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ABSTRACT 

 

Seri Sartika, 2018 : ―THE USE OF PQRST (Preview, Question, Read, 

Summarize, and Test) STRATEGY IN TEACHING 

READING COMPREHENSION (A Descriptive Qualitative 

Research in SMA N 2 Kepahiang)‖. 

Advisor : Jumatul Hidayah, M.Pd 

Co-Advisor       : Mr. Sarwo Edy, S.Pd.I.,M.Pd 

 

This research was focused on the using of PQRST strategy in teaching reading 

comprehension in SMA N 2 Kepahiang. This research objectives were to find out the teacher 

implement PQRST strategy in teaching reading comprehension and the teacher obstacles in 

using PQRST strategy in teaching reading comprehension. This research is a descriptive 

research which is presented in qualitative way. Subject of the research is an English teacher 

at SMA N 2 Kepahiang. The techniques for collecting data were observation and interview. 

Then the instruments were field note and Interview guidance.  In analysis of data, the steps 

were: data managing, reading/memoing, data description, classifying, and interpreting. The 

result showed: The first, the teacher implement PQRST strategy  in teaching reading 

comprehension at SMA N 2 Kepahiang already good, because the implementation of  

PQRST strategy as cited by sulistyo‘s theory, the teacher leads students to identify the 

picture and title, give some questions, give students a text to read, lead the students to make a 

summary and the last try the sudents‘ comprhension by giving a test. Second, the obstacles 

faced in using PQRST strategy, there are two obstacles  that researcher found the first is 

about deficiency of time and the last is about students capability in doing a few steps.  

 

Key word : PQRST Strategy, Teaching Reading Comprehension. 
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CHAPTER I 

INTRODUCTION 

 

A. Backround of the Research 

English is one of the compulsory subjects. There are four foremost competencies that 

should to be mastered in English. One in every of four abilties in English is reading. in written 

language, reading is an activity to comprehend some information. Reading can be taken into 

consideration one of the primary ways of acquiring information in academic settings especially. 

Acording to Grabe and Tankersley, reading is a strategic and complicated procedure protecting a 

number of skills and strategies that's used by the reader to assume text information, choose key 

information, prepare and summarize information, screen comprehension, restore comprehension 

breakdowns, and match comprehension output to reader goals.
1
 It means reading is a manner to 

comprehend the idea and information within the textual content, and in the procedure of 

comprehending the information, readers want their expertise of vocabulary and structure of the 

language. Students want a lot  of  practices to have an awesome comprehension. 

Reading is important skill as the scholars need to be mastered, reading performs an 

imfortant role in all of areas of school. Through reading, people can locate information from a 

spread of texts, written or printed, such as letters, buying listing, magazines, newspapers, 

advertisement and plenty of other materials. According to Nunan, reading is the most important 

activity in any magnificence because nearly all of the substances in schools is in a printed form, 

not simplest as a source of information and a delight activity, however additionally as a mean of 

                                                           
1
  Asie Esteria, The Role Of Pqrst Strategy To Improve Reading Comprehension In Indonesia (Malang : State 

University of Malang, 2015), P. 1 



consolidating and lengthening one‘s knowledge of the language, literature, and culture.
2
 What 

the scholars get from reading activity within the study room optimistically can be a meaningful 

contribution in each elements of existence due to the fact each aspects of lifestyles is related to 

reading. 

One of pillars of the act of reading is reading comprehension. Reading comprehension is 

the competence to process text, understand its meaning, and to integrate it with what the reader 

already knows. Based on Snow stated, reading comprehension is the process of simultaneously 

extracting and constructing meaning through interaction and involvement with written language.
3
 

Therefore, reading comprehension is an intentional, active, interactive process that occurs before, 

during  and after  a reader reads a particular piece of writing. So reading comprehension is 

incredibly complex and multifaceted. Because of this, readers could not develop the ability to 

comprehend texts quickly, easily or independently. 

According to Prado and Plourde, there  are five specific practices that teachers should 

be utilizing when teaching student to read or when helping them improve their reading skills, one 

of these five practices, the most important is reading comprehension because reading 

comprehension requires the reader to actually know and understand what they are reading.
4
 If 

persons have excellent decoding skills, but are not completely able to understand what they are 

reading, then they are essentially word calling and not genuinely reading. Knowing and 

understanding what is being read is the key to comprehension.  

                                                           
2
 Nunan,  Language Teaching Methodology, (Cambridge : Prentice Hall Int, 1991), P. 17 

3
 Snow,  Reading for Understanding:toward an R & D Program in Reading Comprehension, (Santa Monica:Rand 

Corporation, 2002), P. 6 
4
 Prado, Plourde, Increasing Reading Comprehension Through the Explicit Teaching of Reading Strategies Is There 

A Difference Among the Genders?, (Reading Improvement : 2005), P. 32-43. 



Reading comprehension is not a single step or easily acquired skill. It is  an 

exceptionally complex process that teachers find difficult to teach. Without satisfactory reading 

comprehension aptitudes, students can srtuggle in numerous subject areas. So, the teacher should 

have exact plans to urget a successful way,  in the instructing learning process. Reading 

strategies are tools that teachers use to help students learn to read and comprehend what they are 

reading.  There are some strategies of teaching reading which are interesting and can improve 

students‘ reading abilities. But not all strategies can fit with the text and students‘ needs. It 

means the teacher has a great responsibility in considering the strategy that she wants to apply to 

improve her students‘ reading comprehension.  

One of widely used study strategies to gain students reading especially in content area 

comprehension is PQRST  strategy. PQRST (Preview, Question, Read, Summarize, and Test) 

is a step by step plan used to improve readers understanding and recall their ability to recall 

information. 
5
Many researches have conducted almost PQRST strategy in reading 

comprehension. All of the result proved that PQRST strategy is exemplary in teaching reading 

comprehension. Based on analysis pre-observation, there are a few reason why the teacher used 

PQRST strategy in teaching reading. First, when the teacher asked some questions about the text, 

they did not have any idea related to it. The students got difficulty on how to analyze the text and 

state the important ideas. Second, the students were lack of vocabulary. They did not understand 

the meaning of the text if they did not consult their dictionary. The last the students were not 

interested to learn English, because they usually used their daily language.  

                                                           
5
 Nopri Malia, Using PQRST Strategy to Improve Students’ Reading Comprehension of Hortatory Exposition Texts 

at Grade XI IPS of MA Diniyah Puteri, (Pekanbaru : Journal English Language Teaching, 2015), P. 11 



According to Westwood and Wormeli stated ,  in teaching reading comprehension, 

PQRST strategy can lead the students to find the ideas and help them in the vocabularies 

problem, than the activity of PQRST strategy can improve the students interest because they give 

students an identifiable structure to follow for reading and interacting with the material.
6
 In this 

case the use of PQRST strategy is very helpful for the teacher. So, the teacher choose PQRST 

strategy in teaching reading comprehension beacuse this strategy is compatible to solve those 

problem. 

The use of PQRST strategy may support the process of teaching reading 

comprehension. Each step of  PQRST strategy improves the teaching and learning process which 

is also aimed to improve the students‘ reading comprehension. According to Westwood PQRST 

strategy is simple step by step plan of action any child might adopt when faced with reading 

assigment. Teaching used PQRST strategy could be done well if the teacher gave the appropriate 

ways in teaching process. It provides a step-by step guidance to students before, during, and after 

their reading process which is essential for their comprehension.
7
  Briefly, PQRST strategy may 

able to make students become active in reading process, make them focus on the text, attract 

their motivation have a long-term memory in comprehending the text and increase their score on 

the test. 

Based on the researcher‘s pre-observation in SMA N 2 Kepahiang, the researcher found 

the phenomena in teaching reading comprehension. The fhenomena affected the students score 

on reading comprehension. Many students get low marks, the students score to comprehend the 

text was not satisfied. Beside that, the students interest in reading was also low. So, now the 

                                                           
6
 Nikmatul Khoiriah, The Implementation Of P-Q-R-S-T Strategy To Improve Students’ Reading Comprehension 

Ability, (Mataram Baru : Universitas Lampung, 2017), P. 12 
7
 Prih Febtiningsih, The Effect Of Pqrst And Qar Technique On Students With Low Interest On Their Reading 

Comprehension On Procedure Texts, (Padang  : State University, 2013), P.28 



teacher teach reading comprehension using PQRST strategy, and the students score increased 

significantly.  Before using PQRST strategy the average of students score was 68, then after 

using PQRST strategy the average of students score  was 80.  And the students score to 

comprehend the text is satisfied, students could find the ideas of the text, students understood the 

meaning of the text and the learning process had been interested. Based on the phenomenon. The 

researcher is interested to conduct a research. And the tittle of this research is ―The use of 

PQRST strategy in teaching reading comprehension at SMA N 2 Kepahiang‖. 

 

B. Research Questions 

Based on the phenomenon encountered above, the researcher subsequently organizes 

three research questions as the following below : 

1. How does the teacher implement PQRST strategy in teaching reading comprehension ? 

2. What are the obstacles faced by teacher in using PQRST strategy in teaching  reading 

comprehension ?  

 

 

 

C. The Objective of the Research 

The objective of the research are to investigate :  

1. PQRST strategy implemented by teacher in teaching reading comprehension 

2. Osbtacles faced by teacher in using PQRST strategy in teaching  reading comprehension 

 

D. Significance of the Research 

This result of this research is expected to give contribution to the following parties : 

first, hopefully this research will motivate the other English teachers to improve students‘ 



reading comprehension through PQRST strategy. And the teacher will teach easily because it is 

an effective way in teaching reading comprehension, so learning process will be comfortable. 

Than, the using PQRST strategy can be alternative strategy to support teaching reading 

comprehension. Second, the result of this research can be used to improve English teacher in 

teaching and learning process. So the school will deliver the bright teachers and also the smart 

students, especially in reading comprehension. Third, researcher hopes this research can give 

more information and contributes the knowledge. 

