for

their thinking, and the closer together these can be the better.

Furthermore, it can be concluded that the characteristics of young
learners are very different from adult learners. They are very active and need
to be stimulated through physical activities. They are also easily interested
new things that they had never known before. Because of that, teaching

English as foreign language is something unique for them. Teachers need to

"®Syafei, Op Cit., p. 9
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be creative and have big challenge in teaching and learning process, and also
the teacher must know about the uniqueness and characteristics language the

children for better result in teaching English.
c. English Subject in Indonesia Curriculum

English is learnt as foreign language by the students at schools.
According to Purwaningsih in Sepyanda, the development of curricullum in
Indonesia, especially for English subject, can be categorized into several
periodes; they are curriculum 1975, curriculum 1986, curriculum 1994,
Kurikulum Berbasis Kompetensi (KBK) and Kurikulum Tingkat Satuan
Pendidikan (KTSP). On the previous curriculum, English has been introduced
to be taught at schools. Especially in Elementary School, it was begins since
the implemention of Kurikulum Berbasis Kompetensi (KBK). It became more
intense when KTSP implemented where the Elementary School students got

English as subject known as Muatan Lokal."

Kemendiknas states that there are three goals of the English teaching
in KTSP. First, it means to develop communicative ability in the target
language, both in oral and written form, communicative ability consists of
listening skill, speaking skill, and writing skill. Second, it means to stimulate

students’ awarness of the importance of the mastery of English as a foreign

" Marsika Sepyanda, The Important of English Subject in Elementary School, (Sumatra
Barat: ELTAR, 2017), p. 212
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language. Last, it means to develop students’ understanding toward the
relation between language and culture and shaping the knowledge of culture,
so that students will have an insight of cross cultural understanding, which
enables them to engage in diverse sociocultural contexts. It is clear that the
main target of the curriculum is mainly developing students’ intercultural

. 20
communicative competence.

Masdugqi explain that curriculum development in Indonesia is always
up to date in catching up the development of English teaching theories in the
world. The emphases that are started in the recent curriculum clearly indicate
the understanding of what communicative competence is and how the
approach sees language teaching in foreign language contexts. In other words,
it is still relevant with the development of current theories and practices in

teaching English as foreign language.?’

Since Kurikulum 2013 (K-13) has been implemented, English is not
taught in Elementary School subject. It does not belong to primary time
allocation where it depends on the school policy to take English as
extracurricular subject or not. In other words, the development of teaching

English as foreign language in Elementary school has stopped.*

2 Ibid.,
' Ibid., p. 213
2 Ibid.,
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So, curriculum has change following the education development. The
differences in the use of the curriculum as the basic teaching approach will

give different inputs.
2. Heterogeneous Student

Heterogeneous can be used to describe almost anything - population,
classrooms, collections. Heterogeneous consist of various elements of different
nature or different types; various.” Heterogeneous groups can be formed by
taking into account gender aspects, socioeconomic and ethnic backgrounds, and
academic abilities. In heterogeneous grouping systems, group members consist
of students who have different abilities. There are students who are capable of

high, medium and low.**

Heterogeneous grouping is a type of distribution of students among
various classrooms of certain grade within a school. Children of approximately
the same age are placed in different classrooms in order to create a relatively
even distribution of students of different abilities as well as different educational
and emotional needs. Gifted children will be scattered throughout the various

grade level classrooms, rather than all together in one class.”> The learning

* Kamus Besar Bahasa Indonesia, Departemen Pendidikan Nasional, (Jakarta: PT Gramedia
Pustaka Utama, 2011), Edisi 4, p. 493

*Suyanto, asep jihad, Menjadi guru profesional: strategi meningkatkan kualifikasi dan
kualitas guru di era global, (Jakarta: Erlangga, 2013), p. 142

> Carol Bainbridge, Heterogeneous Grouping in the Classroom Placing Students of different
ability in the same classroom has pros and cons, Acessed on Monday at 13.08 p.m, available on
www.verywellfamily.com/heterogeneous-grouping-1449185
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atmosphere of heterogeneous groups may not be as good as that of homogeneous
groups because in heterogeneous groups, conflict can be more serious due to

different perspectives and backgrounds.*

It means, Heterogeneous grouping is a class dwelt by student with
various type study and character. Heterogeneous grouping which means
gathering students of different abilities in the same groups to support academic
growth of students with diverse background knowledge and abilities.
Heterogeneous classes will allow the instructor's energy to drain. This happens

because the ability of one student to another is very lame.

3. The Role Of teacher
According to Brown, teachers can play many roles in the course of
teaching and this might facilitate the learning. Their ability to carry these out
effectively will depend on a large extend on the rapport they establish with their
students, and on their own level of knowledge and skills.?’
Harmer points out the role of teacher depends what the teacher wants
his/her students to achieve; the teacher should be able to switch between various

roles and be aware of how to carry them out.”®

% Schullerry & Schullery, Are Heterogeneous or Homogeneous Groups More Beneficial to
Students? Journal of Management Education, 2006, 30(4), 542-556

*" Douglas Brown, Teaching by Principles : An Interactive Approach to Language Pedagogy,
(New Jersey: Prentice Hall Regents Emglewood Cliff, 1994). p. 166

2 Jeremy Harmer, The Practice of English Language Teaching, (Long,man: 2001), p. 57
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There are several roles of teachers in order to make conductive to
teaching and learning process and to create interactive classroom which
concluded by Harmer and Brown. His theories could be relevant with this
research because he classified about the teachers’ roles in detail so that it will
make the researcher get easier in conducting the studies. After combining their
theories, it can be summarized as follow:

a. Asa Controller

The teacher as a controller of everything that goes on in the
classroom. Acting as a controller the teacher controls the whole class and all
the activitiesthat take place in the classroom. Teacher controlled activities or
classroom situation is different from the situation of group activities. As a
controller the teacher takes the lead of all activities like giving instruction,
take roll, organise drills, reading aloud, exemplify the qualities of a
theacher-fronted classroom and all the things that a teacher does. Master
controllers determine what the students do, when they should speak, and
what language forms they should use. They can often predict many students
responses because everything is mapped out ahead of time, with no leeway
for divergent paths. The teachers who believe in transferring information or
knowledge becomes the medium to students mostly feel comfortable by
being a controller. These teachers feel at ease participating in the image of a
controller as the controller also means the source of knowledge. In a teacher

controlled classroom the teacher gives the announcements, instruction,
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explanation asked or required by the course, controls the students and
minitors them. These are the commmon role that is seen in situation when
the teacher is a centre of all the power. On the other hand, it has some
negative effects. Most importantly, most of the teachers do not go beyond
these activities rather they continue with them which make students feel
suffocated in the monotonous classroom. Students get less talk time and
hardly can speak or ask questions.”” However, to improve this situation a
teacher can create a climate in which spontaneity can thrive, in which
unrehearsed language can be performed, and which the freedom of
expression given over to students makes it impossible to predict everything
that they will say and do.*°

Nevertheless, some control on your part is actually an important
element of successfully carrying out interactive techniques. In the planning
phase especially, a wise controller will carefully project how a technique
will procced, map out the initial input to students, specify directions to be
given, and gauge the timing of a technique. So, granted that allowing for
spontaneity of expression involves yielding certain elements of control to

students, nevertheless, even in the most cooperative of interactive

** Harmer, Op Cit., p. 58
3 Brown, OpCit., p. 167
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classroom, the teacher must mainted some control simply to organize the
class hour.”!
As an Organiser

Being an organiser is considered as an important role of a teacher.
An organiser means managing a classroom with a variety of activities. A
teacher as an organiser plays some duties such as giving proper instructions,
information, telling students how they are going to do the ctivity, making
proper seating arrangements, creating group activities and sum up the class
lecture. So as an organiser s/he has to organise all the activities and things
from the beginning till the end of a class.*

Firstly, students should be given supplemental instruction in order
to be successful. They should be provided with proper instructions so that
they can do the task with an ease. The instructions should be as simple as
possible and also demonstrate about the task. Proper instruction is an
important part of organising a lecture because if the students are not given
proper and right instuctions then they will face problems and will not
understand the task they are required for.>>

Secondly, a teacher should be aware of students’ participation and
activities. S/he should make sure that students are ready for the task. When

they are ready teacher should give the needed instructions what they have to

> Ibid.
** Harmer, Op Cit., p. 58
¥ Ibid.
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do at the beginnning and the rest of it. Students may be divided into groups,
in pair or individual activities. However, the teacher should organise the
tasks in a way so that students feel something new will happen and they get
benefit from it.**

Finally, students should finish their task in the alloted time and if
they do not the teacher will let them know that it is time to stop. After that
the teacher will give feedback and sum up the class. Thus, a teacher plays
his/her role as an organiser.™

Summerise the role of organiser sa follows:

Instruct Organise
Angage ) == Initiate —)
(demonstrate) feedback
As an Assessor

One of the things that students expect from their teachers is an
indication of whether or not they are getting their English right. The role as
an assessor means assessing the students’ level of learning, giving feedback
and correction and grading them. Most teachers are seen as assesors in the
classroom. Teachers offer the help if students do not understand something,
they give feedback over their activities and also grades them in different

ways. Where teacher act as assessors, offering feedback on performance,

handing out grades, saying whether students can pass to the next level, etc.

* Ibid., p. 59
3 Ibid.
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As an assessor the teacher the teacher checks the students’ exam or test
papers and corrects the mistakes. A teacher should always be fair in assesing
students’ grades and must always be sensitive to the students’ possible
reactions™.

Students need to know how and for what they are being assessed.
Teacher should tell them what we are looking for and what success looks
like so that students can measure themselves against this. Teacher might
say, for example, that in today’s piece of writting I will be looking
especially at punctuation or in this communication activity I am more
interested to your fluency than your accuracy. Students then have a clear
idea of what they need toconcentrate on.”’
As a Prompter

The teacher encourages students to participate and makes
suggestions about how students may proceed in an activity. The teacher
should be helping students only when necessary.

When learners are involved in a role-play activity,literally ‘lose the
thread of what is going on or lost for words’ the prompter can encourage by

discreetly nudging students. Students can sometimes lose the thread or

% Ibid., p. 59-60
37 Ibid.
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become unsure how to proceed; the prompter in this regard can prompt but
always in a supportive way.”®
As a Participant

This role improves the atmosphere in the class when the teacher
takes part in an activity. Teacher join in an activity not as a teacher, but as a
participant. However, the teacher takes a risk of dominanating the activity
when performing it.

Here the teacher can enliven a class; if a teacher is able to stand
back and not become the center of attention, it can be a great way to interact
with learners without being too overpowering .*’

As a Resource

The teacher is a kind of walking resource center ready to offer help
if needed, or provide learners with whatever language they lack when
performing communicative activities. Learners might ask how to say or
write something or what a wordor phrase means. Leaners might want to
know information in the middle of an activity about that activity or they
might want information about where to look for something- a book or a web
site for example. The teacher must make her/himself availabe so that
learners can consult her/him when (and only when) it is absolutely

necessary.As a resource the teacher can guide learners to use available

* Ibid., p. 60
¥ Ibid,. p. 60-61
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resources such as the internet, for thelselves, it certainly isn’t necessary to
spoon-feed learners, as this might have the downside of making learners
reliant on the teacher.*’

The implication of the resource role is that the student takes the
initiative to come to teacher who are available for advice and counsel when
the student seeks it. Some degree of control, of planning, of managing the
classroom is essential.*!

As a Tutor

The teacher acts as coach when students are involved in project
work or self-study. The teacher can act as a tutor, working with individuals
or small groups, pointing them in directions they have not yet thought of
taking. So, a tutor is a combination of a prompter and resource. Here a
teacher works with small groups and individuals in large groups. This role
can be a great way to pay individual attention to a student.When students
work in small it is easy for a tutor to go around and give attention to each
members of the group. A tutor can stand in that groups;attentions on every
mermber of large group. Thus a tutor should help them individually so that
every student gets the teacher’s help or advice.*?

However, a tutor should help or guide his/her students but s/he

should not break in the task too much or too little. It can also lead to a

* Ibid., p. 61
*! Brown, Op Cit., p. 168
*2 Harmer, Op Cit., p. 62
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student becoming too dependent or even too comfortable with one teacher
and one method or style of teaching.
The Teachers as Facilitator

A less directive role might be described as facilitating the process
of learning, of making learning easier for students: helping them to clear
away roadblocks, to find shortcuts, to negotiate rough terrain. The
facilitating role requires that you step away from the managerial or directive
role and allow students, with your guidance and gentle prodding, to find
their own pathways to success. A facilitator capitalizes on the principle of
intrinsic motivation by allowing students to discover language through using
it pragmatically, rather than by telling them about language.*
The Teacher as Director

Some interactive classroom time can legitimately by structured in
such a way that the teacher is like a conductor of an orchestra or a director
of a drama. As students engage in either rehearsed or spontaneous language
performance, it is teacher job to keep the process flowing smoothly and
efficiently. The ultimate motive of such direction, teacher must always be to
enable students eventually to engage in the real-life drama of improvisation

as each communicative event brings its own uniqueness.**

* Brown, Op Cit.,p. 167-168
* Ibid., p. 167
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As an Observer

The last role that the teachers have is that being a good classroom
observer. This may need teacher good performance by acting of being an
observer, then teacher may holding a role of giving them such useful
feedback, having judgment of how far the successful of the material being
carried out and activity they took into the lesson so that they can make any
improvement even a change in the future if it is necessary.*

The students are observed to give feedback and grades. Students
should be observed individually and attentively. They should be observed
by their every activity. Teacher can note while observing their performances
so that it helps him/her to asses them in future. Although the students are
observed they should not be distracted. Teacher should observe them in a
way so that they do not distract from their work.*

Submission of subject matter is only one of the various activities in
learning as a dynamic process in all phases and processes of student
development. In more detail the teacher's task are centered on:

1) Educating with emphasis provides direction and motivation to achieve
goals both short and long term.
2) Providing facilities for achieving goals through adequate learning

experience;

* Harmer, Op Cit., p. 62
“ Ibid.
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3) Helping the development of personal aspects such as attitudes, values,

and adjustment.’

From the explanation above, the researcher focus on the role
teacher according to Jeremy Harmer. All of the roles above are already in

Harmer, it’s just that the mention is differen.

Its means, there are several important roles that can underline that
the teacher is not only educating, teaching and training, but the teacher is
also a ontroller, organiser, assessor, prompter, participant, resource, tutor,
facilitator, director, and observer. As a teacher you also have to mastering
knowledge, among others, has extensive knowledge in order to be able to
carry out their duties as a teacher who becomes an example or role model of

students.

From the explanation above, it can be concluded that the role of
teacher has an important things in the learning process. If teachers is able to
do their role well, of course the students will not feel difficult to understand
the material that give by the teachers. However, not all teachers are able to
do their role well. Not all teachers are sensitive to the students’ attitude

when process of teaching and learning feel boring. The role of these

97

" Slameto, Belajar dan Faktor-faktor yang Mempengaruhi, (Jakarta: Rineka Cipta, 2003), p.
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teachers cannot be replaced by technologies such as radio, television, the

internet and the network.

4. Implication
Implication is the effect that an action or decision will have on something
else in the future.*® According to Islamy, implication is everything that has been
produced by the process of policy formulation. In other words, the implications
are the consequences caused by the implementation of certain policies or

activities.*
It means implication is a effect or consequence that in get whan object in

give a treatment and the impact will can be see in certain durations.
B. Review of Related Finding

Before the researcher appointed out this research. Some of students have
done the research about teachers’ role. The first research that the researcher has
found with the title “The Teachers’ Teaching Style Variations in the English
Classroom Activities: A Study on the English Teachers of SMPN 2 Ambarawa”
conducted by Irra Wahidiyati. The objective of her research are to explain the
teachers’ teaching style variations in the English classroom activities. And the
advantages of the teachers’ teaching syle variations in the English classroom

activities. It was conducted by using descriptive qualitative way. The result showed

* Hornby, Op Cit., p. 680
* Irfan Islamy, Prinsip-Prinsip Perumusan Kebijakan (Jakarta: Bumi Aksara, 2002), p. 114-
115
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that the three English teachers in SMPN 2 Ambarawa have their own teaching
styles variations. But the way to show their teaching style variations is similar to
each other. Teachers’ teaching style is teacher’s manner with varations in gesture,
voice. Their variations in gestures are that they used facial expression, hand and
body gestures, and head gestures. The advantages of those teaching styles were, the
students become more attracted in answering the questions because of the teachers’
different voices and all the students could hear them, they could catch the important
point because of teachers’ emphasizing, and they did not feel bored in the class.
They understood the materials well because the teachers used some gestures to
explain the materials, they were more enthusiastic in joining the class, and finally
they would always be ready with their work and they will be diligent students.

The second research that the researcher has found with the title “The
English Teachers’ Role in teaching and learning process”. conducted by Yulin
Hulalango. The objective of her research are to know what role does the techer used
in teaching and learning process. in Her research is focused on teachers’ roles in
teaching and learning by Harmer theory. It was conducted by using descriptive
qualitative way. The technique of collecting the data are observation and interview.
Her research involves teachers who handled class X3 and X6 and the second
participant are students as participants tenth grade students in the class X3 and X6.
The analysed data used taxonomy analysis. The result the English teachers tha
handle X3 focused only six roles; those are the teacher as controller, organizer,

assessor, resource, tutor and observer. Whereas, the teacher that handled class X6
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focusen only five roles; those are teacher as controller, organizer, assessor, tutor
and observer. So that, the students feels unmotivated and lazy in learning English.

The third research that the researcher has found with the title “English
Language Teaching and Learning For Young Learners at SD IT Cahaya Bangsa
Mijen Semarang”. conducted by Muhammad Muzakki Aufa. The purpose of his
study is to explain the English Language Teaching and Learning For Young
Learners at SD IT Cahaya Bangsa Mijen Semarang in term of English teaching
materials, teaching methods, and learning assessment. It was conducted by using
qualitative way. The result of this study showed that there was a certain lesson plan
which arranged by the teacher. Language materials were covered in the textbook
which was provided by Yudhistira Publisher. The textbook was designed
specifically for young learners. Several teaching and learning methods were
cooperative learning, problem solving, audio lingual method, grammar translation
method, total physical response, and direct method. The English learning
assessments were test and non-test. Questions were true false questions, matching
questions, and multiple choice questions. Non-questions were checklist and ranting
scale.