 

E. Delimitation of the Research 

Delimitation in this research is PQRST strategy that teacher implement in teaching 

reading comprehension. There are some theories refers to PQRST strategy, but this research will 

focuses to Sulistyo and Wormeli theories that  cited about PQRST strategy implementation in 

reading comprehension. Because this theories is appropriate to this research that try to 

investigate PQRST strategy implent by teacher in teaching reading comprehension.  

 

F. Definition of Key Term 

This part provides the definition of key term, they are reading, reading comprehension 

and PQRST strategy. 

1. Reading comprehension 

Reading comprehension is a proses in which information from the text and the knowledge 

possessed by the reader act together to construct meaning. It is also the result of 

understanding the meaning of written or printed text based on the reader‘s experiences, 



knowledge, vocabulary, and structure of the language. 
8
 In this research, reading 

comprehension is the process of constructing meaning through descriptive text, clear 

understanding and identifying information details. In other words, reading comprehension 

is the activity that is used by the students at SMA N 2 Kepahiang to understand or to find 

the meaning of the descriptive text. 

 

2. Teaching reading comprehension 

Teaching reading comprehension is the processesused for transferring knowledge in order 

to get good reading comprehension and understanding of a text to achieve the goals of the 

learning process.
9
 In this research teaching reading comprehension is a process to help the 

students to develop their reading comprehension in using PQRST strategy. It can be done 

by developing the subskills of reading and giving the language features needed to read 

such as vocabulary, grammar, spelling and pronunciation. 

3. PQRST strategy 

PQRST strategy is one of the teaching strategies which comprise of five stages/schemes: 

Preview, Question, Read, Summarize, and Test. It can be used to improve readers 

understanding and focus on prioritizing the information in a way that relates directly to 

how they will be asked to use that information.
10

 In this research PQRST strategy  is  the 

strategy that implemented in teaching reading comprehension, especially descriptive text 

by using five steps (Preview, Question, Read, Summarize, and Test). It means the teacher 

                                                           
8
 Asie Esteria, The Role of PQRST Strategy to Improve Reading Comprehension, (Malang : State University, ), P. 4 

9
 Bereiter, C., & Bird, M, Use of thinking aloud in identification and teachingof reading comprehension strategies,  

(Cognition and Instruction : 2, 1985), P. 131–156. 
10

 Staton, T. F, The “PQRST METHOD” of Reading a Textbook How to Study,  (Houghton. : 7th Edition, 1982), P. 

11 

 



previews the title or headline, generates questions, demands the students to read the 

material, asks the students to summarize, and measure the understanding by giving a test. 

This strategy is applied by English teacher  at SMA N 2 Kepahiang  to her students in eight 

class. It uses to enhance the students score in reading comprehension descriptive text.  

 

G. Research Paper Organization 

To make the organization of this research more systematic, the researcher organizes the 

research into chapter I-V. In every chapter has each own sub title. The first chapter is 

introduction that consists of background of the research, research questions, objective of the 

research, significance of the research, delimitation of the the reasearch, definition of the key 

term, and research paper organization. The second chapter, the researcher express about review 

of the related theory. The third chapter, the researcher describes about methodology of the 

research, the fourth chapter, the researcher elaborates about findings and discussion. And the last 

chapter provide conclusion and suggestion. 

 

 

 

 

 

 

 

 

 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Reading  

a. Definition of Reading  

Godman says that reading is an activity of picking meaning or understanding and 

it is not just of a row of explicit words (reading the lines), it also involves the meaning 

behind the rows contained in the row (reading between the lines) , and even the meaning 

lies behind the row of that line (reading beyond the lines).
11

According to Grabe, reading 

is also composed of some basic and essential characteristics such as purpose, interaction, 

comprehension, flexibility, evaluation and gradual development.
12

 According to Heilman, 

Blair, Rupley , reading is interacting with language that has been coded into print.
13

 In 

this research, Reading is defined as an active process where there is an interaction with 

the text in order to produce meaning out of written discourse. 

According to Rivers , reading is the most important activity in any language class 

not only as a source of information and entertainment but also as the means of 

consolidating and extending one‟s knowledge of the language.
14

 It means that reading is 

not only the activity to get information and entertain but also to give and improve 

competence and performance of English language.The reader has a purpose for reading 

such as getting information or entertainment. The reader interacts not only with textual 

                                                           
11

Samsu Sumadayo, The Effect of Learning Model Drta (Directed Reading Thingking Activity) Toward Students’ 

Reading Comprehension Ability, (Surakarta :University Eleven March, 2013), P. 1 
12

 W. Grabe, Current Developments in Second Language Reading Research, TESOL Quarterly, (Vol 25, No: 3, 

1991), P. 375-406. 
13

Heilman, Blair, Principles and Practices of Teaching Reading, (Merrill: Columbus, 1991), P. 201 
14

River, Teaching foreign-language skills, (USA: The University of Chicago Press,1981), P. 21 



information but also with his knowledge of the world. Furthermore, the good reader does 

not worry whether he will understand the text as he or she starts reading. The end result 

of reading is comprehension of what has been read. Beased on the theories above it is  

clear that ia an activity of picking an idea from the text by purposing to grasp the 

meaning from the text to be read. 

   

 

b. Reading Comprehension  

Heilman, Blair, Rupley stated that reading comprehension is a process of making 

sense of written ideas through meaningful interpretation and interaction with language. 

15
As conceptualized by Snow Reading comprehension is the process of simultaneously 

extracting and constructing meaning through interaction and involvement with written 

language.
16

From the theories, in this research reading comprehension is a 

multicomponent, complex process that involves many interactions between the reader 

and what s/he brings to the text (previous knowledge, strategy use), as well as variables 

related to the text itself (interest in the text, understanding of the types of texts). To have 

the effective comprehension, it requires the readers maintain the meaning throughout the 

reading of the text. Reading comprehension is best viewed as a multifaceted process 

affected by several thinking and language abilities. There are some component to be 

considered in reading comprehension;  the hierarchy purportedly represents types of tasks 

that are of increasing levels of cognitive complexity
17

:  

                                                           
15

Ibid, 
16

Snow, C, Reading Study Group. Reading for Understanding: toward an R & D Program in Reading 

Comprehension, (Santa Monica:Rand Corporation, 2002), P. 90 
17

 Bloom, B. S., Engelhart, M. D., Furst, E. J., Hill, W. H., & Krathwohl, D. R. (1956). Taxonomy of Educational 

Objectives; the Classification of Educational Goals; (Handbook I: Cognitive domain. New York, NY: Longmans, 

1956) , P. 228 



1) Level 1—Knowledge: recognizing or recalling facts, terms, generalizations, etc. 

2) Level 2—Comprehension: understanding meaning, interpreting, translating  

3) Level 3—Application: applying what is known to a new situation or problem  

4) Level 4—Analysis: separating into parts so that organizational structure can be 

understood 

5) Level 5—Synthesis: putting parts together to form a new idea or thing 

6) Level 6—Evaluation: making judgments about value 

Associated with each level of the hierarchy are terms describing intellectual 

behaviors that are characteristic of that level. More specifically, the terms displayed in 

bold play an important role in defining the LSAT Reading Comprehension specifications. 

1) Level 1—Knowledge: select, label, list, identify, name, locate, define, recite, 

describe, state, memorize, recognize  

2) Level 2—Comprehension: match, explain, restate, defend, paraphrase, 

distinguish, rewrite, summarize, give examples, interrelate, express, interpret, 

illustrate, defend  

3) Level 3—Application: organize, sketch, generalize, apply, dramatize, solve, 

prepare, draw, produce, show, choose, paint  

4) Level 4—Analysis: compare, differentiate, analyze, subdivide, classify, infer, 

point out, survey, distinguish, select, categorize, prioritize 

5)  Level 5—Synthesis: compose, construct, originate, produce, hypothesize, plan, 

develop, create, design, invent, combine, organize 



6)  Level 6—Evaluation: judge, consider, relate, critique, weight, recommend, 

criticize, summarize, support, appraise, evaluate, compare
18

 

The LSAT Reading Comprehension Specifications divide reading comprehension 

questions (items) into four categories—(1) Recognition, (2) Understanding and Analysis, 

(3) Inference, and (4) Application. These categories are intended to represent a hierarchy 

of reading skills, with the later categories representing higher levels of reading skill that 

are based on the skills in the earlier categories. The governing principle is ascent from 

mere recognition of the ordinary meanings of words and sentences to higher levels of 

critical thinking and application. 

Category 1—Recognition: The first and most basic category is Recognition. Items in 

this category test the ability to recognize what is and is not said in a passage. Most items 

involve the ability to recognize paraphrases or restatements of what the passage does or 

does not say. This includes the details of the passage, general claims, and the points being 

made, including the main point. The emphasis is on recognition of what the sentences of 

the passage say, given the ordinary meanings of their words. The skills involved in this 

category are primarily found in the first two levels of Bloom‘s Taxonomy. Questions ask 

the test taker, using terms from the taxonomy, to identify, describe, state, and recognize 

restatements, paraphrases, and basic interpretations of what the passage says. 