Based on the related finding above, the researcher finds the differences in
conducting this research. Most of those research focus the teachers’ role, teachers’
teaching style variations and strategies in teaching English. But here, the researcher
adds the teachers’ role in teaching English to heterogeneous students in one class.

The researcher focused on teachers’ role by Harmer and Brown theory.



CHAPTER III
RESEARCH METHODOLOGY

This part describes the method use to conduct the research. It consist of kind

of the research, subject of the reaserch, technique of collecting data, research

instruments, enhanching validity and reducing bias, and data analysis technique.

A. Research Design

The kind of this research was mixed-methods research design. A
mixed methods research is the combination between qualitative and
quantitative approach to collect and analyze data.’® Mixed-methods research
combines quantitative and qualitative approaches by including both
quantitative and qualitative data in a single study. The purpose of mixed-
methods research is to build on the synergy and strength that exists between
quantitative and qualitative research methods to understand a phenomenon
more fully than is possible using either quantitative and qualitative methods
alone.”’

It means that mixed-methods research is a design which is combining
two kinds of research where the first thing is the researcher conducted about
kinds of teachers’ role in teaching English to heterogeneous students in one

class and the implications of teachers’ role toward students understanding.

% JThon W. Creswell, Research Design Qualitative, Quantitative, and Mixed Methods

Approaches (Third Edition, (Los Angeles, London, New Delhi,, Singapore: SAGE Publications, Inc,
2009), p. 203

' L. R. Gay, Geoffrey E. Mills, and Peter W. Airasian, Educational Research: Competencies

For Analysis and Application (Tenths Edition), (Boston: Pearson Education, 2012), p. 483
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Then, researcher presents this research based on the real data which find in the
field without some addition or assumption of the researcher and presenting it in
the explanation form of descriptive method.In this research, problem of
teachers’ role in teaching English to heterogeneous students would be found
and had to be eased. The specific kind of this research is case study.

Since this research described the current condition of the case regard
to students in heterogeneous class understanding in English by roles that
teacher used in teaching English at the first grade in SMP Negeri 1 Rejang

Lebong, case study is appropriate design to be applied.

. Subject of The Research

The participants of this research were English teachers and students.
The first participants are two English teacher who handle first grade students.
The second, in taking data about the implications of teachers’ role toward
students understanding, the participants are the students of class VII A, VII B,
VII E, VII G, and VII I. They were chosen by purposive sampling. Purposive
sampling itself is used if description rather than generalization is the goal.
Purposive sampling is non-probability sampling which is the way to take the
sample that is not randomly and it consider with the characteristic that will be
taken as a number of sample and one of type of purposive sampling is

criterions. Where is sample that chose to all participants who met defined
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criteria.”® The data of students in SMP Negeri 1 Rejang Lebong. Each class has

36 students, are served on the table below:

The data of students
Class A | B C D E F G | H I J K
Have English
subject 19 | 17 | 7 9 16 | 10 [ 17 | 7 16 | 7 8
background
Have not
English subject | 17 | 19 | 29 [ 27 | 20 | 26 | 19 | 29 | 20 | 29 | 28
background

These are some considerations based on this research characteristics

such as: the class which have heterogeneous students. It means between

students who have English subject background and students who have not

English subject background are balance. Therefore, in this research, there are

eleven class in SMP Negeri 1 Rejang Lebong. Based on the consideration,

researcher took five class who have heterogeneous students.

C. Technique For Collecting The Data

To answer the research question, the researcher employed three

techniques of collecting data namely observation, interview and questionnaire.

1. Interview

The first technique of collecting data that the researcher used was

interview. Interview used for collecting formation which is not obtained

from the obsevation. Interviewing (i.e., the careful asking of relevant

questions) is an important way for a researcher to check the accuracy to

32 Ibid., p. 141
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verify or refute the impressions he or she has gained through observation.>
It means doing interview in the research is a manner that must be carried
out to get the data accurately. Interview yhat used in this research is semi-
structured interview. In this type of interview, the researcher wants to
know specific information which can be compared and contrasted with
information gained in other interviews. Moreover, Gay further explains
that semi-structured interview is to take advantages of strengths of
interviews.>* It means, the researcher can add some questions out of the
interview guidelines to know more as additional data. In this research, it
used to find out the role does the teacher play in teaching English to
heterogeneous students in one class and students in heterogeneous class
understanding in English by roles that teacher used.
2. Observation

Observation was used to trengthen the data got from interview
about the roles used by teachers. It also used to find out the
implementation of them. Observational data itself is attractive as they
afford the researcher the opportunity to gather ‘live’ data from ‘live’
situations. Like Patton states in Research Method in Education the

researcher is given the opportunity to look at what is taking place rather

Sbid., p. 386
4 Ibid., p. 387
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that at second hand.” It means, the researcher collect the information by
way of investigator’s own observation, without interviewing the
respondents. The information obtained relates to what currently happening.

In this research, researcher used non participant observation. Non

participant observation means the researcher does not participate in the
learning process which is investigated. The researcher only looked what
teachers did in the classroom to make that each student gets the same
teaching in English Subject.

From the observation data, the researcher elculated time used to do
roles by calculating is percentage, for example; in one meeting, teachers
perform their his role as a controller for 3 minutes. To know percentage of
each teachers’ role, the number of time to do that role is divided by the

number of time to teach English in one meeting, and than times 100%.

3. Questionnaire

Questionnaire is a written collection of self-report questions to be
answered by a selected group of research participants.’® The questionnaire
was refer to quantitative method. It is refers to device for securing answers
to questions by using a form which the respondent fills in by himself. Its
consists of some questions printed or typed in a definite order. These formed

are actually mailed to the respondent who was expected to read and

p- 322

> Cohen, Lois et al, Research Methode in Education, (USA: Taylor and Francis e-Library),

%% Gay, Op Cit., p.388



36

understand the question and reply to them by writing the relevant answers in
spaces provided. The questionnaire of this research was designed in the
form of a mixed-type questionnaire. The researcher decided to collect the
data by using question with partial pre-coding. Questionnaire was very
important to get more detail data for those answer the research questions.

In conclution, the using of questionnaire here was mixed-type
questionnaire with partial pre-coding with purpose to make convincing that
the implication of teachers role toward student understanding. The
researcher distributed questionnaire to subject of the research who had
determine in this research. The respondent only need to write check (V) to
the selected answer in the column, but researcher have also allowed for the
respondents to give answers which reseacher hadn’t though of in advance.

4. Document Analysis

Sukmadinata described documentation as “a technique to collect
the data by assembling and analyzing the documents, either written
documents, pictures, or electronic ones.”’ The resecher used document
analysis to find out the result average of students’ score between students

who have English subject background and students who have not it.

*7 Nana Syaodih Sukmadinata, Metode Penelitian Pendidikan (Bandung:Remaja Rosdakarya,
2007), P. 221



D. Research Instrument

a. Interview guidance

The researcher used interview guidance namely a list of question to
investigate the students in heterogeneous class understanding in English by
roles that teachers used and teachers’ role used in teaching English to
heterogeneous student in one class at SMPN 1 Rejang Lebong. Interview
guidance and questionnaires are basically the same kind of instrument- a set
of questions to be answered by the subjects of the study. The advantages of
this instrument are that the interviewer can clarify any questions that are

obscure and also can ask the respondent to expand on answers that are

particularly important or revealing.’®

In constructing the interview guidance and checklist performance,

the researcher did some steps as the following:

Determined
the theory

—

Decided the
indicators

—

Determined the
questions or criteria

Frame work 1. Steps in constructing interview quidance and checklist

First, the researcher determined the related theory towards the

research question to decide the indicators. After deciding all indicators, the

researcher determined the questions or criteria to get the data or information.

58 Jack R. Fraenkel, Norman E. Wallen, How to Design and Evaluate Research in Education,

(7th Edition) p. 119
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Table 1. Interview Guidance
Teachers’ roles used in teaching English to heterogeneous
students in one class

No Roles Indicators Questions
1. Do you give instructions
1. The teacher gives n ;nihle pro'cess of teaching
instruction while and fearning:
;he tqachlng and . _How do you give
ela?mng lp rocess 18 instructions to your
taking place. students? Please provide
some examples (if any)!

. Do you organize drilling
activities in the
classroom?

. The teacher
A organizes drilling . How do you organize such
C S all activities. drilling activities? Please
O?ﬁ? er provide some examples (if
e
any)!
1 teacher y)
takes the . Do you monitor your
lea.d Of all . The teacher students?
activities) controls the -
. How do you monitor your
students and ;
. students? Please provide
monitors them. .
some examples (if any)!
. Do you handle every
single decision related to
. The teacher is the learning in the classroom?
center of all the
ower in the . How do you control to
P handle such decision
classroom . .
making? Please provide
some examples (if any)!
As an . In teaching, do you inform
Organizer ' The teacher tells stuglep"ts about the legrmng
(The activities they are going to
the students what
2 teacher o do?
activities they are -
manages the oine to do . How do you inform
classroom goms ’ students about the learning
with a activities they are going to
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variety of do? Please provide some
activities) examples (if any)!

3. Do you give instructions

. The teacher gives about what your students
clear instructions are going to do?
about what are 4. How do you give
exactly going to be instructions about what
done in the your students are going to
classroom. do? Please give examples
(if any)!

5. Do you assign pair-work
or group-work activities to
students?

. The teacher puts 6. How do you assign pair-
students into pairs work or group-work
OF STOUDS activities to students in the
ETOUpS. learning process? Please
give some examples (if
any)!

7. Do you pay attention to

time management while
. The teacher closes teaching?
things down when | 8. How do you apply an idea
it is time to stop. time management in
teaching? Please provide
some examples (if any)!
9. Do you give feedback to
. The teacher you glv
organizes content students?
& 10. How do you give feedback
feedback: :
. to students? please give
questions or
. some examples of
detailed .
. } feedback which you
discussion. .
provide!
As an 1. D(z1 you pI‘O'Vldf; feedback
ASSESSOr and correction for
. The teacher students?
(The .
teacher provides feedback :

d and correction for | 2. How do you provide
pro(xlfl cs students. feedback or correction?
stu .ents Please give some

with

examples (if any)!
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feedback
regarding 3. Do you evaluate your
their . The teacher gives students’ performance?
performanc evaluation about
e and grades how well students | 4. How do you evaluate your
them in have performed the students’ performance?
distinct assigned learning Please give some
ways) activities. examples (if any)!

5. Do you assess your
students’ ability?

. The teacher 6. How do you assess your
assesses students. students ‘ability? Please
give some examples (if

any)!

7. Do you identify whether
your students’ English is
right or not?

: fl'he' teacher 8. How do you identify the
indicates whether
extent of correctness or
or not students are .
getting their mistakes (errors) of your
Lo students’ English? Please
English right. . .
give some examples (if
any)!
Asa 1. Do you give some clues to
Prompter students in order to
(The . The teacher helps support them in case they
teacher the students when are facing some
encourages they are lost in the challenges in learning?
students to activities by giving
participate them clues or tips. | 2. How do you give such
and makes clues? Please provide
suggestions some examples (if any)!
about how 3. Do you help explain some
students . The teacher helps points in a more detail
may students if they do when your students seem
proceed the not understand the that they do not
learning instruction. understand those points?

activities)

4. Please give some
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examples as regards your
way to explain some
difficult points to your
students!

Asa
Participant
(The
teacher
takes part in
an activity)

. The teacher joins

in students’
learning activity in
the class, for
example, in a
group-work
activity.

Do you engage in teaching
and learning activities in
the classroom?

How do you engage in
teaching and learning
activities in the
classroom? Please provide
examples (if any)!

. The teacher is

pedagogically
ready to supply
information and
language input at

. Are you always ready to

supply information and
language input at any time
as needed?

. How do you facilitate the

information sources and

Asa any time when language input during th
Resource students need such guage input during the
) . teaching and learning
(The information and . .
teacher input process? Please provide
completely ' some examples (if any)!
masters the . Do you help supply your
learning - The teacher can students with learning
: guide learners to resources?
material) . ‘ ‘
use available . What kind of learning
resources such as resources that you supply
the internet, books, for students? please give
dictionary, and etc. some examples (if any)!
As a Tutor . In the leamipg process, do
(The you work with students
teacher either individually or in
i group?
combines . The teacher works
both R
rompter with individuals or | 2. How do you cooperate
p ang small groups. with students in the
resource process of teaching and
role during learning? please provide
i !
the teaching some examples (if any)!
and learning [ "~ The teacher points | 3. Do you lead your students
process) students in in a better way when they
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directions they
have not yet
thought of taking.

are stuck in learning?

. How do you lead your

students in learning?
please give some
examples (if any)!

. The teacher allows

more personal
contact and real
chance for students
to feel supported
and helped

. Are you open with

students who want to get
more personal motivation
related to learning?

. How do you establish a

teacher-student
relationship in support of
motivating your students?
please give some
examples (if any)!

. The teacher helps

solve students’
problems in

. Do you help students

solve their problems in
learning?

. How do you help students

deal with their problems
in learning? please

Asa
Facilitator
(The
teacher
makes
learning
easier for
students)

facilitates the
process of learning

learning, provide some examples (if
any)!
. Do you facilitate the
process of learning?
. The teacher

. How do you facilitate the

process of learning?
Please provide some
examples (if any)!

. The teacher makes

the learning
process easier for
students

. Do you make an effort to

make the learning process
easier for your students?

. How do you make the

learning process easier for
your students? please give
some examples (if any)!
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3. The teacher

capitalizes on the
principle of

. Do you prioritize in order

that your students have
intrinsic motivation in
learning?

intrinsic . How do you help students
motivation. to have intrinsic
motivation in learning?

. Do you always give
opportunity for students to
be completely engaged in
the learning process?

. The teacher

AS a enables to engage . How do you provide the
Director the students in the opportunity for students to
(Tgacher 18 learning process. be fully engaged in the
like the learning process? Please
conductor provide some examples (if
9 in a drama any)!
who keeps
the process . Do you lead students in
of teaching _ The teacher makes order to be discipline in
and learning the class be the learning process?
efficient
) structured . How do you lead students
to be discipline in
learning? please give
some examples (if any)!

. The teacher . Do you observe your
observes what students’ learning activity
students do in order that you can give

As an espegiglly in oral feedback for them?
Observer activities and .
(The observes the . Please give examples of
10 | teacher is a opportunity to give your way to observe your
good u§eful .fee‘dl?ack students as well as your
classroom elther 1nd1VlduaHy way t'O give feedback for
observer) or in group. them!

2. The teacher

observes the
learning materials

. Do you observe the

learning materials or
activities which you
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and activities. provide to students?

4. How do you observe your
students’ learning
activities? Please give
some examples (if any)!

b. Checklist Performance

One of the most frequently used of all measuring instruments is the
checklist. A performance checklist consists of a list of behaviors that make
up a certain type of performance (using a microscope, typing a letter,
solving a mathematics problem, and so on). It is used to determine whether
an individual behaves in a certain (usually desired) way when asked to
complate a particular task. If a particular behavior is present when an
individual is observed, the researcher places a check mark opposite it on the
list.”

In this research, checklist is used in the observation to identify and
strengthen the data related to to roles used by the teachers in teaching
English to heterogeneous students in one class participation. The checklist

performance can be seen on the table:

9 Ibid., p. 120-122



Table 2. Checklist Performance
The roles used by the teachers
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Teachers’ .
No Roles Indicators performance | ACtVity
Yes No
. The teacher gives
instruction while
the teaching and
learning process is
Asa taking place.
The teacher
Controller ! 1
organizes drilling
(The e
activities
1 teacher
The teacher
takes the
controls the
lead of all
. students and
activities) .
monitors them
The teacher is the
center of all the
power in the
classroom
. The teacher tells
the students what
activities they are
going to do.
As an . The t@acher gives
. clear instructions
Organizer
about what are
(The .
exactly going to be
teacher .
done in the
2 | manages the
classroom classroom
. . The teacher puts
with a ) i
. students into pairs
variety of
activities) or groups
. The teacher closes
things down when
it is time to stop
. The teacher
organizes content
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feedback:
questions or
detailed discussion

. The teacher
As an provides feedback
Assessor and correction for
(The students.
teacher . The teacher gives
provides evaluation about
students how well students
with have performed the
feedback assigned learning
regarding activities.
their . The teacher
performanc assesses students.
e and grades . The teacher
them in indicates whether
distinct or not students are
ways) getting their
English right.
Asa
Prompter
(The
teacher . The teacher helps
encourages the students when
students to they are lost in the
participate activities by giving
and makes them clues or tips.
suggestions . The teacher helps
about how students if they do
students not understand the
may instruction.
proceed the
learning
activities)
. The teacher joins
Asa ) )
. in students
Participant . e
(The learning activity in
the class, for
teacher e ;
takes part in exampre, 1n

an activity)

group-work
activity.
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1. The teacher is

pedagogically
ready to supply
information and

Asa .
language input at
Resource .
any time when
(The
students need such
teacher ) .
information and
completely .
masters the Input.
. . The teacher can
learning .
. guide learners to
material) s
use available
resources such as
the internet, books,
dictionary, and etc.
. The teacher works
with individuals or
small groups.
As a Tutor . The teacher points
(The students in
teacher directions they
combines have not yet
both thought of taking.
prompter . The teacher allows
and more personal
resource contact and real

role during
the teaching

chance for students
to feel supported

and learning and helped
process) . The teacher helps
solve students’
problems in
learning.
The teacher
Asa -
o facilitates the
Facilitator .
(The process of learning
The teacher makes
teacher .
the learning
makes .
. process easier for
learning
easier for students
students) The teacher

capitalizes on the
principle of
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intrinsic
motivation.
Asa
Director
(Te;acher 18 The teacher
like the
conductor enables to engage
. the students in the
in a drama .
9 who keebs learning process
P The teacher makes
the process
) the class be
of teaching
. structured
and learning
efficient)
The teacher
observes what
students do
As an espeqlglly in oral
activities and
Observer
observes the
(The opportunity to give
10 | teacher i
cac Oeordls a useful feedback
& cither individually
classroom or in group
observer) The teacher
observes the
learning materials
and activities.

c. Questionnaire

Questionnaire are the most commonly used data collection

techniques used by program researchers/ reviewers because they are viewed

as affective and efficient. Questionnaire is suitable for very large number of

respondents and the area of research is very wide.
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In this research, researcher used mixed-type question with partial
pre-coding. The researcher design the questionnaires based on the indicators
on the main theories from Harmer and Brown. The questionnaire was
designed based on the theories provided or research variable from the theories

find out the indicators and from the researcher make the questios.

In the process of distribution, the questionnaire was given to the
respondents in the form of paper-based questionnaire. The respondent only
need to write check (V) to the selected answer in the column, but researcher
have also allowed for the respondents to give answers which reseacher hadn’t

though of in advance. And the construction of questionnaire is following :

Table 3. Questionnaire
The Implication perceived by students after taught by the teachers along
with their roles

1. What do you perceive as the learning implication when your teachers
play their role as the controller?

No Roles Indicators Statements of Implication ];lj)k
1 1. The teacher
Asa gives
Controller instruction 1. I'understand the lesson
(The teacher while the by listening to the
takes the lead teaching and instruction given by the
of all learning teacher?
activities) process is
taking place.
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2. The teacher

organizes
drilling
activities.

. I can use English

grammar well from the
drilling activities given
by the teacher.

. I can modify English

word class well from the
drilling activities given
by the teacher

. I can anticipate avoiding

many grammatical
mistakes and errors from
the drilling activities
given by the teacher.

. The teacher
controls the
students and
monitors
them.

. I can be more discipline

after being monitored by
the teacher during
learning English.

. I can follow the learning

steps under the teachers’
control

. The teacher
is the center
of all the
power in the
classroom

. As the classroom

activities led by the
teacher, I can have
adequate opportunity to
speak English during
learning.

. I feel comfortable to

learn English in the
classroom

Please add other responses
(if any)
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2. What do you perceive as the learning implication when your teachers
play their role as an organizer?

Statements of

No Roles Indicators . e Tick
Implication
()
. The teacher
tells the
students . I can get clear
what instructions from the
activities way the teacher manages
the class.
they are
going to do.
. I know the tasks or
: Tlgeeze;f;r activities which I will do
igns tructions next based on the
about what instruction given by the
are :x:::tl teacher
ARV b-‘/e T do not find it difficult
S O to identify what I will
A classroom do next based on the
Or zsmainer ) teacher’s instruction
(Th eg teaiher I take part in the pair-
) manages the work activities based

classroom

with a variety
of activities)

. The teacher

puts students
into pairs or
groups.

on the teacher’s
classroom management

I take part in the group-
work activity based on
the teacher’s classroom
management

I feel easier to improve
my English through
pair-work activity as
assigned by the teacher

I feel easier to improve
my English through
group-work activity as
assigned by the teacher

4. The teacher

closes things

I can deal with every
step of English learning
in the classroom with
efficient time
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down when it
1s time to
stop.

management

9. Talways have enough
time to participate in
the process of English
learning in the
classroom.

. The teacher

organizes
content
feedback:
questions or
detailed
discussion.

10. I can identify my
mistakes when the
teacher questions me
about a particular
English use.

11. I can understand my
mistakes from the
discussion led by the
teacher.

Please add other responses
(if any)

3. What do you perceive as the learning implication when your teachers
play their role as an assessor?

Statements of

No Roles Indicators C . Tick
Implication ( \/)
The teacher | 1. Ican use English better
As an provides after corrected by the
Assessor feedback teacher.
3 | (The teacher and 2. I always get correction

provides correction from the teacher when I

students with for students. make mistakes in using
feedback English.
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regarding
their
performance
and grades
them in
distinct ways)

The teacher

gives

evaluation

about how

well 3. I always get a good
students evaluation at any time
have after I perform my
performed English language.

the

assigned

learning

activities.

The teacher 4. 1get the score relevant to
ASSESSES my English competences
students. as assessed by the

teacher.

4. The teacher

indicates
whether or
not students
are getting
their English
right.

5. I can identify my
mistakes or errors in
English use as I get help
to identify them from the
teacher.

Please add other responses
(if any)

4. What do you perceive as the learning implication when your teachers
play their role as a prompter?

No Roles Indicators Stater{lenfs of Tick
Implication A
Asa 1. The teacher | 1.Ialways get an example
4 Prompter helps the from the teacher before
(The teacher students doing a learning activity,
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encourages
students to
participate
and makes
suggestions
about how
students may
proceed the
learning
activities)

when they
are lost in 2. Ican understand what to
the activities be done in the
by giving classroom based on the
them clues clues given by the
or tips. teacher.

4. T always get help from

the teacher if I do not

E;;;eacher unde?stand a pgrticular
students if learmng maj[epal or
they do not learning aCtl\'llty.. ‘
understand 5. I always get implicit help
the in the form some clues
‘nstruction. from the teacher before I

deal with a learning
activity in the classroom.

Please add other responses
(if any)

5. What do you perceive as the learning implication when your teachers
play their role as a participant?

Statements of

takes part in
an activity)

the class, for
example, in
a group-
work
activity.

opportunity to have a
discussion with the
teacher about some
challenges or problems
related to the English
materials

No Roles Indicators N Tick
Implication N
)
1. I feel motivated in
The teacher learning English because
joins in my teacher works
students’ together with me in the
Asa . .
o learning process of learning
Participant activity in 2. I always have
5 | (The teacher Y ’ Y
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3. I enjoy the process of
learning especially when
the teacher works
together with me or in
my group

4. 1 feel enthusiastic to
engage in a group-work
activity because the
teacher often joins my

group.

Please add other responses
(if any)

6. What do you perceive as the learning implication when your teachers
play their role as a resource?

Statements of

No Roles Indicators N Tick
Implication ™)
The teacher 1. Talways get all
is information that I need
pedagogicaly from the teacher during
ready to the learning process.
supply
information
Asa and language
. 2. T always get adequate
Resource input at any . .
. English language input
(The teacher time when
6 that [ need from the
completely students need
teacher.
masters the such
learning information
material) and input.
. The teacher | 3. Talways get help from
can guide the teacher about the
learners to learning resource such

use available
resources

as good books to be
read.
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such as the
) 4. I always get help from the
internet, .
teacher about the online
books, .
.. learning resource that I
dictionary,
need to access at home.
and etc.

Please add other responses
(if any)

7. What do you perceive as the learning implication when your teachers
play their role as a tutor?

Statements of

contact and
real chance
for students
to feel
supported
and helped

discussion about
English learning with

the teacher so that I feel

motivated to learn
English.

No Roles Indicators N Tick
Implication ( \/)
. The teacher 1. T always get guidance
works with from the teacher when
individuals doing an individual or
or small group-work learning
groups. activity.
. The teacher
As a Tutor points
(Combine students in 2.1 alwayg get thg ways
. of learning which I
both directions :
have not yet considered
prompter and they have not i1 prior
7 | resource role yet thought priof.
during the of taking.
teaching and . The teacher
learning allows more 3. Toften have a personal
process) personal

. The teacher

helps solve
students’

4. Ialways get help from

the teacher especially
to solve some
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problems in challenges that I face

learning. during learning.
Please add other responses
(if any)

8. What do you perceive as the learning implication when your teachers
play their role as a facilitator?

No Roles Indicators Statelflenfs of Tick
Implication N
(@)
1. The teacher 1. I always get the
T information and learning
facilitates the s
ocess of facilities such as sources
proce to be accessed from the
learning
Asa teacher.
- 2. The teacher
Facilitator makes the
(The teacher . 2. I feel that learning
learning . .
3 makes 0cess English becomes easier
learning pros of guided by the teacher.
easier for casier for
students) students —
3. The teacher 3. I have adequate intrinsic
capitalizes motivation after learning
on the English with the teacher,
principle of so I love learning
intrinsic English at home after
motivation. taught by him.

Please add other responses
(if any)
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9. What do you perceive as the learning implication when your teachers
play their role as a director?

English.

No Roles Indicators Statements of Implication Tick
)
. The teacher
. enables to
Asa D1rectc0r engage the 1. T always have chance to
(Teacher is X 0 th ¢
like the students }n fngage 1n the process o
conductor in the learning carnme.
9 |2 drama who Process.
keeps the 2. The learning process that
process of . The teacher I go through is well
te?Chmg and makes the managed.
carning class be 3. I become more discipline
efficient) R .
structured in the process of learning

Please add other responses
(if any)

10. What do you perceive as the learning implication when your teachers
play their role as an observer?

to give

No Roles Indicators Statements of Implication Tick
)
The teacher
observes
As an :vt}llgtent s do 1. I get qseful fee?dback in
Observer especially learning English because
. the teacher always
10 | (The teacher in oral
is a good activities obser'ves the process of
classroom and leqrn1ng and gives
observer) observes the guidance.
opportunity
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useful

feedback

either

individually

or in group.

2. I feel enthusiastic in
learning English because
2. The teacher the teacher always

observes the observes my

]eaming performance.

materials 3. I do not feel afraid of

and making mistakes because

activities. the teacher always
observes me and further
tells me to improve and
avoid making mistakes.

Please add other responses
(if any)

E. Enhancing Validity and Reducing Bias

The research prepared three techniques of data collecting, namely doing
interview, observation and questionnaire in getting the important data of this
research. They were the role does the teacher play in teaching English to
heterogeneous student in one class and the implications of teachers’ role
toward students understanding. The validator was Mr. Rully Morgana,

S.Pd.M.Pd is a lecturer of IAIN Curup.

Enhanching validity and reliability of the data and reducing bias, the

researcher used more than one data collection by comparing the result of
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interview, observation and questionnaire. Then the findings was discussed with
advisor to re-check in reach the credibility. Triangulation can work with any
subject, in any sitting, and at any level. It improves the quality of the data that
are collected and the accuracy of the researcher’s interpretations. It can occur
naturally, even in informal conversation.®” In other words, research bias can be
minimized if the researcher spends enough time in the field and employ
multiple data collection strategies to corroborate the findings as Bahir states
that many researchers agreed that triangulation is typically a strategy for

improving the validity and reliability of research of evaluation of findings.®'

F. Technique of Data Analysis
After the researcher got the data from interview, observation and
quetionnaire, the researcher analyzed them by the steps, namely data
managing, reading/ memorizing, description, classifying and interpreting.®*
1. Data from observation and interview
To analyze the data from observation and interview, the researcher
will analyze it by these steps, they are managing, reading, description,
classifying and interpreting.

a. Data Managing

% Fjack R. Fraenkel, Norman E. Wallen, How to Design and Evaluate Research in
Education, 7"Edition, p. 510
' Muhammad Bahir, Reliability and Validity of Qualitative and Operational Research
Paradigm, (Pakistan), p. 41
Lorraine Rumble Gay et al, Educational Research Competencies for Analysis and
Application, (New Jersey Gay, 2000), p. 467
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It involves creating and organizing the data collected during the
research. Data managing is in order to make sure that you have dated,
organized and sequenced all field notes, transcripts observer’s comments,
memos and reflection.®® It means, in this steps the researcher made sure
that all the data that had beed gotten indicates the completeness answer
of the research question. In this research, the researcher organized the
data from interview and observation to answer those two research
questions that refers to the role does the teacher play in teaching English
to heterogeneous students in one class.

b. Reading

Reading involves reading the field notes, transcript, memos, and
observer comments to get a sense of your data.®® The researcher read all
the data to get general description about the data that have been got, so
can know how to arrange those well.

c. Description

Description is based on observation and field notes which are to
provide the true picture of the settings and events that took place in it. So,
the researcher and the reader will have an understanding of the context in

which the study took place.® In this step, the researcher starts to describe

 Muhammad Babhsir, Loc., Cit., p. 41
% Ibid.
5 Ibid.
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all the data that can help the researcher to do the next step in analyzing
the data.
d. Classifying
The process of classifying is ordering field notes or
transcriptions into categories that represent different aspects of the data.®
In this research, the researcher start to classify each of data into several
categories based on research questions and indicators.
e. Interpreting
Interpretation is also a part of process of writing the result of a
study. Interpreting is the reflective, integrative and explanatory aspects of
dealing with a study data. Data interpretation is based heavily on the
connections, common aspects, and linkages among the data, especially
the identified categories and pattern. The research is interpreting, data
whenever he or she uses some conceptual basis or understanding to
cluster a variety of data pieces into a category. To aid interpretation, it is

important to make

5 Ibid., p. 242
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explicit what the conceptual basis or understanding of the categories are,

and what makes one category different from another.®’

2. Data from questionnaire

After researcher got the data about the f roles used by teachers in
teaching English to heterogeneous students, the data will be collected by the
student’s response in tabulate, and find out the percentage of the implication
of teachers’ role by using percentage technique. In the process of
distribution, the questionnaire was given to the respondents in the form of
paper-based questionnaire. Once the questionnaire had been filled and
returned to researcher. Percentage (%) is the result of data collected from
the students’ response. To find out the percentage, the researcher used
percentage formula. Frequency divided of total numbers of the students, and
then multiplied 100%. The percentage of each statements was calculated by

using the formula. The formula was described as follow:

Total of each item
YNumber of the students

Result= x 100%.

The result of data from questionnaire, it showed the percentage and
then the category devide 2 category, there are:®®
a. >50% - 100% = Positive

b. <50% = Negative

%7 Ibid.,p. 250
% Iskani Kasim, Pengukuran Skala Guttman Secara Tradisional, (Medan: Universitas
Sumatra Utara, 2015), p. 1



CHAPTER IV
RESULT AND DISCUSSION

A. Research Finding

The major purposes of this research were to find out what role does the
teacher play in teaching English to heterogeneous student in one class, what is
the implication of teachers’ role toward students understanding. This chapter
present the finding taken from interview, observation and questionnaire. This
research had been done on July 2019. In collecting data, the researcher used
some instruments such as checklist performance for observation, interview
guidance for interviewing and also mixed-type question with partial pre-coding
for questionnaire.

1. Roles that the teacher play in teaching English to heterogeneous student
in one class

The primary data had gotten by doing interview and observation in
order to find out what the roles played by the teachers in teaching English to
heterogeneous students in one class, the researcher had done interview to two
teachers who teach English at SMP Negeri 1 Rejang Lebong on 17" -
18" July 2019 and the observations were done in first grade class started
from 17" July - 13" August 2019. The finding showed that from 10 roles
presented by Harmer’s and Brown’s theory.

After interviewed and observed the roles played by the teachers in

teaching English to heterogeneous students at first grade in SMP Negeri 1

64
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Rejang Lebong, the researcher had found some data. Can be seen as the

following table:

Table 4.0
Result of Roles played by the teachers in teaching English to
Heterogeneous students in one class

Observation (%)
No Roles (8 Themes of 15 Meeting)
1 Prompter 100%
2 Observer 100%
3 Director 100%
4 Controller 100%
5 Facilitator 100%
6 Assessor 94%
7 Tutor 94%
8 Organiser 94%
9 Resource 69%
10 Participant 25%

From 10 English teacher role, the researcher found that they almost
used the same roles . Teacher used all of roles namely prompter, observer,
director, facilitator, assessor tutor organiser resource and participant. In
additional to make further explanation, the data of roles used by teacher in
teaching English to heterogeneous students in one class, are served on the

table below:



Table 4.1
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The Roles Used by the Teacher

Teacher

Meeting

Roles

Activity

Teacher
A

First
meeting

Controller
(6 minutes)

- Teacher did interaction with
the students and he controlled
the preparation of the student’s
things. Teacher checked
students tidiness 3 minutes
Teacher asked the students
work book, he did it for 1
minute

Teacher checked students
presence list 2 minutes

Observer
(7 minutes)

- Teacher checked the students
to do their homework’s, for 3
minute

Teacher observed students’
works, for 4 minutes

Facilitator
(30 minutes)

Teacher used the pictures for
10 minutes

Teacher used the infocus, for
15 minuted

Teacher gave chance each pair
to present the result of their
discussion in front of class, for
5 minutes

Organiser
(7 minutes)

Teacher managed the time to
do the task, for 3 minutes
Teacher divided the students
into pairs, for 4 minutes

Director
(6 minutes)

Teacher guided students to
read the text. Teacher read the
text, and then the students
repeated after him, he did it for
5 minutes

Participant
(5 minutes)

The teacher participated in
giving opinions, he did it for 5
minutes

Tutor
(25 minutes)

- Teacher gave explanations of
the materials, and what should
students do, for 15 minutes
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Teacher gave chances each pair
to present the result of their
discussion in front of class for
10 minutes

Prompter
(5 minutes)

The teacher gave stimulus to
the students to reveal the
vocabulary of the material, he
gave instruction to the students
to open dictionary. He did it for
5 minutes

Assessor
(8 minutes)

Teacher gave value or scores
for the students’ task and
students’ ability in answered
the questions for 3 minute
Teacher corrected the result of
students’ ability in writing, for
5 minutes

Second
Meeting

Controller
(9 minutes)

Teacher checked students’
tidiness for 3 minutes

Teacher asked the students for
sit on their chair, for 2 minutes
Teacher ask students to check
their sheet work, for 2 minutes
Teacher checked students
presence list 2 minutes

Organiser
(6 minutes)

Teacher managed the
classroom activity and
managed the time to do the
task for 3 minutes

Teacher determined time for
the stdents to read the text, for
3 minutes

Resource
(21 minutes)

Teacher gave information
about the kinds of greeting ang
parting, he did it for 6 minutes
Teacher provided texts and
topic that suitable with the
curriculum for first grade
students of junior hight school
for 15 minutes

Tutor
(25 minutes)

Teacher gave explanations of
the material, gave work to do,
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while the teacher guided them
if they got some difficulties for
15 minutes

Teacher answer the students’
question when they didn’t
understand or had some
difficulties for 10 minutes

Director
(8 minutes)

Teacher guided the students to
read the text. Teacher read the
text, and then students to
repeated after him. He did it for
8 minutes

Observer
(5 minutes)

Teacher supervised the
students’ ability in reading text.
Teacher judgment the student’
ability in reading by making a
judgment paper that included
some criteria’s: pronountiation,
intonation, and gramar, he did
it for 5 minutes

Prompter
(5 minutes)

The teacher gave stimulus to
the students to reveal the
vocabulary of the material, he
gave instruction to the students
to open dictionary. He did it for
5 minutes

Facilitator
(28 minutes)

Teacher explained the material
clearly for 8 minutes

Teacher gave chances to the
students to read the text for 5
minutes

And also gave chances the
student to practice their
English in front of the class for
5 minutes

Teacher used the infocus for 20
minutes

Assessor
(12 minutes)