Category 2—Understanding and Analysis: The second category includes items that 

test the ability to more fully understand a text by determining the meaning and purpose of 

terms and phrases from the context in which they are found, and to analyze the parts of 

the passage, understand their argumentative or rhetorical roles, and grasp the relationship 

                                                           
18

 Anderson, L. W., Krathwohl, D. A., & Bloom, B. S, Taxonomy For Learning, Teaching, And Assessing: A 

Revision Of Bloom’s Taxonomy Of Educational Objectives., (New York, NY: Longman, 2001), P. 19 



of those parts and their roles to each other. These skills would seem to be at a higher level 

than just basic recognition of what the sentences of a passage say given the ordinary 

meaning of their words 

Category 4—Application: Items in this category ask the test taker to apply what is in the 

passage to the world outside the passage. This includes questions that ask what the 

author‘s view might be about something not mentioned in the passage, what might be 

analogous to something in the passage, what general principle might be suggested by the 

passage, how other facts or ideas not mentioned in the passage might bear on the passage 

(i.e., strengthen or weaken), and what the author might intend the passage to accomplish 

in the world. They ask the test taker to apply, generalize, and evaluate. These tasks 

require recognition of what the passage says, understanding of its text, and recognition of 

its implications. Therefore, the skills involved in the Application category depend on 

those skills in the other categories
19

. From the categories above the research conclude that 

reading comprehension is complex ways so it is needed a particular strategy to teach it. 

Appropriate teaching reading strategy will lead reader understand the text easly. 

 

c. Aspect of Reading Comprehension 

According to Nuttal, there are five aspect of reading that should bemastered by the 

students to comprehend the text deeply, which is as follows: 

1. Identifying Main idea 

Determining idea is one of the most important skills in reading comprehension 

tograsp and find the main point of the passage by summarizing the passage and 

lookfor repetition of ideas or words. The main idea is important to a reader, 

                                                           
19

 Ibid p. 



because ittells what the story is mainly about. Without knowing the main idea, 

readers willnot know the purpose of the text. 

 

2. Identifying Information details 

Identifying details are the facts and ideas that explain or prove the topic 

sentenceor main idea. Supporting details help the reader knowing more 

information aboutthe main idea or subject of a passage. They are pieces of 

information that help thereaders see the big picture in a text. Supporting details 

give readers the answers toquestions they might ask before they ask them. 

3. Determining Inference 

Inference is an educational guess or conclusion drawn based on logic of 

thepassage. An inference is when the students take clues from a story plus what 

theyalready know from their own experiences to decide what the teacher means. 

Theteacher will not always tell them everything, so they need to use inferences 

tounderstand and visualize the story. The students will make inferences to help 

themunderstand what they are reading. As follow: 

a) Think about the type of information the teacher is giving. 

b) Think about how the topic of the text relates to own life or the experiencesof 

students have had. 

4. Understanding Vocabulary 

The communication will success or not it depends on the accurate 

vocabularyunderstanding. It means that to comprehend what the words mean is 

important invocabulary. When vocabulary mastery improves, comprehension will 



be deeperand apply letter sound correspondence to a pretend word and matching it 

to aknown word in the readers‘ oral vocabulary. Vocabulary means the 

understandingof word meanings and their use, contributes to reading 

comprehension andknowledge building. 

5. Reference 

One of sub process in sentence comprehension is referential representation; 

thisprocess identifies the references that words in a sentence make to external 

word.Referential representation is aided by making reference easy to identify. 

Readersneed to identify the reference of a pronoun when the referent appears 

recently inthe text and has been mentioned earlier. It is the signal to readers find 

the meaning elsewhere in the text.
20

 

 

B. Strategy in Teaching Reading  

a. The Definition of Strategy in Teaching Reading  

According to Ware, teaching strategy  is a complex educational behavior of a 

teacher in using methods,techniques, tools, discipline and communications in order to 

achieve goals and /orobjectives.
21

Harmer  has said that a strategy is an action that the 

teacher takes to attain one or more of her teaching-learning goals.
22

 The strategy can also 

be defined as a general direction set for the teaching process.In this research, teaching 

strategy is a generalized plan for a lesson which include structure desired learner behavior 

in terms of goals of instructions and an outline of planned tactics necessary to implement 
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the strategy. Effective teachers are able to identify the strategies that will be most benefit 

for their students in achieving those goals. Strategies are used in combination to solve 

problems, to think about text and to check understanding. 

 

b. Teaching Reading Comprehension 

 Nation as cited by Susanti mentioned four principles of teaching reading that 

teachers should know. They are: (1) meaning-focused input, (2) meaning-focused output, 

(3) language-focused learning and (4) fluency development
23

. The first principle, 

meaning-focused input , requires teachers to establish practice with a range of reading 

purposes. Reading here means as a media to get something that is useful for the students. 

In other hand, teachers should motivate the students that they have a purpose in doing the 

reading
24

. Teachers should teach their students to read for understanding information, for 

getting new knowledge, for academic goals, and for writing. The second principle is 

meaning-focused output. It means that a reading course should be established 

integratively with other language skills such as listening, speaking and writing. In 

teaching English, the main role of listening and reading are as receptive skills and they 

are followed by speaking and writing as the productive skills. In teaching reading, 

teachers must consider the output in speaking and writing to find out the students are able 

to comprehend the reading materials and it must be taught integratively 

 The third principle is language-focused learning. The teaching reading process 

should be able to help the students to develop their reading skills. It can be done by 

developing the subskills of reading and giving the language features needed to read such 
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as vocabulary, grammar, spelling and pronunciation. The last principle is fluency 

development. There are three main points in this principle. First, the teaching process of 

reading should help and push the learners to develop fluency in reading. Teachers should 

give familiar topic of the materials to help the students easier in understanding the words. 

Second, the students should enjoy reading and feel motivated to read. They should be 

involved in the reading activities individually or groups. Third, the students should read a 

lot. By reading a lot, students will get used to with many kinds of English text and 

become fluence in reading. Teaching reading comprehension needs a lot of reading 

practice, teachers should motivate the students to like reading and make them realize the 

purpose of reading. If the students like to read, they will use the information that they get 

from reading in the way they speak and write, enrich their ability in vocabulary, grammar 

and prunounciation mastery and make the students become more fluency. 

 

c. Strategy in Teaching Reading Comprehension 

Among many reading comprehension strategies that can help students to improve 

their reading ability and English teacher should find out the effective strategy to teach 

their students how to comprehend their reading materials more effectively. Consequently, 

teaching comprehension strategies should focus on thinking, problem solving and 

monitoring understanding.
25

Comprehension strategies are thinking tools, mental actions, 

or routines that are used before, during, or after reading a text. They involve deliberate 

effort on the part of the reader to better understand or remember what is being read.  
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The goal of instructional strategies is to teach students how to make sense of text. 

Instructional strategies are the plans used by the teacher to teach comprehension.
26

Based 

on the above, strategies for teaching reading are the processesused for transferring 

knowledge in order to get good readingcomprehension and understanding of a text to 

achieve the goals of thelearning process. Teachers need to use appropriate strategies 

based onthe materials and the purpose of learning. 

 

c. Kind of Teaching Strategy in Teaching Reading Comprehension 

There are some strategies of teaching reading comprehension that can apply by 

teacher to improve their students : 

1. PQ4R strategy, it  is a strategy developed by Thomas E.L and Robinson H.A . This 

strategy stands for Preview, Question, Read, Reflect, Recite and Review and this 

strategy is used mainly to help students with difficulty in reading. PQ4R strategy is a 

strategy that helps students to focus organizing information in their minds and 

making it meaningful. Comprehension, retaining and recalling information is a 

challenge for many students.
27

 

2. QAR strategy, is strategy that has been used successfully to improve 

comprehensionwhich stands for Question-Answer-Relationship.Using this strategy, 

students analyze differentcomprehension questions to determine where they might 

find the answers to these types ofquestions. This strategy demonstrates for students 

that answers are not always found within thetext, but at times require background 
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knowledge to provide an answer.Raphael and Wonnacott, suggest that thestrategy 

can be quite beneficial for students.
28

 

3. RIDER strategy, is the strategy should be used for teaching andcan overcome those 

problems. RIDER stands for Read- Image-Describe-Evaluate-Repeat. According to 

Mercer, there are some steps of using RIDER strategy. It is explained as follow: 

Read (reading thesentence), Image (Making an image or picture in your mind), 

Describe (how the new image is different from the last sentence), Evaluate (making 

sure that the image contains everything necessary), Repeat (the step to RIDER as you 

read the text sentence).
29

 

4. RAP strategy, is a simple strategy that is easily incorporated into existing curriculum 

without taking time away from critical content instruction. It means that strategy is 

easily incorporated into existing curriculum without taking time away from critical 

content instruction. This strategy stands for Read-Ask-Paraphrase). 
30

 

All of the strategies above are interesting and can improve students‘ reading 

skills, but not all strategies effective and suitable for the students problems. Than, not 

all strategies can fit with the text and students‘ needs. It means the teacher has a great 

responsibility in considering the strategy that she wants to apply to improve her 

students‘ reading comprehension.So in this research, teacher apply PQRST strategy 

because this strategy is effective for her students. 
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C. PQRST Strategy 

a. The Definition of PQRST Strategy 

According to Thomas & Robinson PQRST (Preview, Question, Read, Summarize, 

and Test) is one of strategies that can lead the students reading comprehension.
31

 Based on 

Sulistyo‘s theory, reference conceptually the PQRST strategy is one the teaching strategies 

which comprise of five stages/schemes: Preview,Question, Read, Summarize, and Test.
32

It 

provides a step-by step guidance to students before, during, and after their reading process 

which is essential for their comprehension. In this research, PQRST strategy is the strategy 

that the teacher applies to the student in teaching reading comprehension descriptive text. 

PQRST strategy helps students to cope their problem in reading comprehension by using 

five steps. They are previewing, questioning, reading, summarizing, and testing. Each step 

of PQRST strategy improves the teaching and learning process which is also aimed to 

improve the students‘ reading comprehension. 

 

b. The Steps of PQRST Strategy 

The PQRST strategy stands for Preview, Question, Read, State, and Test. There 

are five steps to the PQRST Literacy Strategy according to Wormerli.
33

 

1. P – Preview. 

In previewing, the teacher leads the students to identify the title, picture, figure, number, 

italic words in the text. The reader can get a sense of where they are going with their 

reading. This step is usually done by reading the title or headline. The preview stage will 

                                                           
31

Thomas, Robinson, Improving Reading in Every Class, (Boston: Allyn & Bacon Press, 1982), P.   
32

 Sulistyo, Reading for meaning,  (Malang: Pustaka Kaiswaran, 2011),P. 128 
33

Susanti,  Improving Students’ Reading Comprehension through PQRST Technique at Grade XI of SMA PIRI 1, 

(Yogyakarta. : Yogyakarta State University, 2013), P. 12 



give the students an overview of the topics covered in the chapter and how they are 

organized. The point is to get an idea of the main topics and sections of the text. If they 

have a general idea about what a reading assignment covers, they will be able to 

determine how it relates to the course for which they are reading, and what they want to 

learn from it. 

2. Q – Questioning. 

The teacher develops questions to which the students want to find answers. In this step of 

the process, the teacher generates questions to help focus reader‘s reading and find the 

key points in each section. The questions can lead them to find further information of 

text. They should avoid adding questions that might distract or change the subject. With 

specific questions in mind about a reading assignment, they will know exactly what 

information to look for, and they will be motivated to find it. This will help them to learn 

as much as they can from reading. The steps are in the following: 

a) Reread the heading. 

b) Predict questions based on that heading. Include questions based on who; what; when; 

where; why; and how or by giving leadquestions after the teacher gives the text. 

3.  R – Read 

The next step is reading the material. The teacher gives the text to the students. It can be 

in group reading or individual reading activity when it applies by a game. The students 

also can find difficult or new vocabulary in the text while reading the text. If it is 

possible, the students may read the text twice. 

4. S – Summarize 



After the students finish reading a section of text, the teacher may ask the students to 

summarize by recalling the important ideas from the section reader just read. In this step, 

the students will state the central idea or theme. 

5. T – Test 

In this step, the teacher tries to measure the understanding of the students by giving a test. 

The teacher can design the test in form of answering questions or ask the students to teach 

the reading materials to other students. 

From the explanation above the implementation of PQRST strategy can be seen in the 

tabel below; 

 

Tabel __ 

The implementation of PQRST 

 

No Steps Description 

1 Preview  In preview stage, 

teacher stimulates the 

students to use their 

previous knowledge to 

predict the text that will 

be read by looking at 

the picture, chart, 

diagram or title of the 

text. It can also 

establish the students‘ 

understanding about the 

topic or the theme of 

the text which is going 

to be read. 

 

2 Questions After having 

understanding about the 

text that the students 

are going to read, 



teacher motivates the 

students to make 

questions based on their 

prior knowledge of the 

text. By creating 

questions, students are 

prepared to have 

inquiry activities 

related to the text and it 

helps students to have 

guided reading. They 

will read the text to find 

the answer of their own 

questions. 

3 Read  In this stage, students 

will read the text more 

carefully to find the 

answer of their own 

questions. If the 

students cannot find the 

answers, they can 

change their questions 

and find the answers 

from the text. 

4 Preview  For Summarizing 

activity, students can 

make their own 

conclusion by noting 

the main points of 

information they can 

get from 



5 Test  In test stage, teacher 

can give another 

questions to find out the 

students comprehension 

and to make sure that 

the students really 

understand the text. The 

test also important for 

the students, they may 

know their ability in 

reading comprehension 

after answering 

teacher‘s questions 

 

c. The Obstacles Faced in Using PQRST Strategy 

Based on the result of Nikhmatul Khoiriah‘s research clarified that in the implement the 

PQRST strategy, there are two obstacles that probability  will be found by teacher or 

students. As follow : 

1) This strategy was time consuming, because it had several stages that should be done 

by the students in reading. So, it would rather difficult for the students who have 

difficulties in reading. 

2) In some stages, the students may get difficulties in doing the step of PQRST strategy. 

For example, there are some students with low capability in summarizing, because 

they are weak to recognize the most important points to find the details. Only the 

students who have upper knowledge level are able to recall the important points.
34
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d. The Advantages of PQRST Strategy 

There are some advantages of using PQRST strategy in teachingreading 

comprehension: 

a. The PQRST strategy helps to enhance students‘ comprehension of atext.
35

 It helped the 

students arrange the steps of reading.The students would have a good intention to the text 

because they hadthe preview before they analyse the whole of the text. 

b. The benefits of Questioning step led the students to formulate thequestions they need to 

find. This step helped the students to focus andcreate the curiosity toward the text. This 

motivates the students to read.
36

 It made the students found the information detailseasily. 

It also made them to focus to the aspects that they should findin the text. 

c. It helped engage students actively and meaningfully in their reading.
37

 The students will 

actively involvein comprehending the text. 

d. This strategy made the students well-planed in reading the text. Itmade the reading 

process more effective in order to reach the goals. Byknowing this ahead of time, the 

students able to look for and recognizethe most important points when they do read for 

details. They did notwaste time stumbling through the book and finding a starting point.
38

 

The steps above were used for analyzing how teacher develop the strategy especially 

PQRST in teaching reading process.  
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D.  REVIEW OF RELATED FINDINGS 

To support this research, the researcher was observed some research that have 

done by researcher which related to this resarch. There are some related findings which 

encountered. They are such brief report below : 

First, the research which had done by Alfi Hidayatu Miqawati as one of the 

student‘s college in State University of Malang 2014 with the tittle ―The PQRST strategy, 

reading comprehension, and learning styles.‖ In his research , he aimed investigating the 

effectiveness of the PQRST strategy in reading comprehension of students with different 

learning styles, and the interaction between the PQRST strategy and the students‘ learning 

styles. The subjects were the second semester students of Public Administration Department, 

Faculty of Political and Social Science, University of Bondowoso. 

The second, the research which had done by Malia as one of the students from  

MA Diniyah Puteri, Pekanbaru 2015 with the tittle ―Using PQRST Strategy to Improve 

Students‘ Reading Comprehension of Hortatory Exposition Texts‖. The purpose of the 

research was to find out whether PQRST strategy could improve students‘ reading 

comprehension in hortatory text. The research was a classroom action research. She found 

problem on the students that most of the students have difficulty in constructing meaning as 

they read from hortatory exposition. 

The next, the research which had done by Susanti 2013. The tittled of this 

research is ―improve students‘ reading comprehension in the teaching and learning process 

at the second grade students of SMA PIRI 1 Yogyakarta through PQRST strategiy‖. This 

research was an action research. The data were qualitative and quantitative in nature. The 



results of the research shows the use of PQRST technique with its accompanying actions 

was effective to improve the teaching and learning process of reading comprehension.  

Based some research explained above, it has been found that there are differences 

among PQRST strategy applied for reading comprehension. In the first research, it is found 

that PQRST strategy was effective in students‘ reading comprehension with different 

learning styles, and the interaction between the PQRST strategy and the students‘ learning 

styles on the second semester students of Public Administration Department, University of 

Bondowoso. The second research showed that the use of PQRST strategy improves 

students‘ reading comprehension of hortatory exposition text at grade XI senior high school. 

The third research was classroom action research. Meanwhile, in this research the researcher 

want to analyze of using PQRST stategy in student‘s reading comprehension. And this 

research is qualitative research in SMA N 02 Kepahiang. So the result of this research will 

different from other research. Moreover, the result of those all previous research was the 

same, PQRST strategy can improve students‘ reading comprehension.  

 

 

 

 

 

 

 

 

 



CHAPTER III 

METHODOLOGY OF THE RESEARCH 

 

This chapter presents the research methods which is include research design, 

subject of the research, the technique for collecting data, research intruments, and technique 

of data analysis. 

 

A. Research Design 

This research is classified as descriptive which is presented in qualitative way 

because it analyzes the data in the form of words descriptively. This  qualitative study did 

not try to quantify or to count anything or to use statistical methods since it attempted to 

understand other person‟s perceptions and motivations.
39

 In other word qualitative research 

is used to describe and to analyze what is usually happen in daily activities. Seville and 

friends say that the descriptive method is designed to gether information about the situation 

the real situation now (as last).
40

 It is also to describe what actually exists with respect to 

condition in a situation. In addition, Creswell states that qualitative research is descriptive in 

that the researcher is interest in process, meaning, and understanding gained trought words 

or pictures.
41

  

The researcher chooses descriptive method because the researcher aimed to 

describe the condition of teaching reading in classroom using PQRST. The reseacrher also 

presented the implementation of PQRST in teaching reading comprehension. Creswell, 

Fraenkel and Norman mention that qualitative research refers to a research which the study 
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investigates the quality of relationships, activities, situations, or materials which are as the 

collected data in the form of words or pictures rather than numbers. 
42

Thus, the data which 

are collected by the researcher are in the form or words, and they are described by using 

words. 

Furthermore, Sukmadinata explain that Qualitative research is a research which 

has a purpose to describe and analyze the real phenomenon, social activity, attitude, belief, 

perception, and people‘s thought individually or in a group.
43

This research uses qualitative 

research because the data is analyzed in descriptive phenomenon such as words, phrase, clause, 

sentences and utterance. So in this research, the researcher  describe or analyze the using of 

PQRST strategy in teaching reading comprehension at SMA N 2 Kepahiang. With 

descriptive qualitative method, we collect data, compiled systematically, factual and 

accurate, also designed to gather information about the real situation.  

 

B. Subject of The Research 

Spradley explains that in qualitative research, population is called as social 

situation which includes three elements : place, actors and activity. Sugiyono gives detailed 

explanation that a qualitative research does not use population term, because the qualitative 

research is set out from a case of the research. 
44

. Subject of the research is an individual 

who participates in a research,.in line with Subana who stated that subject was someone or 

something that hits the wish obtained information.
45

  Subject of the research was English 

Teacher of SMA N 2 Kepahiang. The reseracher used purposive sampling to assess the 

                                                           
42

Jack R. Fraenkel and Norman E. Wallen, How to Design and Evaluate Research in Education, (New York : Mc 

Graw-Hill, 2009), P. 422-423  
43

Prof. Dr. Nana Syaodih Sukmadinata, Metode Penelitian Pendidikan (Bandung: Remaja Rosda Karya, 2007), P. 