Teacher evaluated students’
pronounciation in reading
English text for 3 minutes
Teacher gave scores for
students work for 2 minutes
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Teacher gave work to do, while
the teacher guided them if they
got some difficulties for 7
minutes

Third
meeting

Controller
(8 minutes)

Teacher checked students
presence list 2 minutes

Teacher asked the students to
pay attention and asked nobody
students speaking for 3 minutes
Teacher asked students to do
the task in students’ sheet work
on page... , for 3 minutes

Observer
(10 minutes)

Teacher observed students’
work for 5 minutes

Teacher supervised the
students’ ability in reading text
for 5 minutes

Organiser
(7 minutes)

Teacher gave instructions
before gave the tasks to the
students for 2 minutes
Teacher managed the
classroom activity and
managed the time to do the
task for 5 minutes

Prompter
(10 minutes)

Teacher gave clue to the
students for answer the
questions, for 5 minutes

The teacher gave stimulus to
the students to reveal the
vocabulary of the material, he
gave instruction to the students
to open dictionary. He did it for
5 minutes

Facilitator
(29 minutes)

Teacher gave attractive media
in the teaching learning
process. Teacher used
interesting video for 15
minutes

Teacher gave chances to the
students to to improve their
knowledge and understanding
the materials by using work
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book and media for 10 minutes

- Teacher gave chances to the
students to practice their
English in front of the class for
2 minutes

- Teacher took care of the
students and gave attention to
students in class for 2 minutes

Resource
(8 minutes)

- Teacher gave the short
conversation on the infocus for
6 minutes

- Teacher wrote new vocabulary
on the white board for 2
minutes

Tutor
(18 minutes)

- Teacher gave explanations
about the material clearly for
15 minutes

- Teacher asked the student’s
problem when they studied for
3 minutes

Director
(8 minutes)

- Teacher guided the students
did their activities, helped the
students to pronounce well, and
helped the if they had any
difficulties for 8 minutes

Assessor
(10 minutes)

- Teacher gave homework to the
students to study at home for 5
minutes

- The teacher corrected the result
of students’ ability in
answering the questions for 5
minutes

Participant
(2 minutes)

- Teacher took a part and
participated in reading
dialogues for 2minutes

Fourth
meeting

Controller
(8 minutes)

- Teacher checked students
presence list 2 minutes

- Teacher asked the students
work book for 4 minutes

- Teacher asked the students
read the text for 2 minutes

Tutor

- Teacher conveyed a clear
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(15 minutes)

lesson, gave materials and
expalined it for 10 minutes

- Teacher took care of the
students and gave attention to
students in class for 5 minutes

Director
(9 minutes)

- Teacher accompanied the
students to answer the
questions for 5 minutes

- Teacher guided the students to
pronounce well for 4 minutes

Prompter
(10 minutes)

- Teacher gave clue to the
students for answer the
questions, for 5 minutes

- The teacher gave stimulus to
the students to reveal the
vocabulary of the material, he
gave instruction to the students
to open dictionary. He did it for
5 minutes

Facilitator
(20 minutes)

- Teacher gave more explanation
about the material clearly, for
10 minutes

- Teacher explained the
materials by using some
pictures, and texts as media to
improve their skill and ability
in the teaching learning process
for 10 minutes

Organiser
(5 minutes)

- Teacher managed students’
time to read the text for 2
minutes

- Teacher maneged students’
time to answer the questions
for 3 minutes

Observer - Teacher observed students’
(5 minutes) work for 5 minutes
Participat - Teacher read the text together

(2 minutes)

with the students for 2 minutes

Assessor
(7 minutes)

- Teacher gave some correction
to students’ work, if he found
some mistakes, and determined
students’ scores in the teaching
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learning process for 5 minutes
- Teacher gave scores for
students wor for 2 minute

Fifth
meeting

Controller
(7 minutes)

- Teacher controlled the
students’ preparations in the
class. He checked students
presence list and their
equipments in the teaching
learning process in class, he
did it for 5 minutes

- Teacher gave instuctions to the
students to find the meaning in
dictionary, for 2 minutes

Resource
(8 minutes)

- Teacher provided texs and
topics that suitable with the
material, for 4 minutes

- Teacher determined topic of
the text, he did it for 4 minutes

Tutor
(15 minutes)

- Teacher conveyed a clear
lesson, gave materials and
explained it, for 10 minutes

- Teacher read the text loudly,
and then gave questions to the
students orally, for 5 minutes

Observer - Teacher observed students’
(5 minutes) work for 5 minutes
Assessor - Teacher gave scores for

(5 minutes)

students wor for 5 minute

Director
(15 minutes)

- Teacher guided the students to
do their task, for 7 minutes

- Teacher provided and
performed good gudance to the
students, for 8 minutes

Prompter
(6 minutes)

- Teacher repeated the
instructions when the students
ask what shoul they do, for 6
minutes

Facilitator
(29 minutes)

- Teacher facilitated students
during teaching learning
process provide text and a list
of vocabularies, for 15 minutes

- Teacher provide video, for 14
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minutes

Organiser
(13 minutes)

- Teacher set schedules and
determined the time for
students to answer the questios,
for 5 minutes

Teacher mentioned the goal of
the materials, and mentioned
the time to study the material
for ....minutes, and for
answered the questions for ....
minutes, he did it for 8 minutes

Participant
(5 minutes)

Teacher took a part and
participated in students’
activities. He read the text
together with the students, and
gave questions based on the
text, for 3 minutes

And then they answered it
together, for 2 minutes

Six
meeting

Controller
(10 minutes)

Teacher checked students
presence list 2 minutes

Teacher supervised students’
work, students’ behavior
during the lesson, for 4 minutes
Teacher checked students’
works, and checked students’
preparations to study, for 4
minutes

Prompter
(5 minutes)

The teacher gave stimulus to
the students to reveal the
vocabulary of the material, he
gave instruction to the students
to open dictionary. He did it for
5 minutes

Observer
(7 minutes)

- Teacher observed students’
work for 7 minutes

Tutor
(5 minutes)

- Teacher gave instruction to do
the task, and gave examples,
for 5 minutes

Director
(13 minutes)

- Teacher guided students how
to read English with the good
intonation, for 8 minutes
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- Teacher read the text loudly
and then the students repeated
after him, for 5 minutes

Resource
(5 minutes)

- Teacher provided texts for the
students and then gave new
vocabularies to them, for 2
minutes

- Teacher wrote new
vocabularies in the whiteboard,
for 3 minutes

Organiser
(4 minutes)

- Teacher managed the
classroom activity
andmanaged students time to
do the task, for 4 minutes

Facilitator
(15 minutes)

- Teacher explained the material
clearly, for 10 minutes

- Teacher gave chances to the
students to read the dialogues,
for 5 minutes

Seventh
meeting

Controller
(8 minutes)

- Teacher checked students
presence list 2 minutes

- Teacher asked the students
read the texts, for 2 minutes

- Teacher asked students to do
the task on page ... of their
work sheet, for 4 minutes

Organiser
(5 minutes)

- Teacher managed time to do
the task, for 2 minutes

- Teacher gave warming time
will be expire for 1 minute

- Teacher asked students to gave
applause for students who have
finish do the task first, for 2
minute

Assessor
(6 minutes)

- Teacher evaluated the student’s
ability in mastering the
materials, for 3 minutes

- Teacher gave value or scores
for students task, for 3 minutes

Prompter
(3 minutes)

- Teacher gave clue to the
students for answer the
questions, for 3 minutes
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Resource
(10 minutes)

- Teacher provided pictures for
students and then gave new
vocabulary, for 10 minutes

Tutor
(7 minutes)

- Teacher answer the student’s
questions when they didn’t
understand or had some
difficulties, for 5 minutes

- Teacher asked the students’
problem when they studied, 2
minutes

Director
(5 minutes)

- Teacher guided the students
how to pronounce the words
well, for 5 minutes

Facilitator
(24 minutes)

- Teacher used infocus in
teching learning process, for 20
minutes

- Teacher gave chances students
to answer the questions and
wrote their questions on the
whiteboard, for 4 minutes

Observer
(10 minutes)

- Teacher observed students’
work for 5 minutes

- Teacher observed students’
ability in answer the questions,
for 5 minutes

Eighth
meeting

Controller
(7 minutes)

- Teacher checked students
presence list 2 minutes

- Teacher monitored students’
work, for 5 minutes

Organiser
(11 minutes)

- Teacher gave directions to the
students for do the task, for 2
minutes

- Teacher put students into pairs,
for 4 minutes

- Teacher determined time for
students discuss about the task,
for 3 minutes

- Teacher gave praise for
students who finish do the task
first, for 1 minutes

- Teacher asked the students
gave applause to students who
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have finish do the task, for 2
minutes

Assessor
(12 minutes)

- Teacher gave homework to the
students for study at home, for
4 minutes

- Teacher gave value or scores
for students’ task, for 3
minutes

- Teacher evaluated students’
pronounciation and intonation,
for 5 minutes

Prompter
(10 minutes)

- Teacher gave clue to the
students for answer the
questions, for 5 minutes

- Teacher repeated the
instructions when the students
ask what shoul they do, for 5
minutes

Resource
(12 minutes)

- Teacher provided topics that
suitabe with the material for 2
minutes

- Teacher gave new
vocabularies, for 5 minutes

- Teacher gave example before
gave the task, for 5 minutes

Tutor
(7 minutes)

- Teacher answer the students’
questions when they didn’t
understand the material, for 5
minutes

- Teacher asked students’
problem when they studied, for
2 minutes

Director
(5 minutes)

- Teacher guided the students
did their activities, helped the
students to pronounce well, and
helped them if they had any
difficulties for 5 minutes

Facilitator
(15 minutes)

- Teacher gave chances to each
group or pair present the result
of their discussion in front of
class for 5 minutes

- Teacher facilitated students
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during teaching learning
process provide texts, for 10
minutes

Observer
(6 minutes)

- Teacher directed students who
crowded in the class for 1
minute

- Teacher observed students’
work for 5 minutes

Teacher
B

First
meeting

Controller
(12 minutes)

- Teacher checked students
presence list 5 minutes

- Teacher asked students
whether they bring dictionaries
or not, it purposed to make
sure about the students’
preparation during the study,
for 2 minutes

- Teacher asked the students
work book, he did it for 1
minute

- teacher directed the students
who crowded to focus
learning, for 4 minutes

Observer
(6 minutes)

- teacher monitored and
supervised student’s works,
attitudes, and behavior in the
class for 6 minutes

Facilitator
(15 minutes)

- teacher used the students’ texts
book, for 10 minutes
- teacher motivated students to

study hard, he did it for 5
minutes

Tutor
(15 minutes)

- teacher explained the material
clearly for 10 minutes

- teacher gave chances each
students to answer the
question, for 5 minutes

Director
(5 minutes)

- teacher accompanied the
students during they did the
task, for 3 minutes

Prompter
(8 minutes)

- teacher give directions to the
students for answer the
questions, she did it for 3
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minutes

- teacher gave new vocabulary,
and then gave instructions to
the students to find the
meaning in dictionary, for 5
minutes

Assessor
(7 minutes)

- teacher answer the students’
work on the whiteboard and
the students matched their
work based on teacher’s
answer for 5 minutes

- teacher gave value or scores
for students’ task, for 2
minutes

Second
meeting

Conroller
(13 minutes)

- Teacher asked students
whether they bring dictionaries
or not, it purposed to make
sure about the students’
preparation during the study,
for 2 minutes

- Teacher checked students
presence list 5 minutes

- Teacher asked the students
work book, he did it for 2
minutes

- Teacher asked students to do
the task in students’ work on
page... , for 4 minutes

Organiser
(10 minutes)

- Teacher gave instructions
before gave the task to the
students for 2 minutes

- Teacher put students into pairs
for 3 minutes

- Teacher provided a column on
the whiteboard to fill by
students, for 3 minutes

- The teacher managed the time
to do the task, for 2 minutes

Resource
(10 minutes)

- Teacher gave information
about the kinds of greeting and
parting, for Sminutes

- Teacher wrote the dialogues
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on the whiteboard for 5
minutes

Facilitator
(20 minutes)

- teacher explained the material
clearly for 10 minutes

- teacher gave chances the
student to practice their
English in front of class for 5
minutes

- Teacher facilitated students
during teaching learning
process provided textbook for
5 minutes

Tutor
(8 minutes)

- Teacher answer the students’
questions when they didn’t
understand or had some
difficulties for 3 minutes

- Teacher asked the student’s
problem when they studied for
1 minute

Prompter
(10 minutes)

- Teacher gave clue to the
students for answer the
questions, for 4 minutes

- Teacher repeated the
instructions when the students
ask what shoul they do, for 6
minutes

Director
(5 minutes)

- Teacher guided the students
when they got some
difficulties for 5 minutes

Observer
(5 minutes)

- Teacher observed students’
work for 5 minutes

Assessor
(6 minutes)

- Teacher evaluated students’
pronounciations for 1 minute

- Teacher gave scores to
students’ answer the sheets for
5 minutes

Third
meeting

Controller
(15 minutes)

- Teacher checked students
presence list 5 minutes

- Teacher monitored students’
work for 3 minutes

- Teacher asked the students’
read the conversation for 5
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minutes

Teacher worked to control and
guided students to do students’
work for 2 minutes

Observer
(5 minutes)

Teacher observed students’
work. She checked students to
do their homeworks, for 5
minutes

Prompter
(8 minutes)

teacher give directions to the
students for answer the
questions, she did it for 3
minute

teacher gave new vocabulary,
and then gave instructions to
the students to find the
meaning in dictionary, for 5
minute

Tutor
(7 minutes)

Teacher gave the explanations
of the materials, gave works to
do, while guided them if they
got some difficulties for 7
minutes

Organiser
(4 minutes)

Teacher managed the
classroom activity
andmanaged students time to
do the task, for 4 minutes

Facilitator
(5 minutes)

Teacher facilitated students
during teaching learning
process provided textbook for
5 minutes

Director
(12 minutes)

The students asked some
questions when they didn’t
understand, and then the
teacher answered their
questions patiently for 6
minutes

Teacher guided the students
did their activities for 6
minutes

Assessor
(5 minutes)

Teacher gave scores or value
for students sheets for 5
minutes
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Fourth
meeting

Controller
(7 minutes)

- Teacher checked students
presence list 5 minutes

- Teacher asked the students
work book, he did it for 2
minutes

Tutor
(8 minutes)

- Teacher listened to the
students to answer the
question for 5 minutes

- Teacher answered the
student’s questions when they
didn’t understand or had some
difficulties for 3 minutes

Director
(5 minutes)

- Teacher accompanied the
students questions when they
found some difficulties for 5
minutes

Facilitator
(15minutes)

- Teacher facilitated students
during teaching learning
process provided textbook for
5 minutes

- Teacher explained the material
clearly for 8 minutes

- Teacher gave motivated to the
students to study hard. She
mentioned some successful
people in the world for 2
minutes

Prompter
(10 minutes)

- Teacher gave clue to the
students for answer the
questions, for 4 minutes

- Teacher repeated the
instructions when the students
ask what shoul they do, for 6
minutes

Organiser
(4 minutes)

- Teacher choosed students to
answer the questions in front
of the class, she did it for 3
minutes

- Teacher managed students
time to answer the questions
for 1 minutes

Observer

- Teacher directed the students
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(5 minutes)

who crowded for 1 minute
- Teacher checked student’s
work for 4 minutes

Assessor
(7 minutes)

- teacher evaluated the student’s
assigments, and determined
grades for 5 minutes

- teacher gave scores dor
students’ work, for 2 minutes

Fifth
meeting

Controller
(8 minutes)

- Teacher checked students
presence list 5 minutes

- Teacher gave instructions to
the students to find the
meaning in dictionary, for 3
minutes

Resource
(5 minutes)

- Teacher explained about the
subject, she did it for 2
minutes

- Teacher wrote new vocabulary
on the whiteboard for 3
minutes

Tutor
(11 minutes)

- Teacher gave chances each
pair to present the result of
their discussion in front of
class, for 5 minutes

- Teacher made fresh and she
gave funny jokes or some
funny questions to make the
students laugh, for 3 minutes

Director
(6 minutes)

- Teacher guided the students to
do their task, for 6 minutes

Facilitator
(10 minutes)

- Teacher facilitated students
during teaching learning
process provided textbook for
10 minutes

Prompter
(4 minutes)

- teacher gave clues to the
students for answer the
questions, she did it for 1
minute

- teacher gave new vocabulary,
and then gave instructions to
the students to find the
meaning in dictionary, for 3
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minute

Organiser
(8 minutes)

- Teacher gave the topic of
material which will they learn
before start the material, for 2
minutes

- Teacher put students into pairs
for 3 minutes

- Teacher managed the
classroom activity and
managed the time to do the
task, for 3 minutes

Observer
(5 minutes)

- Teacher monitored and
supervised student’s works,
attitudes, and behaviors in
class, for 5 minutes

Assessor
(8 minutes)

- Teacher corrected the result of
students ability in making
short sentence (positive,
negative and intrerrogative)
for 5 minutes

- Teacher gave intructions to the
students to find 25 objectives,
she did it for 3 minutes

Sixth
meeting

Controller
(10 minutes)

- Teacher checked students
presence list 6 minutes

- Teacher checked students’
works, and checked students’
preparations to study, for 4
minutes

Tutor
(15 minutes)

- Teacher conveyed a clear
lesson, gave material,
explained it and what shoul
they do, for 15 minutes

Director
(4 minutes)

- Teacher accompanied the
students to study the lesson
during the class, for 4 minutes

Resource
(5 minutes)

- Teachers wrote adjective text
on the whiteboard, for
3minutes

- Teacher gave new
vocabularies, for 2 minutes

Assessor

- Teacher gave some correction
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(7 minutes)

to students’ work, if he found
some mistakes, and determined
students’ scores in the teaching
learning process for 7 minutes

Prompter
(5 minutes)

- Teacher gave clue to the
students for answer the
questions, for 5 minutes

Observer - Teacher observed students’
(5 minutes) work for 5 minutes
Organiser - Teacher managed the time to

(3 minutes)

do the task, for 3 minutes

Facilitator
(22 minutes)

- Teacher gave chances to the
students to practice their
English in front of class, for 10
minutes

- Teacher facilitated students
during teaching learning
process provided textbook for
12 minutes

Seventh
meeting

Controller
(10 minutes)

- Teacher checked students
presence list 5 minutes

- Teacher asked the students to
do the task on page ...of their
sheet work, for 5 minutes

Organiser
(10 minutes)

- Teacher managed the
classroom activity
andmanaged students time to
do the task, for 4 minutes

- Teacher choosed students to
answer the questions on the
whiteboard, for 3 minutes

- Teacher provided a column on
the whiteboard to fill by
students, for 3 minutes

Assessor
(14 minutes)

- Teacher corrected the result of
students’work, for 5 minutes

- Teacher gave homework to
students for study at home, for
5 minutes

- Teacher gave scores for
students work, for 4 minutes

Prompter

- Teacher gave clue for students
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(4 minutes)

answer the questions for 4
minutes

Director
(5 minutes)

- Teacher guided the students
did their activities for 5
minutes

Resource
(7 minutes)

- Teacher wrote 20 noun on the
whiteboard, for 5 minutes

- And then teacher gave
instruction to the students to
find the meaning in dictionary,
for 2 minutes

Facilitator
(20 minutes)

- Teacher facilitated students
during teaching learning
process provided textbook for
15 minutes

- Teacher gave chances to the
students answer the questions
on the whiteboard, for 5
minutes

Tutor
(14 minutes)

- Teacher called the students
who didn’t understand the
materials and then she gave
them more explanation about
the material, for 7 minutes

- Teacher asked to the students
who didn’t do their
homework’s and she asked
what are their problem, for 7
minutes

Observer
(10 minutes)

- Teacher checked students’ do
their homework, for 5 minutes

- Teacher observed students’
work for 5 minutes

Eighth
meeting

Controller
(6 minutes)

- Teacher checked students
presence list 5 minutes

- Teacher asked the students
work book, he did it for 1
minute

Organiser
(4 minutes)

- Teacher managed the
classroom activity
andmanaged students time to
do the task, for 4 minutes
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Assessor
(8 minutes)

- Teacher corrected the result of
students’work, for 5 minutes

- Teacher gave scores for
students work, for 3 minutes

Resource
(2 minutes)

- teacher gave instruction to the
students to find the meaning in
dictionary, for 2 minutes

Director
(12 minutes)

- The students asked some
questions when they didn’t
understand, and then the
teacher answered their
questions patiently for 6
minutes

- Teacher guided the students
did their activities for 6
minutes

Facilitator
(15 minutes)

- Teacher facilitated students
during teaching learning
process provided textbook for
15 minutes

Prompter
(5 minutes)

- teacher gave new vocabulary,
and then gave instructions to
the students to find the
meaning in dictionary, for 5
minutes

Observer
(5 minutes)

- Teacher observed students’
work for 5 minutes

2. The Implication of Role Used by English Teacher Toward Students
Understanding

Table 4.2
The implication of teachers’ role toward students understanding

Percentage
No Roles Have English Have Not English
Background Background

1. Prompter 80.6% 76.6%

2. Observer 75.3% 66%

3. Director 74.9% 70.5%

4. Controller 72.5% 65.8%

S. Assessor 70.8% 57.7%
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6. Tutor 69.2% 52.6%
7. Organiser 66.5% 60.3%
8. Facilitator 63.9% 59.3%
0. Resource 62.4% 54.5%
10. Participant 25.9% 21.1%

In order to know the implications of teachers’ roles toward students
understanding were done by questionnaire on 10" - 13" August 2019. The
questionnaire consists of several indicators which based on the theory. This
section extends to present the data solicited from the questionnaire given to
180 students. Which students who have English subject background are 85
students and 95 students who have not it. The questionnaire has been
carefully designed into mixed-typed format to reveal the data anchored in
implication of teachers’ role toward students understanding. In the process of
distribution, the questionnaire was given to the respondents in the form of
paper-based questionnaire. Once the questionnaire had been filled and
returned to researcher. Percentage (%) is the result of data collected from the
students’ response. To find out the percentage, the researcher used percentage
formula. Frequency divided of total numbers of the students, and then

multiplied 100%. The percentage of each statements was calculated by using

Total of each item
YNumber of the students

100%.%° The

the formula, that was Result=

6969 Karunia Eka Lestari & Mokhammad Ridwan Yudhanegara, PenelitianPendidikan

Matematika, (Bandung: PT Refika Aditama, 2015), p. 324-325
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implication of teachers’ role toward students understanding gotten by

questionnaire can be seen on the table below:

¢. For students who have English subject background

No

Roles

Implication

Respondent
(85 Students)

Total (%)

Asa
controller

Students
understand the
lesson

81

95.3%

Students can use
English grammar
well

58

68.2%

Students can
modify English
word class well

42

49.4%

Students can

anticipate avoiding
many grammatical
mistakes and errors

51

60%

72.5%

Students can be
more discipline

69

81.2%

Students can follow
the learning steps

66

77.6%

Students can have
adequate
opportunity to
speak English
during learning.

47

55.3%

Students feel
comfortable to
learn English in the
classroom

79

92.9%

As an
organiser

Students can get
clear instructions

70

82.4%

Students know the
tasks or activities
which they will do
next

72

84.7% | 66.5%

Students do not
find it difficult to

48

56.5%
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identify what they
will do next

Students take part
in the pair-work
activities

38

44.7%

Students take part
in the group-work
activity

50

58.8%

Students feel easier
to improve their
English through
pair-work activity

54

63.5%

Students feel easier
to improve their
English through
group-work
activity

62

72.9%

Students can deal
with every step of
English learning in
the classroom

42

49.4%

Students participate
in the process of
English learning in
the classroom.

62

72.9%

Students can
identify their
mistakes

61

71.8%

Students can
understand their
mistakes

63

74.1%

As an
Assessor

Students can use
English better

72

84.7%

Students always get
correction when
they make mistakes
in using English.

69

81.2%

Students always get
a good evaluation
at any time after
they perform their
English language.

57

67.1%

70.8%
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Students get the
score relevant to
their English
competences

41

48.2%

Students can
identify they
mistakes or errors
in English use

62

72.9%

Asa
Prompter

Students always get
an example before
doing a learning
activity

78

91.8%

Students can
understand what to
be done in the
classroom

72

84.7%

Students always get
help from the
teacher if they do
not understand a
particular learning
material or learning
activity.

73

85.9%

Students always get
implicit help in the
form some clues
from the teacher
before they deal
with a learning
activity in the
classroom.

51

60%

80.6%

Asa
Participant

Students feel
motivated in
learning English
because their
teacher works
together with they
in the process of
learning

25

29.4%

Students always
have opportunity to
have a discussion

24

28.2%

25.9%
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with the teacher
about some
challenges or
problems related to
the English
materials

Students enjoy the
process of learning
especially when the
teacher works
together with they
or in their group

22

25.9%

Students feel
enthusiastic to
engage in a group-
work activity
because the teacher
often joins their

group.

17

20%

Asa
Resource

Students always get
all information that
they need

75

88.2%

Students always get
adequate English
language input that
they need from the
teacher.

56

65.9%

Students always get
help from the
teacher about the
learning resource

63

74.1%

Students always get
help from the
teacher about the
online learning
resource that they
need to access at
home.

18

21.2%

62.4%

As a Tutor

Students always get
guidance from the
teacher when doing
an individual or

68

80%

69.2%
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group-work
learning activity

Students always get
the ways of
learning which they
have not yet
considered in prior.

62

75.6%

Students often have
a personal
discussion about
English learning
with the teacher so
that they feel
motivated to learn
English.

40

47.1%

Students always get
help from the
teacher especially
to solve some
challenges that they
face during
learning.

63

74.1%

Asa
Facilitator

Students always get
the information and
learning facilities

63

74.1%

Students feel that
learning English
becomes easier

73

85.9%

Students have
adequate intrinsic
motivation, so they
love learning
English at home
after taught by her.

27

31.8%

63.9%

Asa
Director

Students always
have chance to
engage in the
process of
learning.

53

62.4%

The learning
process that
Students go

74

87.1%

74.9%
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through is well
managed.

Students become
more discipline in
the process of
learning English

64

75.3%

10

As an
Observer

Students get useful
feedback in
learning English

69

81.2%

Students feel
enthusiastic in
learning English

58

68.2%

Students do not
feel afraid of
making mistakes

65

76.5%

75.3%

d. For students who have not English subject background

No

Roles

Implications

Respondents
(95 students)

Total (%)

Asa
controller

Students
understand the
lesson

87

91.6%

Students can use
English grammar
well

44

46.3%

Students can
modify English
word class well

37

38.9%

Students can

anticipate avoiding
many grammatical
mistakes and errors

46

48.4%

Students can be
more discipline

78

82.1%

Students can follow
the learning steps

74

77.9%

Students can have
adequate
opportunity to
speak English
during learning.

48

50.5%

65.8%
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Students feel
comfortable to
learn English in the
classroom

86

90.5%

As an
Organiser

Students can get
clear instructions

77

81.1%

Students know the
tasks or activities
which they will do
next

84

88.4%

Students do not
find it difficult to
identify what they
will do next

39

41.1%

Students take part
in the pair-work
activities

33

34.7%

Students take part
in the group-work
activity

41

43.2%

Students feel easier
to improve their
English through
pair-work activity

62

65.3%

Students feel easier
to improve their
English through
group-work
activity

59

62.1%

Students can deal
with every step of
English learning in
the classroom

36

37.9%

Students participate
in the process of
English learning in
the classroom.

57

60%

Students can
identify their
mistakes

69

72.6%

Students can
understand their

73

76.8%

60.3%
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mistakes

As an
Assessor

Students can use
English better

62

65.3%

Students always get
correction when
they make mistakes
in using English.

64

67.4%

Students always get
a good evaluation
at any time after
they perform their
English language.

44

46.3%

Students get the
score relevant to
their English
competences

37

38.9%

Students can
identify they
mistakes or errors
in English use

67

70.5%

57.7%

Asa
Prompter

Students always get
an example before
doing a learning
activity

85

89.5%

Students can
understand what to
be done in the
classroom

85

89.5%

Students always get
help from the
teacher if they do
not understand a
particular learning
material or learning
activity.

74

77.9%

Students always get
implicit help in the
form some clues
from the teacher
before they deal
with a learning
activity in the

47

49.5%

76.6%
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classroom.

Asa
Participant

Students feel
motivated in
learning English
because their
teacher works
together with they
in the process of
learning

27

28.4%

Students always
have opportunity to
have a discussion
with the teacher
about some
challenges or
problems related to
the English
materials

21

22.1%

Students enjoy the
process of learning
especially when the
teacher works
together with they
or in their group

19

20%

Students feel
enthusiastic to
engage in a group-
work activity
because the teacher
often joins their

group.

13

13.7%

21.1%

Asa
Resource

Students always get
all information that
they need

75

78.9%

Students always get
adequate English
language input that
they need from the
teacher.

55

57.9%

Students always get
help from the
teacher about the

50

52.6%

54.5%
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learning resource

Students always get
help from the
teacher about the
online learning
resource that they
need to access at
home.

27

28.4%

As a Tutor

Students always get
guidance from the
teacher when doing
an individual or
group-work
learning activity

62

65.3%

Students always get
the ways of
learning which they
have not yet
considered in prior.

50

52.6%

Students often have
a personal
discussion about
English learning
with the teacher so
that they feel
motivated to learn
English.

42

44.2%

Students always get
help from the
teacher especially
to solve some
challenges that they
face during
learning.

46

48.4%

52.6%

Asa
Facilitator

Students always get
the information and
learning facilities

72

75.8%

Students feel that
learning English
becomes easier

65

68.4%

Students have
adequate intrinsic

32

33.7%

59.3%
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motivation, so they
love learning
English at home
after taught by her.

Students always
have chance to
engage in the 59 62.1%
process of
learning.
The learning
Asa process that
9 Director | Students go 76
through is well
managed.
Students become
more discipline in
the process of
learning English

80%
70.5%

66 69.5%

Students get useful
feedback in 57 60%
learning English
As an Studegts f.eeI.
10 enthusiastic in 64 67.4% 66%
Observer . .
learning English
Students do not
feel afraid of 67 70.5%
making mistakes

Table 4.3
Result of The Average Score of Students Achievement

Times of meeting

Students 11234 56782
Who have
English Subject | 87 | 88 | 88 | 89 | 87 | 87 | 88 | 85 | 87
Background

Who have not
English Subject 72 1 72 | 72|71 | 73 |71 | T2 | 73 | 72
Background
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In order to know the average of students’ score were done by
document analysis. This section extends to present the data solicited from the
score of 180 students. Which students who have English subject background
are 85 students and 95 students who have not it. For students who have
English subject background, the researcher found that the average of score is
87 and students who have not English subject background is 72. The students
understanding proportional to the students achievement, it can be seen by
score over minimum criteria of mastery learning (KKM), that is over 70. The
scores of students’ achievement gotten by document analysis can be seen on
the table below:

Table 4.4
The Average Score of Students

Students Who have English Subject Background
Times of meeting

Class 102 3]45 6] 7] 8 )
7A 84 | 87 | 87 | 87 | 86 | 86 | 86 | 85
7B 87 | 87 | 87 | 87 | 88 | 87 | 86 | 87

7E 86 | 87 | 88 | 88 | 86 | 86 | 85 | 84 .
7G 89 | 89 | 91 |92 |90 |9 | 92 -
71 87 | 88 | 89 | 89 | 85 | 87 | 89 | -
Average 87 | 88 | 88 | 89 | 87 | 87 | 88 | 85

Students Who have not English Subject Background
Times of meeting

Class 1] 23 [45]6] 7] 8 2z
7A 80 | 80 | 79 | 80 | 80 | 80 | 79 | 79
7B 7269 | 69 | 67 | 72 | 69 | 69 | 71

7E 71| 71 | 70 | 66 | 70 | 68 | 72 | 68 -
7G 69 | 71 | 70 | 74 | 69 | 68 | 68 | -
71 6770 |70 |70 | 713 | 12 | 12 | -
Average 72 |72 |72 |71 |73 |71 | T2 |73
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B. Discussion
1. Teachers’ role in teaching English to heterogeneous students in one class

Helping students to meet the main task and the human future with the
best is the task of human. In this part, the researcher asked and observed the
teachers to what are the roles used in teaching English to heterogeneous
students in one class. Based on the data got by researcher during following
observation and asking some questions, the result pointed out that almost the
roles suggest by Harmer and Brown were used by teacher as the way to give
implications to their students for English lesson in classroom. There were
many teachers’ roles played by the teacher in the teaching leaning English

process to heterogeneous sudents. In the class, roles were as follow:

1) As a Controller

Controller is a vital role in the classroom. According to Brown states
that when teacher act as controllers, they are in charge of every moment in
the classroom. Master controllers determine what the students do, when
they should speak, and what language forms they should use. They can
often predict many students’ responses because everything is mapped out
ahead of time, with no leeway for divergent paths.”® Furthermore, Harmer
states that teacher as controller can inspire if the teacher has knowledge

and charisma, if not ... possible disadvantages: a) denies students’ acces to

" Douglas Brown, Teaching by Principles An Interactive Approach to Languagse Pedagogy
(Second Edition), (Longman: ), p. 167
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their own experimental learning, b) cuts down on students’ opportunities
to speak, because the class is acting as a whole group, ¢) can result in lack
of variety in activities. Advantage when a) announcements are made, b)
order has to be restored, ¢) explanations are given, d) in a question-answer
session.”! The teachers must have roles as controller, if we wanted
learning and teaching effective and efficiently to conductive.

From the explanation above, the researcher conclude that mostly, the
teachers took the control all of activities in the classroom, and finally the
students can follow the learning process well in the classroom. Morever,
the two teachers also did interaction with the students and controled the
students in doing task or exercise, so that the teacher could find which part
did not understand or difficult by the students. And also the teacher used
this role to make students need to have strict rules and follow the everyday
routine. Their attention is dispersed in all directions and the teacher’s job
is to make them foccused, to get them to pay attention.

2) As an Organiser

Teacher organise activities depend on good organization lead in
instructions initiate in the classroom.”

From the explanation above, the researcher conclude that the

teachers were in the roles as organiser. They could organise students to

! Jeremy Harmer, The Practice of English Language Teaching, (Long,man: 2001), p. 58
72 -
1bid.,
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know exactly what they were going to do the teacher gave clear instruction
in doing activities, they managed the classroom activity and managed
students time to do the task. From this statements, researcher conclude that
the teacher used this role in the class

3) As an Assessor

Provides students with feedback regarding their performance and
grades them in distinct ways.”” Harmer had explored what should the
teachers did if they were as assessor. Many tasks should be done by the
teacher and they did not only give explanation about the lesson, but also
assess their job or task. Provides student as an assessors, the teacher must
be able to know the students English ability and give them grade based on
their performance in the class.

Based on finding, it can be interpreted that the two of English
teachers were a good assessor in whilst teaching activity. And the teacher
used this role because without being assessed a student does not
understand how he has improved or where she must strive to reach next.

4) As a Prompter

Teacher helps student if they don’t understand the instruction. The

teacher encourages students to participate and makes suggestions about

how students may proceed in an activity.”* Furthermore, Harmer states that

" Ibid., p. 59
™ Ibid., p. 60
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when teacher prompt teacher need to do it sensitively and encouragingly
but, above all, with discretion. If teachers are too adamant teacher risk
taking initiative away from the student. If, on the other hand, teachers are
too retiring, teacher may not supply the right amount of encourgement.”
As this roles, the teacher has to encourage the students, push them to
achieve more and feed in a bit of information or language to help them.

From the finding above, it can be summerized that the two teachers
have the role. By doing observation in the classroom, it is found that the
teacher try to encourage the students to participate the learning by
facilitating them with questions which related to the lesson.
As a Participant

Teacher joins in student’s activity in the class. In the teaching
learning process, the teacher took a part and participated in discussions in
the class.”® Taking this role will allow the teacher to understand the
students better not only in terms of how they learn and process
information, but also in terms of the kind of difficulties they encounter in
their learning.”’