183 
44

Sugiyono, Metode Penelitian Kombinasi, (Bandung : Penerbit Alfabeta, 2011), P. 297 
45

 Jack Francklin and NarmalleWallen, How Design and Evaluate Research in Education. Graw Hill, international 

Eddition, p. 78 



subjects. Because the subject is only an English teacher of eleven class that implement 

PQRST strategy. Purposive sampling is a sampling technique to select the all of numbers 

population as a sampling.
46

  and the subjects of this research is the English  teacher of eight 

class in SMA N 2 Kepahiang. So the total number of subejct was 1 English Teacher. 

 

C. Technique of Collecting Data 

In completing the data, the next step of this research is collecting the data. The 

function of collecting data is to answer the research questions. So in this research, there are 

two  ways in collecting data as follow: 

1. Observation  

Observation is a technique for verifying or nullifying information provided in face 

to face encounters. Sutrisno Hadi states that observation is a complex process, a process 

created from biological and physical process.
47

 In this observation the reasearch, the 

researcher used non participant observation. Non participant observation is when the 

observer observesed the group passively from a distance without participating in the 

group activities
48

. Here the reseracher did not try to influence them or take part in the 

group activities. The reseacrher observed the English teacher in the class when the 

learning process was running. This teachnique to convince the answered of the research 

quetion number one ―how the teacher implement PQRST strategy in teaching reading 

comprehension‖. 
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2. Interview  

The purpose of interviews is to probe the ideas of the interviewers about the 

phenomenon of interest.
49

 In this research, the interview was conducted in Bahasa 

Indonesia to avoid misunderstanding of the intention given and to make the situation 

more relax.Semi-Structured interview is prepared to allow the interview to develop in 

unexpected directions where these open up important new areas. At the end of a really 

successful interview the interviewer at least had covered all the intended topics and the 

respondent felt that they have participated in a ‗conversation with a purpose‘. Part of the 

skill in using this form of interview, therefore, lies in allowing the interview to develop 

naturally so, that the respondent does not feel that they are simply replying to questions. 

50
. 

In addition, the researcher will use tape recorder or voice recorder as reminder, 

and the researcher thought it are as substitution tools to scrutinize a whole interview. In 

this research, interview use to get information more detail. Those are about how the 

teacher implemet PQRST strategy in teaching reading comprehension and what the 

teacher obtacles faced in teaching reading comprehension using PQRST strategy. 

D. Research Instrument 

There are two instruments that researcher used in this research for collecting the 

data as follow : 

1 Field Note 
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The first procedure used in collecting the data for the current research was by conducting 

non-participant observation where the observer did not follow to take part in the activities 

being observed. This observation have been done by researcher along three times. The 

first observation has done on September 18
th

 2018, the second observation has done on 

September 19
th

 2018 and the last observation has done on October 1
st 

2018. In other 

word, the researcher only became an observer who focused on how to observe, to study, 

and to take notes on the behavior or the phenomena being observed. And the researcher 

didn‘t take a video during the observation was done because the teacher felt objection if 

the researcher did it. This observation technique was applied for convince the answering 

the first research question. Moreover, the observation done had been known by the 

subjects studied. The field note here made by analyzing the theory provided in chapter II 

by Sulistyo‘s theory. The theory was divided into several items tobe observed. The detail 

of the field note can be seen on the tabel below;  

 

Tabel 1 

Field Note  

 

No  Variabel  Description 

1. P – Preview  

2.  Q – Questioning.  

3. R – Read  

4. S – Summarize  

5. T – Test  

 

2 Interview  



The second procedure for gaining the data was by conducting semi standardized 

interview where the interviewer asks the same open-ended questions to  interviewees.11 Semi 

Standardized interview is also known as semi structured interview where all the questions 

that will be asked to the interviewees have been prepared before and can be added by some 

questions outside the interview guidence if the reseracher need iinformation deeply. The 

interview process was directed to  the english teacher at SMA N 2 Kepahiang. The interview 

was done by researcher on September 11
th

, 2018. Thus, this technique tried to answer the 

all research questions formulated in this research. The interview was made by the Wormeli‘s 

theory. The theory were divided into several indicators for each variabel. The interview 

guidence can be seen on the table below; 

Tabel 2 

Interview guidance 

 

No Variabel  Indicators  Questions  

1 P – Preview 1. The teacher 

leads the 

students to 

identify the 

title, picture, 

figure, number, 

italic words in 

the text. 

2. The preview 

stage will give 

the students an 

overview of the 

topics covered 

in the chapter 

and how they 

are organized. 
 

1. Do you lead your 

students to identify the 

title, figure, picture, 

number, italic words in 

the beginning of your 

class activity? Why? 

2. Do you courage your 

students understanding 

about topic after they 

identify the title, figure, 

picture, number, italic 

words? Why? 

3. What is the obstacle 

you find in this phase? 

2 Q – Questioning. 1. The teacher 

develops 

questions to 

which the 

students want 

4. Do you give questions 

to your students after 

the first step? 

5. What kind of questions 

do you give? 



to find 

answers. 

2. The teacher 

generates 

questions to 

help focus 

reader‘s 

reading and 

find the key 

points in each 

section. 

3. The questions 

can lead them 

to find further 

information of 

text. 

4. The students 

reread the 

heading 

5. The students 

predict the 

possible 

questions 

through the 

headings 

6. Why is it important? 

7. What is the pupose of 

the question given by 

you 

8. Do you invite students 

to reread the heading 

after giving them 

questions? Why? 

9. Do you invite your 

students to predict the 

questions after they 

reeread the headings? 

Why? 

10. What is the obstacle 

faced by you in this 

steps? 

 

3 R – Read 1. Teacher gives 

the text to the 

students. It can 

be in group 

reading or 

individual 

reading 

activity when 

it applies by a 

game. 

2. The students 

also can find 

difficult or 

new 

vocabulary in 

the text while 

reading the 

text. 
3. The students 

can read the 

material/text 

twice  

11.  Do you allow students 

to read the text within 

speacial time? 

12. Do you allow students 

read in a group reading? 

Why? 

13. Do you invite your 

students to read the 

material individually? 

Why? 

14. Do you lead your 

students to find the 

diificult viocabularies 

while reading? Why? 

15. Do you give permission 

to your students to read 

the text more than once? 

16. What is the obstacle 

faced by you in this 

steps? 

 

 



4 S – Summarize 1. The teacher 

may ask the 

students to 

summarize by 

recalling the 

important 

ideas from the 

section reader 

just read. 
2. The students 

will state the 

idea or theme 

17. do you invite your 

students to make 

summary after they read 

the text? Why? 

18. Do you ask your 

students to make the 

idea or theme from what 

they read?  

19. What is the obstacle 

faced by you in this 

steps? 

 

5 T – Test 1. The teacher 

tries to 

measure the 

understanding 

of the students 

by giving a 

test. 

2. The teacher 

can design the 

test in form of 

answering 

questions or 

ask the 

students to 

teach the 

reading 

materials to 

other students. 

20. Do you give a test to 

your students after they 

read the text? Why? 

21. What kind of test do 

you give to your 

students? 

22. How do you make the 

test? Explain! 

23. What is the obstacle 

faced by you in this 

steps? 

 

 

3 Technique of Data Analysis 

After the data was collected from the technique for collecting data, it‘s means 

observation and interviews, the researcher continued to analyze the data. creswell states that 

for analyzing, classifying, interpreting and representing the findings in a written report.
51

 For 

analyzing the data in this research, the researcher did these step. The firts, before the data 

from observation and interviews were read and able to be interpreted, it was managed by 

envisioning what the data from observation and interviews look like. The researcher divided 
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the data based on the sources. The second, the researcher check the data from observation 

and interview. And analyse about the how the teacher implement PQRST strategy, and the 

teacher obtacles faced in using PQRST strategy in reading comprehension at SMA N 2 

Kepahiang. The researcher used some steps provided by Bashir in Ripah, they were data 

managing, reading/memoing, description, classifying, and interpreting.
52

 

1. Data Managing 

There were two kinds of data provided in this research. The first was in form 

of observation gotten from of English teachers to answer in first questions. the next 

data was gotten from Interview  analysis. The second data will determine the second 

questions. The first and the second data are connected. Meaning that the first data 

influenced the second data because the first data from questionnaire used to 

determine how it influences students speaking achievement. To confirm the data 

validation so the resreacher needs to check the lesson plan made by English Teacher. 

2. Reading/Memoing 

After all the data were gotten and managed, the researcher read them many 

times to reach better understanding of those data given by students by answering the 

questionnaire consisted by several questions  in different topics. there the students 

were explaining about language interference factors in their translation products. 

Meanwhile in second data the researcher read the result of the first data carefully. 
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3. Description 

In this phase, the researcher described all the data that would be classified in 

the next step. They were 24 answers to be described by the reseacrher to figure out 

the how an English Teacher Implement PQRST technique. Besides that, the second 

data was described  by the researher  by analyzing English Teacher lesson plan 

fullfill PQRST technique. 

4. Classifying 

After a long describing processes finished, the researcher classified them 

based on the theory provided on the second chapter. For how to formulate leraning 

objectives.About the document analysis the reseracher was divided or categorized the 

data. 

5. Interpreting 

This was the last step in this data analyzing. Here, the researcher interpreted 

all the data based on all theories related and the research questions emerged early. 