From the explanation above, the researcher conclude that for this

role, only feacher A used it. Although, teacher A have low role of teacher

7 Harmer, Op Cit., p. 60
™ Ibid.
"7Willy A Renandya, Teacher Roles in EIL, (Singapore: Nayang Technological University,

2016), P. 68
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as participant. Teacher A was not actively participating in the learning
process. In this role, teachers had several task such as: teachers should join
the activity done in teaching and learning process, and teachers were
expected to take part during the classroom activity.
6) As a Resource

According from theory of Harmer and Brown, many task todo when
the teacher as resource. Brown states that, in this role teacher take the least
directive role.”® This teacher role is particulary relevant when the students
are working independently following a period of instruction but still need
help from the teacher.” The teacher has to to give information about what
they are learning in the class well. Teacher takes role as a source material.

From the finding, it can be explained that the English teachers keep
the role in very good way. The teachers’ did all the aspect of teachers’
roles as resources. Then, when the teacher taught in the classroom, the two
teachers provided all information needed by the students, they can be the
vital source of information about the lesson, and they helped their students
when they did not understand about the lesson. And teacher used this role
to allow the students to stretch the creativity of the language, it also gets
more students participating. Also, most students learn best by actually

doing it, so it gives them chance to really cement the topic at hand.

" Brown., p. 168
" Renandya, Op Cit,.
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7) As a Tutor

The combination of prompter and resource. Teacher can combine
both prompter and resource role during the teaching and learning
process.®® As a language tutor, the teacher needs to respond to what the
learners are doing and advises them or what to do next.

Based on finding above, it can be interpreted that researcher found
that teachers as tutor. Tutor means working together with the students. The
teachers take more time to explain the lesson than gave exercise to the
students.

8) As a Facilitator

According to Usman states that as a facilitator, teacher should able
to facilitate the sources of learning which is easy to be useful for the
students to help them to achieve their purpose.®’ Furthermore, Brown
states that a facilitator capitalizes on the principle of intrinsic motivation
by allowing students to discover language through using it pragmatically,
rather than by telling them about language.™

From the finding above, it can be summerized that the two teachers
have the role. From three indicator, there were only one criterion was not

fulfilled by teacher A. furthermore, researcher found the activities which is

80 7z
1bid., p. 61
$'"Mohammad Uzer Usman, Menjadi Guru Profesional,(Bandung: PT. Remaja Rosdakarya
Offset, 2004), p. 11
%2 Brown, Op Cit., p. 168
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not the teacher capitalizes on the principle of intrinsic motivation
indicators by teacher A. The differences backgrounds of the students and
their environment that can support their ability in study. Thus, teachers
should play the roles as motivator, especially in giving support to learn in
order that students interest to learn, because they need other’s invitation
and support in learning thai is called intrinsic motivation. Also, the
teachers used this role to make the students have high motivation and high
intellegence in learning, the teacher as a facilitator will be easier to provide
the material quickly, because students can easily capture the material that
were submitted by them.
9) As a Director

Director means keeping the process the process of teaching
efficient.® Related to the finding above, the two of English teacher were
good director. They could regulate the students in activities learning. it can
be found that all of the students kept attention well when the teachers’
explanation about the lesson and all of the students also did the task were

given by the teacher.

8 Ibid, 167
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10) As an Observer

The last role was teacher as observer. Observe what the students
do- especially in orac comminicative activities, so that be able to gave
them useful feedback.™

From the finding, it can be explained that the two English teachers
keep the role in very good way. The teachers’ did all the aspect of
teachers’ roles as observer. Then, when the teacher taught in the
classroom, the two teachers observed students’ work or ability in
answerthe questions and the teacher checked the students to do the task or

homework.

From the data above, the researcher could show and explain about
the roles that played by teachers. And from the data above, the researcher
finnaly concuded that two of teachers almost used all the roles. It means,
from the ten roles were suggested, the teacher use all of roles nemely
controller, organiser, assessor, prompter, participant, resource, tutor,

facilitator, director and observer.

2. The Implication
This section extends to present the data solicited from questionnaire
given to all 180 students. Which regarding to find out the implication of

teachers role toward student understanding between students who have

% Harmer, Op Cit., p. 62
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English subject background in their elementary schooll are 85 student and
students do not have it are 95 students. The questionnaire was given to the
respondents in the form of paper-based questionnaire. In this part the
researcher discussed how are the implication of teachers’ role toward
students’ understanding. The questionnaire contains 49 statements.

The researcher have anticipated some of the most likely answers, but
the researcher also allowed for the respondents to give answers which the
researcher hadn’t thought of in advance. The result of data from
questionnaire, it showed the percentage and then the category devide 2
category, there are:*

c. >50% - 100% = Positive

d. <50% = Negative

The following section, the implication of teachers role toward student
understanding are discussed specifically.

a. For students who have English subject background
1) Teacher as Prompter
Based on the finding of role as prompter, the researcher found
that as the implicated to the students understanding who have English
subject background, it show positive implication. Which the highest

percentage is for students always get an example from the teacher

% Iskani Kasim, Pengukuran Skala Guttman Secara Tradisional, (Medan: Universitas
Sumatra Utara, 2015), p. 1
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before doing a learning activity that depend on 78 respondents with the
percentage (91.8%) and the lowest percentage is students always get
implicit help in the form some clues from the teacher before students
deal with a learning activity in the classroom that depend on 51
respondents with the percentage (60%).

From the explanation above, the researcher conclude that role
as prompter has positive implication for students who have English
subject background. It could be seen by the average of the total score
with the percentage (80.6%). Based on the theory that mentioned above,
it is positive implication.

2) Teacher as Observer

Based on the finding of role as prompter, the researcher found
that as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest
percentage is for students get useful feedback in learning English
because the teacher always observes the process of learning and gives
guidance that depend on 69 students with the percentage (81.2%) and
the lowest are students feel enthusiastic in learning English because the
teacher always observes my performance that depend on 58 students
with the percentage (68.2%).

From the explanation above, the researcher conclude that role

as observer has positive implication for students who have English
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subject background. It could be seen by the average of the total score
with the percentage (75.3%). Based on the theory that mentioned above,
it is positive implication.

3) Teacher as Director

Based on the finding of role as director, the researcher found
that as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest
percentage is for The learning process that students go through is well
managed that depend on 74 students with the percentage (87.1%) and
the lowest is students always have chance to engage in the process of
learning that depend on 53 students with the percentage (62.4%).

From the explanation above, the researcher conclude that role
as director has positive implication for students who have English
subject background. It could be seen by the average of the total score
with the percentage (74.9%). Based on the theory that mentioned above,
it is positive implication.

4) Teacher as Controller

Based on the finding of role ascontroller, the researcher found
that as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest
percentage is for students understand the lesson by listening to the

instruction given by the teacher that depend on 81 students with the
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percentage (95.3%) and the lowest is students can modify English word
class well from the drilling activities given by the teacher and students
can anticipate avoiding many grammatical mistakes and errors from the
drilling activities given by the teacher that depend on 42 students with
the percentage (49.4%).

From the explanation above, the researcher conclude that role
as controller has positive implication for students who have English
subject background. It could be seen by the average of the total score
with the percentage (72.5%). Based on the theory that mentioned above,
it is positive implication.

5) Teacher as Assessor

Based on the finding of role as assessor, the researcher found
that as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest
percentage is for students can use English better after corrected by the
teacher that depend on 72 students with the percentage (84.7%) and the
lowest is students get the score relevant to their English competences as
assessed by the teacher that depend on 41 students with the percentage
(48.2%).

From the explanation above, the researcher conclude that role
as assessor has positive implication for students who have English

subject background. It could be seen by the average of the total score
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with the percentage (70.8%). Based on the theory that mentioned above,
it is positive implication.
6) Teacher as Tutor

Based on the finding of role as tutor, the researcher found that
as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest
percentage is for students always get guidance from the teacher when
doing an individual or group-work learning activity that depend on 68
students with the percentage (80%) and the lowest is students often
have a personal discussion about English learning with the teacher so
that students feel motivated to learn English that depend on 40 students
with the percentage (47.1%).

From the explanation above, the researcher conclude that role
as tutor has positive implication for students who have English subject
background. It could be seen by the average of the total score with the
percentage (69.2%). Based on the theory that mentioned above, it is
positive implication.

7) Teacher as Organiser

Based on the finding of role as organiser, the researcher found
that as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest

percentage is for students know the tasks or activities which students
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will do next based on the instruction given by the teacher that depend
on 72 students with the percentage (84.7%) and the lowest is students
take part in the pair-work activities based on the teacher’s classroom
management that depend on 38 students with the percentage (44.7%).

From the explanation above, the researcher conclude that role
as organiser has positive implication for students who have English
subject background. It could be seen by the average of the total score
with the percentage (66.5%). Based on the theory that mentioned above,
it is positive implication.

8) Teacher as Facilitator

Based on the finding of role as prompter, the researcher found
that as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest
percentage is for students feel that learning English becomes easier of
guided by the teacher that depend on 73 students with the percentage
(85.9%) and the lowest is students have edequate intrinsic motivation
after learning English with the teacher, so students love learning
English at home after taught by her that depend on 27 students with the
percentage (31.8%).

From the explanation above, the researcher conclude that role
as facilitator has positive implication for students who have English

subject background. It could be seen by the average of the total score
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with the percentage (63.9%). Based on the theory that mentioned above,

it is positive implication.

9) Teacher as Resource

10)

Based on the finding of role as resource, the researcher found
that as the implicated to the students understanding who have English
subject background, it shows positive implication. Which the highest
percentage is for students always get all information that they need
from the teacher during the learning process that depend on 75 students
with the percentage (88.2%) and the lowest is students aslways get help
from the teacher about the online learning resource that students need to
access at home that depend on 18 students with the percentage (21.2%).

From the explanation above, the researcher conclude that role
as resource has positive implication for students who have English
subject background. It could be seen by the average of the total score
with the percentage (62.4%). Based on the theory that mentioned above,
it is positive implication.

Teacher as Participant

Based on the finding of role as participant, the researcher
found that as the implicated to the students understanding who have
English subject background, it shows negative implication. Which the
highest percentage is for students feel motivated in learning English

because their teacher work together with they in the process of learning
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that depend on 25 students with the percentage (29.4%) and the lowest
is students feel enthusiastic to engage in a group-work activity because
the teacher often joins their group that depend on 17 students with the
percentage (20%).

From the explanation above, the researcher conclude that role
as prompter has negative implication for students who have English
subject background. It could be seen by the average of the total score
with the percentage (25.9%). Based on the theory that mentioned above,
it is negative implication.

b. For students who have not English subject background
1) Teacher as Prompter

Based on the finding of role as prompter, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for students always get an example from the
teacher before doing a learning activity and students can understand
what to be done in the classroom based on the clues given by the
teacher that depend on 85 students with the percentage (89.5%) and the
lowest is students always get implicit help in the form some clues from
the teacher before students deal with a learning activity in the classroom

that depend on 47 students with the percentage (49.5%).



116

From the explanation above, the researcher conclude that role
as prompter has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (76.6%). Based on the theory that mentioned above,
it is positive implication.

2) Teacher as Observer

Based on the finding of role as observer, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for students do not feel afraid of making mistakes
because the teacher always observes they and further tells students to
improve and avoid making mistakes that depend on 67 students with the
percentage (70.5%) and the lowest is students get useful feedback in
learning English because the teacher always observes the process of
learning and gives guidance that depend on 57 students with the
percentage (60%).

From the explanation above, the researcher conclude that role
as observer has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (66%). Based on the theory that mentioned above,

it is positive implication.
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3) Teacher as Director

Based on the finding of role as director, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for The learning process that students go through
is well managed that depend on 76 students with the percentage (80%)
and the lowest is students always have chance to engage in the process
of learning that depend on 59 students with the percentage (62.1%).

From the explanation above, the researcher conclude that role
as director has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (66%). Based on the theory that mentioned above,
it is positive implication.

4) Teacher as Controller

Based on the finding of role as controller, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for students understand the lesson by listening to
the instruction given by the teacher that depend on 87 students with the
percentage (91.6%) and the lowest are students can modify English
word class well from the drilling activities given by the teacher and

students can anticipate avoiding many grammatical mistakes and errors
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from the drilling activities given by the teacher that depend on 37
students with the percentage (38.9%).

From the explanation above, the researcher conclude that role
as controller has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (65.8%). Based on the theory that mentioned above,
it is positive implication.

5) Teacher as Assessor

Based on the finding of role as assessor, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for students canidentify their mistakes or errors in
English use as students get help to identify them from the teacher that
depend on 67 students with the percentage (70.5%) and the lowest is
students get the score relevant to their English competences as assessed
by the teacher that depend on 37 students with the percentage (38.9%).

From the explanation above, the researcher conclude that role
as assessor has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (57.7%). Based on the theory that mentioned above,

it is positive implication.
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6) Teacher as Tutor

Based on the finding of role as tutor, the researcher found that
as the implicated to the students understanding who have not English
subject background, it shows positive implication. Which the highest
percentage is for students always get guidance from the teacher when
doing an individual or group-work learning activity that depend on 62
students with the percentage (65.3%) and the lowest is students often
have a personal discussion about English learning with the teacher so
that students feel motivated to learn English that depend on 42 students
with the percentage (44.2%).

From the explanation above, the researcher conclude that role
as tutor has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (52.6%). Based on the theory that mentioned above,
it is positive implication.

7) Teacher as Organiser

Based on the finding of role as organiser, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for students know the tasks or activities which
students will do next based on the instruction given by the teacher that

depend on 84 students with the percentage (88.4%) and the lowest is
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students take part in the pair-work activities based on the teacher’s
classroom management that depend on 33 students with the percentage
(34.7%).

From the explanation above, the researcher conclude that role
as organiser has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (60.3%). Based on the theory that mentioned above,
it is positive implication.

8) Teacher as Facilitator

Based on the finding of role as facilitator, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for students always get the information and
learning facilities such as sources to be accessed from the teacher that
depend on 72 students with the percentage (75.8%) and the lowest is
students have edequate intrinsic motivation after learning English with
the teacher, so students love learning English at home after taught by
her that depend on 32 students with the percentage (33.7%).

From the explanation above, the researcher conclude that role
as facilitator has positive implication for students who have not English

subject background. It could be seen by the average of the total score
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with the percentage (59.3%). Based on the theory that mentioned above,

it is positive implication.

9) Teacher as Resource

10)

Based on the finding of role as resource, the researcher found
that as the implicated to the students understanding who have not
English subject background, it shows positive implication. Which the
highest percentage is for students always get all information that they
need from the teacher during the learning process that depend on 75
students with the percentage (78.9%) and the lowest is students aslways
get help from the teacher about the online learning resource that
students need to access at home that depend on 27 students with the
percentage (28.4%).

From the explanation above, the researcher conclude that role
as resource has positive implication for students who have not English
subject background. It could be seen by the average of the total score
with the percentage (54.5%). Based on the theory that mentioned above,
it is positive implication.

Teacher as Participant

Based on the finding of role as participant, the researcher
found that as the implicated to the students understanding who have
not English subject background, it shows negative implication. Which

the highest percentage is for students feel motivated in learning English
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because their teacher work together with they in the process of learning
that depend on 27 students with the percentage (28.4%) and the lowest
is students feel enthusiastic to engage in a group-work activity because
the teacher often joins their group that depend on 13 students with the
percentage (13.7%).

From the explanation above, the researcher conclude that role
as participant has negative implication for students who have not
English subject background. It could be seen by the average of the total
score with the percentage (21.1%). Based on the theory that mentioned

above, it is negative.



CHAPTER V
CONCLUSION AND SUGGESTION

After analyzing and describing the obtained data in the previous chapter, the
conclusion and suggestion as the last part of this research. The conclusion below is
the answer of the research questions, while the suggestion is proposed to give

information to the readers who are interest in doing further research in this area.

A. Conclution
The main purpose of this research was to investigate the roles that
teachers used in teaching English to heterogeneous students in one class. All the
major findings extracted through interview, observation and questionnaire had
been summed up. The researcher had come to conclution. The results compared
by interview, observation and questionnaire gave the same data.

1. Two of teachers almost used all the roles. It means, from the ten roles were
suggested, the teacher used all of roles nemely controller, organiser, assessor,
prompter, participant, resource, tutor, facilitator, director and observer.

2. From 85 students who have English subject background and 95 students who
have not it which got questionnaired, from the ten roles there are nine roles
showed positive implication, it can be seen by percentage over 50%.
Meanwhile, for participat shown negative implication, it can be seen by
percentage under 30%. And there are relationship between students
understanding and students achievement by the implications of the roles of

teacher. Students understanding proportional to the students achievement.

123
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B. Suggestion

Taking into account the finding and conclution, the researcher would like

to give some suggestions as follow:

1.

For English teacher who teach heterogeneous students

These suggestions are usefull for the English teacher who teach

heterogeneous students in one class of first grade students at Junior High

School, especially in SMP Negeri 1 Rejang Lebong.

a.

In teaching English, the teachers have to understand the character of
their students better, so the teacher can use their role maximally and can
make the learning process more fun and makes the material more easily to
be understood.

In teaching and learning process, the English teacher should implying ten
roles; there are controller, organiser, assessor, prompter, participant,
resource, tutor, facilitator, director and observer, because the ten roles can
help students’ difficulty in teaching and learning process in the class. So
The teacher can search other references from news and education TV and
radio programs in order to make the student more motivated in English
learning.

The teacher should create various appropriate media to stimulate the
students to study English.

Teachers have to make and create new games to stimulate and attract

students to study English.
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. For the students

a. Students are expected to pay attentions and be able to understand
everything described by teachers during the teaching learning process.
b. Students should study hard at school and at home

c. Students should try to practice their English in their daily activity.

. For the schools

The researcher expects all of junior high schools in Rejang Lebong
to complete all of the facilities and educational aids to help students and

teachers teach and learn English process better.
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Interview Guidance

Teacher A
No Roles Questions Responses
9. Do you give instructions in
the process of teaching and Yes. I do

As a Controller
(The teacher takes
the lead of all
activities)

learning?

10. How do you give
instructions to your students?

When the first get in the class, I
will see the students are ready or
not. If they are not ready, I will
definitely give instructions. For

Please provide some )
examples (if any)! example: are you ready to
study?. When the seating
conditions are still messy, |
instuct to tidy up first.
11. Do you organize drilling

activities in the classroom?

Yes, Ido

12 How do you organize
such  drilling  activities?
Please provide some
examples (if any)!

At the time of drills it could be
if individually I set if for each
individual. If its group, arrange
in groups and sometimes in
pairs.