 

 

 

 

 

 

 

 

 



CHAPTER IV 

FINDING AND DISCUSSION 

 

A. Finding 

In this research, researcher investigated an English teacher at SMA N 2 

Kepahiang as subject of the research. The research questions were 1) How does the teacher 

implement PQRST strategy in teaching reading comprehension? 2) What are the obtacles 

faced by teacher in using PQRST strategy in teaching reading comprehension?. To figure 

out all of questions in this research. The researcher did field note observation and interview 

with respondent to get the data. Based on the finding would be discussed below: 

 

1. How the Teacher Implement  PQRST Strategy in Teaching Reading 

Comprehension. 

The researcher observed the English teacher at SMA N 2 Kepahiang to get the 

data. Than, researcher wrote down the observation result through field note observation. 

The data covered the learning process in classroom activity. Here, the data   has been 

taken by the researcher through wrote down what the researcher saw in the class when 

the learning process was began. And the researcher didn‘t take a video during the 

observation was done because the teacher feel objection if the researcher did it. And this 

field note observation was done by researcher during three times. 

After writing down the observation result in the field note which covered the 

activity of English teacher who teach reading comprehension at SMA N 2 Kepahiang. 

This purpose of the observation is to know how the teacher implement PQRST strategy in 



teaching reading comprehension . From the result the researcher found some data which 

will be explained below: 

 

1. P – Preview 

As the researcher got the data from field note observation in learning 

process of reading comprehension by an English teacher, before starting the the 

lesson first the teacher asked her students to read the title of the reading teks and she 

also leads her students to looked at the picture. Then she instructed her students to 

identified the reading teks based on the title and picture. Based on field note 

observation that has done by researcher, students could guess what topics that they 

would read and what they want to read on that day. As the researcher wrote when did 

the field note observation bellow : 

Steps  Description 

P – Preview The teacher began learning process by asking 

students to read the title of the reading text, 

then leads the student to looked at  the picture 

contained in the reading text and instructs 

students to identified the reading text based on 

the title and picture. So students could  guess 

what topics that they would read and what they 

want to learn. 

 

Based on finding above, the teacher applied the preview steps in  teaching 

reading comprehension, although she didn‘t lead her students to  identified number, 

italic words or figure in the text. Because to identify number, italic word or figure in 

the text are more difficult and not too interesting. So these different to indentified the 

picture or the title are more interesting and easy to comprehend. On the other words 

the teacher skipped some steps however the teacher leads her students to identify the 



title and picture for gave her students an overview of the topics covered in the 

reading text. 

 

2. Q – Questioning 

According to result of observation that the researcher got, after identified the 

title and picture,  the teacher gave several questions contained in the reading text to 

know more information from the text. She gave WH questions and her students. By 

giving some questions, so students were very motivated to found answers and want 

to find information. As the researcher noted bellow : 

Variable Description 

Q – Questioning 

 

The teacher gave several questions about the 

information contained in the reading text. 

The teacher asked about the reading topic by 

asking what students understand from the 

results of their identification, and also gave 

questions with WH questions like who are in 

the text, what they do and other questions 

contained in the text. Students are very 

motivated to find answers and want to find 

information. And some students 

immediately answer as much as they could. 

 

From the result above, it showed that the teacher gave questioning as same 

as in PQRST strategy. She generated the questions to help focus reader‘s heading and 

found the key points in each section.  

 

1. R – Read 

As the researcher read the data from field note observation in learning 

process of reading comprehension. After giving some questions, the teacher gave the 

students descriptive text. She leads the students to read individually. Then, she 



discussed the difficult word that students found when they read before one by one. 

As the researcher has written  bellow : 

Variable Description 

R – Read The teacher leads students to begin reading the 

text individually, students immediately 

focussed to read the text. When students 

werereading, they asked the difficult word  that 

students have found. And the teacher leads the 

student to continue reading until it's finished, 

then the teacher discussed  the difficult word 

one by one. 

 

Based on finding above, the teacher applied the reading steps a text after the 

teacher gave questions to the students. Although the teacher didn‘t lead her students 

to read in group or applied by a game, but she asked her students to read individually. 

Because reading in group will need much time whereas reading individually will not 

need much time and also will make the students more focuss to comprehend the text. 

 

2. S – Summarize 

According to result of field note observation that the researcher got. After 

giving the text to read, the teacher asked her students to wrote the important ideas 

that they have found. Teacher asked the students to made summary. As the 

researcher has observed  bellow : 

Variable Description 

S – Summarize The teacher asked students to summarized or 

wrote down important ideas about the reading 

text that students have read before. Some 

students also added  new ideas in  their 

summary. 

 



From the data above, it was clear that the teacher implemented the next step 

of the PQRST strategy. The teacher asked the students to summarized what they have 

read before. However, the teacher didn‘t required her students to stated the central 

idea or theme, but she also permitted her students to add theirs own ideas. Because 

the teacher felt that the most imfortant in summarize the text is wrote down the ideas 

that the students have got and it enough to saw the students really comprehend the 

text or not without added the central idea or theme.  

 

3. T – Test 

As the researcher found the data from field note observation before. The 

teacher gave a test to her students after they have done four steps before. The teacher 

gave a test in the form of multiple choices or essays that related the reading text. At 

the end of the lesson, the teacher lead her students to submitted that test. As the 

researcher wrote when did the field note observation bellow : 

Variable Description 

T – Test The teacher saw  the extent of students' 

understanding of reading texts by giving 

students tests. The teacher gave a test from  5 

till 10 questions in the form of multiple choices 

or essays that related to the reading text that 

students have read before. The teacher gave 

students time until the end of class hours. 

 

Based on finding above, it showed that the teacher  applied a test after she 

leads the students summarized the material. However, the test only multiple choices 

or essays, because multiple choices and essay are more compatible toward 

descriptive text and the students also accustomed to theose tests. So these test could 



examined students understanding or comprehending toward the reading text which 

have they read. 

Based on field note observation of the English teacher, the researcher can be 

conclude that she already implemented/applied all the steps of  PQRST strategy  in 

teaching reading comprehension. It means the teacher implemented all of the steps 

which involved in PQRST strategy. However, there are some steps that the teacher 

ignore for some practical reason.   

 

2. The Obstacles Faced By Teacher in Using PQRST Strategy in Teaching Reading 

Comprehension. 

To answer the second problem, the researcher interviewed an English teacher 

at SMA N 2 Kepahiang to get the data. Substantively this interview answered all of 

research questions and also to verified that the teacher really used that strategy. The 

purpose of interview was to investigate what obstacles faced by English teacher in using 

PQRST strategy in teaching reading comprehension. The researcher found some data 

from the teacher which will be explained below : 

 

a) Step 1 (P - Preview) 

Based on interviewed to an English teacher at SMA N 2 Kepahiang, the 

researcher got the data from the teacher that she leads her students to identify picture 

and also title at the beginning of class activities. After  that she immediately asked 

her students to understand the topic based on the ideas that they got from identifying 

the reading text through the picture or title. As the researcher  said that:  

Questions Answers 



1. Do you lead your 

students to identify the 

title, figure, picture, 

number, italic words in 

the beginning of your 

class activity? Why? 

 

 

 

 

 

 

 

 

 

2. Do you courage your 

students understanding 

about topic after they 

identify the title, figure, 

picture, number, italic 

words? Why? 

 

 

 

 

3. What is the obstacle that 

you find in this phase? 

1. Yes I usually leads my students to 

identify picture and also title at the 

beginning of class activities. Because 

then I lure students to first understand 

the lesson through the title or picture 

contained in the reading text. But I 

very rarely lead my students to 

identify numbers or so on. Because 

they will have a hard time guessing it 

and if I lead them to identify pictures 

or titles they will easily guess the 

reading text that they will learn and 

students will also be  more interested 

and able to understand the reading text 

through the picture. 

2. Yes of course, after that I immediately 

asked my students to understand the 

topic based on the ideas they got from 

identifying the reading text through 

the picture or title. Because my goal to 

ask them to identify beforehand so 

that they can understand the topic of 

reading and also dare to issue ideas 

according to their identification 

results. 

3. The obstacle that I often find is that 

there are some students who still lack 

confidence in issuing ideas after they 

identify picture or title. 

Based on finding above, the researcher found the obstacle faced by teacher 

when the teacher did this step was a few students still lack confidence in conveying 

ideas after they identified the picture or title. A few students sometimes felt shy when 

delivering their ideas to their friends or teacher. 

 

b) Step 2 (Q –Questioning) 

As the researcher got the data from interviewed the English teacher, the 

teacher said that she usually gave students some questions related to the topic of the 

reading text to be studied. Because those questions are very important to make 



students motivated to read the reading text and find the information that  they want to 

get. Then the teacher invite her students to reread the heading after giving them 

questions to make students understand more about the reading topic through reading 

the title. As she said when the researcher has interviewed that:  

Questions Answers 

1. Do you give questions 

to your students after 

the first step? 

2. What kind of questions 

do you give? 

 

 

 

3. Why is it important? 

 

 

 

 

 

 

 

4. What is the purpose of 

the question given by 

you? 

 

 

 

 

5. Do you invite your 

students to reread the 

heading after giving 

them questions? Why? 

 

6. Do you invite your 

students to predict the 

questions after they 

reeread the headings? 

Why? 

 

7. What is the obstacle 

faced by you in this 

1. Yes, I usually give a few questions 

2. Questions related to the topic of the 

reading text to be studied. By giving 

questions in the form of WH questions 

for example who is in the text, what 

they do, how and so on. Questions that 

make them get a lot of information 

about the reading text. 

3. This is very important to make 

students motivated to read the reading 

text and find the information they 

want to get. With the questions 

students will focus on reading the text 

and motivated to find the answer. It is 

also important that they read reading 

texts as much as they can. 

4. Obviously the question aims to enable 

students to understand the reading 

text. And also useful for getting 

students to brave their ideas, and I can 

also see the limits of my students' 

understanding, the extent of their 

understanding of the reading topics.  