13. Do you monitor your
students?

Yes, I do

14. How do you monitor
your students? Please provide
some examples (if any)!

After I give materials, then the
students are studying either
individually or in groups. I go
around them, if it’s a group
assignment, I go to each group,
but if it’s an individual, I go to
each student.

15. Do you handle every
single decision related to
learning in the classroom?

Yes, I do

16.  How do you control to
handle such decision
making? Please provide some
examples (if any)!

At time at decision making, I
didn’t immediatelly give the
decision. I will offer first to the
students. After students express
something, maybe some kind of




opinion. Then that opinions will
be collected and we conclude
the best.

As an Organizer
(The teacher
manages the

classroom with a

variety of
activities)

11.In teaching, do you inform
students about the learning
activities they are going to
do?

No, I don’t

122 How do you inform
students about the learning
activities they are going to
do? Please provide some
examples (if any)!

13. Do you give instructions
about what your students are
going to do?

Yes, I do

14. How do you give
instructions about what your
students are going to do?
Please give examples (if

any)!

After 1 give the materials, I
instructe the students to work
the questions from number to
number. If the students don’t
understand, I explain until they
understand.

15. Do you assign pair-work
or group-work activities to
students?

Yes, I do

16. How do you assign pair-
work or group-work
activities to students in the
learning process? Please give
some examples (if any)!

For groups, I use a lottery
system. Which means that the
decison is not absolutely
determine by the teacher. For
example, using numbering. For
who gets number 1 join with the
one who gets the other number
1.

17. Do you pay attention to
time management while
teaching?

Yes, I do

18.  How do you apply an
idea time management in
teaching? Please provide
some examples (if any)!

Time management is certainly
set up. But, sometimes there are
some obtacles when
implementing the learning time.
There are students who long to
understand the material or the
assignments that have not been
completed yet, so we were




forced to follow the students.
Finally, it’s not finish based on
the target.

19. Do you give feedback to
students?

Yes, Ido

20. How do you give feedback to

students? please give some
examples of feedback which
you provide!

Usually I give assignments or
homework

As an Assessor
(The teacher
provides students
with feedback
regarding their
performance and
grades them in
distinct ways)

9. Do you provide feedback and

correction for students?

Yes, Ido

10. How do you provide
feedback or  correction?
Please give some examples
(if any)!

When there is a mistake, I
usually offer it to students. After
that tudents will scramble to
answer. The next is make
conclusion.

11. Do you evaluate your
students’ performance?

Yes, Ido

12 How do you evaluate
your students’ performance?
Please give some examples
(if any)!

By carrying out activities, suc as
quizzes, tests, examinations,
daily teast and so on.

13. Do you assess
students’ ability?

your

Yes, I dc

14.  How do you assess your
students ‘ability? Please give
some examples (if any)!

With that assessmet system,
there are daily, weekly, every
meeting, daily tests and even
students’ attitude.

15. Do you identify whether
your students’ English is

: Yes, I do
right or not?

16.  How do you identify the | As long as I know, y
extent of correctness or | ability. If in my of S
mistakes (errors) of your | not right, [ wuwocwawny
students’ English? Please | corrected it. But, if it’s right or

give some examples (if any)!

good, just go ahead.

As a Prompter
(The teacher
encourages
students to

5. Do you give some clues to

students in order to support
them in case they are facing
some challenges in learning?

Yes, I do
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participate and
makes suggestions
about how students
may proceed the
learning activities)

. How do you give such clues?

Please provide
examples (if any)!

some

I asked the students to check the
dictionary.

. Do you help explain some

points in a more detail when
your students seem that they
do not wunderstand those
points?

Yes, I do

. Please give some examples

as regards your way to
explain some difficult points
to your students!

If there is still time, 1 will
explain. But if the time is up, it
will be discussed in the next
meeting.

As a Participant
(The teacher takes
part in an activity)

Do you engage in teaching
and learning activities in the
classroom?

Yes, Ido

How do you engage in
teaching  and learning
activities in the classroom?
Please provide examples (if

any)!

I always monitor students, never
leave students during the time of
learning. I went around to find
out which students had problem
or not understood and students
who are understood.

As a Resource

. Are you always ready to

supply  information  and

information  sources and
language input during the
teaching and learning
process? Please provide some

) . Yes, I do
language input at any time as
needed?
. How do you facilitate the | When the students ask, I

answer.
When students are confused, I
will give an explanation.

(The teacher examples (if any)!
completely masters | 7. Do you help supply your
the learning students ~ with  learning Yes, I do
material) resources?
I advice my students to use
. What kind of Ilearning | google translate, cause on
resources that you supply for | google translate it is complete.
students? please give some | Such as, if there is student who
examples (if any)! gave difficulty saying the word,
google translate already a way.
As a Tutor . In the learning process, do Yes. I do
(The teacher you work with students either ’




combines both
prompter and
resource role
during the teaching
and learning
process)

individually or in group?

10.How do you cooperate with
students in the process of
teaching and learning? please
provide some examples (if

any)!

If the students work in groups, I
go to every group. But if it’s an
individual task, I go to every
student. I ask what the
difficulties are?. This is what
sometimes takes time.

11.Do you lead your students in
a better way when they are
stuck in learning?

Yes, I do. In my opinion a better
way

12.How do you lead your
students in learning? please
give some examples (if any)!

In the learning method, I use
that old pattern. Maybe the new
pattern is use by the new forces.
When I give the materials, I ask
the students to guess the
material. Then I explain a little
material and let the students
keep looking for it. I share the
text, then I give students
questions or task. After that, I
just need to monitor it. And then
the students will be have a
products and its will be present.

13.Are you open with students
who want to get more
personal motivation related
to learning?

Yes, I do.
But, so far there is no students
have porsonality come

14.How do you establish a
teacher-student  relationship
in support of motivating your
students? please give some
examples (if any)!

I try to teach students not
authoritaratively, but enjoy or
fun. So that students are not
afraid to ask questions, not
afraid of the teacher. If students
are afraid, automatically the
lessons given by teacher,
students cannot understand.

15.Do you help students solve

their problems in learning? Yes, I do
16.How do you help students | By approach and ask the
deal with their problems in | students if he or she has

learning? please  provide

problem, try as close as posible




some examples (if any)!

and try to help him or her.

As a Facilitator
(The teacher makes
learning easier for
students)

7. Do you facilitate the process
of learning?

Yes, I do

8. How do you facilitate the
process of learning? Please
provide some examples (if

any)!

By give instructions, give
questios, find the solutios, how
students want to learn not the
teacher want.

9. Do you make an effort to

make the learning process
easier for your students?

Yes, I do

10.How do you make the
learning process easier for
your students? please give
some examples (if any)!

Sometimes, the text in textbooks
or student’s worksheet many of
use English language. If for first
grade, the understanding it is
still superficial or ultimately
difficult. So, it have to convert
into Indonsian language

11.Do you prioritize in order

As a Director
(Teacher is like the
conductor in a
drama who keeps
the process of
teaching and
learning efficient)

Fhat' your stu'den'ts haye No, I don’t
intrinsic ~ motivation  in
learning?
122 How do you help
students to have intrinsic -
motivation in learning?
5.Do you always give
opportunity for students to be
completely engaged in the Yes, I

learning process?

6. How do you provide the
opportunity for students to be
fully engaged in the learning
process? Please provide some
examples (if any)!

When the material is finish, I
give students time to ask. If
there is students who ask about
something unclear, it means that
the student is involved. But if
that students are silent, it means
between undertand or not. So,
the solution is I give questions,
if the students can answer it
means being involve and if the
students can’t answer the
questions it means not involved
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7. Do you lead students in order
to be discipline in the
learning process?

Yes, Ido

8. How do you lead students to
be discipline in learning?
please give some examples
(if any)!

From the readiness of students,
before get in the class we don’t
know the students are ready or
not. First, prepare for pray. Then
ask the easy questions, then go
to the subject of material to be
taught. after that instruct them to
guess first, and then tell them.

10

As an Observer

(The teacher is a

good classroom
observer)

feedback for them?

Sometimes [ wuse slide or
infocus.
1. Do you observe your
students’ learning activity in
order that you can give Yes, I do

2. Please give examples of your

way to observe your students

as well as your way to give
feedback for them!

Pay attention to one by one or
each group. Sometimes there are
students who can’t work in
groups, but that student can be
individual. If there is student
who is difficult to work with, I
will separate it. Then asked why
the student could not cooperate
or group.

3. Do you observe the learning
materials or activities which
you provide to students?

Yes, I do

4. How do you observe your

students’ learning activities?
Please give some examples
(if any)!

I chose the materials first, it was
appropriate or not with the basic

competencies that must be
taught in that Jr
maybe the maters ut

the languge used 1s too high, so
we have to find an alternatif. 1
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Teacher B
No Roles Questions Responses
. Do you give instructions in
the process of teaching and
Yes, I do

As a Controller
(The teacher takes
the lead of all
activities)

learning?

. How do you give instructions

to your students? Please
provide some examples (if

any)!

Depend on the material, for
example about greeting I say
greeting. And then abut the
time, when to use morning,
afternoon, and evening. So,
it’s the intruction. Such as:
open the book on page...

. Do you organize drilling

activities in the classroom?

Yes, I do

. How do you organize such

drilling activities? Please
provide some examples (if

any)!

For examples, Open your
sheet work on page ... do the
task 1,2 and 3

. Do you

monitor  your
students?

Yes, I do

. How do you monitor your

Go around the class, I am
there when there are students

students? Please provide who don’t understand and I
some examples (if any)! see them. I see what are they
write, they are .ur - T or
not )
. Do you handle every single
decision related to learning in Yes, I do

the classroom?

. How do you control to

handle such decision
making? Please provide some
examples (if any)!

Give instruction to the
students and they wll listen
that instructions. Teacher still
as a leader.
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As an Organizer
(The teacher
manages the

classroom with a

variety of
activities)

In teaching, do you inform
students about the learning
activities they are going to
do?

Yes, Ido

How do you inform students
about the learning activities
they are going to do? Please
provide some examples (if

any)!

Before learning I tell about
what material will be learn.
With guidance and direction,
students guess the material to
be learn.

Do you give instructions
about what your students are
going to do?

Yes, I do

How do you give instructions
about what your students are
going to do? Please give
examples (if any)!

I choose two stdents for
dialogue. I ask they to do role
play, how to greeting and
parting

Do you assign pair-work or
group-work activities to
students?

Yes, I do

How do you assign pair-work
or group-work activities to
students in the learning
process? Please give some
examples (if any)!

To shorten the time, divide
pairs with seatmate

Do you pay attention to time
management while teaching?

Yes, Ido

Based on the material, if the

8. HOW do you apply an 1d§a material is easy it will be
time management in .
teaching? Please provide accelerated. And if it’s

i . difficult, will be a little
some examples (if any)! ) .
onger explanation
9. Do you give feedback to Yes, I do

students?

10.How do you give feedback to

students? please give some
examples of feedback which
you provide!

If it’s good, give applause

As an Assessor
(The teacher
provides students
with feedback
regarding their
performance and

1. Do you provide feedback and

correction for students? Yes, I do
2. How do you provide

feedback or  correction? By directly.

Please give some examples
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grades them in
distinct ways)

(if any)!

. Do you

evaluate  your
students’ performance?

Yes, Ido

. How do you evaluate your

students’ performance?
Please give some examples
(if any)!

By see the students’ result,
they can understand quickly
or not

. Do you assess your students’

ability?

Yes, I do

. How do you assess your

students ‘ability? Please give
some examples (if any)!

From the result

. Do you identify whether your

students’ English is right or
not?

Yes, I do

. How do you identify the

extent of correctness or
mistakes (errors) of your
students” English? Please
give some examples (if any)!

Not too identify, students
don’t have to be right.
However, at time process
they will know.

From their communication
and practice. But, for first
grade communication has not
been assess. However, the
result of exercise which will
be assess.

As a Prompter
(The teacher
encourages
students to
participate and
makes suggestions
about how students
may proceed the
learning activities)

1. Do you give some clues to

students in order to support
them in case they are facing
some challenges in
learning?

Yes, I do

. How do you give such

clues? Please provide some
examples (if any)!

I give an example, I do not
immediately give answers to
the students but I give
parable or clues

. Do you help explain some

points in a more detail when
your students seem that

Yes, I do




they do not understand
those points?

. Please give some examples

as regards your way to
explain some  difficult
points to your students!

Difficul points will be explai
for longer time, such as the
use of structure texts.

As a Participant
(The teacher takes
part in an activity)

Do you engage in teaching
and learning activities in the
classroom?

No, I don’t

How do you engage in
teaching and  learning
activities in the classroom?
Please provide examples (if

any)!

As a Resource
(The teacher
completely masters
the learning
material)

. Are you always ready to

supply  information  and
language input at any time as
needed?

Yes, I do

. How do you facilitate the

information  sources  and
language input during the
teaching and learning
process? Please provide some
examples (if any)!

We use a dictionary as one of
learning resource, because it
can be take at any time.There
are only a few hours a week
learn to me. Studey does not
have to be with me, but can
use book, handphone and etc.

. Do you help supply your

students ~ with  learning

Yes, I do
resources?
. What kind of Ilearning
resources that you SuPp ly for I give directions, so they can
students? please give some .
. find it themselves.-
examples (if any)!
As a Tutor . In the learning process, do
(The teacher you work with students either Yes. T do
combines both individually or in group? ’
prompter and
resource role . How do you cooperate with I give feedback to the

during the teaching
and learning

students in the process of
teaching and learning? please

students




process)

provide some examples (if
any)!

. Do you lead your students in

a better way when they are
stuck in learning?

Yes, Ido

. How do you lead your

students in learning? please
give some examples (if any)!

if the students trapped in a
problem, then we looking for
a solution

. Are you open with students

who want to get more
personal motivation related
to learning?

Yes, I do. I’'m not limit and
there are students who take
course

. How do you establish a

teacher-student relationship
in support of motivating your
students? please give some
examples (if any)!

I give motivation and
encouragement. So, English
is not use at this time. But
later you will use it. For
example, when you see the
people use English language
and yo can it

. Do you help students solve

their problems in learning?

Yes, I do

. How do you help students

deal with their problems in
learning?  please  provide
some examples (if any)!

I guide the students, because
they are rather difficult to
understand the lesson. Now
the zone system make
confused. So it’s force to be
explain all the time, and if
it’s not explain they do not
understand. Before the zone
system, students who want be
students of SMPN 1 must do
the test, and they are easy to
direct. But, it can’t. The

students are « to
direct, so the tim ng
out for just to dir

As a Facilitator . Do you facilitate the process Yes, I do

(The teacher makes
learning easier for
students)

of learning?

. How do you facilitate the

process of learning? Please
provide some examples (if

any)!

I give books during teaching
learning process. After the
class is finish, I take the book
again.
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. Do you make an effort to

make the learning process
easier for your students?

Yes, I do

. How do you make the

learning process easier for
your students? please give
some examples (if any)!

I just told it. For example, I
make a comparison when the
material about family. So
they can make it later

. Do you prioritize in order

students have
motivation in

that your
intrinsic
learning?

Yes, I do

. How do you help students to

have intrinsic motivation in
learning?

I give examples of people
who successful and famous.
After that, I ask to their
“Doyou want to be like
them?. You can it”

As a Director
(Teacher is like
the conductor in a

. Do you

always  give
opportunity for students to be
completely engaged in the
learning process?

Yes, I do. But not always

. How do you provide the

opportunity for students to be
fully engaged in the learning
process? Please provide some

Depend on the material

9 drama who keeps examples (if any)!
the process of
teaching and . Do you lead students in order
learning efficient) to l?e discipline in the Yes, I do
learning process?

. How do you lead students to With a reprimand, screaming,
be discipline in learning? and give motivation with
please give some examples more practice
(if any)!

. Do you observe your
students’ learning activity in

As an Observer order that you can give Yes, [ do
10 | (Theteacherisa feedback for them?

good classroom
observer)

. Please give examples of your

way to observe your students
as well as your way to give

I give the material as an
activity. And if the students
can reply, it means they are




feedback for them!

understand. But, if their
cann’t reply it means they
aren’t understand about the
materials.

. Do you observe the learning
materials or activities which
you provide to students?

Yes, Ido

. How do you observe your
students’ learning activities?
Please give some examples
(if any)!

By see the result, it’s good or
not




Teacher A

Checklist Performance

Teachers’
No Roles Indicators performance Activitiy
Yes No
The teacher gives N Teacher ask the students
: v work book
1nstructhn while Teacher ask the students
the tqachlng and ) for sit on their chair
leamlng Pprocess 1s Teacher ask the students
taking place. read the text
Teacher ask students to
check their sheet work
" The teacher N Teacher ask the stude?nts
Asa organizes drilling to do the task into pairs
Controller activities. Teacher asl'< students t’o
(The do the task in students
1 teacher work book on page...
takes the N Teachqr monitored and
lead of all ' The teacher supervised student’s work
activities) controls the Teachgr worked to control
students and anq guided students to do
monitors them. HHEIEvOrs
Teacher controlled
student’s behavior during
in the class
' The teacher is the N Teacher ask s‘tudent to pay
center of all the attention to his and ask
power in the nobody students speaking
classroom Teacher checked students
presence list
As an N Teacher gave the
Organizer . The teacher tells directions to students and
(The the' s‘Fu‘dents what ask students guess what
2 teacher act'1V1t1es they are are the material they will
manages going to do. learn. And then teacher
the wrote the topic of material
classroom on whiteboard




with a . The teacher gives
variety of clear instructions Teacher gave instructions
activities) about what are
exactly going to be to the. stuflen‘Fs to find the
done in the meaning in dictionary
classroom.
. The teacher puts
students into pairs Teacher puts students into
or groups. pairs
Teacher managed the
classroom activity and
managed the time to do
. The teacher closes the tasks
?h%ngis down when Teacher determined time
1t1s ime to stop. for the students to read the
text and determined time
to answer the questions
Teacher gave warning
time will expired
Teacher said good for
- The te.acher students ﬁnisl% do the task
organizes content first
f:f;?ﬁ;ks' or Tpacher ask students to
detailed give applause for students
. . who can answer the
discussion. questions
As an . The Feacher
Assessor provides fefedback The teacher gave
(The and correction for homework to the students
teacher students. to study at home
provides
students . The teacher gives
with evaluation about
feedba}ck how well students Teachef eva.h%ate‘d the
regarqmg have performed the studen‘F s ability in :
their . : mastering the materials
assigned learning
performan activities.
;a?gsl . The teacher Teacher gave Valu’e or
them in assesses students. scores for student s t?sks
L and the students ability in
distinct

answered the questions




ways)

. The teacher

indicates whether
or not students are

Teacher evaluated
student’s pronounciations

getting their and intonation
English right.
Asa . The teacher helps ) o
Prompter the students when Teacher give directions to
(The they are lost in the the stpdents for answer the
teacher activities by giving questions
encourage them clues or tips.
s students
to
participate
and makes
Suffgiﬁ?n . The teacher helps 'Teacher' repeated the
how students if they do instructions when the
not understand the students ask what should
students . .
instruction. they do
may
proceed
the
learning
activities)
Teacher read the text
loudly and then the
Asa . The teacher joins students repeated after
Participant in students’ him
(The learning activity in Teacher read the text
teacher the class, for together with the students
takes part example, in a and gave questions base
in an group-work on the text.
activity) activity. And then they answered it
together
. The teacher is In the teaching learning
As a pedagogically process, teacher provided
Resource ready to supply the texts and topics that
(The information and suitable with the material
teacher language input at for the students
completel any time when Teacher gave attractive
y masters students need such media in the teaching
the information and learning process
learning input. Teacher provided texts

material)

for the students and than




gave new vocabularies to
them

Teacher gave the example
of short conversation in
the infocus

Teacher used interesting
pictures

. The teacher can

guide learners to
use available
resources such as
the internet, books,
dictionary, and etc.