5. Yes, so that students understand more 

about the reading topic through 

reading the title over and over or can 

also pay attention to the image in 

question. 

6. Yes, because then they will prepare 

answers and scramble or be 

enthusiastic in answering my 

questions. And also by predicting the 

questions, the answer will also be 

predicted by them. 

7. My  obstacle face  is only those who 

dare to answer questions only those 



step? people, while there are still people 

who are silent and not dared to express 

their opinions. 

 

From the teacher answered, the researcher concluded that she found the 

obstacle in this step. The obstacle is about a few students that still silent and  did not 

dared to express their opinions when the teacher gave the questions.  

 

c) Step 3 (R – Read) 

As the data that researcher got from interview, the teacher gave the students 

a special time when students read the text. The teacher often allowed the students to 

read a text individually than allow them to read in group reading. Because if the 

students read in group, so it was not enough time. it needed a lot of time, moreover 

the teacher discussed the difficult word after the students read. As  the teacher  said 

that:  

Questions Answers 

1. Do you allow your 

students to read the 

text within speacial 

time? 

2. Do you allow your 

students read in a 

group reading? Why? 

 

 

 

 

 

 

 

3. Do you invite your 

students to read the 

material individually? 

Why? 

 

1. Yes, I will give my students a special 

time to read the text, depending on the 

length of the text that they read. 

 

2. Sometimes, if the time allows for a 

group it will be made in groups. And 

also can play games first before read 

the text, but this takes a long time so it 

is rarely used. So sometimes I also 

allow them to read by forming small 

groups but reading them individually. 

Because then they will relax with their 

friends but still understand what they 

read. 

3. Of course I more often allow my 

students to read individually, because 

by reading individually it will make 

them better understand the content of 

reading so that reading individually 



 

 

4. Do you lead your 

students to find the 

diificult vocabularies 

while reading? Why? 

 

 

5. Do you give 

permission to your 

students to read the 

text more than once? 

 

 

 

 

6. What is the obstacle 

faced by you in this 

step? 

will also save time and they will focus 

on each other. 

4. Does it mean a different word? 

difficult words yes. I usually lead my 

students to find vocabulary that they 

find difficult after they read. Because 

the difficult vocabulary will hinder 

their understanding of the reading text. 

5. Sometimes, if time permits. That is, if 

there is still a lot of time and they 

really don't understand by just reading 

once, I will allow my students to 

repeat the reading. But that is very rare 

because of the limited time when 

discussing the difficult vocabulary, so 

I just ask them to read once. 

6. Obstacle encountered are obtacles in 

time. Because I have to really share 

that little time, because my students 

don't read the text so smoothly and 

understand the difficult vocabulary. So 

I was in a hurry with that little time to 

explain the vocabulary they didn't 

know yet. 

 

Based on statement above, the teacher has obstacle with the time alocation. 

Because the students read slowly and many words that they didn‘t know and they 

always asked the teacher. Such condition require much time. So the teacher added 

the time again to explain that difficult word to the students. 

 

d) Step 4 (S – Summarize) 

After interview the teacher, the researcher got the data that the teacher 

invited the students to summarize about what students got from read the text before. 

the students may added their own ideas in their summary. As the teacher said that:  

Questions Answers 

1. Do you invite your 

students to make 

1. Yes, after reading, I will ask my 

students to summarize or make a 



summary after they 

read the text? Why? 

 

 

 

2. Do you ask your 

students to make an 

idea or theme from 

what they read?  

 

 

 

3. What is the obstacle 

faced by you in this 

step? 

summary. Because with that summary 

they will make what they understand 

and get from the text they have read 

and they will write down important 

ideas contained in the reading text. 

2. No, because in my opinion making a 

summary just enough to see their 

understanding of the text they read. 

But I also don't forbid them if there is 

a part of them that can add the 

summary with the ideas they have. 

3. There is no obstacle that I have 

encountered, because the commands I 

gave are also clear, which is 

summarizing the reading texts they 

have read. It's just that they still ask 

about the difficult vocabulary that 

was explained earlier. 

 

From the teacher said above, the researcher can conclude that she didn‘t find 

the obstacle in this step, bacause the students just made a summary from the text that 

they have read. the teacher had given clear command about it. 

 

e) Step 5 (T – Test) 

As the data that researcher got from interview an English teacher, she said 

that she gave a test to the students to check the students understanding and 

comprehending about the text. The test that teacher has given such as determining 

synonyms, antonyms, determining the pronoun and others related to the reading text. 

As  she said that:  

Questions Answers 

1. Do you give a test to 

your students after they 

read the text? Why? 

 

2. What kind of test do 

you give to your 

1. Yes, I gave a test to see students' 

understanding. and assess the extent 

to which students understand the 

reading texts that have been learned. 

2. Tests in the form of answering 

questions, essays and multiple 



students? 

3. How do you make the 

test? Explain! 

 

 

 

 

 

 

 

 

4. What is the obstacle 

faced by you in this 

step? 

choices. 

3. By giving multiple choice questions, 

such as determining synonyms, 

antonyms, determining the pronoun 

and others related to the reading text. 

Usually I only give 5-10 questions to 

save time. If it is not possible then I 

only give a few questions. The most 

important thing is that the questions 

can represent their understanding of 

the reading text. 

4. Yes, actually the biggest obstacle that 

I always face is the obstacle of lack of 

time. And sometimes I don't have 

time to give a test because the time is 

not enough anymore. 

 Based on 

finding above, the researcher concluded that the teacher obstacle in the last step still 

about time. Sometimes the teacher didn‘t have time to give students test. 

From the teacher obstacle faced in every step of PQRST strategy above, the 

biggest obstacle that teacher has founded is about time. To implement this strategy 

the teacher need a lot of time. So the teacher must divided the time as much as she 

can. 

 

B. Discussion  

 In this part, the researcher presented the discussion of results provided on finding. 

Along with the kind of this research, descriptive study, the researcher described the things 

found by the researcher throughout several steps early. Started by analyzing the field note 

observation in order to find the implementation of PQRST strategy in teaching reading 

comprehension. Then, continued by the use of interview for seeking the obstacles in 

implementing PQRST.  

1. The teacher implement  PQRST strategy in teaching reading comprehension. 



From findings above, the following are steps that the teacher implement when the teacher 

apllied PQRST in teaching reading comprehension.  

a. Preview  

Before starting the the lesson first the teacher asked her students to read the 

title of the reading teks and she also leads her students to looked at the picture. Then 

she instructed her students to identified the reading teks based on the title and 

picture. Based on field note observation that has done by researcher, students could 

guess what topics that they would read and what they want to read on that day. the 

teacher applied the preview steps in  teaching reading comprehension, although she 

didn‘t lead her students to  identified number, italic words or figure in the text. On 

the other words the teacher skipped some steps however the teacher leads her 

students to identify the title and picture for gave her students an overview of the 

topics covered in the reading text. 

b. Questioning  

The teacher gave several questions contained in the reading text to know more 

information from the text. She gave WH questions and her students. By giving some 

questions, so students were very motivated to found answers and want to find 

information.  

c. Read 

The teacher gave the students descriptive text. She leads the students to read 

individually. Then, she discussed the difficult word that students found when they 

read before one by one. the teacher didn‘t lead her students to read in group or 

applied by a game, but she asked her students to read individually.  



d.   Summarize  

The teacher asked her students to wrote the important ideas that they have found. 

Teacher asked the students to made summary. The teacher asked the students to 

summarized what they have read before. However, the teacher didn‘t required her 

students to stated the central idea or theme, but she also permitted her students to add 

theirs own ideas. 

e. Test  

The teacher gave a test to her students after they have done four steps before. The 

teacher gave a test in the form of multiple choices or essays that related the reading 

text. At the end of the lesson, the teacher lead her students to submitted that test. The 

teacher  applied a test after she leads the students summarized the material. However, 

the test only multiple choices or essays, but these test could examined students 

understanding or comprehending toward the reading text which have they read. 

 From the explanation above that the teacher has implemented PQRST 

strategy in teaching reading comprehension as same as sulistyo‘s and wormeli‘s 

theory. Because the teacher lead students to identify the picture and title, give some 

questions, give students a text to read, lead the students to make a summary and the 

last try the sudents‘ comprhension by giving a test. Although there are increase and 

decrease in every steps. 

 

2. The obstacles faced by teacher in using PQRST strategy in teaching reading 

comprehension 

From findings above, the following are obstacles encountered when the teacher 

implement PQRST in teaching reading comprehension. 



a. Preview  

In this phase, the researcher found the obstacle faced by teacher when the teacher did 

this step was the students still lack confidence in conveying ideas after they identified 

the picture or title. The students sometimes felt shy when delivering their ideas to 

their friends or teacher. 

b. Questioning 

The obstacle is about the students that still silent and  the students did not dared to 

express their opinions when the students gave the questions.  

c. Read  

The teacher has obstacle with the time alocation. Because the students read slowly 

and many words that they didn‘t know and they always asked the teacher. Such 

condition require much time. So the teacher added the time again to explain that 

difficult word to the students. 

d. Summarize  

The researcher can conclude that she didn‘t find the obstacle in this step, bacause the 

students just made a summary from the text that they have read. the teacher had given 

clear command about it. 

e. Test  

The teacher obstacle in the last step still about time. Sometimes the teacher didn‘t 

have time to give students test. 