Teacher gave instructions
to the students to find the
meaning in dictionary

As a Tutor
(The
teacher
combines
both
prompter
and
resource
role
during the
teaching
and
learning
process)

. The teacher works

with individuals or
small groups.

Teacher answered the
student’s questions when
they didn’t understand or
had some difficulties
Teacher accompanied the
students during they did
the tasks

. The teacher points

students in
directions they
have not yet
thought of taking.

Teacher conveyed a clear
lesson, gave materials,
expalained it and what
should they do

Teacher guided the
students how to pronounce
the words well

. The teacher allows

more personal
contact and real
chance for students
to feel supported
and helped

Teacher took care of the
students and gave
attention to them in class
Teacher provide and
performed good guidance
to do the students
Teacher listened to the
students to answer the
question




4. The teacher helps
solve students’
problems in
learning.

Teacher asked the
student’s problem when
they studied

The students asked some
questions when they
didn’t understand, and
then the teacher answered
their questions patiently

1. The teacher
facilitates the
process of learning

Teacher used infocus in
teaching learning process
Teacher used the students’
work book

Teacher used pictures
Teacher gave chances to
the students to read the
texts

Teacher facilitated
students during teaching
learning process provided

Asa texts and a list of
Facilitator vocabulary
(The Teacher gave chance the
teacher students to improve their
makes knowledge and
learning understanding the
easier for materials by using work
students) book and media
2. The teacher makes Teacher give stimulus to
the learning the students to reveal the
process easier for vocabulary of the material,
students he gave instructions to the
students to open
dictionary
3. The teacher
capitalizes on the
principle of -
intrinsic
motivation.
Asa 1. The teacher Teacher gave chance each
Director enables to engage pair/group to present the




(Teacher the students in the result of their discussion
is like the learning process. in front of the class
conductor Teacher gave chances to
in a drama the students to ask their
who keeps difficulities during

the teaching learning process
process of Teacher gave chances to
teaching the students to read the
and text.

learning
efficient) Teacher mentioned time to

2. The teacher makes study the material for...
the class be minutes, and for answer
structured the questions for ...

minutes

1. The teacher )
observes what Teacher directed the
students do students who crowded to

As an especially in oral goec;shleeraglglied student’s
Observer activities and works
(The observesthe Teacher supervised the
10 | teacher is opportunity {0 give students’ alF))ilit in readin,
-+ e00d useful feedback y g
& either individually a text

classroom or in group.

observer)

2. The teacher
observes the
learning materials
and activities.

Teacher observed
students’ works, students’
attitudes and their
behavior during in class




Teacher B

Checklist Performance

Teachers’
No Roles Indicators performance activitiy
Yes No
1. The teacher gives N
instruction while the Teacher ask the
teaching and learning students work book
process is taking Teacher ask the
place. students read the
conversation
N Teacher ask the
students to do the
. The teacher organizes t;s’el;:ﬁz E;I{rs
drilling activities.
students to do the
task in students’
Asa work book on
Controller page...
{ te(z;l;}llleer N Teacher monitored
takes the . The teacher controls :&%ZE{),GSYZJ(S;E
leaq Of all the S.t udents and Teacher worked to
activities) monitors them. control and guided
students to do their
work
N Teacher checked
students presence
list
. The teacher is the Teacher asked
center of all the power student; Wh;ther
in the classroom they brl'ng dictionary
or not, it purposed to
make sure about the
student’s behavior
during class




. The teacher tells the

students what
activities they are
going to do.

Teacher gave
students the topic of
material which will
they learn before
start the material

. The teacher gives

clear instructions
about what are exactly
going to be done in
the classroom.

Teacher gave
instructions to the
students to find the
meaning in
dictionary

Teacher gave
instructions before

As an gave the task to the
Organizer students
te(all;lllleer . The teacl}er puts
students into pairs or Teacher puts
manages groups. students into pairs
the
classroom Teacher managed
Wlth a the classroom
variety of activity and
activities) managed the time to
. The teacher closes o do the tasks
thlngs down when it is Teacher managed
time to stop. students’ time to
answer the questions
and thenchoosed
students to answer
the questions in
front of the class
. The teacher organizes Teacher provided a
content feedback: column on the
questions or detailed whiteboard to fill by
discussion. students
As an Teacher corrected
Assessor ) the result of
(The - The teacher provides students’ ability in
teacher feedbagk and making short
provides correction for conversation
students students. The teacher gave
with homework to the
feedback students to study at

regarding

home




their
performanc
e and
grades them
in distinct

. The teacher gives

evaluation about how
well students have
performed the
assigned learning

Teacher corrected
the result of students
ability in making
short sentence
(positive, negative

ways) activities. and intrerrogative)
Teacher gave value
. The teacher assesses or scores for
students. student’s tasks and
the students ability
in answered the
questions
. The teacher indicates Teacher evaluated
whether or not student’s
students are getting pronounciations in
their English right. reading English text
Asa
Prompter . The teacher helps the Teacher give
(The students when they directions to the
teacher are lost in the students for answer
encourages activities by giving the questions
students to them clues or tips.
participate
and makes
suggestions
about how . The teacher helps Teacher repeated the
students students if they do not instructions when
may understand the the students ask
proceed the instruction. what should they do
learning
activities)
Asa
Participant . The teacher joins in
(The students’ learning
teacher activity in the class, )
takes part for example, in a
in an group-work activity.

activity)




1. The teacher is

pedagogically ready
to supply information

Teacher wrote the

Asa and language input at dialogues in the
Resource any time when whiteboard
(The students need such
teacher information and input.
completely | 2. The teacher can guide Teacher gave new
masters the learners to use vocabulary and then
learning available resources to gave instructions
material) such as the internet, to the students to
books, dictionary, and find the meaning in
etc. dictionary
Teacher answered
the student’s
questions when they
. The teacher works didn’t understand or
with individuals or had some difficulties
small groups. Teacher
accompanied the
students during they
did the tasks
As a Tutor
(The - The teacher points Teacher conveyed a
teacher students in directions clear lesson, gave
combines they have not yet materials
both thought of taking. expalaine’d it and
prompter what should they do
and
resource Teacher took care of

role during
the teaching
and
learning
process)

. The teacher allows

more personal contact
and real chance for
students to feel

the students and
gave attention to
them in class
Teacher listened to
the students to
answer the question

supported and helped Teacher made fresh
and she gave funny
jokes or some funny
questions to make
the students laugh
. The teacher helps Teacher asked the
solve students’ student’s problem
problems in learning. when they studied




- Teacher called the
students who didn’t
understand the
materials and then
teacher gave them
explanation again
about the materials

- Teacher ask to the
students who didn’t
do their homework’s
and what their
problem

N - Teacher used the
students’ work book
- Teacher facilitated

. students during
1. The teacher facilitates teaching learning

the process of process provided

learning textsbook

- Teacher gave
chances to the
students to practice

Asa their English in front
Facilitator of class -
(The N - T@acher give
stimulus to the
teacher 2. The teacher makes the students to reveal
makps learning process easier the vocabulary of
learning for students the material, she
E?j:ii:rn{(s))r gave instructions to
the students to open
dictionary
N - Teacher gave

instructions how to
be a good students,
and how to learn
better than before.
She directed the
student to study hard
and wished them to
reach their hopes in
the future

- Teacher motivated

3. The teacher
capitalizes on the
principle of intrinsic
motivation.




students to study
hard, she gave wise
words to motivate
students and gave
examples about the
succesful people in
the world

Teacher gave chance
each students to
present the result of
their work in front
of the class

Asa
Director | 1. The teacher enables to Tgacher tga:f
(Teacher is engage the students in Cmaélcei[s to ?{th '
like the the learning process. students o ask their
conductor difficulities during
in a drama teaching learning
9 | who keeps process
the process Teacher gave
of teaching chances to the
and students to read the
learning text.
efficient) Teacher set
2. The teacher makes the schedu@es and .
class be structured determined the time
for students to
answer the question
The teacher observes Teacher directed the
what students do StUde(riltZWhg
A especially in oral ;:row' ed to focus
s an activities and carning
Observer observes the Teacher checked
10 | ¢ (ﬁ"he‘ opportunity to give student’s works
cacher dls a useful feedback either Teacher checked the
£00 individually or in students to do their
classroom aroup homeworks’
observer) i

. The teacher observes

the learning materials
and activities.

Teacher observed
students’ works




Questionnaire

with their roles

Identitas Responden
Mohon berikan identitas anda (sebagai responden) terkait informasi berikut.

1. Nama

.
--------------------------------------------------------

2. Jenis Kelamin D eeeeseesereesessensassesessassesessassessssasnessosanne

3. Kelas

--------------------------------------------------------

4. Asal Sekolah (SD ) D eeeeesssasseesssnnntesssnantessssnsnessssnasassssnanes

Petunjuk

The Implication perceived by students after taught by the teachers along

Silakan beri tanda centang pada pernyataan yang diberikan jika mereka cocok
dengan implikasi yang anda rasakan setelah anda diajar oleh guru bahasa Inggris
anda! Anda diizinkan untuk mencentang pernyataan sebanyak mungkin sejauh hal
itu selaras dengan implikasi pembelajaran yang ada rasakan berdasarkan peran
guru anda. Selain itu, annda juga diizinkan untuk memberikan tanggapan lain di
ruang yang diberikan dengan label “silakan tambahkan tanggapan lain (jika

ada)”.

1. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai pengontrol?

No Statements of Implication ];lj)k

5 Saya mengerti pelajaran dengan mendengarkan instruksi yang
’ diberikan oleh guru.

6 Saya bisa menggunakan tata bahasa Inggris dengan baik dari
' kegiatan latihan yang diberikan oleh guru .

7 Saya dapat memodifikasi kelas kata bahasa Inggris dengan baik dari
' kegiatan latihan yang diberikan oleh guru.

2 Saya dapat mengantisipasi menghindari banyak kesalahan tata bahasa
' dan kesalahan dari kegiatan latihan yang diberikan oleh guru.

9 Saya bisa lebih disiplin setelah dipantau oleh guru selama belajar
' bahasa Inggris.

10 Saya dapat mengikuti langkah-langkah pembelajaran di bawah kedali
guru.




Sebagai kegiatan kelas yang dipimpin oleh guru, saya dapat memiliki
11. kesempatan yang memadai untuk berbicara bahasa Inggris selama
belajar.
12. Saya merasa nyaman belajar bahasa Inggris di kelas

Silakan tambahkan tanggapan lain (jika ada)

2. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai penyelenggara?

No Statements of Implication ];lj)k
1 Saya bisa mendapatkan intruksi yang jelas dari cara guru mengelola
’ kelas.
) Saya tahu tugas atau kegiatan yang akan saya lakukan selanjutnya
' berdasarkan intruksi yang diberikan oleh guru.
3 Saya tidak menemukan kesulitan untuk mengidentifikasi apa yang
' akan saya lakukan selanjutnya berdasarkan intruksi guru.
4 Saya mengambil bagian dalam kegiatan berpasangan berdasarkan
" | manajemen kelas guru.
5 Saya mengambil bagian dalam kegiatan kerja kelompok berdasarkan
" | manajemen kelas guru.
Saya merasa lebih mudah untuk meningkatkan bahasa Inggris saya
6. A . .
melalui aktivitas berpasangan seperti yang ditugaskan oleh guru.
5 Saya merasa lebih mudah untuk meningkatkan bahasa Inggris saya
' melalui kegiatan kerja kelompok seperti yang ditugaskan oleh guru.
3 Saya dapat menangani setiap langkah pembelajaran bahasa Inggris di
' kelas dengan manajemen waktu yang efisien.
9 Saya selalu punya cukup waktu untuk berpartisipasi dalam proses
' pembelajaran bahasa Inggris di kelas.
10 Saya dapat mengidentifikasi kesalahan saya ketika guru menanyai
" | saya tentang penggunaan bahasa inggris tertentu.
1 Saya bisa mengerti kesalahan saya dari diskusi yang dipimpin oleh
guru.




Silakan tambahkan tanggapan lain (jika ada)

3. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai penilai?

No Statements of Implication ];lj)k
1 Saya dapat menggunakan bahasa Inggris dengan lebih baik setelah
' dikoreksi oleh guru.
Saya selalu mendapat koreksi dari guru ketika saya melakukan
2. .
kesalahan dalam menggunakan bahasa Inggris.
3 Saya selalu mendapatkan evaluasi yang baik setiap saat setelah saya
' menggunakan bahasa Inggris saya.
4 Saya mendapatkan skor yang relevan dengan kompetensi bahasa
' Inggris saya sebagaimana dinilai oleh guru.
Saya dapat mengidentifikasi kesalahan dalam penggunaan bahasa
5. Inggris karena saya mendapatkan bantuan untuk mengidentifikasi

mereka dari guru.

Silakan tambahkan tanggapan lain (jika ada)

4. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai pembisik?

No

Tick
™)

Statements of Implication

saya selalu mendapatkan contoh dari guru sebelum melakukan
kegiatan belajar.




Saya bisa mengerti apa yang harus dilakukan di kelas berdasrkan
petunjuk yang diberikan oleh guru.

Saya selalu mendapat bantuan dari guru jika saya tidak mengerti
materi pembelajaran tertentu atau kegiatan belajar.

Saya selalu mendapatkan bantuan yang implisit dalam bentuk
4. beberapa petunjuk dari guru sebelum saya berurusan dengan kegiatan
belajar di kelas.

Silakan tambahkan tanggapan lain (jika ada)

5. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai peserta?

No Statements of Implication ];ij)k

Saya merasa termotivasi dalam belajar bahasa Inggris karena guru
saya bekerja sama dengan saya dalam proses belajar.

Saya selalu memiliki kesempatan untuk berdiskusi dengan guru
2. tentang beberapa tantangan atau masalah yang berkaitan dengan
materi bahasa Inggris.

Saya menikmati proses belajar terutama ketika guru bekerja bersama
dengan saya atau dalam kelompok saya.

Saya merasa antusias untuk terlibat dalam kegiatan kerja kelompok
karena guru sering bergabung dengan kelompok saya.

Silakan tambahkan tanggapan lain (jika ada)

6. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai sumber daya?

No Statements of Implication Tick




()

Saya selalu mendapatkan semua informasi yang saya butuhkan dari

L guru selama proses pembelajaran.

Saya selalu mendapatkan input bahasa yang memadai yang saya
2. .

butuhkan dari guru.
3 Saya selalu mendapat bantuan dari guru tentang sumber belajar
' seperti buku yang bagus untuk dibaca.
4 Saya selalu mendapat bantuan dari guru tentang sumber belajar

online yang perlu saya akses di rumah.

Silakan tambahkan tanggapan lain (jika ada)

7. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai tutor?

No Statements of Implication ];lj)k
Saya selalu mendapat bimbingan dari guru kapan melakukan sebuah
aktivitas belajar individu atau kerja kelompok.

) Saya selalu mendapatkan cara belajar yang mana saya belum pikirkan
' sebelumnya.
Saya sering berdiskusi secara pribadi tentang pembelajaran bahasa
3. Inggris dengan guru sehingga saya merasa termotivasi untuk
mempelajari bahasa Inggris.
4 Saya selalu mendapatkan bantuan dari guru terutama untuk

memecahkan beberapa tantangan yang saya hadapi selama belajar.

Silakan tambahkan tanggapan lain (jika ada)




8. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai fasilitator?

No Statements of Implication ];lj)k
1 Saya selalu mendapatkan informasi dan fasilitas belajar seperti
' sumber untuk diakses dari guru.
) Saya merasa bahwa belajar bahasa Inggris menjadi lebih mudah
' dibimbing oleh guru.
Saya memiliki motivasi intrinsik yang memadai setelah belajar
3. bahasa Inggris dengan guru, jadi saya suka belajar bahasa Inggris di

rumabh setelah diajarkan olehnya.

Silakan tambahkan tanggapan lain (jika ada)

9. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai seorang direktur?

No Statements of Implication ];ij)k
1 Saya selalu memiliki kesempatan untuk terlibat dalam proses
' pembelajaran.
2. proses pembelajaran yang saya lalui dikelola dengan baik.
3. saya menjadi lebih disiplin dalam proses belajar bahasa Inggris.

Silakan tambahkan tanggapan lain (jika ada)




10. Apa yang anda anggap sebagai implikasi pembelajaran ketika guru anda
memainkan peran mereka sebagai pengamat?

No Statements of Implication ];lj)k

Saya mendapatkan umpan balik yang berguna dalam belajar bahasa

1. Inggris karena guru selalu mengamati proses belajar dan memberikan
bimbingan.

) Saya merasa antusias belajar bahasa Inggris karena guru selalu

' mengamati kinerja saya.

Saya tidak merasa takut membuat kesalahan karena guru selalu

3. memperhatikan saya dan selajutnya mengatakan kepada saya untuk

memperbaiki dan menghindari membuat kesalahan.

Silakan tambahkan tanggapan lain (jika ada)
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