From the clarification above, the obstacles faced in using PQRST strategy as 

same as the Nikhmatul khoiri‘s research in chapter two. There are two obstacles  that 



researcher found the first is about deficiency of time and the last is about students 

capability in doing a few steps. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion  

Based on the finding and discussion in chapter IV it can be concluded:  

1. The Implementation of PQRST Strategy 

The teacher implement of PQRST strategy in teaching reading comprehension at 

SMA N 2 Kepahiang already good, because the implementation of PQRST strategy for 

teaching reading comprehension there as cited by Sulistyo and Wormeli, the teacher has 

done this PQRST strategy step by step and the steps is appropriate to the theory. The first 

teacher leads the students to identify the picture or the title to guess the topic about, to know 

what they want to learn or read. Although the teacher didn‘t lead her stduents to identify 

number, italic words or figure in the text.  

Second,  the teacher give students some questions to help the students focuss 

when they read, to find a lot of information from the text and to find the imfortant ideas. 

And the students predict teachers‘ questions by read the title more than once. Third, the 

teacher give students a text especially descriptive text and teacher leads the students to read 

that text individually. When the students find difficult vocabulary or words, the students and 

teacher will discuss it together. Next the teacher ask the students to make a summary from 

the text that they have read before. They summarize the imfortant ideas that they find and 

they may add with their own ideas. And the last the teacher give students a test to see the 

students understanding and comprehending about the text. 

 

2. Teacher‘s obstacles Faced in Using PQRST Strategy 



The obstacles faced by teacher in using PQRST strategy  in teaching reading 

comprehension, in the first step the obstacle about a few students still lack confidence. In the 

second step the obstacle about a few students still silent and shy when they give their opinion 

toward teacher‘s questions. In the third step the obstacle about time, because in this step the 

teacher need much time to explain the difficult word. In he next step, there is not obstacle 

that teacher find. And the last step the obstacle stiil about time, sometimes the teacher hasn‘t 

enaough time to give students a test.   

 

B. Suggestion  

Dealing the result of finding that have been presented above, the researcher would 

like some suggestion as follow: 

1. Teacher  

Teacher  should maintain this good strategy in teaching reading comprehension as the 

teacher has done. And  the teacher sould know the other method to make all of  the 

students participate in every step that the teacher leads. The teacher also could know 

how to devide time truly. 

2. For other teachers  

The researcher suggests the other teachers to implement this PQRST strategy too in 

teaching reading comprehension. The teachers should apply this strategy better than 

the teacher here. And the teachers could implement the other strategy that newest and 

more exemplary. 

3. Students  

Students should more increase the participant in learning process. All of the should 

answer the questions or give the opinion courageously.  



4. For the further researcher 

It will be conduct the research in this area, the writer hopes that the other time, the 

researchers investigate more about the strategy that use by english teacher. So the 

other teachers will know what the good strategy to teach their students. 
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Field Note 

Field Note 

Variables Descriptions 

P – Preview 1. The teacher begins learning by asking students to read the 

title of the reading text, then leads the student to looked at  

the picture contained in the reading text and instructs 

students to identify the reading text based on the title and 

picture. so students can guess what topics that they will 

read and what they want to learn. 

Q – Question  2. The teacher gives several questions about the information 

contained in the reading text. The teacher asks about the 

reading topic by asking what students understand from the 

results of their identification, and also gives questions with 

WH questions like who is in the text, what they do and 

other questions contained in the text. Students are very 

motivated to find answers and want to find information. 

some students immediately answer as much as they can. 

R – Read  3. The teacher leads students to begin reading the text 

individually, students immediately read the text with focus. 

When reading students ask the difficult vocabulary that 

students find. And the teacher leads the student to continue 

reading until it's finished, then the teacher discusses the 

difficult vocabulary one by one. 



S – 

Summarize  

4. The teacher asks students to summarize or write down 

important ideas about the reading text that students have 

read before. Some students also add new ideas which in 

summary. 

T – Test  5. The teacher sees the extent of students' understanding of 

reading texts by giving students tests. The teacher gives a 

test with 5-10 questions in the form of multiple choices or 

essays that relate to the reading text that students have read 

before. The teacher gives students time until the end of 

class hours. 

 

 

Interview Quidance 

Questions Answers 

4. Do you lead your students to 

identify the title, figure, 

picture, number, italic words 

in the beginning of your class 

activity? Why? 

 

 

 

 

4. Yes I usually leads my students to identify 

picture and also title at the beginning of 

class activities. Because then I lure 

students to first understand the lesson 

through the title or picture contained in the 

reading text. But I very rarely lead my 

students to identify numbers or so on. 

Because they will have a hard time 

guessing it and if I lead them to identify 



 

 

 

 

 

5. Do you courage your students 

understanding about topic after 

they identify the title, figure, 

picture, number, italic words? 

Why? 

 

 

 

 

6. What is the problem that you 

find in this phase? 

pictures or titles they will easily guess the 

reading text that they will learn and 

students will also be  more interested and 

able to understand the reading text through 

the picture. 

5. Yes of course, after that I immediately 

asked my students to understand the topic 

based on the ideas they got from 

identifying the reading text through the 

picture or title. Because my goal to ask 

them to identify beforehand so that they 

can understand the topic of reading and 

also dare to issue ideas according to their 

identification results. 

6. The problem that I often find is that there 

are some students who still lack 

confidence in issuing ideas after they 

identify picture or title. 

8. Do you give questions to your 

students after the first step? 

9. What kind of questions do you 

give? 

 

8. Yes, I usually give a few questions 

9. Questions related to the topic of the 

reading text to be studied. By giving 

questions in the form of WH questions for 

example who is in the text, what they do, 



 

 

 

10. Why is it important? 

 

 

 

 

 

 

11. What is the purpose of the 

question given by you? 

 

 

 

 

 

12. Do you invite your students to 

reread the heading after giving 

them questions? Why? 

 

13. Do you invite your students to 

predict the questions after they 

how and so on. Questions that make them 

get a lot of information about the reading 

text. 

10. This is very important to make 

students motivated to read the reading text 

and find the information they want to get. 

With the questions students will focus on 

reading the text and motivated to find the 

answer. It is also important that they read 

reading texts as much as they can. 

11. Obviously the question aims to enable 

students to understand the reading text. 

And also useful for getting students to 

brave their ideas, and I can also see the 

limits of my students' understanding, the 

extent of their understanding of the reading 

topics.  

12. Yes, so that students understand more 

about the reading topic through reading the 

title over and over or can also pay attention 

to the image in question. 

13. Yes, because then they will prepare 

answers and scramble or be enthusiastic in 



reeread the headings? Why? 

 

 

14. What is the problem faced by 

you in this step? 

answering my questions. And also by 

predicting the questions, the answer will 

also be predicted by them. 

14. My  problem face  is only those who 

dare to answer questions only those people, 

while there are still people who are silent 

and have not dared to express their 

opinions. 

7. Do you allow your students 

to read the text within 

speacial time? 

8. Do you allow your students 

read in a group reading? 

Why? 

 

 

 

 

 

 

9. Do you invite your students 

to read the  material 

individually? Why? 

7. Yes, I will give my students a special time 

to read the text, depending on the length of 

the text that they read. 

8. Sometimes, if the time allows for a group it 

will be made in groups. And also can play 

games first before read the text, but this 

takes a long time so it is rarely used. So 

sometimes I also allow them to read by 

forming small groups but reading them 

individually. Because then they will relax 

with their friends but still understand what 

they read. 

9. Of course I more often allow my students 

to read individually, because by reading 

individually it will make them better 



 

 

 

10. Do you lead your students to 

find the diificult vocabularies 

while reading? Why? 

 

 

 

11. Do you give permission to 

your students to read the text 

more than once? 

 

 

 

 

12. What is the problem faced by 

you in this step? 

understand the content of reading so that 

reading individually will also save time 

and they will focus on each other. 

10.Does it mean a different word? difficult 

words yes. I usually lead my students to 

find vocabulary that they find difficult 

after they read. Because the difficult 

vocabulary will hinder their understanding 

of the reading text. 

11.Sometimes, if time permits. That is, if 

there is still a lot of time and they really 

don't understand by just reading once, I 

will allow my students to repeat the 

reading. But that is very rare because of the 

limited time when discussing the difficult 

vocabulary, so I just ask them to read once. 

12.Problems encountered are problems in 

time. Because I have to really share that 

little time, because my students don't read 

the text so smoothly and understand the 

difficult vocabulary. So I was in a hurry 

with that little time to explain the 

vocabulary they didn't know yet. 



4. Do you invite your students to 

make summary after they read 

the text? Why? 

 

 

 

 

5. Do you ask your students to 

make an idea or theme from 

what they read?  

 

 

 

6. What is the problem faced by 

you in this step? 

1. Yes, after reading, I will ask my students 

to summarize or make a summary. 

Because with that summary they will 

make what they understand and get from 

the text they have read and they will write 

down important ideas contained in the 

reading text. 

2. No, because in my opinion making a 

summary just enough to see their 

understanding of the text they read. But I 

also don't forbid them if there is a part of 

them that can add the summary with the 

ideas they have. 

3. There is no problem that I have 

encountered, because the commands I 

gave are also clear, which is summarizing 

the reading texts they have read. It's just 

that they still ask about the difficult 

vocabulary that was explained earlier. 

5. Do you give a test to your 

students after they read the 

text? Why? 

 

1. Yes, I gave a test to see students' 

understanding. and assess the extent to 

which students understand the reading 

texts that have been learned. 



6. What kind of test do you give 

to your students? 

7. How do you make the test? 

Explain! 

 

 

 

 

 

 

 

8. What is the problem faced by 

you in this step? 

2. Tests in the form of answering questions, 

essays and multiple choices. 

3. By giving multiple choice questions, such 

as determining synonyms, antonyms, 

determining the pronoun and others related 

to the reading text. Usually I only give 5-

10 questions to save time. If it is not 

possible then I only give a few questions. 

The most important thing is that the 

questions can represent their 

understanding of the reading text. 

4. Yes, actually the biggest problem that I 

always face is the problem of lack of time. 

And sometimes I don't have time to give a 

test because the time is not enough 

anymore. 
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